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ABSTRACT

Dengan semakin pesatnya kemajuan Ilmu Pengetahuan
dan technologi sebagai konsekwensi nalar serta kemam=—
puan daya pikir umat manusia memberi dampak terhadap
pola kehidupan masyarakat, baik itu secara langsung
maupun tidak langsung. Hal ini adalah merupakan tanta-
ngan yang harus kita hadapl serta wajib kita pacahkan
bersama, Dengan kata lain kita ditantang untuk menga-
daptasikan diri terhadap perkembangan Ilmu pengetahuan
dan technoclogl tersebut,

Ada banyak cara yang tersedia untuk men jawab tan-
tangan era modernigasi ini. Salah satu dlantaranya a-
dalah dengan banyak membaea buku-buku untuk memperocleh
informas{ tentang Ilmu pengetahuan dan technologi vang
kita butuhkan. .

Pengan membaca kita akan memperoleh banyak penge-
tahuan tentang budaya antar bangsa. Pengetahuan ten-
tang sejarah dan budaya dari crang-orang sebelum kita
yang erat kaltannyas dengan kajadian-kefadian masa kini
dan bahkan dengan peristiwa-peristiwa yang akan terja-
di pada masa yang akan datang.

Membaca adalah suatu hal vang sangat penting bagi

Semua orang, khususnya bagl siswa-siswi Yang ingin mem

perluas wawasan berfikir dan pengetahuannya yvang telah
diperclehnya baik didalam kelas maupun diluar sekolah.
Terlebih lagi membaca dapat pula meningkatkan harkat
dan martabat kita sebagai mahluk yang berbudaya.

Sekripsi inil berjudul "A Correlational Study of
Reading Speed and The Extent of Vocabulary Ameng Stu-
dents of Pesantren IMMIM Ujung FPandang; yaitu suastu
study kasus yang mencoba menemukan hubungan timbal ba-
lik antara kecepatan membaca dan perluasan kosa kata
vyang dimiliki oleh santri-santri (siswa-siswa) kelas
tiga Pesantren Modern Pendidikan Al-gQuran IMMIM Ujung
Fandang.

Sehubungan dengan hipotesa bahwa terdapat hubung-
an timbal bzlik antara kecepstan membaca dengan perlu-
asan kosa kata, maka penulis telah melakukan suatu pe=
nelitian mengenai kedua varisbel tersebut diatas.

Data yang diperoleh dalam penelitisn ini dianali-
sa dengan mempergunakan Pearson's Product Moment Ana-
lysis yvang kemudian membuktikan. adanya korelasi posi-
tif antara kecepatan membaca dan perluasan kosza kata
pada santri-santri dari Pondok Pesantren tersebut. Dan
sekalipun kecepatan membaca mereka rata-rata masih ter
golong rendah, namun penguasaan dan perluasan kosa ka-
ta Yang mereka miliki sudah dapat dikatakan cukup baik

Setelsh melalui beberapa rintangan yang cukup be-

L]
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rat, penulis akhirnya berhasil memperoleh tingkat ko=
relasi antara kecepztan membaca dan perluasan kosa ka-
ta senilai 0,530 dari santri-santri semester anam di
Fondok Pesantren itu. Dan setelah tingkat nilai tersze-
but dicocockkan dengan tabel nilai-nilaf kritik (r), d4i
peroleh angka 0,463, Hal ini berarti bahwa kedua wvari-
abel tersebut ( perluassan kosa kata dan kecepatan mem-
baca ) memiliki tingkat korelasi ¥Yang positif, Posisi
signifikansinya berada antara 0,400 sampai 0,600 vyang
dapat dilihat pada tabel 1 dalam sekripsi ini.



CHAPTER I t g
INTRODUCTION Kt .
i \ap CeadF o7
l1.1. Background of Writing *\..,.____,Wff—’/.ﬂ-
| Learning English as a foreign or second lan-
guaga-cavers fnur.skills, they are listening,
speaking, reading, and writing. Among the four
skills, reading gets greater attention than three
other ones. The fact shows us that most people
prepare themselves to beg able to read as well as
to understand the English reading materials. This
iz because many of the scientific books are writ-
ten 1in English. =

Alwasilah ( 1955:363 ) says that according

to UNESCO at least 62% of -the éci&ntific books

are written in English while the people wha can

read and understand English as a foreign or sec-
ond language is still very limited. Proebably most
of them are only the students of English Bepart-
ement in colleges and courses. This number does
not guarantee that they can obtain | information
much, This is because they do not have capability
to read fast., And if we compare with the izsuas
of information which are published in every day
of course the number of the reader is too small,
in the Pondok Pessntren Modern Pendidikam Al

