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Dengan semakin pesatnya kemajuan Ilmu Fengetahuan
dan technologi sebagai konsekwensi nalar serta kemam-
puan daya pikir umat manusia memberi dampak terhadap
pola kehidupan masyarakat, baik itu secara langsung
maupun tidak langsung. Hal ini adalah merupakan tanta-=
ngan yang harus kits hadapl serta wajib kita pecahkan
bersama. Dengan kata lain kita ditantang untuk menga-
daptasikan diril terhadap perkembangan Ilmu pengetahuan
dan technologi tersebut.

Ada banyak cara yang tersedia untuk menjawab tan-
tangan era modernisasi ini. Salah satu diantaranya a-
dalah dengan banyak membaca buku-buku untuk memperoleh
informasi tentang Ilmu pengetahuan dan technologli yang
kita butuhkan. , =

Dengan membaca kita akan mempercleh banyak penge-
tahuan tentang budaya antar bangsa. Pengetahuan ten-
tang sejarah dan budays darl orang-ocrang sebelum kita
yvang erat kaitannya dengan kejadian-kejadian masa kini
dan bahkan dengan peristiwa-peristiwa yang akan terja-
di pada masa yvang akan datang.

Membaca adalah suatu hal yang sangat penting bagi
semua orang, khususnya bagl siswa-siswi vang ingin mem
perluas wawasan berfikir dan pengetahuannya yang telah
diperclehnya baik didalam kelas maupun diluar sekolah.
Terlebih lagi membaca dapat pula meningkatkan harkat
dan martabat kita sebagali mahluk yang berbudaya.

Sekripsi ini berjudul "A Correlational Study of
Reading Speed and The Extent of Vocabulary Among Stu=-

dents of Pesantren IMMIM Ujung Pandang; yaitu suatu
study kasus yang mencoba menemukan hubungan timbal ba-
1lik antara kecepatan membaca dan perluasan kosa kata

yvang dimiliki oleh santri-santri (siswa-siswa) kaelas
tiga Pesantren Modern Pendidikan Al-Quran IMMIM Ujung

Pandang. .

Sehubungan dengan hipotesa bahwa terdapat hubung-
an timbal balik antara kecepatan membaca dengan perlu-
asan kosa kata, maka penulis telah melakukan suatu pe-
nelitian mengenail kedua variabel tersebut diastas.

Data yang diperaleh dalam penelitisn ini dianali-
sa dengan memnpergunakan Pearscon's FProduct Moment Ana-
lysis yang kemudian membuktikan.adanya korelasi posi-
tif antara kecepatan membaca dan pe:luasanlkasa kata
pada santri-santrl dari Pondok Fesantren tersebut. Dan
sekalipun kecepatan membaca mereks rata-rata masih ter
golong rendah, namun penguasaan dan perluasan kosa ka=
ta yang mereka milikil sudah dapat dikatakan cukup baik,

setelah melalui beberapa rintangan yang cukup be-
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rat, penulls akhirnya berhasil memperocleh tingkat ko-
relasi antara kecepstan membaca dan perluasan kosa ka=
ta senilai 0,530 dari santri-santrl semaster enam ai

Fondok Pesantren itu., Dan setelah tingkat nilai terse-
but dicocokkan dengan tabel nilai-nilai kritik (r), d4di
peroleh angka ©0,463. Hal ini berarti bahwa kedua vari-
abel tersebut ( perluvasan kosa kata dan kecepatan mem-
baca ) memiliki tingkat korelasl yang positif. Posisi
signifikensinya berada antara 0,400 sampai 0,600 yang
dapat dilihat pada tabel 1 dalam sekripsi ini.
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CHAFTER I

INTRODUCTION

Background of Writing

Learning English as s foreign or second lan-
gquage covers four skills, they are listening,
speaking, reading, and writing. Among the four
skills, reading gets greater sttention than three
othar ones. The fact shﬂwsqus that most people
prepare themselwves to be able to read as well as
to Qndﬂrstand the English reading materials. This
is because many of the scientifilec books are wfit~
ten in Engiiﬂh.

Alwasilah 1955:&53 ) says that according
to UNESCO at least 62% of the sclentific books
are writt&ﬁ in English while the people wvho can
read and understand English as a foreign or sec-
ond language is still wvery limited. Probably most
of them are only the students of English Depart-
emant in colleges and courses. Thisz number does
not guarantee .that they can obtain ' information
much. This is because they do not have capability
to regd fast. And if we compare with the issues
of information which are published in every day
of course the number of the reader i= too small.

In the Pondok Pesantren Modern Pendidiksm Al

Quran IMMIM Ujung Pandang, the English Bubject is
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learned from the first to tHe last semester. It is
about six years, two semesters each yesr. The Eng-
lish subject ' is broken down inte structure,.
or tenses, speaking, wocabulary building, etc. In
the reading subject the students are taught to seek.
information from the reading materisls which cons
sist of enalyzing the main iéea, supporting detsill,
and the way the writer Bxpregaea his ldea as weldl.
Moreover they are taught how to improve their read-
ing skills. HavertheleEs it 1s not tought as datalled
as found in cocllege curriculum.

Some 0f the researchers of English have found
the data that most of the readera of English as a
foreign. or second language still ceould not read
waell., And this is responded sericusly by many teach-
ars and students who sre concerned with the reading
problems. Rajab Johary in his note ( 1986 ) says
that the average of the students still Eﬂulﬂ.ﬂﬂt
read the.English text book better and effectively.
This causes most of them feel difficult to read
Engli#ﬁ bocks. Morecver, this is affecting the in-
ability of the students to read rapidly. Thiz . sta-
+ement are supported by €ristine and Smith ( 1988;
45 ) whﬂ say that the average reading for the Eng-
lish as a forelgn or second language students is

[

approximately 120 to 150 words per minute. While
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according to Celee and his friends ( 1979:35 ) the .
the average of them have to reach at least 200 words

per minute,

1.2. Reason for Choosing the Title

Realizing the importance of reading because of
the development of sclience and technology, tﬁa writer
is ;Eterested in writing one of the aspects of read-
ing which is needed today. This is known as "read-
ing speed' and ‘vocabulary enlargement'.

Thus the maln reason why the writer is interest-
ed in writing about the reading speed aﬁﬂ the extent
of the wvocabulary is because of the development of
the science and téchnnlngy which demand pecople to
hunt informatiom as much as possible., It proves
that people have to be a good reader, ﬁr ‘have to
be a good speed reader.

That the Minister of Education and Culture of
the Republic of Indonesia, Rifai ( 1979:v ), in one
of his decicion letter states that the aim of Eng-
lish teaching in the secondary schools is to give
tha pulpils a 'working knowledge' of English which
is useable as one of the tools in understanding
lectures and text books in the university later on.

Another reason is to fulfill one of the rules
in finishing the study at the English Departement
of Hasanuddin University. that is by writing a

sceientific work.
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Sscope of the Problems

The scope of this research is to find out and
desntiha the correlation between reading speed and
the extent of wvocabulary doing by the students of
the Pondok Pesantren Modern Pendidikan Al-Quran
IMMIM Ujung Pandang..The research is limited ta
£helthi:d year students only as those students are
the ones who have learned English for three years,

or six semesters.

Methodology and Procedure
1.4.1. Method of Collecting Data
l1.4.1.1,. Library Reaeé%ch
Librar§ research was applied for
getting some information from the
text-books which have relationship

to the topie of the thesis.

1.4.1.2, Field Research

Field research means that in col-

iecting the data, the writer pre-
sents written tests such as read -
ing speed test, vncaﬂulary enlarge
ment test and guestionnaire. There
was an interview alsoc in order to
get more iqfnrmatiﬂnbabuut those

zamples.

1.,4.2. Method of Composing the Thesis
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l.4.3.,

1.4.2, Method of Composing the Thesis

1.4.2.1. Dascriptive Method

j-l"1 lz'zl

lade3aule

English subject which they studied

The writer“uses the deaﬂriptive
metﬂnd to describe the data which
are obtained through the thesis.
Ferson's Product Moment Analysis
Ferson's pr;ﬂuﬂt moment analysis
is the technigue uszed to show the
cerrelation between the two vari-
ables; reading speed and the ex-
tent of the vocabulary.
Sutrisno Hadi { 1987:273 ) sava
"worelasi prﬁﬂuk moment melukiskan
hubungan antara dua gejala inter-
val..s gejala interval adalah ge-
jala vang menggunakan =skala peng-

ukuran yang berjarak sama".

Procedure of Collecting Data

Fopulation
The population cof the research is
the students of Pesantren Modern
Pendidikan Al=-Quran IMMIM Ujung
Pandang. These students are chnsé-
en as the population since thef

s

sare considered to have passed the
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l.4.3.2.

1.4:3.35%

six semesters for three years; two

semesters each year.

Sample

The sample of the research is the
third year students of the Pondok
Pesantren IMMIM Ujung Pandang. The
sampling technigue of this research
is tﬂtgl sampling.

Instrument

The Instrument of the resesrch con-
sists of two reading speed tests,
two vocabulary enlagement tests,
and a questionnaire. The descript-
ion of these instruments is as fol-
lows :

Feading Speed Tegt

The reading speed test used in this
research consist of two, namely 1
One Night On The Mf. Everest OFf

Man-Made Structure ( 520 words )

.and Thanksgiving Day ( 600 words ).

Thase tests are used to measure the
reading speed, They are conformed
to be read by the populaticn of the

research who are in pre-advanced

and in advanced levels. This is
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supported by Eeston ( 1975 ) in La

Uhudu ( 1989:15 ) who says that
advanced level of reading material
conaists of 400 to 600 running

words .

“Vocabulary Enlargement Test

Like the reading speed tests, Vo=
cabulary enlagement test also com-
prise three kinds. These tests are
taken from the reading speed tests.
Each of the wvocabulary enlagement
test of the two reading materials
has fifteen numbers. Each of them
values one score. It means that if
all the answers of the students are
correct, they get 100 %,

Questionnaire

The guestionnaire is used to collect
information about the students*
backround in learning English; their

interest in reading subject in ge=-

. neral and in speed reading in part-

icular.

The questlionnaire sims to get inform-

gtion of data of the students' abil-

ity to read speedily; whether the
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students of the Pondek Pesantren of

the third year able to do speed

reading and enriching wvocabulary or

not.
The writer collects the data through written
tests. In collecting the data, the writer
distributes the written instruments to the
third year students of the FPondok Pesantren.
Those tests were carried out on Monday 10,
June 1991, After distributing the tests, the
writer took a few minutes to give some expla-
nations of how to work with those tests znd
then lets the students to do them. Each read-
ing speed test should be read as guickly as
possible, While the wvocabulary extending
tests should be done 35 well as the students®
capabilities. After finishing the reading
speed and the wvocabulary extending tests,
the guestionnaire was distributed. The time
used to complete the data distribution is
gbout 115 minutes. That is ranging from ele-

wven o'clock to five to one o'clock p.m.

Technique of Analyzing Data
For the first time the writer analyze

the data of reading speed tests by using the

formula as follow;




Bumber of words
have been read

X 60 = sewes WEM*

number of time
used (second
elapsed)

Secondly, the writer analyze the data
of vocabulary extending tests by using the

percentage system as follows;

sum of correct numbers i
:{ ].DU = LI I B Y "E'Et 1

total number of gquest-
ion's items .

The words in the both formulas stand for; E
WFM = Words Per Minute _ '
VE = Veocabulary Enrichment
To make the researcher easier to ana-

lyze in the correlation product moment ana-
lysis, the data are grouped from the highest
to the lowest.

To know the degree of correlation bet- (1

ween the reading speed and the extent of

vocabulary, ke used the formula of Pearson's

product moment analysis as follows:

\/ ( Zx*) ( gy?)

The words in the formula stand for;

rxy = coeficient variable between wvarizble

lei and Illrll 4




L Xy = sigma product moment “x" and "y".
To interpret the result of the corre-

lation analysis, the wititer uses the stand-

ard of correlation product moment ( r ) as

- in the following.table;

Tsbhle 1
!
r interpretation ;
Between 0,800 to 1,000 High
Between 0,600 to 0,800 Substantial
Between 0,400 to 0,600 Moderate
I
Between 0,200 to 0,400 Low |
Between 0,000 to 0,200 Very low
({ Neglible or no
correlation )
- To know the significance of correlagt-

ion between rezding speed and the extent of
vocabulary, the writer uses the table of

the critical value of (r) product moment

which was composed by L.D, Edmison of ( r )

gs follows;

tE

T = 2 + ¢

ol 5

The complete table of this formula is
attached in the Appendix of this thesis.

The function of the table shows usz the ip-

terval of the significance based on the po-
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pulation of the sample.

