THE RELATION BETWEEN KNOWING GRAMMAR
AND LISTENING COMPREHENSION

e

3 ———

A THESIS

Presented to the Faculty of Letters of
Hasanuddin University Ujung Pandang
in partial fulfilment of
the Requirement for
the Sarjana Degree

By

ST. NURHAYATI
Reg., Number : 84 07 239

UJUNG PANDANG
1993



UNIVERSITAS HASANUDDIN
FAKULTAS SASTRA

Sesual dengan surat tugas Dekan Fakultas Sastra Universitas

Haaanuddin s
Nomor : 681/PTO4.H5.FS/C/1989
Tanggal :20 Maret 1989

Dengan ini kami menyatakan menerima dan menyetujui skripsi ini

Ujung Pandang, 1995
.4 '
Pembi bing Uta Fembantu Pe mbing
2SN e
S Y i
(Dresliy s 7. Ruru, M.A. ) (Drs.Agustinus Ruruk, M.4.)

Disetujui untuk diteruskan kepada
Panitia Ujian Skripsi

Dekan
u.b. Ketua ;uruéin g;;g;;iggggria

—|—._____|

( Drs, Agustinus Ruruk, M.4. )



UNIVERSITAS HASANUDDIN
FAKULTAS SASTRA

Fada hard indi, Jdum’at tanggal 24 Desember 1593 Fanitia

Witan Skripsi meneriong dungan baik skriped ¥yang berjudol s

THE RELATIDON BETWEEN ENOWING GRAMMAR AMD LISTENING

COMPREHENS I ON

Yang diajukan dalam rangka memenubd salah  saty fr¥alrat
Witan Akhir guna memperoleh gelar Sariana Sastra et L an
RBahasa Inggrim pravd & Fakil tas Hastra Universitas

Hasanuddin.

Uiung Fandang, 24 Desamber 1993

Fanitin Uiian Skripsi =
: 2 Pruf.nruﬂajammﬂﬁin,ﬂ.ﬁc. L 4 A

- Hameah ﬂathmﬁed, M. h Seker

3. Dre.d_H. Ruru, M.A Fernguii
4. Dre. R.B.M. Assagaf, M.ED Fenguii I11..7.°
He Dra. B.A.A. Ruru, M.A Konsul tasy

b Drs. Agustinus Furuk, M.A Konsultasl XI.. -



ACKNOWLEDGEMENT

For the completion of this thesis, the writer wants
to express her indebtedness and =mincere gratitude ta
those vho have given their aczistance, encouragement, and
ua!u;hle advice,

Firztly, the writer would like to extend her deep
gratitude to the Dean of *he Faculty of.letters, Prof.DB.
Majamuddin, M.Sc., the English Department staff and teh
academic and administrative staff of the Faculty of
Letters, for their support and guidence.

The writer alsa wishes to edpres=s her spscial! thanks
to Dra.Ny.S.A.%A. Ruru, M.A. her first consultant and to
Dr=. Agustinuc Buruk, M.A. a= the Chairman of the Engliszh
Department and az Ner second conzultant, who lent some
books and has guided the writer in developing this the-
sis,

Grateful thanks are also due to all lecturers of the
Faculty of Letters in general, +he English Department
lecturers in Particular who have given her the great
knowledge during her study 2t Hasanuddin University.

The =ame thanﬁg;mu:t be given ta all her friende wha

have contributed valuakle help, encouragement and advice,



TABLE OF CONTENTS

Halaman Juduleseenesoscsesnson. R - o i
Halaman PEHQEEﬂhah.-...---..----..... ..... R T T Ty T T2 |
Halaman L T T T wensnews LAl
ACknowledgement. oo oeee .. .. SR
Abstrak. ceenacrnannunne T R I S msans W
Table of Contents. . voniccnnesins M A e esas Wwii

cHﬁPTEF‘\! I IHTHUDUETIEH----Flhh----'ll-----qqﬂih-- 1

1.1. Background of Writing........ S 1
1.2+ The Reasan for Choosing The Topic 3

1.5. The Scope of the Problem.eeweoo.. q
1-4- Hﬂthndmlu‘lyﬂIhhh-‘--llh----""i--- I':i'

LS. Bequence of Fresentation..oe.ee... =

CHAPTER II REVIEW OF L L TERATURE . s s h v nsnnasinnenns 7
El 1- I}ﬂ'fiﬂi'tiﬂl'l DIF Gt"-ﬂmmal"'--... ----- L L :'J
s

IE- L—.imtE|1inE|-l-d-----q--ili---!Hth---!l 14

2.241. Listening Comprehension... 17

CHAFTER III THE PRESENTATION AND AMBYSIS OF DATA.. =5

”

S.l. Presentation of Data....... em a5

3#2- ﬁnﬂl}fﬁi*ﬁ EIF r’ﬂ‘tau----quuhu--nuuhi qE



CHAFTER Iv CONCLUSION AMD BUGOESTION. & w e i uuny

q-j-l Eﬂn‘:lu‘iign----d-qnlh---l----'ll

a1

a1

=4



AESTRAK

Merpvimal: merupahan ealah satu dari empat hkep-
terampilan berbahasa. Ketiga keterampilanm lainnva adalah
Berbicara, Membaca danm Menulis. Tujuan dari perulisan ini
adalah untuk melihat apakah ada hubungan antara
mengetahul  tatabahasa dengan meryimal. Olekh =sebabh ity
penulis mengambil "THE RELATION BETWEEN KHOWING GRAMMMAR
A0 LISTENING énMPEEHENEIDH" eebagai judul penulisan ini.

Data untuk  penelitian ini diambil dar i i b
mahasizwa jurusan Bahasas Inggric, Universitas Hasanuddin,
Fernulis memberikan dua macnﬁ test-test tatabahaza dan
éest menyimah. Hasil dari heduas test tersebut hemudian
dianalisis untuk melihat apa ada kaitan antara mengetabui
tatabahaca dan monyimalb.