Quran IMMIM Ujung Fandang, the English Subject is

s



learned from the first te the last semester. It is
about six years, two semesters each yesr. The Eng-
1ish subject 4is broken down imte structure, .
or tenses, speaking, wocabulary building, etc. In
the reading subject the studeéts are taught to seek.
information from the reading materisls which cons
sist of analyzing the main idea, supporting detail,
and the way the writer expreés&s his idea as well.
Moreover they are taught how to improve their read-
ing skills. meverthélesa it 1is. not tought as detailed
a3 found in college curriculum.

Soma of the researchers of English have found
the data that most of the readers of English as a
foreign or second language still could not reazd
well. And this is responded seriocusly by many teach-
ers and students who are concerned with the reading
problems. Rajab Johary in his note ( 1986 ) says
that the average of the students still could.notl
read the,English text book better and effectively.
This causes most of them feel difficult to read
English hmnk#.lﬁur&aﬁtr; this iz affecting the in-
ability of the students to read rapidly. This . sta-
tement are supported by €ristine and Smith ( 1988;
45 ) who say thz2t the average reading for the Eng-
lish as a foreign or second language students 1s

approximately 120 to 150 wosds per minute. While



1.2.

according to Celce and his friends ( 1979 :35 } the_ .

the averazge of them have to reach at least 200 words

per minute,

Reason for Chooszing the Title

Realizing the importance of reading because of
the development of sclence and technolegy, tﬁe writer
is ;ﬁterested in writing one of the aspects of read-
ing which is needed today. This is known as "read-
ing speed' and ‘veocabulary enlargement'.

Thus the main resson why the writer ig interest-
ed in writing about the reading gpead and the extent
of the vocabulary is because of tha deve lopment of
the science and téchnalmqy which demand people to
hunt information as much as possible, It proves
that people have to be a good reader, &r ‘have to
be & good speed reader.

That the Minister of Education and Culture of
the Republic of Indonesia, Rifai { 1979:v ), in one
of his decicion letter states that the aim of Eng-
lish teaching in the secondary schools is to give
the pulpils a 'working knowledge' of Englizsh which
is useable as one of the tools in understanding
lactures and text books in .the undversity later on.

Another reason is to fulfill one af the rules
in finishing the study, at the English Departement
of Hasanuddin University, that is by writing a

gelentific work.



1.3. Scope of the Problems

The scope of this research is to f£ind out and

describe the correlation between reading speed and

the extent of wvocabulary doing by the students of

the Pondok Pesantren Modern Pendidikan AEl-puran

IMMIM Ujung Pandang..The research is limited to

the third yesr students only as those students are

the ones who have learned English for three years,

or six semesters,

l.4, Methodolegy and Procedure

l.4.1. Method of Collecting Data

1.4.1.1.

1|'q- l-]- i-?d

Library Research
e
L]
Library research was applied for

‘getting some information from the

text-books which have relatiocnship

to the topic of the thesis.

Fleld Research

Field research means that in col-

iecting tha data, the writer pre-
sents written tests such as read -
ing speed test, vocabulary enlarge
ment test and qguestionnaire. There
was an interview also in order to
get more information about  those

samples.

1.4.2, Method of Composing the Thesis



1.4.2. Method of Composing the Thesis

1.4.2.1. Descriptive Method

l.4.2.2,

The writer uses the dnscriptivﬁ
method to describe the data which
are obtained through the thesis,
Person's Product Moment Analysis
Person's product moment analysis
is the technigue used to show the
cerrelation between: the two varil-
ables; reading speed and the ex-
tent of the vocabulary.
Sutrisne Hadi ( 1987:273 ) says :
"knfelﬂsi produk moment melukiskan
hubungan antara dua gejala inter-
val... gejala interval adalah ge-
jala yvang menggunakan =s=kala peng-

ukuran yvang berjarak sama".

l.4.3. Procedure of Collecting Data

1“:’*3'11

Population

The populstion of the research is
the students of Pesantren Modern
Fendidikaw Al-Quran IMMIM. Ujung
Pandang. These students are chosa-
@n 23 the population since they
are considered to have paaaed;khﬂ

English subject which they studied
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1.4.3.,73,

six semesters for three Years; two
semesters each year.

Sample

The sample of the research iz the
third year students of the Fondok
Fesasntren IMMIM Ujung Fandang. The
sampling technique of this research
is total sampling.