The last data analysis is the result
of the questionnasire. The data acquired from
the gquestionnailre were tabulated into &
table of frequency, and each of them was a-=
nalyzed individually. All of the fiﬁﬂings
can be seen completely in the chapter of

presentation of data.

Objective Of The Research

The research sims at finding ocut the correlat-
ion between resding speed and the extent of the
vocabulary of the third year students of Pesantren
Modern Pendidikan Al-Quran IMMIM Ujung Pandang.

The result of the research is expected to be
used by whoever interested in improving his skill
of reading speed and vocabulary enriching, especial-

ly for the students of the Pondok,

Sequence Of Presentation

The Thesls will be composed in four chapters;
Chapter One includes the Introduction that is desg-
cribes the backround.of writing, reasons for choos-
ing the title, the scope of the problems, methoda-
logy and procedure, objective of the research, and

the seguence of presentation.

Chapter Two deals with review of relsted literature

which describes some concepts of reading such as;
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definition of reading, levels of reading, reading
speed, wvocabulary enrichment, and the correlation
between reading speed and the extent of the vocs-
bulary. :

Chapter Three deals with the data analysis and the
discussion of the reading speed tests, vocabulary
enriching tests, questionnaire, the correlation
between reading speed and the extent of wocabulary,
and the result of the research.

Chapter Four deals with the conclusion of the re-

search and will present some suggestions from the

writer's point of wview.
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CHAFTER II

REVIEW OF RELATED LITERATURE

Definition nf-Reading

Reading has various definition as the variety
of people's point of view,

Terry and Thomas ( 1977:28B4 ) define reading
" as the perception of the written symbols as
meaningful, involving recognition of words, f£lu-
ency, and comprehension ".

Reinking and Sceiner in Kustaryo { 1988:2 )
said that " reading is inatanfanicua récﬂqnitinn

T

of various written symbols with exiting knowledge
and -.comprehension of the information and ideas
nnmmunicatgd Wa

Hornby in his Oxford Advanced Learner's Dic;
tionary of Current English ( 1??4:6§E }laaiﬂ that
" reading 1z the way in whiﬁh something interpret-
ed or understood “.

Based on the definitions above the writer
then comes to a conclugion that reading is the
combination of some components that result in one
action that is known as reading. This statement
is supported by Smith ( 1973:6 )} who =ays that

" reading involves twn-aapects of the regder him-

gelf, that is internal and external sspects ".

In addition, Nurhadi ( 1987:13 ) seys that
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-xeading.

"reading is & complex and complicated process. It
involves the internal and external factors of the
readers. The internal factor means everything
which comes from the reader that can result in
interaction in the reading process. While the ex-
ternal factor meanz everything which has relation-
ship with the reading material and the environment
where the reading is teking place".

Furthér more, Nurhadil eclassifies the internal
and external factors as follows:
Internal factors include; intelligence, interest, i

attitude, talent, motivation, and the aim of .

External factors include; the reading text, envi-
rontment, soclal economic backround, habhit, and

the traditicn of reading.

t [

Finally, Kustearyoc ( 1982:2 ) defines reading L0 :

"the activity that consist of the combination of
words recognition, intellect, and emotion inter-.
related with' the .priofr knowledge to understand
the massage being communicated".

Levels of Reaéing-
In learning languages, reading is one of the

language skills that should be developed., And if

we talk about the =kill of reading, each person
L

may have different capability. The skill of some-
one is determined by his creatifity and capabili-
ty when he is resding. In relation to this, read-
ing material alsc affect a: reader iniﬂaveiﬂping

his reading skill. Based on this, psycholinguists,

particulary those who are expert in reading, make

classification of reading levels because not zll
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the readers have the same level. Simanjuntak

| ( 198B:26 ) says that those experts set up the

levels into four ss can be seen in the following

: points ;
8. Initial Levei
The instructional goals in initial level. are
the students will be able to;
- read silently a passage of at least two para-
graph in lenght

- demonstrate comprehension by responding to

—_———

oral or writtem gquestion
= understand written directions,
b. Elementary Level r
The instructional goals in elementary level
are that the students will be zble to;
= read short English selection of bassages,
demonstrate and understand the content by

locating specific informaticn

- identify sequence of event

- recognize cause and effect and pereceive ar-
ganizaticon.

The study skill of this level are the abilty to;

- read and follow instruction or direction

- use or consult reference material : .

- cemprehend information on graphs, maps, charts,

and table aszs well.
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Intermediate Level

The instructional goals of this level are the

students will be able to;

= continue teo refine reading skills acquired
at the earlier levels

- refine words attack skills

= develop critical reading ability

= abply reading ability to comprehend more
complex content areas of the instructional
materisls

= scan for eoncluding sentences, main ideas,
and specific information.

The study skills of this level are:

- reading and follewing instruction or direct-
ion

- skimming to locate information quickly

- avaluating information found in reverence
materials.

Advanced Level

The inatrﬁctinngl goals of this level are the

students will be able to;

- continue to refine the reading skills acquired
at earlier levels and will also refine text
attack skills

- develop critical reading ability

- apply reading ability to the develcpment of
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the study skills

=~ read selection of increased difficulty for
study purpaées )

e ﬂ&valnp greater ability in comprehending more
complex content are instructional material

- scan for concluding sentences, main ideas,
and specifiec information.

The study skills in advanced level are;
- using content area of text books reference
materials used by native speaaker of English
= scanning to locate specific details of in-
formation and adjust the rate of speed to the
level of difficulty of a selection.
After seeing the four levels of reading cur-
riculum above, it can be concluded that reading
speed and the extend of ?ucéEular? are included

in the whole levels of reading., sspecially, in

intermediate and advanced level.

Reading Speed

Many penple-are 5till confused about the term
reading speed and speed reading. One of them is
Tompubolon ( 1987:7 )} who stated that " speed
reading and reading speed have no ﬂifférenca. The
two can be used to state how many words a person

raeads in each minute ".

The stetement above 1s not accepted by Terry
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the study skills
- read selection of increased difficulty for
study purpﬂﬁes ;
= develop greater ability in comprehending more
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and specific information.
The study skills in advanced level are;
= using content area of text books reference
materials used by native speaker of English
- scanning to locate specifiec details of in-
formation and adjust the rate of speed to the
level of difficulty of a selection.
After seeing the four levels of reading cur-
riculum above, it can be concluded that reading
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in the whole levels of reading, sspeclially, in
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Reading Speed

Many peuple.a:e still confused about the term
reading speed and speed reading. One of them is
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and Thomas ( 1977:319 }. According to them " speed
reading or rapid reading is tﬂg technique for im=-

proving the speed and comprehension in reading ".

If so, reading speed and speed reading sre diffep-
ént:.That is to say that sp&ed reading is used to

acquire reading speed, while reading speed is the

total number of words were read in each minute.

Thare are so many people who stated that the
ability of the reader of English &s & foreign or
second language to read speedily is low. Their
reading speed is below the standard of 200 words
per minute. Marianne ( 19792 ) says that " the
reader of -English &= a foreign or EEEﬂﬂd-lEnguaqa
have wvery little speed in reading. Most of them
could not achieve. 200 words per minute ",

In sddition, Nuttle and Smith ( 1988:45 )
say.that " the average reading apeeﬂ for the-rsad-
er of Engiish as a foreign or second language is
120 to 150 words per minute before training, and

after training it is hope that he or she could
read at about 200 words per minute ".

Thus it is clear now that the ﬁtudanta of
normal reading speed for the reader of English as
a foreign or second language 1s 200 words per mi-

nute.

Te obtain a reader's reading speed in each
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minute, Scedarso suggests the following formula;

Number of words were read

K B0 sevee WEH

second elapsed

Soedarseo ( 1988:14 ).

In relation to the statement about the low

reading speed of a reader of English as a foreign

or second language, the writer tries to present

ways that can be used to incresse reading speed

as follows :

3. E¥e Span

Eye span is one of the eye movement devel-
opment. In this eyve movement, according to
Zorn | 1§ED }, the eyes of a reader should be
trained to resd one word to two words, to four’
words, to five words, to whole line at one time.
This is done to enable the reader to read phras-
es Oor large group of words.

Feturn Eye Sweep

Return ave sweep means the eyes of the
readers move as they go from the end of one line
to the beginning of the next line. It should.be
a very rapid movement, just as the words sSwWeep
implies. The eye should have a return which is
smooth, rapid, and rhytmic.

In this method the eyes are determiner of

the reader's speed resding. That is to say that
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1£ the eyes of the reader always waver from the
end of one line to the beginning of the next

lines, his speed reading suffer. And there is

; one thing the reader have to remember in doing
! . this method, that is the forcefulness and direct
movement are the keys of improving the return
eye sweep method.
The fellowing is an example of the using
of the return eye sweep method which is guoted

from Zorn ( 1980:57 ). Pay attention to the

bow marks. é
swWwaep your eyes dnﬁp_anﬁ_q;gk
t§ The next line never stop
at";:.]_'xg _e-nEl_-_-- . _-::__f__c_m_e_:l:i_._n_e
ai@i?E-EEEE;-EQE;;EIE_;F-FE?_Eggﬂp
dé—;nr ;r-':_ﬂ- E-;cTt- Ll EE""_E' _and back
tlfi-s_nTn:t.i-ﬂ;- E _5!_1':1_1.11_1_1 ‘be_guick
sﬁE'LIﬁEéHE'HEsEQQZI;n.

In the return eye sweep the eyes should
make ﬁwu eye span or jump per each line of the

paragraph. At the end of the line, the eyes

follow the detted arrows which show the readers

the return eye sweep pattern.

c..Varying the Rate

varying the rate is essential to speed
reading. It can increase the reader's speed per

)——_———_—_)
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minute. The emphasis of this eyves. movement 1is
that the speed reading should be adjusted the
type of reading text. This method is the same
85 the flexibility rate in reading. Scedarse
( 19B6:18 ) stated that speed reading should
be flexible. It means that speed should not
always the saﬁe for all types of reading mate-
rial. The speed should be aﬂjusteﬂltﬂ the tvpes
and purposes of reading.

In addition, Zorn { 195&:52 ) says that

it reaﬁing'ﬂpeedﬂshuuld Eﬂ.geaneﬂ'tﬁ.ﬂifferant

variables such as the purpose iﬁ reading the ;
particular selection, the level of difficulty
of the selection, the type and style of the
author and text, and the familiarity of the

material.

The Thought Unit
The thought unit is wvery mueh like the eye

span method but with a twist. The idea here is

to acguire the habit of reading one thought

after another. Regardless of the number of word
iﬁ%nlveﬂ. This reguire a lot of flexibility of
+he part of the reading-because he has to
really vary his eyes movement in &rder to mc-
commodate the various lenght of the different

thoughtsz. This technigue stresses that all con-




7

=5

22

sentration should be devoted to grasping the
author's thought and ideas. The expansion of
the eye "span from one word tﬁ another words or
80 on is underplayed in favor of consentrating
on the large blocks of thought presented in
the writing.

Recognition Rate i

Recognition rate also plays a very import-
ant role in increasing the speed reading. In o-
relation to this Zorm {( 19B0:85 ) said thaf
" recognition rate is one of the basic factors
that must be taken into account to become a
speed reader",

Most ﬁf-the readers read the English texts
with long recognition rate. We can see the fact
that when the students are tested with their
lessons, the average of them force themselves
to read the theory or the materiasl of the sub=
ject to be examined. But, however, when they
are asked to gnswer guestions, most of them
could do nothing. It means that they have low
recognition rate in their reading.

Thus =low recognition rate causes slow
reading rate. It sREUTn EHeE Hhi reader in this
case is having.ﬁifficulties in recognizing the

words and this result in slow reading speed.,
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Knowing the technique of how to read speedily
is not enough yYet to make a zlow reader to be a

speed reader. He also need to know the factors

that hamper him to read speedily. Simanjuntak

i . { 1988:46 ) pointed out that lip movement is one

of the factors that hampers the reader to read
rapidly. According to him, lip movement consists
of two factors, they are vocalization and subvocal- i

ization. More information about them each, accord-

ing to Simanjuntak, is as follows:
"Vocalization means a reader moves his lips t
or whisper each word a= he reads,or he is vo- ]
calizing the word... and obviously the reader
will mever have a high reading speed®
Furthermore, he alsoc pointed cut that one

thing has to be remembered is that in reading pro-

cess, the eyes are really the servants of the -

minds. They should do the mind®s. bidding in the
reading process. So they seea the printed words =nd )
at the same time the mind or the. brain interprets

them. Therefore when the reader vocalizes the

words his eyes see, he will be slow in his reszding.
This happens hecause‘the capability of the brain
to interprets the words is faster than the capabi-
lity of the mouth to vocalize them,

At the same page, Simanjuntak also pointed
out that " subvocalization means a reader does not

whisper the words, but he says the words to himself,

S —————————r
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He does not consider himself resding if does not
{ hear his voice uttering the symbols.
Scedarso ( 1989;5-8B ) describes six matters
that hamper a feudar in speed reading as follow : |

- 8. Vocalization

Vocalization im reading hampers a reader

e e e

to read faster because he must pronounce word

by word completely wvoiced or woiceless.

b, Lip Movement

e B P B i

Most adult readers read the text by mowving
their lips; l.e. they utter word by word with
trembling lips. When a reader uses this tech-
nigue in his reading, his speed will slow down.