Hasil penelitian mengungkapkan balwa mengotabui
tatababeaca dapat membontu mahesiswa dalam iteberhazilannysz
meny { mak meskipun ada beberapa kasus vang tidak
menggambarkan heterkaitan ini. Tetapi. secars hkeseluruhan
ada  hubungan  antara mengetahui tatabahasa dengan
heborhasilan dalﬁTr meryimak. Ini dapat terlihat darij
hasll Chi-Square E;E dengan a = 0,05, penulis menemukan
babws KEH - Izt 22,22 » 21,0, vang menandakan bahwa ada

haitan antara mengetahui tatsbahasa dan menyimak.
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CHAFTER 11

REVIEW OF LITERATURE
2.2 Definiton of Grammar

When we learn a language, we learn the sounds used
in that language, the basic unite of meaninge, =uch a=s
words, and the rules to combing these to form now
sentences. The elemcnte and rules constitute the gr ammar
EF a language. To use a language, we must not erly hknow
the language but we must alsc hnow how to use i+ properly
and. the grammar of the language we must understand the
nature of thie internalized, uncorcious eet of rules
which ie part of every grammar of every ianguaqa.

Studying a language means. that we study about the
sentence structure of the language that can rot be
eeparated from studying the grammar.

According to Leech and Svartwik (1973 1 21y

"Te use a language properly we of course have tao
hnow the grammatical structures of the language
antd their mezning."

Slobin (1939 1 11) gives ancther resson for

sturdying grammar. According to Rim :



"We need grammar =-—= the sets of rules that relate
ordered sound sequences to meanings - - in order
te communicate underlying proposition compactly
and ef+Ficiently.

What is then grammar 7 What does it do 7 Sleobin

{1939} gives an evample of three etrings of words
? 1. Pie little blue mud make eyes girl was

<. The little pie with mud evem was making & blue

girl

Z. The little girl with blur eves,

If we look at the Firgt eentence we will
immediately say that it is not a senktence, because it s
difficult teo say which are is the subject, verb or the
cbyect. S0 we will say it has no grammar. Mumber (2} and
{3} can be called sentence. Why is sentence (1) different
from sentence fﬂl.and {3y 7 The difference is in the
order. Imn Englieh order means that there iz & subject
does or who is doing what to do.

Remide ORDER, the addition of MARKEES is also ssen
in sentences (2) and (3). There are ktwo tvpes of makers
accord  to Slobin s Function Morde lilie the, g, with and
cuffines like ==, -ing. The marhkers identify classes, The
identifics a moun,..It epecifies relations : with relates
girl to eyes. It signale mearings : =ing - signals ' activi-

ty,=-5 eignals plurality. A1) of these things together



namely order and the forms of marked, make up the grammar
and convert a disconnected string of words inte a
sentence,
Therefore according to Slaobin (1929 a8}
"Grammar lies between a epeech sounds you hear or
=ay and the meanings you connect with them. Y o
can only male eense of the stringe of worde Yo
hear If vou know in some ufAconscious sense the
grammar (=13 vour language. You Can only
communicate same underlying person i€ both of ¥ou
have the same uderlying hnowledge of the
language.
The broadest terms, we can characterize grammar as
that which must be known bevond word meanings in ocrder to
interpret & sentence,

Slobin further saye:

"R grammar is thus a theory of a language, 1t us &
theory which should be able +$o discriminate
zentences from nonsentences, provide structural
descriptions which relate meaninge and sounds,
account for the meanings of centences and

combinations of sentencesn.

In considering whether =strings of words are
Berntences we have to use varicus hinds of intuitions.
Slebin (1939 13) gives some institicns:

= Grammaticallity

- Anomaly

= Ambiguity

= Meaning

= Appropriatensse



Grammaticality ie concerned with judging whether the
sentences are acceptable or not, Arcmaly is concerned
with rejecting the senterce g 14 ie with [

wag making o Blue girl as meaningless. Amibiguity is

congerned with realizing the alteornate meanings of sen-

tence like ] want o read the boock ot the libraryv but it
waHEn" 0D yeoterday,. Meaning has to do with our abili-
ty to understand sentencesz. APFROPRIATENSSS i meant the
intuiticon in Juﬁginq the sccial implications an possible
responees to the following sentences:

a. I wonder if youw could heat the coffee.

b. Can you heat the coffee 7

€. Thiis coffee sure is cold !

d. Don’t you know I alwave expect yvou to heat the

torfes 7
e; Cold again !
Another opinion about grammar is given by stork

and Widdowson (1574: 17) that saye:

"Grammar is a term often used by linguisticte to
refer both to the structures of worde and their
arrangement in sentences. These are Morphology
which ie concerned with the way 1 which worde and
meaningful-element are constructed and within the
grammatical oyetem of o language and syntan,
which deals with the combination of units such ae
words into phrases, clauses and sentences.”
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Hornby (19742 8 75) eays that:

"Grammar is a study or science of rules for the
combination of words into sernternces {eyntan), and
the forme of words {mafprholagy) .

Kridalaksana © (1982: 51} eays thats

"Grammatika adalsh subsistem dalam erganisasi

bahases dimana satuan-satuan bermakna bergabung
untuk  membentul sastuan—satuan vang lebih hesar,
Secara lhazar, grammatika terbagi atas mor Fologi
dan sintaksis, dan terpisah dasri fonologi,
semantil dan leksilon.

From the explanation above it ig seen that the
pattern of & language is in ite grammar rather than in
its wvocabulary, Grammar is a study of words and Etheir
functione and in  its wider sensd, it may include
phonelegy lpronunciationd, syntax (the relation of wverw
to oither word in phrases, clauses and sentences),
marphology (inflection form), and semantics (meaning of
worel, In its beroader serse Qrammar refers to statements
about the regularitises in language.

Richards {193%: 125 lpoohks at grammar &as

"a description of the structure of s language and

the way in which linguistic unite such ag worde
and phrases are combined to produce sentences in
the language. It usually takee into account the
meanings  and functions these sentences have in
the overall system of the language. It may or may
not include the description of the sounds of &
lamquage., ™

in generative transformational theory aceording to Rich-

arde greEmmar ic



"&# set of rulee and an lexjicon which describes the
krowledge {(competence) which i speaker has af his
her language."