Instrument

The Instrument of the resezrch con-
sists of two reading speed tests,
two vocasbulary enlagement tests,
and & questionnaire, The descript-
ion of these instruments is as fol=

lows =

R&ading Spead Tgét

The reading speed test used in this
research consiszt of twe, namely :
One Night On The M#. Everest of

Man-Made Structure ( 520 words )

.and Thanksgiving Day ( 600 words ).

These tests are used to measure the
reading speed. They are conformed
to be read by the populsticn of the
research who are in Pre-advanced

and in advanced levels, This i=



supported by Heaton ( 1975 ) in La
Uhudu ( 1989:15 ) who says that
advanced level of reading material
conaists of 400 to 600 rumning

WoOrds.

"Wocabulary Enlargement Test

Like the reading speed tests, Vo=
cabulary enldgement test also com-
prise three kinds. These tests are
iuken from the reading speed tests.
Each of the wvocabulary enlagement
test of the two reading materisls
has fifteen numbers. Each of them
values one score, It means that if
all the znswers of the students are

correct, they get 100 %.

Questionnaire

The guestionnsire is used to collect

information about the students®

backround in learning English; their

interest in reading subject in ge=-

rneral and in speed reading in part-

icular.

T ——

The guestionnazire aims to get inform-

ation of data of the students’ abil-

ity to read speedily; whether the



l.4.4.

students of the Fondok Pasantren of
the third year able to do speed
reading and enriching vmcqbulary or
not.
The writer collects the data through written
tests., In collecting the data, the writer
distributes the written instruments to the
third year students of the Pondok Pesantren.
Those tests were carried out on Monday 10,
June 1991. After distributing the tests, the
writer took a few minutes to give some expla-
naticns of how to work with those tests and
then lets the students to deo them. Each read-
ing speed test should be read as guickly as
possible. While the wocabulary extending
tests shouwld be done as well as the students®
capsbilities. After finishing the reading
speed and the vocabulery extending tests,
the gquestionnaire was distributed. The time
used to complete the data distribution is
about 115 minutes. That is ranging from ele-

ven o'clock to £ive to one o'clock p.m.

Technilgque of Analyzing Data
For the first time the writer analyze
the data of reading speed tests by using the

formula as follow:



Bumber of words
have been read .
:.: ED = L Y WH{*

numnber of times
used (gecand
elspsed)

Secondly, the writer analyze the data
of vocsbulary extending tests by using the

percentage system as follows;

auﬁ of correct numbers
X 1‘:“}. seiwan WEX

total number of gquest-
ion's items

The words in tﬁe both formulas stand for;
WEFlM = Words Per Minute
VE = Vocabulary Enrichment

To make the researcher easier to ana-
lyze in the correlstion pProduct moment ana-—
lysis, the data are grouped from the highest
to the lowest.

To know the degree of correlation bet-
ween the reading speed and the axtent of
vocabulary, he used the formuls of Pearson's

product moment analysis as follows;

= XY

Xy =
V{EEEJ{E?EI

The words in the formuls stand for:

Txy = coeficient variable between variable
llxll anﬂ IFFIF*
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L XY = sigma product moment “x" and “y".

To interpret the result of the corre-
lation analysis, the wiiter uses the stend-
ard of correlstion product mement ( r ) as

in the following.table:

Tablea 1
T interpretation
Between 0,800 to 1,000 High
Between 0,600 to 0,800 Substantial
Batween 0,400 to 0,600 Moderate
Between 0,200 to 0,400 Low
Between C,000 to 0,200 Very low

{ Weglible or no
correlation )

Te know the significance of correlst-

ion between reading speed and the extent of

vocabulary, the writer uses the table of

the critical value of (r) product momean t

which was composed by L.D. Edmison of { )

as follows:

2
rom L= 5
n — 2 + ¢

The complete table of this formula is

attached in the Appendix of this thesis,

The function of the table shews us the 1=

terval of the significance based on the po-
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The last data analysgis is the result
of the guestionnaire. The data acquired from
the guestionnaire were tabulated into a
table of frequency, and each of them was a-
nalyzed individually. All of the findings
can be seen completely in the chapter of

presentation of data.

5. Objective Of The Research

The research sims at finding out the correlat-
ion betwesan reading speed and the extent of the
vocabulary of the third Yyear students of Pesantren
Modern Pendidiksn Al-Quran IMMIM Ujung Pandang.