He will have the same speed as the vocalized

readar .
c. Head Movement

A reader who uses this way io his reading

always move his head as the eyes move from one
line to the next lines. This way is utilized by
children when they are réadinq because they
gtill could not span their eyes widely. They
are only able to see the next word from what
they have read. They read from one word to the

next word. This is alsoc known by 'peripherial

vision'.

d., Regression

| |
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d. Regression

One of the common hahfﬁnthat blocks the

speed reading is called 'regression'. Regress-
ign is the back up of the eyes to read the
passing words. Of course this way of reading
will hamper the resder to read speedily.

e. Following the Moving Object

Following the moving object is using an

object to help to read rapidly; 1.e. using a

il N iy R iy M O, ™ W

findger to point the words while the eyes are

following that:phje:t. This is a child's habit
in reading. In this case, of course, the speed
depends on the object movement and without the

object the reading speed will decrease.

£. Euhvncalizatimﬁ
A subvocalization reader reads by pronounc-
ing the words in his mind. The reader is slow
down by waiting to hear the-wnrds mentally. We
should know that reading the words mentally
causes many readers not read as fast as they
want to.

As an addition, Zorn ( 1980:105 ) added two
more kinds of matter that ﬁ&mper a reader in speed
reading besides those pointed out by Scedarsoc a-
bove. The two are as follows

g. Lack of Drive
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9. Lack of Drive
Lack of drive means that the readers do .

not have the recognition rate in his reading

| as they not possess motivation to read speedily.
| > That is why they do not force themselves to
read faster and break their old habit,
h. Overconcern With Comprehension
Overconcern with comprehension means that
the reader emphazises= in getting more compre- .
hension than doing speed reading. The reader
does not try to inecrease his speed merely be-
cause he worries about loosing comprehension.
He thinks that by doing speed reading, the
comprehension will decrease. That is why some
readers can not improve his speed in reading.
By knowing some techniques of how to read
fast&f and some points that hamper the speed read-
the reader can improve his rate of reading

ing,
speed. This is . sertainly adjusted with the wvari-

ous types of reading material. :

2.4. Vocabulary Enrichment

BEefore talking about the vocabulary enrich-
ment, at first the writer would like to put for-

ward =z=ome definitions of vocabulary.

gurns and Schell ( 1969:959 ) defined the

vacabulary as " . the stock of words used by a per-
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son, class, or profession "

Hornby ( 1979:969 ) stated that " vocabulary
is the total number of words whieh make up a la=
hguage. Vocabulary is the range of words to, or
used by a person in trade, profession, ete. ",

Based on the definition above, the writer
cﬂnclhdes that vocabulary is the total number of
words used by a person or group of people in order
to build up a langpage. In relaticon 'to this,
Hellman ( 1976:14 ) ﬁays.that words serve as sym-
bolic representatives of both object and idea. He
also pointed out that what we call words would be
nothing more than wvocal noises except for the
agreement that those noises have particular mean-
ings. Therefore a word is more than just a combin-
ation of sounds or group of letters, but it i=s =
symbol that enable men to communicate with each
other.

Vocabulary by some experts is usually distin-
guished into two kinds, namely recognition vocabu-
lary and active vocabulary, or sometimes called
as 'working vocabulary’'.

Brewton [ 1962:53-54 ) described the recog-
nition vocabulary as " the total stock of words
a person knows well to understand when he meets

them in context. He may not able to define all

e Ty T e S T T T e T I Ty T il Tl e T
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somn, class, or profession ".

Hornby { 1979:963 ) 5Eatad that “ wvocabulary
is the tﬂtal'number of words which make up a la-
hguage. Vocabulary is the range of words te, or
used by a person in trade, profession, etc, ",

Based on the definition above, the writer
cnnclﬁdes that vocabulary is the total number of
words used by a persan or group of people in order
to build uwp 3 langwage. In relation ‘to this,
Hallman ( 1976:14 ) Zays that words serve as sym-
bolic representatives of both object and idea. He
also pointed out that what we call words would be
nothing more than wvocal noises except for the
agreement that those noises have particular mean-
ings. Therefore @ word is more than just a combin-
ation of sounds or group of letters, but it is =
symbol that enable men to communicate with each
other.

Vocabulary by some experts is usually distin-
guished into two kinds, namely recognition wvocabu-

lary and active vocabulary, or sometimes called

as 'working vocabulary'.

Brewton {( 1962:53-54 ) described the recog-
nition vocabulary as " the total stock of words
a person knows well to understand when he meets
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the words and perhaps many of them are never used
in speaking snd writing. But, however, when he

©an give correct interpretation to the words ace

cording to their context, they belong to their re-

i - cognition VYocabulary. Active wvocabulary ( working
vocabulary ), on the other hand, is the stock of
words that a person actually uses in speaking and
writing. Therefore, this kind of vocabulary is
much less than the recognition vocabulary ".

What the writer means by the extent of voca-
bulary is the vocabulary enrichment by acquiring
new words from the reading materials, This is be=

cause in reading a comtext, students face many new

R e T T T I e T P Y P o iy [ P e o

apd, sometimes, difficult words, They should work
out & way of handling them, They should try to
figure out the meaning of many words from the way
they are used in sentences. And as they have met
new words repeatedly in a variety of context set-
tings, hope they have enrich their wvocabulary or h
-their store of words. &
There are various ways ©of enriching vocabula-
ry which people or students can work with them.
One of them, as stated by Thomas and Robinson
( 1982:11 } is by direct and indirect experiences.
They gave example such as a field trip for junior

high sechool students to an airport can give mean-
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the words and perhaps many of them are never used
in speaking and writing. But, however, when he

€an give correct interpretation to the words acs
cording to their context, they belong to their re-
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Vﬂfabular? }, on the other hand, is the stock of
words that a person actually uses in speaking and
writing. Therefore, this kind of wocabulary is
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ing te the words beacon, ramp, dispatcher, and
meteorolegist. The visit of social studies class
to & settlement house can give depth of meaning
to the words deprived area, immigrant, tenement,
slum clearance, and socisl reform is another ex-
ample.

vﬂcahulary,hatcarding to ancother experts, is
glso can be built up by the variety of our inter-
est and participating $n many activities, For ex-
sample we recognize the words like curriculum,
study period, gym, prom, and debate because of our
interest in school activities. People recognize
the words like carburetor, piston, pnﬁer,steering,
and ignition because of their interest in auto-
mobiles. .

In addition, Brewton and his friepds {( 1962:

56 ) present two certain specific technigues that

"can be practiced and will enable us to grasp the

meaning of unfamiliar words. The first of these
technigue is the use of context clues and the se-
cond is the word analysis.
2,5.,1. Context Clues

A context clue is a hint to the meaning of a
word giwven by its setting. Or in other word, using
context clue in word recegnition means figuring

sut the meaning of the word based on clues in the
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surrnuﬁdiﬁg context.

in

These clues could be found

or in the sentence following the word.

Context clues will be easy to be recognize by

the readers if they are familiar with some of the

kinds aof clues often found in sentences.

b.

The following are some common kinds of clues

and explanation of each as presented by Kustaryo

19BB:28 ) -

&+ Restatement Clue

A rTestatement clue is merely stating the :
word in another way, and usually the terms are -
very simple. It is usually set of by commas.
Fur'exampleé;.
= The perimeter, or the distance around the

circle was exactly sixteen inches.
- Idolatry, the worship of idels, was practiced
by many primitive -people.

Perimeter, in the first example, is the
distance around the circle. Idolatry, in the
second example, means the worship of idols.
Synonyms Clue

A synonym 1s one of two or more words
+hat have the same meaning. When an author uses

a difficult word, he often use a familiar word

+o make it easy to understand. For instance:

the sentence with the word, in, the sentence be-
fore,

e

o
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e, Antonyms Clue

= The old man was cantankerous. He was ill-tem-

pered, meam, and extremely gquarrelsome.
= At first I was doubtful that I could do the
job. After cne successful week, howewver, I am

much less dubilous.

In the first example the word cantankerous means

ill-tempered, mean, and quarrelsome. This exam-

e,

ple is also an instance where the unfamiliar

i e

word appear early in the sentence. Therefore
the reader must continue to the end of the sen-
tence to realize the meaning of the difficult
word.,

The second example uses the word dubicus
which means doubtful, And this instance the un-
familiar word appears at the end of the senten-
ce. Therefore, the reader must go back to the
beginning of the sentence to realize the mean-

ing of the difficult word.

B e e

-.___.,.
e i R

An antonym is a word of opposite meaning.
It can be identified by looking at the contra-
ry words guch ss; but, in contrast to,; este,

For examples;

- The sea lion is a cumbersome animal on land,

but in the water it is one of the most grace-

ful-
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r = In contrast to thaeir enjoyment of their count-

ry home, the Jones family found it difficult

to adjust to urban life.

In the example above, the contrary word

but of the first example explain that an oppo-
! Site is being used. So the word cumbersome is
the opposite of gracaful which is means "clum=-

sy'. In the second example the contrary word. .

T el g ——r——

'*incontrast to' is used .in order to indicate

e i

that the word urbkban is the opposite of the word
country home.,
d. Definition Clue

It im usual for an author to put in a.. i

£ ol Py ey ——

statement that clearly defines a difficult word.
In the following example the word incoherent
meansg not logically connected. While the word
contagious means spreading from one person to

another person, Those examples are;

= An incoherent statement 1s @ statement that

is no:t logically connected.

- & disease that can be spread from one person

to another is sald to be contagious.

e. Explanation Clue

Difficult words are sometimes explained to

make the meaning clearer. The explanation migh

he found in the same, before, or in the senten- v 4

~e following the word. For examples;
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= The couple decided to buy the old house be-
Cause their meager savings were short of the
price of a new housge.

= Marilyn is a versatile musician. Not only
does she sing and play the piano, but she
plays many other instruments as well,

In the first example above, the word mes-
ger is explained in the same sentence and is
signasled by the word because. In the sentence
the word meager means small or inadequate, In
this example the reader may have to use inform-
ation both before and after the appearance of
the unfamiliar or difficult word to realize its
meaning.

In the second example the word versatile
is explained by additional informatiom that
Marilyn is competent in many aspects of music.
Relaticnship Clue

This type of clue is less concrete and re-
quires more thinking on the part of the learner.
The reader must see the a relationship between
the difficult word and somethings the guthor
has stated. This relationship must be seen with
1ittle explanation and few clues, For examples;
- The students were jubilant when they learned

that their school had placed fist in the com-
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= Bach time you drive in excess of the speed
limit, especially when traffic is heavy, you
Jeopardise not only your own life but the

lives of other as well. . : . ;

In the first example we have to think a=

bout how students would feal if they placed

R T —— .

first in & competition. We have to £ind some

-

synonyms for jubilant. They would be joyful,
i rejycing, or elated.
In the second example, likewise, the read-

er: must see the relationship between excessive

TR AT T

speed and a danger to his life. So, the word
o

jecopardise means endanger.

e e .

e AL B wnrd hAnalysis

Word analysis means.dividiﬁg an unfamiliar or
difficult word into its parts in order to arrive
at a clear idea of what the word MEans. ﬁgngrally
words divided into two main pgrts, namely; rmoot ﬁ
and affixes. Furthermore, the affixes consist of U
prefix and suffix. For more explanstion about them
iz as follows :

a. Root

fhe root is the basic element of any word
that ﬂiVE it its meaning. By unﬂerstanding the

d the way they are ﬁsed te build words,

root an
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also changes the meaning of the root slightly.

one will be able to find the meaning of a large
number of English Words. For example if a read-
er knows that the root 'audie' mesns ‘hear' or
related to the sound', then he will know tﬁat

the word 'au&iulinguél' must have something to
do with ear. In this case the word audiolingu-=

al means to hear the sound or it is relating

to or involving listening and speaking in learn-

ing a language.
The purpose of introducing the concept of
root is to give the reader building bleocks to

develop reading strategies.