In the previous explanation it ig guestioned about
what we nreed grammar for. We reed grammar - a st of
rules that relate ordered =cund sequence the meanings -
in ﬁrder to communicate underlying propositions compactly
and effiently. Mot only this, we must alsa communicate
socially Sppropriate messages. Take Foresample the
sentence

{1} Heat +the coffee
Thie senternce is not just a paraphrasze of

{2 I, whe am speaking, command you, whom 1  am

astidreering to do something which will cause
the particular coffees, of which you are SwWare,
and which is not at priezent in = state of
#ppropriate high temperature for coffee, teo
become in that state.
Utterance perform Pragmatic functions - that iz to eay,
they not only convey semantic propositions, but they are

vsed in interpersonal settings to Fulfill variocus sacial

functions. Heat the cofrer ie not only an imperative, but
it is a certain kind imperetive, with is own shades of
interpersonal meaning., A variety of surface constructions

can communicate the meaning of the sertence (2 while



also commuricating the attitude of Epealter to listener ;
ta) 1 wondesr i¢ you could heat the coffes,
‘B) Can you heat the Coffes 7
€} This coffes sursg is cold !
{d} Den*t wvou hnow 1 #lways eupect Yyou heat the
coffoe 7
(e} Cold again !
The sentence above are not imperative in grammatical
form, but they communicate imperative intent. Englieh
Bpeaker hknow that Ehe answers below althsugh they are
Eyntactically and eemantically correct, they are rot
Pragmatically appropriate
" tal) So do 3
(b1} Yes

tel) S0 it s

(d1) Uh=huhk
Because we are able km use  language appropriately in
BoCiaml interacticns az  well a5 grammatically and

meaningfully, out hrnowledge of language must alsc include
Pragmetic rules, I'n other words marny type of knowl edge

interact in the use of language.
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2.2. Listening

When we listen to speech in our awn language, L%
seeme that there are strings of separate sounds that form
into words and sequences of words that foarm inte phrases
Eﬁd.lﬂﬂtﬂntep When we listen to speech .in & lamguage we
do net know, it seems like an undivided stream of sounds,
The mapping between eounds and meEaning are complex
indirect,

Stored knowledge is necessary for segmentation of
vtterance and for interpretation of epeech. Comprehencion
cannot  take place unless the speaker and the listerer
know  the same language. Slobin {103%: 3&8) gives three
overlapping problems to be considered in the reception
and storage of spesch @

1. Ferception

2. Comprehension.

2. Memory
Freception is cencerned with what happena to sentences

while we are listening to them. Comprehensicn ie about

how we store the informstion we receive through speech.
According t6 Sloping when listerns to  speech he
will covert a +flowing secuence of saunds into an

interpretable messoge. Most of the experimental evidence



he eaye suggests that the listener carries out an ongoing
clavse-by~clause analysis of speech input, dropping exact
wording from memory &lmos:t aE  =oon as mEaning ie
retrieved. What remains in the listener’s memory is & sat
of ‘underlying propoeitions along with some idea of what
@ffect the speaker intended ko produce by the Etransmis-
sion ©of those proposition. The listerner is actively
constructing an internal representation of the inpuk,
From the phenological Jlevel to level of meaningful
elements to the level of combinakisn of mizaningful
elements resulting in interpretation of the MESSagE.

The perception and the menary expreiments show
that clavses ard senternces play & key role: in the
ongoing iugmentatiun of speech into interpretable
underlying siructures. Sliohin given an exampel from
Caplan ¢1?EE$ gupariment., Coplan studied the ability of
listeners to recognize whether or not given word had
been heard in a preceding sentence. The listenar would
hear =entences

(1) When the sun warme the warth after the rain

clouds soon disapperor

I2) When a high-pressure front approaches rain

clouds scon disapper.
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Caplan found that is ecasier to read (2) than (1) becauves
the two 1lines of (2) correspond ko two linguistic
clavuses, while the word rain ie really part of the First
clause in (1) This E“DﬂrimEﬂé according to Slobin shows
that one tries to breal linguistic input into clouses.
Caplan®s subjects heard the word rain immidiately after
listening te ! or 2 and hat to find out whether that word
had occurate in the sentsrce since rain is part of the
last clause in {2) and is part of the First clsuse in
{1}, response time is slower and recagnizing that rain
had cccured in 91) than in (2),

In the sbove discussion the writer mentiormed that
the mapping betwen sounds and meaning are complex and
indirect., When we talk of the meaning of an wtterance,
We  could refer as what Brown and Yule (1937 : 52) EaYE
te the Lijg;al meaning of the words combined in a parti-

cula structure or the Bpeaher"s irdernded meaning which is

what the speaker intended to convey by _Utterin Ekhose

wor de . Litﬁrnlmeaning is related toc which ‘"worde” are
actudlly uttered. Tt is based on the tewk of what it is
zaid gpesler’s dntended meaning will rely on to zome
estend on the words utterd, but we will alse need to talke

many aspects of the contest into consideration,



The distinction betwsen *literal meaning® and
"speaker”s intended meaning® must be kept in mind when we
are  talhing about listening comprehension. Spealerse are
not  ewnpected to present in wards everything they intend
to rcommunicate. Speakers will expret listeners to have
some baclground knowledge of the way the word iz and be
copable of making resscnable inferencee on the basis of
this knowledge. 5o when a listener finds an vtterance
lilhe 3

The car turned rournd the cerner and he :uuldﬁ’t

ger what wae coming.
there is no literal assertion of the fact that this car
had & driver. In order to underetarnd whe he is, the
listener has to fill in this gap in the literal message,
The listener they ie constructing his interpretation of

what the speaker intended to convey.
2.2.1. Lictening Comprehension

What does it mesn to understand samething thatk
somehady has said. In EFI teaching it is often seemed
that it means that:the listener can repeat the tewt. It
also means that if he could ledrn the tent sz he heard it,

he would be ssid to have understood (b, Ye could then
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demonstrate thic by matching chunks of the teks ke has
learned to guestions which contain part of the text and
require the addition of the immedistely preceding piece
of text to answer them. Ancthaer requirement is that the
student should ke zble to resolve anaphoric reference and
determine which male character, priviously mentioned, a
partizular ewpression, HE, refersd to.