The result of the research is expected to be
used by whoever interested in improving his skill
of reading speed and vocabulary enriching, especial-

ly for the students of the Pondok,

Sequence Of Presentation

The Thesis will be composed in four chapters;
Chapter One includes the Introduction that is deg-
cribes the backround.of writing, reasons for choos-
ing the title, the scope of the problems, methodo-
logy and procedurs, objective of the research, and

the seguence of presentation.

Chapter Two deals with review of relsted literasture

which describes some concepts of reading such as:
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definition of reading, levels of reading, reading
speed, vocabulary enrichment, and the correlation
between reading speed and the extent of the wvoca-
bulary. '
Chapter Three deals with the data analysis and the
discussion of the resding speed tests, wvocabulary
&nriching-tests, questionnaire, the correlation
between reading speed and the extent of vocabulary,
and the result of the research.,

Chapter Four deals with the conclusion of the re-
search and will present some suggestions from the

writer's point of wview.
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CHAPTER II

REVIEW OF RELATED LITERATURE

2.1, Definition of Reading

Reading has variocus definition as the variety
of people's peoint of view,

Terry snd Thomss ( 1977:284 ). define reading
" as the perception of the written symbols as
' meaningful, invelwing recegnition of words, flu-
ency, and comprehengion ".

Feinking and Sceiner in Kustaryo ( 1988:2 )
sald that " reading is instantanious recnqnitinnl
of various written aymbals with uxitlng knowledge
and .comprehension of the information and ideas
canunicatgd "

Hornby in his Oxford Advanced Learner's Dic-
tionary of Current English ( 1974:698 ) said that
" reading is the way in which something interpres-
ed or understood ",

Based on the definitions above the writer
then comes to a conclugion that reading is the
combination of some components that result in cne
action that is knewn asz reading. Thia statement
is supported by Smith ( 19?326 } whao says that
" reading invelves twn'aapects of the reader him-
self, that is internal and external aspacts ",

In addition, Nurhadi { 1987:13 ) says that

—___
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"reading is 8 complex and complicated process. It
involves the internal and external factors of the
readers. The internal factor means everything
which comes from the reader that can regult ino
interaction in the reading process. While the ex-
ternal factor means everything which has relation-
ship with the reading material and the envirenment
where the reading is taking place".

Further meore, Nurhadi classifies the internsl
and external factors as follows:
Internal factors include; intelligence, interest,
attitude, talent, motivation, and the aim of
reading.
External factors include; the reaﬂing.text, envi-
rontment, social economic backround, hakhit, and
the tradition of reading,

; : _

Fipnally, Kustaryo ( 1982:2 ) defines reading L0
"the activity that consist of the combination of
woerds recognition, intellect, and emotion inter--

related with, the .prior knowledge to understand
the massage being communicated"”,

avaia of Reading .

In learning languages, reading is one nf the
language skills that should he developed. And if
we talk about the skill of reading, each person
may have different capability. The skill of some-
one is determined by his creatlfity and capabili-
ty when he is reading. In relation to this, read-
ing material also affect a reader in developing
his reading skill, Based on thig, psychoelinguists,

particulary those who are expert in reading, make

classification of reading levels because not all
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the readers have the same level. Simanjuntak

( 1988:26 ) says that those experts set up the
levels into four #s can be seen in the follewing
points s

8. Initial Level

The instructional goals in initial leval are

the students will be able to;

= read silently a passage of at least twe psra-
graph in lenght

= demonstrate comprehension by responding to
oral or written question

= understand written directions,

b, Elementary Level

The instructional goals in elementary level

are that the students will be able to:

- read short English selection of passages,
demonstrate and understand the content by
locating specific information

- identify sequence of event

- recognize cause and effect and perceive or-
ganization.

The study skill of this level are the abilty to:

- read and follow instructiom or direction

-~ use or consult reference material

- comprehend information on graphs, maps, charts,

and table a= well.
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Intermediate Lavel

The inst:uctiﬁnnl goals ;E this level are the

students will be able to;

- continue to refine reading skills acguired
at the earlier levels

= refine words attack skills

= develep critical reading ability

= apply reading ability to comprehend more
complex content areas of the instructional
materials

- scan for concluding sentences, main ideas,
and specific information.

The study skills of this level are:

- reading and following instruction or direct-
ion

- skimming to locate information guickly

= evaluating information found in reverence
materials.