Prefix

A prefix is one or more syllable that is
placed before the root to form a new word. The
connecting of the root to the prefix changes
the meaning of the word slightly. Some prefix-
es have more than one meaning. Therefore =
reader should always consider the context of
the word when determining the meaning. For ex-

ample takﬂltha prefix contra which may be means

against and opposite.

suffix

A suffix is a syllable or syllables added

to the end of a root in English. This addition

e e S e

?_
]
5
,r
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HNeufeld and Webb in Koestaryo ( 19B88:66 )
said that " as well as alightly chaﬁqing the
meaning uE'the root, the suffix plays a very
important . role in reading; it tells the funct-

ion of the word, that is the way the word is

used in the sentence "

L

Beside the suffix can change the meaning
of fhé word, it also changes the part of speech
of the word. For example cone meaning of the
word 'to breathe' ig to inhale or exhale air
and is a verb. And by adding the suffix ‘er' to
the 'breathe®' modifies the meaning to one that
breathes, and results in the word 'breather®
which is a noun.

Another way of enriching vocabulary is by
simply using the dictionary. This is supported by
Koestaryo ( 1955:3 } the one who said that in or-
der to minimize the students problems, they should
e cbliged and trained to use both English=-English
Dictionary and bilingual dictionary ( English-In-
donesiasn or Indomesian-English Di:tiﬁnary } which
are really useful for them to maintain either the

meaning of the words reading context or type of

the sentenca in which the words are coostracted,
The result of this activity will strenghten the
students' willingness to learn not only the Eng-

lish, but other discipline as well.

—m ewmmm

|
IE.
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Heufeld and Webb in Koestaryo ( 1988:66 )
53id that " as well as slightly changing the
meaning of the root, the suffix plays a very °*
important .role in reading; it tells the funct-
ion of the word, that is the way the word is
used in the sentence ",

Beside the auffii can change the meaning
of thé word, it aslso changes the part of speech
of the word. For example one meaning of the
word 'to breathe' is to inhale or exhale sir
and is a verb. And by adding the suffix ‘er' to
the 'breathe' modifies the meaning teo one that
breathes, and results in the word 'breather’
which is a noun. '

Another way of enriching vocabulary is by
simply using the dictionary. This is supported by
Koestaryo ( 1988:;3 ) the one who said that in or-
der to minimize the students problems, thqy should
be obliged and trained to use both English-English
Dictionary and bilingual dictionary ( English-In-
donesian or Indonesisn=-English ﬁittiénary ) which
are really useful for them to maintain either the

meaning of the words reading context or type of

+he sentence in which the words are tﬂnsfracteﬁ,
The result of this actiwvity will strenghten the
students' willingness to learn not only the Eng-

1ish, but other discipline as well.

L

B TR L
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English
Indonesia

English
Indonesia

English
Indonesia

English
Indonesia

English
Indonesis
English
Indonesia

English
Indconesia

English
Indonesia

English
Indonesia

English
Indonesia

English
Indenesia

English
Indoneslia
English
Indonesia

English
Indonesia

Echols and Shadily ( 1975:272 1

The most important thing is to know how the

s wp 1] ETE TS E Ew TR T 'TEE T ] TR T

LR
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words are uged inp context or sentence for the
meaning of a wdrd changes in different context.
Take for example the word '‘go' that gives waricus

different Indonesian eguivalence in the following .

Give me a go at-the.rjob.
Baerikan sava kesempatan untuk
melakukan pekerjaan itu.

It is his go.

Itu gilirannya.

I am to go.

Saya yang akan pergi.

That country must go.

Negeri itu pasti hancur.

My hearing is going.
Fendengaran saya mulai hilang.
This road goes to Elmira.
Jalan ini menuju Elmira.

How does the poem go ?
Bagaimana bunyi sajak itu ?

To go by car.
Naik mobil

Everything goes.
Apapun boleh.

The gold medal goes to you.

Medali emas itu jatuh ketangan-

mu .
Tan employees will have to go.

Sepuluh crang pegawai harus di-

berbentikan.

Where does this box go 7
Dimana tempat kotak ini 7

How did the tennis go 7

Bagaimana permainan tennis itu ?

A fuse went.
Sekering putus, etac, ",

= o

|
|
|
:
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Those examples above show us how the wﬂrd,ﬂg

is wvar -
aried gccording to the context or sentences

where the wordg appears. It proved that we have to
be aware inp learning vucébula:y, or words, inm iso-
lation bacause it is not helpful as it is expects~ ]

€d. Or, in other word, we can say that by build-

3 ing up vocabulary through reading, the students
5 will understand how each word is used in context. :
i | Thus they will be prevented from misusing it.

I Although it is advisable to discourage stu=-
dents from making use of dictionary, but the usu-

al tendency is to use it too oftem. And as a mat-

LT —— P B TR, ST T

ter of fact, some students spend much time to find

a word iﬁ 2 dictionary. Furthermore, if g student

has to use & dictiomary, he had better be able to'

i

use it s0 efficiently.

The first sztep towards using a dictionary as

=

et Ty T TR

a tool is deciding which word must be look up .
Having concluded that a word must be looked up,we

have to make the best use of the information the

dictionary supplies as quickly as possible,

To better understand the use of the diction-
ary, it is necessary to learn some of the common
terms and thelr meaning that is often found in a

dictionary. Those commop terfMg are as follow :

a. Entry Words
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b.

Entry Words

Entry words are the terms in the dictionary
for which a definition and explanation are giv=-
en. Entry words are arranged in alphabetical
order innthe dictianéry and are usually in bold- ?

fsce type. For examples: acecoclade, accomodate,

o ﬂﬂﬂl‘l‘lﬂd&ting T

Guide Words

i P i

Guide words are usually put at the top of
the page to guide the user in finding a word

alphabetically. The guide word in the left is

|
[
I
T
"
b
|

the first entry word on the page, and the one
on the right is the last entry word.
Syllabification

Syllabification is shown in the entry word
and every syllable are separated in the word by
a dot. For instance; sc-co-lade, sc-com-mo-date,
ac=com-mo-dat-ing.
Pronunciation

The phonetic pronuncistion. are given in-

side parentheses follewing the word. The key to

%
pronounce well is put in the parentheses to guide

a user in pronouncing ~unfamiliar words. For ex-

amples are as follows;

acculaﬁe_[aiﬂhaiek{]

- Bit
sccommodate [ @ komad ]
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accommodating [_'a'knmade'miﬂ ]

But in the present dictiofary, the parentheses
I‘EplElEEﬂ b’_‘( Blanting line.

e. Parts of Speech
The parts of speech Of the entry word is
indicated immediately following the pronuncist-
ion of the word. For insta;ce:

accolade /’askaleid / n. { noun )

CEEELL

accommodate / & komadeis  w. [ wverb )
accammnﬂatinq,fa’hUmadaiﬂg f'adj. { adjective )
f. Illustration '
FPicture of lesser-known objects, maps, and
so fort, are given s¢ that the ;readers get a
clear concept of the definitiom.
g. Multiple Meanings
Most of the word in English have more than

one meaning. wWhen a féadar Iook up the meaning §

(£

of the new word, he must choose the meaning that

fits the way the word 1s used in the sentence

5
e =R

context. For instance look back to the word ‘'go'.

L 1 Rk S

2.5, The Correlation Between Reading Speed and The Extent
of The Vocabulary.
In the previous paragraphs_qf this chapter, we
have seen that reading speed and the extent of voca-
.bulary sre two indivisible wvarisbles. Reading is one

aof the doors to arrive to the richness of vocabulary.
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Thomas and Robinson { 1982:12,30 ) stated out that
wide reading increases vocabularies. That most of
the vocabulary growth of capable reagars is gained
through their reading. They have met new words re-
peatedly in a variety of context setting, =nd grad-
ually the “Ffﬂﬂ become a part of their vocabularies.
And on the other hand, they also pointed out that
students will be & better, faster reader with more
word power,

Zorn ( 1980:109 ) said that reading speed and
the knﬂwlaﬁge of vocabulary go together like bread
and butter. They cannot be separated. It proves
that context is one of the major tnuls.fﬂr students
in wocabulary expansion. While the students who
have more word power will be a better faster read-
=5 |

Based ﬁﬁ the statement above, the writer con-
cludes that speed reading should be followed by at
least 50% of wvocabulary enrichment. It is support-
ed by Nurhadi ( 1987:42 ) who said that if.a speed
reader gets below 50 % of vocabulary enrichment,
he is a bad speed reader. And if he gets higher,
he categorized as & good speed reader. i

To see the correlation between reading speed

and the extent of the vocabulary, the writer puts

forward the standard of reading speed of the whole

g

_ ——— o — o —
ST,
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types ©f reading materisl as follows :

Table 2

The satndara

whole

types of reading

of reading speed of the
materials.

Bprosch Haw Fast

When to Use

Scanning,.not &
true reading rate,
just glancing un-
till vou find what
you want.,

maybe 1500 or more
words. per minute

al matter),

Skimming,noct a
true reading rate,
just getting the
gist ef the art-
icle,hitting the
high points.

Actual Reading Rate:
l. Very rapid

maybe BOO-1000
words per minute

maybe 400 words or
more per minute

maybe 300 words per

2. Rapid
- minute

3. Average perhaps 250 words

per minute

from 250 words per
minute-all the way
down to & slow 50
words per minute or
even slower.

4. S5low and care-
ful

(rate is an individu-

when glancing down
pages to find &
single of informat-
lom.

to get the general
content of an art-
icle,'what iz all
about'.

for easy,fast mov-
ing fiction (enter-
taiment reading).

for fairly easy
materials when you
want only the more
important ideas.

for magazine art-
icles, travel books,
novels,etc.

for difficult con-
cepts and wvocabula-
ry,for through read
ing of techiical
material, for cont-
aining every detail
for weighing the
truth of difficult
reading. . . o

Lamar and Robinson { 1982:176 ).

The relationship between reading speed and the

extent of vocabulary 1s easy to be understood. That

is to say that i

£ a reader is going to read an easy

R

a -.:.-
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reading materisl, he will read it in his maximum

rate without loosing the massage of the material.

1t is becouse he. knows almost all of the words
occure in the material he resd. But, on the other
hand, if he finds some difficult vocabularies in
the ‘material he read, they will hamper him to come
to his maximum rate of his speed reading.

The reading speed and the extent of the voca-
bulary are szid to correlate positively if a reader
can read certain type of reading materisl with a
speed rate that conforms the list with at least
S0 % of wvocabulary enrichment. It means that the
reading speed and the extent of the wvocabulary co-

relate negatively if they are under the standard

mentioned.

e
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CHAPTER III

DATA ANALYSIS AND DISCUSSION

This chapter deals with data analysis of reading

speed, vocabulary enlargement
F

well. The result of

and the guestionnaire as

the research will be discusszed in

the last part of this chapter.

3.1. Presentation of Data Analysis

3.1,1,

The Analysis of Data Collected Through Read-
ing Speed Test.

The following table shows the result of the
students' reading speed in words per minute.
The formula used in analyzing data is pre -
sented at first.

Humber of words
have been read

X 60 = ... WEM
Humber of time
used { second

elapsed )

Table 3

The raw result of the students® reading

speed in words per mioute

No| Reg. Numb. Reading I Reading II
one Night On The Thanksgiving Day
Mt. Everest Of Man- | ( 600 words )
Made 8tructure
{ 520 words )
Time WEM * Time WEH_*
1 3 4 P S -

05500 | 104 I 05,00 |} 120
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1 2 — i 5 5
26 88 OBQ 06,00 86 06,00 100
a7 092 05,00 104 03,00 200
28 107 04,00 130 03,00 200
E 29 121 05,00 104 07,00 B5
E 30 148 07,00 T4 06, 00 100

WPM * = word per minute

Bssed on the table above, we can conclude

that from the two reading speed tests a few

of the students can reach the reading speed ;
between 150 to 200 words per minute, In
reading one, there is no one of the students i
can reach until 150 words per minute. Two of !
them. can:reach 130 words per minute only.
Nevertheless, in reading two, 5 of them i
{ 16,663 ) can reach between 150 to 200
words per minute. And the rest students are |
Bs fﬂlluws?

All of the students, in reading one, can only
reach between 65 to 130 words per minute, or
100 %. And in reading two, 25 ( 83,33 ¥ )

of the students reach 46 to 120 words per

minute in their speed reading.

3.1.2. The Analysis of the Data Collected Through
e A a

vocabulary Enrichment
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1 - 3 a 5 &
26 88 o88 06,00 86 06, 00 100
27 092 05,00 104 03,00 200
28 107 04,00 130 03,00 - 200
29 121 05,00 104 01,00 85
30 148 07,00 T4 06, 00 100

WFM * = word per minute

3.1.2.