Munan ({1991} gives an account of the nature of
lietening comprehension. According te him  Anderson  and
Lyeh (1988) distinguish between

~ Reciprocal listening

= Mon=Reciprocal listening
Feciprocal lietening refers to thome listening ta#ha
where there is the oppurtunity for the listengr to inter-
act with the spealier, arnd to negotiate the content of the
interaction. MNon-Reciprocal listening refers to tashks
such as listening to the radioc or & formzl lecture where
the transfer of irformation is in one direction only=Ffrom
the epealer to the listerer. Anderson and Lynch pointed
out the complexity of listening comprehension by saying
that the listanEf has to simultareously integrate the
following ehills .

- ldentify spoken signal from the midst of SLIF=

rounding socunds



= Segment the etream of speech ointo words)

= Grasp the syntaw of the utterance (a);

= {in inmteractive listening! formulate an RpEro—

priate respone.

The, azbove shills are the Rame a% what is mentioned by
Slobin 11939}, Slobin says a listener’s tash is rapidly
cenvert a flowing sequerce of sounds into an intopretable
message, and Lthat the listener in listening to an utter-
ance is actively constructing an internal reprecentation
ef the {rput, from the phormological level to the level of
mEaningful elements resulting in interpretation of the
messaga.

Hunan further points out that #ecording to  Ander-
eon and Lynch beside the above shills, the listerere also
ought to have command & range oFf non-linguistic krnowledge
and ekille. Theze are 3

= Having an appropriste purpose for listening

= Having appropriate sceial and cultural knowledge

and skills

= Having the appropriste background knowledge.
regarding the immeiant of bachground lkrnowledge, Anderzon
and Lyenh record :n anecdote. The asnecdote goes like
thiz: An old woman, FeEEing one of the authors in the

ctreet, said *That's the wnivereity, It*6 going ts rain



tomorrow. *The lizstoner was interpret the utterance. Then
the old lsdy drew the listener’s attentien o 2 ball
ringing in the distarce. The author wae then able to get
ko the meanings behind the words, The rollowing informa-
tiop iz what he resd to dram his attention on -

General factual informaticn

= 1. Seurnd is more audible than upw i nd

= 2. Wind direction may saffoct wealher conditions

Lotcal F#:tunl information :

= 3. The University of Blasgow has a :Euéh Lower
with & bel]

Socion=cultural knowledge :

- 4. Btrangers in Britain cccasiznally refer to
the weather to *oil the wheels® of =ocial
life,

- 38 polite comment froom a stranger usually
FEQUIres & responcs

Knowledge of context i

= #. The conversation took place about hal f=a=-mile

from the University of Glasgow

|

- The cloch tower bell was just striking the
Hour,
From ail these various sources of krowledge, the listenar

was able to conclude that the ald lady was drawing his



attention to the fact that the windse was blowing from a
direction which brought with the threat of rain. The
change of the wind derection was eignalled by the sound
oF the wuniversity cloch tower. Another thing which is
#leo  important e the fact that the lady is makin a
soccially comment ko a stranger about the weather bBut
which is done in a rather idiceyrtractic way., Frem the
illustration abeve we can concluded that other people
SERN

Hunan also glves the classification of listening
sCcording the Richards (1927a). ficcording the Richarde as
is reported by Munan, there ars btweo kinds of listening 1

= Conversation listening

= Academic listening
Conveorsation listening refers ipo listening to casuaml

speech. fAcademic listening refere to listening to 1lec-

rures  and other academic presentations. The abkilitiee

invalwe in Conversational listening are as followsz
= retain chunke of language of different lengths
for short pericds
= discriminate among the distinctive sounds of the
target laznguage
= recognize the stress pattsréa oFr wards

= recongnize the rythmic structure of Englizh



e i

fAcademic

tJd
b

recongrize the functions of Etr&aa and intona-
tion to gignal the informakion structures of
vtterances.

idertify words in etressed and unetress=ed posi-
tions

recongnlize reduced forms of worda

cistinguished word boundaries

recongnize typical words order in core conversa-
tional topice

detect bey words 1.8 ‘Yhoes whic indentify
topice and propositions

guess the meaning of words from the conteuts in
which they occur

retunqni:a. grammatical word classes {parts of
gpeech

raénngni:a major syntactic patterne and device
recongnize elliptical forme of grammatical unite
and sentences

detect eenternce conetituente

listening invelves the ability ko i

identify purpose and scope oFf lecture

fdentify topic of 1EEEU;E and follew tepic

development



=

= identify relationshipe armong units within dis-
toure (for example major idea, generalizations,
hypotheses, supporting ideas, examples)

= identify role of discoure markers in signalling
structure of lecture (for enampl e conjunctions,
adverhbs)

= infer relationshipe (for example caues, effFect,
conclusion)

- recognize by lesical items ralaking to
subject topic

- deduce meanings of words from conteat

= reccgnize marhers of cobesion

= recenize runction of intoraktion to signal infor-
mat ion EtEucturE {for enample pitch, volume
pace, key)

- de;act attitude of speaker toward subjoct makber

I¥ we look at the above liete we can gee that the

first list has a set of enabling microskills which

learners can use iR any listening tash. IF we can

summarise those polinte we c¢a gee Ehat & succesful

listening involves the rollowing poirte »

= Bkills in segmentinrg the stream of speech 1inko

mganingtul words and phrases



Recognising word classes

Relating the incoming meseage te one’s  back-
ground hrnowledge

icentiflying the rhetorical and functional
intent of an utterance or parte of an aural tput
Interpreting rhythm, stress and intonation to
icentify information focus and emotional/attitu-
dinal tane

REutracting gist/essenktial informakt ion from
longer aural teats withegt neceetarily wrider -

iEanding Bvery word.