Advanced Level

The instructional geals of this level are the

students will be able to:

- continue to refine the reading skills acguired
at earlier laveis and will also refine tewxt
attack skills :

- develop ecritical reading ability

- apply reading ability to the development of

-
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the study skills

= read selection of increased difficulty for
study purpnﬁes

- develop greater ability in comprehending more
compléx ocontent are instructional materigl

= scan for concluding sentences, main ideas,
and specific information.

The study skills in advanced lavel are;

~ using content area of text books reference
materials used by native speaker of English

~ scanning to locate specifiec details of in-
formation and adjust the rate of speed to the
level of difficulty of a selection.

After seeing the four levels of reading our-
riculum above, it can be cuncludéﬂ'that reading
epead and the extend of vocabulary are included
in the whole levels of reading, }speciully, in

intermediate and advaneced level.

Reading Speed

Many people are still confused about the term
reading speed and speed reading. One of them is
Tompubolon ( 1987:7 ) who stated that " speed
reading andrrending speed have no difference, The
tWo can be used to state how many words a persen
reads in each minute .

The statement above 18 not accepted by Terry
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and Thomas ( 1977:319 ). Accﬁrding to them ", speed
reading or }apiﬂ reading is the technigue for im-
proving the speed and comprehension in reading ".
If se, reading speed and speed reading sre diffep-
ent..That 1s to say that speed reading is used to
fcquire reading speed, while reading speed is_the ;;f
total number of words were read in each minuie.
There are so many people who stated that the
ability of the reader of En;iish as a foreign or
second language to read speedily is low. Their
reading speed is below the standard of 200 words
per minute. Marianne [ 1979 ) says that " the
reader of-English =s a fureiqﬁ or Bacﬂnd.languaqe
have very little speed in reading. Most of them
could not achieve. 200 words per minute ", ' ;5
In addition, Nuttle and Smith ( 19&3:45 )
say that " the average reading speed for the read-
er of Engiiah as a foreign or sacond language is
120 teo 150 words per minute befdre training, and
after training it is hope that he or she ecould
read at about 200 words pér minute ",
Thus it is clear now that the itudents of
normal reading speed for the reader of English as
a foreign or second language is 200 words per mi-

nutea,

To obtain a reader's reading speed 'in each
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minute, Scedarso suggests the following formula:

Number of words were read

X B0 = L.... WBM
second elapsed

Soedarso ( 1988:14 ).

In relation to the statement about the low
raaﬂiﬁg speed of a reader of English as a foreign
or second language, the writer tries to present
waye that can be used to increase reading speed
as follows :

a. Eye Span
Eye span is one of the eye movement devel-
opment. In this eye movement, according to
Zorn | léﬂﬂ J. the eyes of a reader should he
trained to read one word to two words, to four
words, to five words, to whole line at one time.
This is done to enable the reader to read phras-
@s or large group of words.
b. Return Eye Sweep
Return eye sweep means the eyes of the
readers move as they go from the end of one line
to the beginning of the next line. It should .be
a very rapid movement, just as the #nrds EWaep
implies. The eye should have a return which is
smooth, rapid, and rhytmic.
In this method the eyes are determiner of

the reader's speed reading. That is to say that
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if the eyes of the reader always waver from the

end of one line to the beginning of the next

e

lines, his speed reading $hffér. And there is

one thing the reader have to remember in doing

this method, that is the forcefulness and direct

movement are the keys of improving the return

eye sweep method.

The following is an example of the using

of the return eye sweep method which is guoted

from Zorn ( 1980:57 ). Pay attention to the

bow marks.

sWweap your eyes ﬂEfP_EHﬁ_@?Ek
tg‘ H'.l.; _E;x.t_ EE.;; _____ never stop
at'EEEFEHa ________ ?fp?ﬂf-l%ﬂ?
aiGEEE_EEEE;FEJHZQEIE __FEF.EEEFF

down ;r_;drl:;c?c:_ o _ down_and back
tﬁfé_ﬁﬁllhﬁ ------ should be quick

o B —
- e ——— e
— o —

iﬁd without hesitation.

In the return eye sweep the eyes should

make two eye span or jump per each line of the

paragraph. At the end of the line, the EevVes

follow the dotted arrows which show the readers

the return eye sweep pattern.

c.-Varying the Rate

Varying the rate is essentisl to speed

reading. It can increase the reader's speed per




minute. The emphasis of this eves movemenkt is
that the speed reading should be adjusted the
type of rEading text. This method is the same
as the flexibility rate in reading. Soedarso
( 1986:18 ) stated that speed reading should
be flexible. It means that speed Qhauld not
always the same for all types of reading mate-
rial. The speed should be adjusted-tc the tvypas
and purposes of resding.