Based on the table above, we can conclude
that from the two reading speed tests a few
of the students can reach the reading speed
between 150 to 200 words per minute., In
reading one, there is no one of the students
can reach until 150 words per minute. Twa of
them can-reach 130 words per minute only,
Hevertheless, in reading two, 5 of them

{ 16,66% ) can reach between 150 to 200
words per minute. And the rest students are
as falluws;

All of: the students, in reading one, can only
reach between 65 to 130 words per minute, or
100 %. And in reading two, 25 ( 83,33 ¥ )

of the students reach 46 to 120 words per

minute in their speed reading.

The h'l'la.lﬁ"Ei-E of the Data Collected Through

voecabulary Enrichment
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The following table presents the raw data
of the result of the students' wocabulary

enrichment by using the formula of percent=-

age as follow :

Sum of correct numbers

:':. -1-'[]ﬂ = O E l‘lrE'*.,T:' -
Total number of *

guestion's items . '

Every student:has two data of vocabulary

enrichment as in reading speed data.

Tzble 4

The raw data of the students®

vocabulary enrichment. i

No. |. Reg. Mumb, | Vocabulary ' Vocabulary ;
; A [ Enrichment of Mt. Enrichment of
Everest in % Thanksgiving ..z

Day in % i

% | 2 3 4 ¥

1 88 001 73 60 i

2 88 003 93 BO, !
3 88 012 T3 &0

4 g8 016 BO 60 |
5 B8 024 8o A3
6 88 025 8O =3
7 e 027 53 =
5 88 032 .y 47
g g8 034 67 L
B0O 73

10 88 037
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2 2 5 .
11 88 041 73 43
12 B8 042 73 s
13 88 D44 53 5

Pl s 88 045 - Ez

15 88 050 - 4=

| 16 88 051 &7 =

' 17 B8 055 47 45 |
18 88 065 i i |
19 88 066 80 .
20 88 071 40 " F
21 88 073 53 - i
22 88 075 53 - E
23 88 080 80 57 é
24 88 083 80 &0 |
25 88 085 67 47 |
26 88 088 60 60 ';
27 B8 092 33 40 ' fy
28 88 107 80 60 %
29 ga 121 B8O 60 ol
30 88 148 80 60 !

The table above shows that in the first wvo-
cabulary enrichment test, 27 of the students
{ 90 % ) are able to reach between 50 to 93%

of wvocabulary enrichment. There are three of




¢ 4

th

em ( 10% ) can reach only between 33 to
47

% of their vocabulary enrichment. While
in the second vocabulary enrichment test,

22 of the students ( 73,33% ) can reach

between 53 g 80 % of vocabulary enrichment.

| There are only 8 of them ( 26,67% ) able to
: teach between 33 to 47 % of their wocabula-
i ry enrichment, i

In order to determine the average sbi=- i
lity of the students in reading speed and il
vocabulary enrichment, the writer firstly ¥
gnalyses both the data from reading speed g
test and the data from wvoeabulsry enrichment g
test. In doing this, the writer uses the ;
following formula :

EL%—E =sesselthe average ability of each

b

_student in reading speed and I
vocabulary enrichment)., E
L

Where a and b are the scores.of every.read- 26
ing .epeed and vocabulary enrichment tests §

E£rom aach student..

The result of this is shown in the follow=

ing table.

Table 5

The students average value of reading speed
! and vocabulary enrichment -

Reading Speed Vocabulary en-

Na, Registfatlﬂﬁ

< Number in WPM richment in %
112 ' 66,5

1 gg 00l




A

ql.ihk!'.' ,:,
al"li-'l-uﬂ ‘*“ﬁ&l"‘;

55 1 X T

2 88 oo3 112 36, 5
3 B8 012 75 40

4 88 016 az &%

5 88 024 94,5 ' 66,5
6 88 o025 152 66,5
7 88 027 89,5 7

8 88 032 112 63,5
9 B8 D34 82,5 56,5
10 88 037 102 76,5
11 88 041 112 &0
12 BE 042 112 73
13 B8 044 112 70
14 88 045 112 700
15 88 050 93 >7
16 88 051 127 47
17 88 055 125 66,5
18 88 065 82 53
¥ 68 GEE6 102 73,5
i a8 o071 202 BG,5
i ea 073 G4,5 53
i as 075 102 60
23 88 080 a2 12
- 88 083 . T4 36,5
i — 112 70
5 45088 93 46,5
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1 2 . :
27 88 Q92 159 ey
28 88 107 i .

- o8 3 24,5 70
30 88 148 a7 56,5

In the sbove data, we can see that out of 30 stu-
dents, only 5 of them élﬁwﬁ?ﬁl are catagorized as |
good readers bec@nse they can reach between 120 to 150
words per minute with at least S0 % of wocabulary en-
richment. That is if the category taken for the students
untrained. Nevertheless, if the category is taken sfter
those students trained, the result of the table will
say, to 35 that gut of 30 students, only 4 of them (13,
33 % ) are categorized ass good readers because they can
reach between 150 to 200 weords per minute with at least
50 % of wocabulary enrichment. Thus, this category i@
based on the opinicns of reading experts as have been

discussed in chapter two.

To know the general capsbility of the sixth .semeg-

ter students of the Pesantren Modern Pendidikan Al=Qur-

an IMMIM Ujung Pandang in reading speed and vocabulary
enrichment, the writer analyzed the data of reading

speed and vocabulary enrichment by using the Mean score

procedure., The result <f this:is shown .in. the .following

tables :

g
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Table g

The mean score of reading speed

'Heading Speed

Score Frequency Deviation FD
5 200 - 209 1 g9 9
190 - 1939 o a &
180 = 189 o 7 0 f
170 - 17s o 6 o
160 - 169 1 5 2 [
150 - 159 2 4 B ;'g
140 = 149 o 3 o
130 - 139 o 2 o
120 = 129 2 1 2
T30 = 115 E] o o
100 = 109 3 =1 =3
90 - 99 6 -2 -12
80 - B9 5 -2 =15
70 - 79 2 =4 -8 |
Total 30 N =14 %

Thege data are analyzed by using the formula of

mean score as follow :
= f£fa

M = WM + {"—"'ﬁ——-“] i
The result is = 114,5 + ( "%3 ) 10

109.83

110 WPFM
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- —

vﬂcahulary an—

richment secore F b
80 - 8y 1 :
70 - 79 T3 .
60 - 69 a .
50 = 59 6 -
40 = 49 > -
30 - 39 5 . s
total RIS — —=

The result of the table is as follow :

:-I-w:-:-p(EfID ¥

= 74.5 + (—=22 ) 10

= §3.50 %
Thosze letters above stand for: M=

Whi=

H=

mean
work mean
deviation from WM
frequency

number of sample

BEased on the tables abowve ( table 6-7 ) we can =ee

that the average of the students' reading speed and wvo-

cabulary enrichment are 110 WPM and 63,50 ¥ vocabulary

enrichment .in general.

In ord

er to make the writer easier to analyze these

data in Pearson's product moment correlation, the data

are ordered hased on the reading speed in word per mi-

nute .

The result is in the following table.
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Table g
Data Presentation of the correlatiocn
Product moment analysis
Mo Rﬁgéh. _ ?Eagigg Speed Vocabulary
Miinte {E;I ggiézzga?tyi? Statement
s 2 3 i g
e BAETD 202 86.5 - good
2 88107 165 70 * good
3 BBO2s5 152 6&.5" Iﬂﬂﬂd
4 88092 152 70 - good
5 6051 127 a7 bad
& BBO55 125 66,5 « good
7  8Bo01 112 66.5 ° bad
28 B8003 112 36.5 bad
) B8032 112 63,57 bad
10 EBD41 112 60 - bad
11 BBO42 112 730 bad
12 88044 112 70 ™ bad
13 BE8045 112 70 bad
14  B8B0BS 112 L Lad
15 88037 102 T6.5 bad
16 28066 102 TEa5 bad
17  B8075 102 sl s
18 T g4.5 66.5 bad
19 88073 94.5 =23 bad
B Pt a4.5 735! bad
21 88121 94 .5 7o bad
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-1 2 3 g
22 880s0 93 - s
13 Bo0sR 93 46.5 bad
24 88027 89,5 77 s Ead
25  BBl4s &7 56, 5 bad
26 88034 82.5 S5 bad
27 88016 82 51' bad
28 BBOSS 82 53 bad :
29 88012 75 40 bad d
30 ee8o0863 74 36.5 bad ﬁ

In the table above, the writer has classified the
good readers and the bad readers. A reader is consider-

ed to be a good reader if he is sble to read at least

i
1
£
i
E--
120 words per minute without ignoring at least 50 % of {
vocabulary enrichment. This is the target of the untrain- §
"ed students. And after training, a good reader must bhe F
able to read at least 200 words per minute without ig=- &
noring at least 50 ¥ of vocabulary enrichment. This is 'a
supported by Nuttle and Smith ( 1588:45 ) who say that
the average reading speed for EFL students is 120 to
150 words per minute before training, and after train-
ing it is hoped that they could read at about 200 words
per minute. And the students of the Pondok Pesantren
are untrained students.

B 4 on Huttle and Smith's statement and the stu-
ase




|

dents cond
itien, the writer classified as a good speed

der if h
res £ he able to regq between 120 to 200 words per

nu i
minute with at least sq % of vocabulary enrichment. It

is supported by Nurhadi ( 1gg7 } the ome who say that

. speed reading should be followed by 50 % of vocabularcy

enrichment minimally.

Guided by the standard of good speed reader above,

table 7 shows us that oyt of 30 of the students who

were taking the test, enly 5 of them ( 16,67% ) arfe class-

ified as good speed readers and the rest are bad,

3:1.3. The Analysis of Data Correlation

The following description presents the cor-
relation between reading speed and the extent of .
vocabulary.

In snalyzing the data, the researcher con-
sidered the reading speed as an independent va-
riable { X ) and the extent of vocabulary as the
dependent variable {( ¥ ). The two variables are
analyzed by using The Person's Product Moment
Coefficient of Correlation Anslysis. Before ana-
lvzing these dasta, they are tabulated first as

in the feollowing table,

Table 9

ion table in looking for the correlation bet-

w
2 2
No. Reg. % * x X ¥ ¥ =¥
Mo,
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Table g

Preparation table ip

reading gpeeg for the correlation between

extent of wvocabulary

neYs EEI?:];. X x x 2 Y v YE Xy
~ - — -~ ] T =] g
1 88071 202 93,3 g704.89 6.5 23.87 569.7763 2227.071
2 BB107 165 55,3 3169.69 70 7.37 54,3169 414,931
3 BBO25 152 43,3 1874.g9 66.5 3,87 14,9769 167.571
4 B8092 152 43,3 1874.89 7o T.37 54.3169 319,121
5 BB0O51 127 18.3 334.89 57 =5.63 31,6969 =104,155 i
& BB055 125 16,3 265.69 66.5 3.87 14,9769 §3.081
7 88001 112 3,3  10.89 66.5 3.87 14.9769  12.771 ﬁ
8 88003 112 3.3 10.B9 36.5 -26,13 682.7763 -66.229 g“
9 88032 112 3.3 10.89 63.5 0.87 0.7569 2,871 ?j
1¢ 88041 112 3.2 10.89 60 -2.63 6,9169 -8.679 ||
11 88042 112 3.3  10.89 T3 10.37 107.5369 34_991 i?
12 B8044 112 3.3  10.89 70 T.37 54,3169 24.321 fﬁ
13 S8045 112 3.3 10.8% 70 T.37 54,3169 24.321 if
14 geoss 112 3.3 10.89 70 7.37 54.3169 24,321 j
15 88037 102 -6.7 44.89 76.5 13.87 192,3769 -92.929 |
16 88066 102 ~-6.7 44.89 73,5 10,87 118.1569 -72.829
17 88075 102 -6.7 44.89 &0 ~2,63 6,9169 17.621
18 BE024 94.5 -14.2 201.64 66,5 3,87 14.9769 -54.954
1s 8eo73 94.5 -14.2 201.84 53 9,63 92,7369 138,746
201.84 73,5 10.87 11B.1569 -154_354
20 B8080 94.5 -16.2 .
T e —-14.2 2pl.64 70 737 $4.3169 =104.654
—
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r 2 3