CHAPTER III
THE FRESENTATION AND THE
ANALYSIS OF DATA

3.1. PRESENTATION OF DATA

The data were collected from English Departemen’'s
2tudents at the Faculty of Lettere Hasanuddin University.
There were thirty five students taken as recpondents,

To get the data'ahmut the studenst's knowledge of
English grammar, the writer used the multiple choice
test. And for the listening comprehension'o data, the
writer got by recording a cacsette in English. From the
cassette the students= would hear a sheit statements. The
ctatements will be spoken twice. So the students have to
listen carefully to underctand what the zpegker saye.
AMter they hear the ctatements, they have to read four
sentencez in their test, marke (3), (B), (C). .(D), and
decide which one is closet in meaning to the statement
they hesard. .

The total scores are 35. The csore are classified
in to five levels; namely 5, 6, 7, 8, and 9. Studsnts
whose score are EthG 35 get 9 and iz concidered exce=
lent. Students vhose scored are 18 to 23 get 7 is consid-

ered average. Whereas studente scores students scores



12 - 17 get 6, and is considered below average. Studensts
vwhose scores ars belew get S5, and is considered bad.

The following presentation is the presentation of
the listening data only. The writer present the listen-—
ing- data only becausze she wants to show what or how
students percecive sounds ac meaningful message, how they
determine what & =entence means. The answer wﬁth an

adsterik izc the right aneswer.

QUESTIONS Humber of ctudenst

1. He ate too much
a. Twe of them ate 6
b. He overate 16 =
c. He was late of lunch i

d. It was much too hot. .

-2

In the springtime I enjoy taking long walks in the

rain.

t3

a. It took walk down the lane
L. It tock me a long time to fix the drain 4
¢. I enjoy locking st wet rocks 1

d. I like walking in spring rains 15 =



e

3. It you cannot finish this assigment, please let me
knew no later than Thursday.
a. Tel me hy Thureday if you're unable to ta
finish 5 ®
L. Please help me finish painting this again 6
I'11 accept no excuses for absences on

Thursday 15

38

d. You'll need more than a liter of water

4. Robert's outside washing the wondeow,

%)

a. He's been going in and out
b. He warned him to watch out =
€. He's winding his wateh -

d. He's cleaning the windew 17 =

5. Qur classe= ore over the week after next

a. Our classez finish las week 1
b. We haven't been to class in over a wesk 3
¢. Qur classes and in tvwo weaks 1 =

d. We will go back to class the end of next weelk 19

6. If you already have a stamps, There's no nesd to wait

in line. ;

a. Please draw a neat line 11
. Go a head iflyuu have a stampo g *
c. Are you ready to go 7 5
d. Can you explain why you left ? 5
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L ]
i

+ We could't hear the gingers when we =at in the baleca-

ny.
a. From the balcony it was har to hear the

singer T

b. The singer wers 2itting together in the

balcony 3

€. We sat here because there were no balcony

Eeats 5
d. When we heard them, they were tinging in the
balcony 10
+ We can fit one more book inta thé box, can't we ?
a. This box can hold more books than that CTiE 5
b, Can this box fit. in with the others? 5
C. We ean't find the other box of boocks 15
d. Can't we put another book into the box ? a2 ™
I'd think twice about it
a&. He eyed we need ink 5
b. I think we need ice 15
€. 1'd reconsider & *
d. He thanked me again 3
Cat'=s aren't alfowed in dermitory rooms
a. You cannot kKeep a cat in your room 20 =

b. Hate cannot be worn in the dormitory 7
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13.

14.

c. It'=s again regulation to fly kites

d. Noisy pets should be kapt outside

The airplance cruised just above the cloud level

4. The crew enjoyed the flight

L. The air wase calm above the clouds

€. The clouds formed at high levals

d. The airplane flew river the clouds

Alice Jet Jean answer the quesztion
a. Alice answered Jean's question
b. Alice allcwed Jean to respond

c. Jean's recponse was gquesticnable

d. Alice accepted the answer

o

10

The usher made the man who didn't have a ticket lea

the theater

a. The ﬁshar left the teater with the man

L. The usher toock the man's ticket as he entered
the theatre

c¢. The man had to leave the theater

d. The man bought is ticket at the theater

Under the dESk"?ﬂulll find a telephone directory
a. There iz directory beneath of desk

L. You can phone directly the deks

k-3

k3

|

e
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15,

16,

17.

13,

¢. Directicne fer using the telephone are on the

desk

d. You will find a telephone on the other disk

30

5

In American industrul, there is still relatively

" little jeb

4. Amercan workers tend to stay in one job
b. The mob moved very slowly
¢. Crop dusting jobe in American are few

d. Their relatives live in a mohile heme

Hever have I heen s disappointed
a. I have never been disappointed
b. I was more disappointed than ever before
¢. Disappointments don't bother me

d. Disappointments never last long

I used Em travel alot more.

a. I usually I enjoy travelling

b. I'm not accustomed to travelling

€. I' use it moslty when when a go away

d. I take fewer tripe now

L B

&

b3

15

M ]
]

The Eﬂiﬁntiﬂt'é:ﬂitﬂ?&ry changed the course of histaoy

a. The scientist had some new ideas abeut theaching

history

L]
'
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b. After the scientist discovery, the world was
never the same again
€. He made =eme discoveries about the history

about science

*d. The scientist taught histery for a change

19, He overlooked the typing errors

21.

2. He typed the letters over
L. He ignered the t¥ping mictakes
c. He locked over the tvpist's errors

d. He laok the t¥ping cource again

You know what to do if there's problem ?
a. He knows abaut your probelm

L. How did you find cut about the trouble?
¢. Can you take care of any difficulties?

d. There are homework problem due to day.

Take a right on Main Street.

a, The writer book is titled Main Street
L, Turn right at Main Street

c. We're going straight to maine

d. They took a ton of ryve bread

[

kJ

10

15

g

J1

*
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22. The man who ownes this boat must have a lot of money

8. The boat owner must be rich 13
b. This man must be the owner 4
€. Those man are both rich 3

- d. The boat has a monkey on it =

. The visitar asked vhere the admiession office was

Ln

a. They taled to the officer

b. They needed permission 5 *
¢. They wanted directicns 9
d. They cpened the office 10

He can't do this work without a caleulator
&. He has never used a calculator in hi= work 3
3

b. He can work better without a calculator

b3

c. He is working with a new calculatar

d. He needs a cao leave the theater 3 %
She plays golf every cther weskend

a. She went to the last week |
b. She plays golf every two weeke et B
¢. She enyoye going to plays 3

d. She's too weask to play golf ; 3
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29,

John's from New Yeork

2. I didn't kniow John wae from Mew York

b. I= John in New York 2

€. I=n't John your new friend 7

“d. T knew Your firend John

We'll return later on

a. We'll come back again

b. We'll return the ladder,
c. We'll turn the light on.

d. We'll repay your later.

Marvin's afraid of dogs

a. Marvin doecn't like fog.

b. The doves and hogs are Marvin's
c. nagé scare Marvin

d. Marvin helpls at the docke

Mu=st vou leave us =20 zoon 7

a. Do you have to go already

b. Must you chew these carefully 7
c. Do you have to live close to us 7

d. Do you =ee Venus by the moon ?

tJ

I »

13

[}
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30. Susan painted that picture herself

a,

b,

Susan drew that self-potrait 7

The painting was done by susan 15

. That picture looks like susan =

Jusan painted only that picture 3

31. Hobody has to show me how to do that

33.

a,

b,

c.

d.

Nobody can do that except to me =

I don't have to show anybody 15
Scome cne teach me te do that S
I know how to de it 5

Five days of hard rain washed away many seeds ¢t

farmer had to replant his field.

a,

The rain was beneficial to the farmen 3
. The farmer had a succecful season 15
. The zeeds grew wall after five days of rain 5

The rain mado more work for the farmer 10

History is easy, especially for Ellen

a.

b.

Ellen's specially i= history 12
Ellen findlhistnry =
Ellen is gmnﬁ at all subject=s, especially

history g8

Ellen enjoys reading his history 10

*

he
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34,

33.

33

Linda greeted her friends at the door

%. She 2aw her friends at the store 15
L. Zhe sent them on their way 5
©. She met them on their way 10 *
d. She drank a toast to their health 3

Why doesn't Bill consult with his advisor hefore
starting the project.
a. I'm curius to kneow why Bill hasn't been

conzulted -
b. T think Bill zhould talk to this advistor 10 *
c. I'm interested in hisc advistor's projections. B
d. I wonder if Bill is finished with his

research, 12
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Tt data of the Scores of grammar test can be Seen as

fallows,
Tabel 1
. The scores of grammar test
Etu- Faw (3tandard Eldssitiec atian
dente) srore scire
tucellent | Gogd RUerage | Helow Rad
AVEr age
1 2 3 1 5 & 7 g |
i a3 7 )
o o 3 ¥
= 12 & ¥
a4 x3 9 X
S | 7 A
& 11 5 . X
7 14 a %
2 20 7 e
=] bl g X
10 a7 b %
11 13 7 B
) o g X
13 17 7 X
14 b | & ¥
15 23 7 x
14 a3 g . X
17 s | 8 |
15 I & X
s el | y ¥
30 o 2 ¥
74 19 r : o ¥
a7 32 ? L
a3 15 3 X
24 25 8 " |
i

—
-

eohtinued.........



e Standard o '
£1 . i+ § a i
idintn ttore| scire il i E s
i ‘ Sacellent | bood Auerage i Belou Bad
AUBrage

! E E : 5 5 7 8
o 23 7

i 98 5 . ¥
7t o34 % ¥

w1z | 5

29 | a9 3 ¥

R 14 & ¥

1 iB 7

52 a0 7 kS

¥ 0 T X

it ks 5 4

e 10 = X
Tut:‘l!lfll-lfillflfr E E EE 6 l:
Total percentage.... 14,08 X }22.8%%) 24,19 ¥ 17,16 %) 1%,

a2 X

Tabel 1 above chows that the percetage of the studenst of
grammar shows

S studentes (14.28 %) are clasoified as excel lent;

8 otudents (22,85 %) are classified ac good ;

12 students (34,28 %) are classified as aVerage;

6 studente (17.141 %) are clac=ified as below

average;
and

4 students (11,42 %) are classified as bad.
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The
above shows that the stunden's knowledge of

grammar are ;
e goad,. This ghoewn by the 14,28 % of the =stu-

dent -
classified an eXcellent., 22,85 % of the student

clascifs
ed as good, 34,78 = of the student classified as

AVEra
=rage. This means that more than a half of the studente

‘_h n
ave good grade, or more even almost 75 % of the students

have average up.

Tabal 2

The scores of listening comprehension test

Stu= Faw |Standard Classiticatiaon

denls] score]| scire -

Excelient | CGood Average | Below Bad
Aerage
t 2 3 B 3 4 ! 5
f

i - & b
2 19 7 %
X 10 5 4
4 a5 g s ¥
= i4 &
F &3 A " X
5 12 4 X
8 s T X
9 g g L4
1 o7 = X
11 15 i X
17 a5 g X l
i e ] X ¥
14 29 2 A

L s 20 7 A
16 | 17 | 7 . -

continued. . vuvoon.