3 & T B 5

246,83 59 -5,63 31.6969 88,391

22 BBO50 a3 -15.7

23 BBosEe g3 -
15.7 246.89 46.5 -16.13 260.1769 253,241

24 BBO2T7 Bo,.5 .

25 88148 a7 .
21.7 470.89 56.5 -6.13 37.5769 133.021

26 88034 g "
2e5 -26.2 686.44 56,5 =6,13 37.5769  160.506

27  B80D 2
;E 82 26.7 7T12.89 57 -5.63 31,6969 150.321

28 B8 '
8065 82 -26.7 712.89 53 -3,63 92.7369 257.121

29 88012 TS  =33.7 1135.69 40  23.e3 512.1169 762,631 | |

30 ©B0B3 74  -34.7 1204,09 36,5 -26.13 682.7765 906.711

N= 30 3261 o 23037 1879 O 4206.467 5226.324 |

The table above shows that; H

N = 30 4
X = 3261 Y = 1679 éf
X = 108.7 ¥ = 62.62 ﬁﬁ
= x% = 23037 s y® = 4206,467 T Xy = 5226.324

Based on these scores, we can find the correlation of :n

the +wo wvariables b}r usinq the formulas of coefficient .i'

correlation product moment as follows;

r = xy

Xy =
\//;_z::uz ) ( E YZ )

5226,324

r =
£226,324 = 0,530
gg44,002

.-
bt
1]

Ty = 0,530
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After analyzing tne data, it is found that

the coefficiens of correlstion value ( Fr? <

e
C,530. To investigate wether this wvalue is sig-

nificant or Pot, the writer consulted with the

on the basic aof the 95% level of reliability or

the 5% leve] of significance with a sample (N)

= 30. Then it ig found that the critical walue
of (r) with (N) = 30, and on the 95% interwval
of feliahiliﬁy is 0,463, -

The investigatien shows that the coeffici-
ent correlation of the two wariables { :HE ) is=
greater than the critical wvalue of {rJ; Or some-

times is written like this; r . ">critical value

of (r), where { r

Xy ) is 0,530 while the critics

al value of (r) with N= 30 on 95% or 5% level of
Eignificance.is 0,463, It means that there is
significant correlation between reading speed
and the extent of vdécabulary of the third year

students of Pondok Pesantren Modern Pendidikan
Al-guran IMMIM Ujung Pandang.

The Analysis Of Datx Collected Through The Ques-

+imnnaire

Ti1l .now we have seen that reading speed

have significant
+ of vocabulary
and the exten

critical value of r.
correlation, where L. :}

"1 e e ———m
e

T b S
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Never
theless, it does not mean that the third

28r gt
¥ students of the Fondok have high reading

spees
peed ang Vocabulary enrichment, Only a few of

them
have adequate reading speed and vocabulary
enrichment as €an be seen in the previous table

of reading speed and vocabulary enrichment,

To know the supporting factors about the
Students® achievement in this research, the re-
sult of the questionnaire will inform us more.

The questionnaire consists 15 items, namely
13 items are close ended and the other, items
number 14 snd 15, are open ended. The data obts-
in from the thirteen . close ended items will be ' 'ﬁ
tabulated at fir?t, while the data obtained from

the two other open ended items will be analyzed

individuslly. ¥

|

Tabkle 10 ;ﬂ

l., Are you interested in learning English 7 2;

|

ANswer Freguency Percentage i
a. very interested 22 73.33 %
b, interested 8 26.67 %
c. less interested 0 0,00 %

d. uninterested 3; _}GE:SS i |

total

Th

" table shows that from 30 students; there
g aphove
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are 22 studenpt
8 { 73,33% ) 8re very interested in learn-

ing English .
¥ g Subjects; 8 of them ( 26,67% ).are interest-
ed;

in learning the Engligsp subject

Table 11
2. Do you often or ever found information sbout speed
reading and the extent of the wocabulary 7
Answer Frequency Percentage
a. often 11 36,67 %
b, sometimes ? q 30,00 %
c. seldom g . 30,00 %
d. never 1 3.33 %
totsl . 30 100,00 %
The table shows that from 30 students; 36,67 ( 11

out of 30 ) of the students answered that they often
find the information of reading speed and the extent of
vocabulary; 9 of them ( 30, 00X ) answered sometimes:

9 of them ( 30,00% ) of them answered seldom; and there
is one out of the 30 students ( 3,33% ) says that he
never find or got information about the two.

Tabhle 12
3. What s your opinion about the reading speed and the

e

extent of vocabulary

Fraguency Parcentage
AnSwWwer

searned 19 31,34 %
a. very important to be i

and none of
21 them asre Jaosg interested or uninterested.
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b. important to be learneg

: 10 33.33 %
c. rather importans to be learned 1 %
3.33
d. uninportant +o
be learneq
total 5 oo
30 100.00 %

The ta
ble abovea inﬂicatea that 19 out of 310 of the
ude
students ( 63,34% ) €aid that reading speed and the ex-
tent of
ent of the vocabulary sre very important to be learned;

10 of -
them (-33.33% ) saig that it is important to learn

the two subjects;one of them ( 2.33% ) said that it is

rather important and none of them { 0.00% ) stated that
it is unimportant to learn the reading speed and the ex-
tent of vocabulary.

Tsble 13
4, Are vou interested in improving yvour reading speed

and enriching your vocabulary as well 7

Answer Freguency Fercentage
&, very interested 18 60,00 %
b. interested 12 40,00 %
C. less interested o ' 0.00 9%
d, uniterested 0 E-ﬂﬂ %
total 30 100.00 %

The table above shows that from 30 students: 18 of

them ( 60.00% ) are very interested in improving their

reading speed and enriching their vocabulary as well;

12 of th ( 40,00% ) are interested; and none of them
of them
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Answer

Freguency Percentage

g Yes, I do 30 100.00 %
b. Hni_i_ﬁﬂn*t o 0.00 %
total 30 100,00 %

From the data table above it can be seen that all i

of the students ( 100.00% ) believe that reading speed . i
can be improved and the vocabulary can be enlarged or a1
encriched. ZL
Table 15 I}

6. Do you often read an English book, newspaper, maga-— |
zine, or novel with @ purpose to improve your read- Eﬂ

|

ing speed and enrich your vocabulary 7 . E;

Answer Frequency Percentage :%

|

il

a. often & 20.00 % i
21 TO.00 %

b, =ometimes

c. seldom 3 10.00 %
d. never Q 0.00 %
totsl 30 100,00 %
This table shows that from 30 students there are;

6 of them ( 20.00% ) often read English texts with a
Q -
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rpose of 4

bulary; 21 of
Iy oL them ( TO,. 00 ) sometimes do; 3 of them

{ 10.00 % ) seldom do; ang none of them nevar do.

Table 1s

T.. .Imat 13- 'tlh.e E"FEIEQE 1&ngth ﬂf t-imﬂ dﬂ ?nu spend fﬂr

reading in everyday 7

Answer Freguency Fercentage

g. three hours or more 7 23,33 %
b. two hours 12 40,00 %
c. one hour g 30.00 %
d. half hour or less 2 6.67 %
total 30 100,00 %

From the data table sbove it can be seen that 7
out of 30 students ( 23.33% ) spend three hours of their
time for reading an English reading material per day
12 out 30 students { 40.00% ) spend two hours:; 9 cut of
30 students ( 30.00¥ ) spend one hour; and there are 2
out of the 30 students { 6.867% ) who spend half hour or

even less to read English material per day.

Table 17

8. Fow often do you go to the library for reading in a

week 7

Frequency Percentage
Answer

15 60.00 %%

a2, three times OI more
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bB. twice
10 33.33 ¥

Cs QONCE

3 16.67 %

d. never
total o 0.00 %
30 180,00 %

table shows that out af 130 students;
60. 0% F 15 out of 3p ) of them cnﬁe to the library
three times ip 5 week; 33,33 o« { 10 out of 30 ) of them
come twice in z week; 16,67% ( 5 out of 30 ) of them
come once in a week; and, ofcourse mone of them naver
come to the library for resding in a week,

Table 18

9. Before starting to read, do yvou often reglize your

reading purpose 7

Answer Freguency FPercentzge

a. often 22 13.33 %
b. scmetimes 5 16,67 %
c. seldom | 2 6.67 %
d. never 1 3.33 %
total 3o 100.co &

The table above said that out of 30 students:
73.33 % ( 22 out of 30 ) students answered often; 5,67%

{ 5 out of 30 )students answered sometimes; 6.67% ( 2

out of 30 ) of the students answered seldom; and 3,33%

. | £ of 30 ) of the students answered never realize
ou

his purpose in reading.
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il iy Table 19
10. Do ¥ou often gg Tedression in YouE re
Answea 7
a. often & - ﬁ
b, sometimes 18 ET——
c. seldom 4 N
L]

d. nE?EE 5 16.67 %
~otel 30 __100,00 =

This table informs Us that from the 30 students:
5 of them { 16.67 % )} often do reagression in their read-
ing; 18 of them ( 60.00 % ) sometimes do; 2 of them or
6.67 ¥ of them seldom do: and there are five of them
never do regression in their reading.
Table 2q

11. When you sre reading, do you know what you read 7

answer freguency percentage
8. Yes, I do 8 26.67 %
0,00

b, No, I don't o -4
22 T3,33 o

¢. sometimes * Yes '
: tei_' E]s) 100,00 %

ota

bviocusly the table above shows that from 30 stu-
Cbhbviown
i 11 that they‘ are
g8 of them realize we
dents, there are
of them do not realize
o of them. None
reading, or 26 .67
22 of them ( 73.33% )
rut there are
that he is rgading,

es not.
who sometimes do and sometim
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Table 34
12. Do you often

LY well »
ATisvwe .
* Fr&quenc? Fercentage
. ofte
. M 18 60.00 %
b. sometimes A8 26,66 %
-

c. seldom 4 6.6T %
d. never 2 é.é? v
total 30 100,00 %

This table shows us that from 30 students, there

are 18 of them ( 60.00 % ) often practice their reading
speed and Enricﬁ their vocabulary as well, There are 8
of them ( 26.00 % ) sometimes do.the two. There are 2
of them seldom do, and also there are 2 of them never

do. Each of the lzst two frequency is 6.67 in percent.

Table 22
13. When wyour teacher expalinsthe lesson in English, do

you understand what is he explaining ?

ANSWer Frequency . Fercantage
. Yes, I do 8 ; 26.67 %
o 0.00 %

b, No, I don't ‘
' 22 73.33 %

¢c. sometimes ' Yes

nost of the students
indicates that mos
The table above

e understand the teacher when he/she

( 73.33 % ) sometime
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iz E}:Flﬂihiﬂ :

9 the lessoq in English ang sometimes not.
urthermo
F Te the table te1;. Us that there are 8 out of
30 students ( 25

the lesson ip English,

Th'ﬂ fﬂllﬂh‘iﬂq 'ﬂata are 'l;_hﬁ QPEH End!d tEStS

which will he analyzed individually;

The 14%H item of the questionnaire is shout;
What is wyour effort to increase yuor reading
speed and enrich . ¥Your vocabulary as well 7.
From this question, the writer got saveral ans-

war as tabulated in the following table;

Table 23

Answers Freguency percentage
l. wide reading 27 90.00 %
2. mamorisation 18 60.00 %

3. practicing ( speaking,
listening, and weiting ) 13 43.33 %
4. congsult the dictionary = 16.67 %
2 6.67 %

5. asking the teacher

The table sbove indicates that from 30 students,
o

th 27 of them ( 90.00 % ) said that they try to
Bre are

ding speed and vocabulary through or

increase thelr rea

S
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by reading HiﬂElY. There are 18 nf

them ( 60,00 % ) ans-
wer that thE? trf o

mﬁrizinq the new words. There are

their reading Speed and Vocabulary through practicing.

Here,practicing means ‘spesiking, listening, and writing.

Thare #ze 5 of thew | AT H) suld shen 1o ocder ta

sncrease their vocabulary or when ever they find a new

difficult word in reading materisls, they try to con-

sult the dictionary, ard there are only two of the stu-
dents ( 6.67 % } ask the teacher to soclve their reading
speed and vocabulary problems.
i The last item of the qﬁestinnnaire is: what
factors hamper your reading speed and vocabulary
encichment ?,., To make the writer snaly=ze the
item essily, the answers of the students are al-

g0 tabulated as follows;

Table 24

answers fregusncy percentage

1, lack of English read}nq
REtEEL8L Auch as:bﬂﬂﬁié 12 40.00 %
magazines,newspaper,ett.

2, not enough time/there are 12 40.00 %
too many lessons

[ 20,00 ¢

3. laziness — " 1000 &

5. forgetfulness
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The tabl
2 showg that from 30 students, there are

£f them
12 o em ( 40.00 % ) answer that the lack of English

resding materials hampers them to do speed reading and

40,00 tho *
( 40.00 % ) who $31d.that- they denot have enough _time to

in the Pnndnkr There are g of the students ( 20.00 % )
answer that the laziness hampers them to do the two 3
3 of them ( 10.00 % ) =aid that their friends' negative
response h&mpﬂra them to be speed reader Enﬂ'anlarg,
their vncabulary 88 well; and 2 of them ( 6.67 % ) said
that forgetfulness also hampers them to do the two.,

After all the data have been analized, it seems
that the abillity of a reader to read rapidly ig ipterested
by his. knowledge or store of words. According to the
testing of significant correlation critical value of
(r) product moment of this research, there is a signi=-
ficant correlation, positive correlation, between read-
ing speed aﬁﬂ the extent of the vﬁcaﬁularr of the third
year students of the Pondok Pesantren Modern Pendidikan
Al-guran IMMIM Ujung Pandang. Nevertheless, 1t does not
mean that they all cam read speedily with good wvoecabu-

lary enrichment. This matter will be elaborated more
1 1v in the next section, namely, in the discussion
Clearly in

of the result of the data snalyslis.

alysis

n
3.2. Discussion of Data A
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+00 % { 6 cut of 30 } of them

i that is between 120 to 200
words per minute, Angd there are 63,33 % ( 19 out

of 30 ) students who have good vocabulary enrich-

ment; that is between 50 to 100 ¥. There are ﬁnly

16,67 % ( 5 out of 30 ) students have good read -

ing speed and vocabulary enrichment. They can read
between 120 to 200 wﬁrds Per minute with 50 to B6

percent of wocabulary enrichment.

This indicates that generally the third year

( sixth semester ) students of the Pondok Pesan -

iran IMMIM ujung Pandang have low reading speed,
although almost most of them have a good vocabu -
lary enrichment. The data analysis shows that there
are only 16,87 % i 5 out of 30 ) students who can
read rapidly and éﬁlargﬂ their wocabulary as well.
that 83.33 % ( 25 out of 30 ) students

It means
could not read 5959&113 with a good wocabulary en-

{rhment. It proves +hat almost all of the students
r -

4 the reading material word by word in order
rea ;

loose the meaning of the words in the texts.
o

not t
ing seen the fact above, the writer con -
Hawv

6.67T% ) of the. third

cludes that only a few { 1
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Year student
8 of the Pondok Pesantren can ba re-

garded as the
good Teaders, or good speed readers.

This is b
BCause thare Are still a lot of students

R T

who said that it 1= imp&rtant; or Even.rnther ;P

portant to learn how to read rapidly and enlarge

the vucabulary better. Angﬁher 63,33 % ( 19 out of

30 ) students stated that it is very irporkant bo :i
learn the two. J

In the table 14, we can see that all of the
students ( 100% ) believe that reading speed :can
be impruvéd and wvocabulary can be enlarged. Never- f
theless, ( see table 131 ) there are only 60.00 % |
( 18 out of 30 ) students who said that they are ,;
interested in improving their reading speed and Al
vocabulary as well, while another 40.00 % { 12 out nﬂ

of 30 ) students stated that they are not very in- .

terested in improving the two. That is why in table

15 most of the students ( 70.00 % ) only sometimes,

not often, read English EnnRET newspapers, magazi-
nes or any other English materials. And in fact,
there are 3 out of 30 students { 10.00 % Y who
seldom read English materials. It means that only

{ 6 out of 30 ) often read Eng-

20.00 % students
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o :
lish reading msterialg xhuiﬂﬂflff

In the ¢
able 17 W& can see thst there are 50,

the Students often or always
library to read

00 % of
go to the

Englisp texts; while in the table

B
1 ﬂnl? 23-33 b4 of thEm alw!rﬂ Hpﬂnd three hours

or more for reading everyday. In the table {8 hacs

are 60,00 % of them sometimes ﬁu regression while
they are reading; while in the table 20 there are
only 26.67 % of them know well what they are read-
ing. In the table 22 there are 60,00 % of the stu-
dents often or always practice how to read rapidly
and to enlarge their vocabulary; while in table 11
we can see that there are 46.67 % of the students
who never find any information sbout the two. Ob-
viously, it is logical that there are only 16.67 %
( 5 out of 30 ) students who can read between 120
to 200 words per minuta with 50 to BS % of vocabu-
lary.

As in the table of interpretation of correlat-

the result of the research is between 0,400 to

ion,

0.600, It means that the correlation between the
L -

two wariables ( reading speed and the extent of the
o

dents of the Pondok
the third year stu
vocabulary of
) is moderate because the result of the
Pegantren :
lation analysis is 0,530. In this respect, it
correla

that the reading speed and the ew-

can be concluded

- = T
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tant of Vogca
h“1ﬂr? of the students aof the Pondok
correlate pﬂsitivaly

« fastar reader with more

word ' '
Power, while opn the uth?r hand wide reading .

increages vucahularies.

II"J thE tEhlE 5 t thE- Etudents E"-"E.'L‘-Elgu Vﬂluﬂ ':lf

reading spegﬂ and Vocabulary enrichment ) we can 8

se@ that there are 6 ( 20,00 % ) out of 30 students
who can read between 120 to 200 words perminute,
however, not all of them can reach st least S0 % %
of vocabulary enrichment. On the contrary, the table |
=lso shows that there are B83.33 % ( 25 out of 14 J
students got 50 to B85 % vocabulary enrichment, but
not all of them can read faster. It proves that ,;
most of the students are afrsid to read rapidly

I
because they still think that reading such a way. E
- i

will reduce the vocabulary enriching, or at least

it can c&use low wocabulary enrichment,

There is one thing that 1s important tc know

that in this reasesrch, the researcher found gut !
a

+that most of the students still have low reading
a I 1
d. While most of them can enrich their veeabu-
speed,
11. It is because they have been trained to
lary well.

vocabulary for three years, while to

enlarge thelr
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Conelusion

Having analyzed the data in the previous chap-

t'EI’H.r the writer draws the fﬂ]—lﬂ'ﬁlng conclusions x

b,

e

There is5 & sufficient positive correlation bet-
ween reading speed and the extent of vocabulary
Of the thifd year ( sixth semester ) students
of the Pondok Pesantren Medern Pendidikan Al-
Quran IMMIM Ujung Pandang.

The degree of correlation ( IH? ) between read-
ing speed and the extent of vocabulary is 0.530.
And by consulting the table of critical value of
(r) based on 95 % of the reliability or the 5 %
iéval of significance and the population (N) 30,
it is found that the critical value of (r) is
0,463. It means that the two variables have a
positive significant. correlation. The positian
of their significance is between 0.400 to 0,600
( moderate or rather low ).

The result of the tests show that the scores of
the students' reading speed and vpcabulary en=
richment are low. We have seen that out ﬁf ao
students, only 16,67 % { 5 out of 30 ) of them
are able to read between 120 to 200 words per-

inute with at least 50 % of vocabulary enrich-
m
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ment
» And eventhough most of the students have

& good Vocabulary enrichment ( see table 5 ),
only six of them have a guud reading speed. This
is becsuse most of theq still think that speed

reading can hamper a reader to enlarge the vo-
cabulary,

4.2. Suggestion

In relation to those problems, the writer

would like to put forward the following suggest-

ions :

#« The students of the Pondok need to be thaught

Cs

reading speed, And the teacher should make &
balance between the reading material and the
studnets® level in doing this subject.

Speed reading and enriching vocabulary well
should become one of the focuses or factors in
teaching reading.

As we can see in table 24, the Pondok is demand-
ed to provide more English book or English read-

ing materials in order to fulfill the students’

need.
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TAFEL HIL&I-HILHI r FRCODUCT MOMENT

8o

| ZOT8E Sigudc y | Toraf signie Taraf Signif
95% 95% 9 5% 555 . 95% 95%
3 0.997 0,999 | 26 | 0,388 0,496 | 55 |0,266 0,345
4 ©,950 0,990 27 0,381 0,487 60 |0, 254 0,330
>| ©-878 0,950| 28 | 0,374 o0.478] es 0,244 0,317
29 | o, : :
6| 0,811 0,917 455 ﬂ,i:: z*:z: 70 |0,235 0,306
7| 0,754 0,874 7 75 |o,227 0,296
8| 0,707 0,834 31 | 0,355 0,456 | BO |0,220 0,286
9 0,666 0,798 32 0,349 0,449 | 85 |0,213 0,278
10 | 0,632 0,765 | 33 | 0,344 0,442 | 90 |0,207 0,270
- 34 0,33% 0,436 -
11 | 0,602 0,735 35 | 0,334 0,430 95 |0,202 0,263
12 0,576 0,708 100 |0,195 0,256
13 | 0,553 0,684 | 36 | 0,329 0,424 |125 |0,176 0,230
14 O,532 0,661 37 | 0,325 0,418 (150 |0,159 0,210
15 0,514 0,641 38 | 0,320 0,413 175 |0,148 O, 194
39 | 0,316 0,408
16 0,497 0,623 | . 0,312 0,403 |200 |0,138 0,181
17 0,482 0,606 | 200 10,113 0,148
18 0,468 0,590 | 41 0,308 0,398 400 |0,098 0,128
19 0,456 ©0,575| 42 | 0,304 0,393 500 |0,088 0,115
20 | 0,444 0,561 ] 43 0,301 0,389 800 |0,080 0,105
44 | 0,297 0,384 | . a.n
21 | 0,433 0,549 ,c | 5,254 0,380(790 |9.Q7¢ 0,097
= 0,423 0,537 : 800 n,u?u o, 091
23 0,413 0,526 | 46 | 0,291 0,376 |900 | 0,065 0,086
24 |" 0,404 ©0,515| 47 | 0,288 0,372
ae 0,396 0,505 | 48 0,284 0,368 (1000 0,062 0,081
49 | 0,281 0,364
50 0,279 0,361
Sutrisno Hadi 1979:360 )
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KFPENDIX B

KETERANGAN

Berikut ini akan disajikan kepsda anda dus macam
bahan bacaan. yang diambil dari buku milik Departemen
Pendddikan danp Kebudayaan ¥Yang berjudul " ENGLISH FOR
THE SLTA ", Masing-masing materi bacsan berjudul ONE
HIGHT ON THE MT. EVEREST OF MAN=-MADE STRUCTURE .-dan
THANKSGIVING DAY Yang memiliki So00 sampai 600 kata.

Melalui kedua bacaan ini akan terlihst sejauh ma-
na tingkat reading speed dan wvocabulary extending vang
anda miliki saat ini. Oleh karens ity andas diminta un -
tuk membaca materi bacaan tersebut secepat mungkin, =e-
suai dengan kemampuan anda, dengan tidak mengurangi per
hatian anda terhadap vocabulary ( kata-kata sulit b

Yang terdapat didalam kedua bacaan itu.

PETUNJUK

l. Terlebih dahulu tulislah nama, nomor stambuk, dan
starting time pada tempat yang telah disediakan se-
belum anda membaca materi yang diberikan. :
Setelah selesal membaca, tulislah finishing time

tauy waktu dimana anda selesai membaca materi bacaan
ata

ang diberikan pada tempat yang telash disediakan.
¥
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ONE NIgme ON THE MT. EVEREST
oF MAN -MADE STRUCTURES

The tallest building built by man is the Empire

..Etﬂtﬂ building in New York City, its 102 stories reach-

ing almost one fifth. of @ mile into the sky.

During office hourg thousands of people work in
its office space, Till midnight, tourists from all over
the world ride its elevator toward the observation tower
on the top of the world's tallegt skycraper. The terrace
of the observation tower is high enough to enable sight-
seers to enjoy a view Covering am-area of three hundred
and more sgquare miles,

Sometimes migrating birds ecome down on the tower
to rest for = while during the night. Since there are
not glaring lights coming from the tower, birds have
salénm been killed by flying into its walls. Sometimes
millions of insects cover the glass of the windows and
the walls. No space is left uncovered.

Edwinm Way Teale, = nstural historian, got per-
mission - which given very seldom - to spend one night
on the top of this " Mt. Everest " of man-made build-
ings. He was to enjoy not only listening to and look-
ing at the birds as were flying past the tower, but he

would alsoc enjoy a2ll the sights and sounds in the

night above, arcound and below him.

Teale reached the terrace a little before mid-
=
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e S e

&3

night when the last sightseers were leaving. After mid-
night he had the terrace 311 to himself,

A quarter-moen was hanging in the sky as if be-

.8ide the tower top, and thcrusandu of stars were Wiﬂkfng

all over and above the city. Below, there was such as ;;
grest number glaring lights to see that the moon and "
stars lock pale.

The street lamps of the city - 156,000 of them .-
stoocd out in line anpd curves. On all sides, Teale could
see lighted windows, that made the sky lock pale. There
was 50 much to see that only = Patient naturzl histori-
an like him cﬂulé observe so many details.