Ste-  rae |zi. e e
ndard
dents SCOHB icir.e Elae;i{i:atiﬁn
Eucel:
i| Ceiient | Good Average | Belew Had
: 5 AVEr &Qe
- | ik 4 E 6 =
17 S S B : :
i3 az g A
19 | 3 2 8
20 oo & A
21 | g 3 *
e 23 & ’
g > %
a8 15 Q
? bt
a5 21 7 %
24 1g 7 | .
27 a3 7 x
28 i d = .
a9 i 2| :
- ix & !
i i2 & .
e L% a3 % .
3z 1 o
4 24 8 X ;
it 3 d
:, x
i
7 ooy T RO aia s 11 R ) A 5
Total ﬁﬁr:enlaue....k - Al 472 34,08 ¥ a0 x| 14,
{ 23 X

It can be seen from the data above that there s
no  student gets excellent, 31,42 % of the student ge
good., 34,28 % of ths student ge average, 20 % of the
student get Dbelow average, 14,28 % of the student get
bad. This table show that the listening comprehension of
the =students are ﬁﬂad too, because thers are €5.7 % of

the studant ge good of average, and only 34,28 % of the

ctudents are classified as helow and bad.
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3-2. ANALYSIS oF pars

l il L }'51 13

ebtained. Thy of the data

1E aimed gt Tinding out the

relation betwesn

S amma - andl listening

omprebeneiaon I
: TN this case 4pe
- 2 wiriter

tewt (Op?) whien adms

wses Chi-sguaire

o k .
) know whether there ise & relation

T

listening Comirehension
The Chi-cquare iwst 54
: = &
Xep o= f;j iEL Qi3 = Eg4)12/€05

Where,

nij = obhserver Tregquency

Eij = desired Tfreguency

(hy. = Nad 1

H

By = the guantity till i row

Nyg = the gquantity 4111 3 colum

B an I:".'i.::t Car itrtuj

Criteria test is if Xy at signifiance level £

0,0% with there is a realition, and if Xy £ Xya. there

o

ie no relation.

e ——
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To k

othar fact : .
CYor, it is used C contingent coeficient with the

'FEII"mLI.lE\ i@ 245 Tollow:

g2 + M

In order the C value obtained can be used te

€ walue should be compared yith the maximum contingant

cue?fimieqt accured. The C .. value by using this formula

bealowe

Cinayx = m - 1

i

Where m = is the minimum value between row  and column
(namely the minimum value of the gquantity of rows o
o lumen g ) o

The more nearer C 1o C the bigger the

max ®

association degree between factors. In the other word,

the one faoctor is maFE corrFrelated with the othsr faclor.
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Enowing

LGS

betwonn
s wWriterg

then are written down inm R X L econtingent list below.

To know

44

THE RELATION BERTWEEN KNOWING GRAMMAR AND

LISTENING EUHPHEHENEIDN

Whest o there {e 8 between

the above Tormula,

Prepare table

To be ®asy to see

drammar and listening cumprehenginh,

d. The result of

+ e

Lz

wrl ter
relation

knowing grammar ang listening comprehension data,

R RT=] data,

% 11 111 v v =
)
. 5
1,57 1,71 1,00 o S
1
II i
2,51 2,74 1,40 1,14
5 4
ITI ”
3:?? 4,11 2,40 Lard
e 2
v - ;
1,88 2,06 1,20 0,86
0
] 4
= 11 12 A i .
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T 1 TRt TAeET O L1t

TrARREET GRS JFRPageEn

L Entamrno.

o T :
= Tolume T ahowss Lhat ey studewT QST gooar Of

et and L= e | - 5
T iwtaning .

students g8t Averads

ek colwmey T shwiwes Shat

i

3P apd averads i

ligtenind.



Flow

Rt

Fow

Freiag

Pl

Rl

Row

R

A

&n

ol umn

Cer ] umin

o lomn

[ RIS

column

el umn

el umn

ol Lmn

P

A

£l

S hows

%= howe

ahows

s howe

ahows

ahows

ahows

£ howis:

that

that

that

that

that

that

that

that

db

4 students get aferage in
grammar  and below avErage
in listening.

1 student aet avarags in
o amina - ard bad in
listening.

that 2 students et below
average in grammar and good
in the listening.

o student gt b low
ANE A in  grammar and
average in listening.

& student aet b1 ow
average N grammar ancl
balow average in listening.
2 student get below
avelrage in grammar and bad
in listening.

i3 student get bad in
o Amma and g oo in
listening.

2 studenst get bad in
QI Amimar and average in

listening.
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= Row 5 column g shows that not student aat bad

drammar below average in

listening.

= Row 5 calumn 5 shows that 2

ﬁtudenﬁtﬁ get bad in
grammar and in listening.

IT we pay attention o table 3 we see that out the
Tive students who get excellent For grammar only 4
students get good for listening. May be this student Rag
A problems in retaining chunks of language of different
lengths for a short period. Or the knows the grammds  but
he finds it diffieult to recognise the vocabulary used in
the sentences he hears.

fAs  far as the four student . are concerned, they
are  excellent din grammar but just good  in  listening
because there two skille are different. In listening a
lot of aspects are involved. According to Slobin  the
listenar ham.a set of heurdigstics or operating principles
that he used to construct the best guess of what and
utterance means while listening to {[t. This prabably
lacking in the four students,

Of the students who got good in grammar and who
are  supposed to be at listening too. only wix students
are good at IiutEnIHg- The two students might probably
have the same problems as the one who got excellent but

average in listening.

o
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Table 3 alse shows the 12 students whe 9ot Average

for Grammar, o 20t good, 5 aot guérﬂgﬂ! 4 got EBelow

AvErage  and 1 got bad. IT we loaok at the mecore there 12

students g0t  for Grammar and Listening, we can take a

conclusion that there is no Felation betwean knowing

drammar and being good at listening. Here the writer hawve
1o agres with Slobin that at avery step the listening of
the dnput he got, Ffrom the phonological level of
Combination of mEaning ful elemnaznts resulting in
interpretation of the message.

What is surprising from Table 35 ie that out of the 4
Students who got EBAD for Grammar, 2 got everage for
listening. This might be probably caused by the fTact that
the two students has intearnalized the grammnar  without
knowing  the rules. Bocause in listening knewing grammar
is not the only ability reguirad.

While,
E:;: m [ Nig = Ngj 7 H

_.I mEEEEE R EE®E oW o®m N N N e ElEE{EKIIjIEE

1l
et
-4
L]
b

(5% X 12)/35 = 1,71

Faa ]
r=1
=
Gl
I

Eqig = (5 X 7)/35 = 1,00

i
]
b
)
s

-Elﬁ m (5 X S)/35

-'""--|
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TTTETMerceemcaue Eogom (8 X 113,35 < 2,51

Eas = (B X 127,35 = 2,74
Eoq = (B X 7)/3% = 1.60
B2s = (B X 5)/35 = 1,14

S Ega = (12 X 11)/3% = 377
Ess = (12 X 12)/35 = 4,11
Ezq = (12 X 7)/3% = 2,40
Ezs = (12 X 5)/35 = 1,73

= IV vcieeiiiiineas BEga = (42 X 113,35 = 1.88
BEgz = (& X 12)/35 = 2,06
Eqaq = (& X 7)/3% = 1,20
Egqs = (& X 5)/35 = 0,84

TV sessccaasiieiees Egn = (4 X 11335 = 1,26
Egg = (4 X 12)/35 = 1 37
Emq = (4 X 7)/3% = 0,80
Egs = (4 X 3)/35 = 0,57

From the datd above we get

5 4
Xg® = E Loologi — Ej )R K5
f=] e jml
(41 ,56)2 (i—3,71)% (O-1,00)2 (0-0,71)2
= + L] +
1,87 %l 1,00 %71

a9

-
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(R i LSl WARAE L Fa B Lo B B (Rl B B & R
- al *
. = & = 4 — 5 'F |
axti 2w E o500 R
[ ST (3,513 LA Oy e Sk s I I
: R e S F
T 1 P 1§ e
. a
Lt e M4 =2, 0h 52 (=1 ,20)2 (2=0 Ba52
R 1 it W e o 4
1. 1,71 1,20 OL84
[ 4, ) L 1 [Pl AR e OO 802 (2=0,57)a
S + NS - * : +
T 1. 57 O . B0 QLB

With = 0.00%and df = (J~1{4-1) =12, qot X, 2 =
FotPal1d) = 21.0. Then we compare Kd= e Rti =
e 2+ 21.0. This seam that there is a relation bettwoen
nowing grammat and listening comprehension.
How aboutl their relation degree. It can wmeen by

wsing the formuala belows

gyt W o=~ 3
E= T Emaw L
Xg2 + M ' "
220 L R |
= J' W b el = I T
B @2 o+ 3% i
m O 42 = O Has
Bocause of the C walue 3s wery clasg o Fw#&, bhey  the

relation of knowing and lisbeoning compreaiension e big

e A K e
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it

it 1]

Hiw

HFecauvsa

(3-2,81)2 s -
5 (4=2,74)2 (1-1,80)2 (0-1,14)2
Ly31 - % w
E ‘":‘?4 1!6(} 1514
P i e AT £H
a < (3-4,11)2 (d=-2 . 40)2 (1=1,71)2
S 77 .11 - i
. 2,40 1,71
(2""1 BE)R - —
-38) 3 (0-2,08)2 (2=1,20)2 (2-0,.84)2
4
1,37 1,71 1,20 0.85 A
(0~1 .24)2 > ({2-1,37)2 (O-0, 802 (2-0,57)2
v - *
1,24 1,37 0,80 0,87
22,218 = 22,22
2222
0.00%and df = (5-1(4-1) =12, got X,2 =
Ap2P9(12) = 21.0. Then we compare Xy > X,2 =
S2,E2 » 21,0. This seer that there is a relation et tween
knowing grammar and'limtening comnpraehension.
about their relation degree. It can seen by
usaing the formula belows
X L I |
- Emar =
xdﬂ + M i
PR 22 Wil
- -
2222 + 35 i
= 062 = O, BAS
af the C T — very close to C,..., then +the
is  big

raelation

ESFTEILA G )

of knowing and listening comprehension

20




CHAPTER IV

CONCLUSION AND SUBGESTION

4.1 CONCLUSTION

To ; .
complete this writing, and having analysed the

data, the writer winuld  like +to draw conelution 31

Foal 1 et o

= When we learn a language, we learn soundn used in
that language, the basic units of mEaning=s, such
A% wards, and the rules to combine these to  form
new sentences. The elementz and rulee constitute
the grammar of a language.

= Grammar of language can help us how 0 use a
language properly.

= The procezsz of listening includes of hearing,
parception, evaluation, response and visual cues.

= There it a relation between knowing grammar  and
Ligtening comprelension, because the central
vacus of the two factors are buman being. In
spepaking people pul ideas into worde, feeling and
intentions | they want other people to grasp. In
listening. they Lfurp words inte ideas, try to
reconstruct the perceptions, fealinags, and

intentions the were.

im

n= ™

i

[ ™



92

mian +
— Irasp. I 4 linguists Wish to describe

lang
dUlage, they attempt tg describe the grammar of

T )
hie langqug Which in mind of its spraker. There

May g Course be somg differences between +the

knowledge that one aspealker had and that of anoth-

&r. SBo, they must be shared knowledge because the

Frammar  which makes i+ passible for speakers to

tallk to and undestand one another.

The conclusions abouve are supported by the resalt

of Lhe wriler s Fesearch, that ims

¥ There is a relation betwsen knowing grammar and
listening comprehension. This is shown by Lsdng
the Chi-Sguare test with a = 0,05, the witer
findm that Kg? & X432 or 22,22 > 21,0, as a sign
that there is a relation betwoon knowing grammar
and listening copmprehension.

¥ The students knowledge in grammar is good. This
proved by 35 (14.287%) of the students got
excellent, B (22,85%) of the studenis got good,
12 (34,28X) of the students got AVvErage, and
only it i; about 10 (28,546%) got below average

and bad. The student’s listening comprehension

i good to. This is shown by 23 (45,703 of the



Etud@ﬂtﬁ

= .
; 990d and averate and thers iz no

R AN |
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4.2 SUGBESTION

Basied gn the resuit g+ thig research, the writer
would also 1ike offer some suggestion as folows:

=~ The Tirst step, if we want to study and use a
Language Properly. it is veary important to 8 tidy
arammar of a lLaguange.

= We can improve our knowledge of grammar by
dilligen reading grammar’s books and try to usze it
in conversation.

= The language laboratory is very important and play
a very effective role for the students +o devalop
thair listening.

= Finally., +the write realized that this writing is
wtill far from complete. However, she hopes  that

thig is useTul to whoswver reads it.
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