He could not sce the birds clearly but his train-
ed ears told him what birds were flying over and above
him.

Around two o'clock the life in the city, at last
was slowing down. Most of the lighted windows disappear
ed. Fewer and fewer car light could be see. The street
the stars were getting brighter. The

lamps darker,
buildings began to look like stones see through water,

It was getting to dark to see them clearly.

Between three and four, there was an interruption.

Out of nowhere, suddenly a guard came upon him. The
guard was so supralsed to see anybody on the terrace at

h early hour that he almost arrésted Teale, Lucki
such an

1y +he natural historian could produce the letter of
¥




rmissicn -
pe B "that he hag recleved. Otherwise, for the rest

of th
e night, the birds Would have flow past the tower

without his being able ¢o observe them. It was then

- nearly four o'clock in the morning, This was night also

for New York city. Only the taxis never sleep.

Before five o*clock, the sky was getting hriﬂhtér
and brighter aghove the eastern horizeon., & new day was
being bornm,

Teale went downward ip the elevator to go home
that morning thinking of all those tired birds also go-

ing down to rest,

520 words

Starting Time

RN N O SRR

Name s

L B T I

Finishing Time

T N R

Reg, Numb. :
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THANKSGIVING DAY

When the firs+ EnglishmEn.settled in New England
in 1620, their first year was full of hardships. Maoy
of them died becouse the winter was .much colder than
they were used to. Although they suffered greatly, they
worked hard to bulld their house and plant a few Crops. K
These people believed im +he power of God and prayed ;!;

that He would lead them safely through their hardships

in the new country.

When they harvested the first crops they were
greatly surpraised becouse they had not expected = very
good harvest, Now they have plenty of food to est and
everybody was happy. They have enough food for the next
winter. Becouse of that the governcr proclaimed a day

of thanksgiving to God for having led them safely

through their difficult first year.

They sent four men to the woods to find animals

for the thanksgiving feast, They returned with a large

number of animals most of which were turkeys. The feast

lasted almost @ week. A large number of friendly natives
were invited to the thanksgiving feast.

By this time the small group of Englishmen were
beginning to think that they were used to the weather
of the new country. But suddenly in May 1623 it stop
raining. The crops Welec almost destroyed. The governor

then appointed = day in the middle of July for fasting




and prayer,

vain, since soon after they had faséeﬁ and prayed the
weather changed, ang their crops were saved., Kgein =z
day of thankﬂg'.i.vi:ng W88 proclaimed and a8 feast was

given. And again it wWas the turkeys that were killed 11
for food. Since the first thanksgiving feast it has LE
become a tradition 8mong Americans to always have tur-

keys for their thanksgiving dinner,

Fresident Washinton issved a proclamation in

| 1783, asppointing Thursday November 26 as a8 day of gene-

ral thanksgiving, However, for many years many states

celebrated the day at different times, A woman whose
neme was Mrs. Hale wrote many articles in magazines and
many letters to governers and presidents suggesting

that a day should be officially appointed =o that Ame-

ricans evarywhere in the country could celebrate thank-
sgiving on the same day. At first she was not success-

ful. But she wss not discouraged, and continued writing

for a pericd of not less than twenty vyears.

At last her articles and letters had results,
Fresident Lincoln l1ssued the second presidentisl proc-
lamation in 1884, appointing the fourth Thursday in
November as & day of Thanksgiving. Since then Americans

have celebrated Thanksgiving Day on the fourth Thursday

in November.
Thanksgiving Day is an importsnt heliday in Ameri-
a
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Ca. On +
n this day stores, goverment offices, and schools

0r@ clomed. It is celabraiea in churches and in the
homes. In the churen 9 Specisl service is given, spe -
cial hymns are SUng, and the presidential proclamation
is read. In the homes the families have turkey for i
their thanksgiving dinner,

England had its first experience of the American

thanksgiving in the Second Werld wWar when in 1942

S

churches in Britain weére used by American armed force
for the thanksgiving service. The °* Stars and Stripes’
was carried to Westminster Abbey, the famous church in
London. During the ceremony the United States ambassa-
dor read the presidential proclamation. Members of

American military forces were there, many of whom toock

part in singing the hymns. They certasinly did net for-

get God for helping the first Englishmen who settled
in New England. What they seemed to forget st that mo-

ment were German bombs that might £all én them at any

time -

600 words

Starting Time § c.veveoos
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APPENDIX ¢

Vocabulary Extending Tests
FETUNJUK SOAL

Setelan menyelesaikag masing-masing materi baca=-

- a@n yang diberikan kepada haudara* maka berikut in anda
diminta untuk men jawab Vocabulary extending test dengan ;,
petunjuk-petunjuk sebagai berikut

1. HEEiﬂg*masihg Vocabulary extending test mempunyai 15

nomor Pertanvyaan.

2. Tulislsh nama dan nomor stambuk anda pada tempat
yang telah disediakan sebelum menjawab ke lims belas
nomor pertanfaan-pertanyaan berikut ini.

3. Bacalah baik-baik getiap teks pPertanyasan vang dibe-
rikan kemudian jawablah/artikanlah kasta-kata yang
'digaris bawahi sesuai dengan conteks Pertanyaan yang

diberikan.

Atas segasla perhatian, partisipasi dan sumbangsih

¥ng anda berikan demi suksesnya penelitian ini, penulis

tidak lupa mengucapkan terima kasih.,
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1- EE:['I'.I I
9 the tallaesg+ sk?uraper, the Empire State Build-

ing =
g . tE'l'IIi‘E out .'EI.'E"TI'.I thE Gthﬂr huildiﬂg il'l thE area.

2« Peo 1 |
Ple ecan reach its top, whieh ig slmost one Fifth |

of a mile, by elevator, | i
tOp means : '
3. From morning until midnight hundreds of them go up

ta_ths observation tower to enjoy the beautiful

4. The space in the terrace of the cbservation tower
is large @ncugh for many sightseers to enjoy the

SEEHEI'H’ -

Space means :
3. The scenery lock more besutiful in the evening when

the sky is bright, not covered by clouds,

covered means 3
6. Edwin Way Teale, a well trained natural historisn,

went up to the tower to study the birds,

well trained means :

It is only with permission that a person allowed to

spend the night there.

permission means ;

B. Under the gquarter-moon, which look psle becouse of

the bright light of the clity, he enjoyed watching ang




S0

listenipg to the birgs_
pale means ;

10 Teale was busy obserying the birds when a gusrd on |
Patrol found him, :

guard means :
11. Looking down from the highest part of the building

tourists can see éars running om the street below
f : them,
below means :
12. Looking up they can see miilions of stars sbove them
above means :
13, And looking around they can see thousands of lights,
many of them look brighter than the stars,
Lights mesns :
14. And from there, people can compare the lights that
E are madexby God with that are made by man.

compare means :
15. Often thousands of insects, and pot seldom millions

of them, cover the windows snd walls of the tower. I

seldom means = L. |

Mame I sonnessncsenss {1

R.!‘g' Humhr : lliilli"q--.-....




: Vocabulary Extending Test; the Second reading

1.

3.

d.

S

It was difficult for the New inhabitants Of the New
England to Pass their first Year safely and essily,

safely meang;
They were used +o cold Places, still the winter in

winter meang -:

Thedir lif; wWwag full of danger anqd HarﬂﬂhiEs but they
continued to work hard. |
hardships means : _
In the homes or churches they said their prayers
asking God to give Protection.

EI'EIE].'E maans :

Wheo at last they have & vVery good harvest, their
leader, the governor of New England, asked them to

have a day of thanksgiving.

JOVELrBOr means H

They knew then that what they had prayed for was not

in vain, not without result.

in vain means i
-——_‘_

They believe more and more in praying, and in time

of trouble they also had a day for fasting, during

which they went without food.

fasting means

And since that time American had always celebrated

day .
thanksgiving day, although not on the same day
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10.

11.

12.

' * 13,

14.

155
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celebrata means .
Mrs. Hale sent many letters to governors and presi-

dents, and her Brticles appearea in various magazines.
articles means ;

At last a Broclsmation was made by president Lincelp, . |

deciding the fourth Thursday of Hovember as the | |
thanksqiving day. |
Proclamation ﬁeana :

The president pProclaimed the fourth Thursday of No-
Tember as the thanksgiving day in 1864,

proclaimed means :

Actually, in 1739 President washinton also issued
& decicition, cheosing November 26 25 a day of ge-
neral thanksgiwving.

issued means ;
Today Thanksgiving Day 1is really a %pecial day, du=

ring which stores, goverment offices, and schools

are closed.

special means :

On that day American shave & feast, in which turkey

is serve. |

feast means :
In England, a thanksgiving ceremony took place and

ttended by the American Ambassador of the country. .
was &

ambsssador means :

Rega. Numb,., = L R R I R e

-
s EE R R

Name 3
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KFFENDIX p

Angket untuyk Santri ( gilswa ) kelas III

* Pesantren Modern IMMIM famalan:en Ujung Fandang

EETERANGAN

L

Daftar Pertanyasan ini bertujuan untuk mengumpul- |
kan data tentang hal-hal Yang dianggap dapat mempenga=- !
ruhl kemampuan santri dalam melakukan reading speed
dan the extend of the vocabulary ( membaca cepat dan '
perluasan kosa kata ). Untuk itu peneliti menharapkan |

kepada anda agar memberikan jawaban Yang sejujur-jujur

nya sehingga hasil dari Penelitian ini diperoleh de= -

ngan seocbjektif mungkin. Kejujuran dan kesungguhan asn=

da merupakan sumbangsih anda bagi penelitian ini, ter-
lebih lagi bagi almamater anda .,

PETUNJUK ANGKET :

1. Jaﬁabluh pPertanysan-pertanyaan berikut ini déngan

F memberikan tanda silang ( X ) pada hurup vang di-

anggap benar atau paling sesuai menurut anda.

2. Apabila terdapat pertanysan yang dianggap kurang

jelas atau belum dipahamil supaya ditanyakan kepada

peneliti.

1. Tertarikkah ands mempelajari bahasa Inggris ?

8. sangat tertarik C. kurang tertarik

b. tertarik d. tidak tertarik
. arta -

2. Pernahkah anda memperoleh informasi tentang speed
L] 3




3.
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reading dan the exteng of the Vocabulary 7

8. pernah b. tidak Pernah

Bagaimana Pendapat anda tentang reading speed dan

8. sangat penting untuk dipelajari

b. p&nting untuk dipelujari

€. agak penting untuk dipelajari

d. tidak Penting untuk dipelajari

Tertarikkah ands untuk meningkutkan reading speed
dan memperluas koza kata Yang anda miliki saat ini?
8. sangat tertarik C. agak tertarik |
b. tertarik d. tidak tertarik

Apakah anda mﬂmpernayai bahwa reading speed dan wvo-
cabulary dapat ditingkatkan dan diperluas ?

8. éﬁ | b. £idak

Apakah anda sering membaca buku-buku, surat kabar,
dan majalah-majalah yYang berbahasa Ioggris 7

a. sering c. kadang-kadang

b. jarang d. tidak pernah

L]
Berapa jamkah anda habiskan untuk membaca setlap

hari 7

'|

a., tiga jam atau lebih e. satu jam

b. dua jam d. setengah jam atau kurang

Berapa kalikah anda ke perpustaksan untuk membaca

dalam seminggu 7
a. tiga kali atau lebih b, dua kali
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9.

10,

11.

12,

13,

14,

13

25

c. Batu kali d. tidak pernsh

Sebelum anda membaca, apakah anda tahy atau Mmenger-
ti apa tujuan ands membaca 7

8. selalu e, kaﬁanghkadang

b. jarang d. tidak pernah

Apakah anda sering mengalami kemunduran dalam mem-

baca 7
8. sering ¢« kadang-kadang
b. jarang d. tidak parnah

Jika anda membaca, tshukah anda apa arti teks yang
Yang sedang anda baca 7

a, ¥a be. tidak | €« kadang-kadang ' va !
Apakah anda sering melatih kKecepatan membaca dan
memperluas kosa kata yang anda miliki ?

8. sering . kadang-kadang

b. jarang d. tidak pernah

Apakah anda mengerti pelajaran Yang diterangkan o-
leh guru anda dalam bahasa Inggris ?

a« Ya b. Tidak €. kadang-kadang ' ¥Ya !
Bagaimana usaha anda untuk meningkatkan reading
speed dan  mempearluass kosa kata yang ande miliki 7
Faktor-faktor apa sajaksh yvang menghambat anda un-

tuk meningkatkan reading spo2ed dan memperluas kosa

=2

kata yang anda miliki 2
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