In additien, Zern { 1980:92 ) says that
o reaﬁing'spaed”shmuid be gesred ta different
varlables such as the purpose in reading the
particular selectionh, the level of difficulty
ef the selection, the type and style of the
author and text, and the familiarity of the

material.

The Thought Unik%

The thought unit is wvery muech like the eye
span method but with a twist. The idea here is
to acquire the habit of rEEdinﬁ one thought
after another. Regardless of the number of word
infolved. This require a lot of fiexibility of
the part of the reading because.he has to
really vary his eyes movement in brder to zc-
commodate the verious lenght of the different

thoughte. This technigue streseesm that all con-
=
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sentration should be devoted to grasping the
author's thought and ideas. The expansion of
the eye ‘span from cne word to another words or
50 on is underplayed in favor of consentrating
on the large blocks of thought presented in
the writing.

Recognition Rate

Recognition rate also plays a very import-
ant role in increasing the speed reading. In
relation to this Zorn [ 19B0:85 ) said that
" recognition rate is one of the basic factors
that must be taken into account to become a
speed reader™,

Most uf-the readers read the English texts
with long recognition rate. We can see the fact
that when the students are tested with their
lessons, the average of them force themselves
to read the theory or the material of the sub-
ject to be examined. But, however, when they
are asked to answer qﬁestiuns, most of them
could do nothing. It means that they have low
recognition rate iﬁ their reading.

Thus slow recognition rate causes slow
reading rate. It assume that the reader in this
case 1s huving.difficulti&s in recognizing the

words and this result in sleow reading speed.
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Eonowing the technique of how to read speedily
is uu¥ encugh yet to make a slow reader to be a
speed reader. He also need to know the factors
that hamper him to read speedily. Simanjuntak
( 1988:46 ) pointed out that lip movement is one
of the factors that hampers the reader to read
rapidly. According to him, lip movement consists
of two factors, they are vocalization and subvocsl-
ization. More information about them each, acecord-
ing to Simanjuntak, is as follows;

"Vocalization means a reader moves his lips

or whisper each word as he reads,or he iz vo-

calizing the word... and obviously the reader

will never have a high reading speed*

Furthermore, he also pointed out that one
thing'haq to be remembered is that in reading pro-
cess, the eyes are really the servants of the -
minds, They should do the mind®s. bidding in the
reading process. So they see tﬂe printed words and
at the same time the mind eor the brain interprets
them. Therefore when the reader vocalizes the
words his eyes see, he will be slow in his reading.
This happens because the capability of the brain
to interprets the words is faster than the eapabi-
1ity of the mouth to vocalize them,

At the same page, Simanjuntak also pointad
out that " subvecalization means a reader does net

whisper the words, but he says the words to himself.
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He does not consider himself reading if does not
ﬁear his voice uttering the symbols.

Soedarso ( 1989:5-8 ) describes six matters
that hamper a reader in speed reading as follow :
a, Vocalization

Vocalization in reading hampers a reader
to read faster because he must Pronounce word
by word completely wvoiced or woiceless.

b. Lip Movement

Most adult readers read the text by moving
their lips; l.e. they utter word by word with
trembling lips. When a reader uses this tech-
nigue in his reading, his speed will slow down.
He will have the same speed as the vocalized
reader,

c. Head Movement

A reader who uses this way in his reading
alwaye move his head as the eyes move from ona
line to the next linesT This way is utilized by
children when they are reading because they
still could not span their eyes widely. They
are only able to see the next word from what
they have read. They read from one word to the
next word. This is also known by 'peripherial
vision®, '

d. Regression
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d. Regression
One of the common habit that blocks the

speed reading is called 'regression’. Regress-
ion is the back up of the eyes to read the
passing words. Of course this way of reading
will hamper the reader to read speedily.

2. Following the Moving Object

[ Following the moving object is using an
object to help to read rapidly; l.e. using a
finger to point the words while the eyes are
foellowing that object. This is & child's habit
in reading. In this case, of course, the spead
depends on the object movement and without the
cbject the reading speed will decrease,

f. Subvecalization

A subvocalization reader reads by proncunc-

ing the words in his mind. The reader is slow
down by waiting to hesr the words mentally. We
should know that reading the words mentally
causes many readers not read as fast as they
want to.

As én addition, Zorn ( 19B0:105% } added two
more kinds of matter that hamper a8 reader in speed
reading besides those pointed out by Scedarsc a-
bove. The two are as follows :

9. Lack of Drive
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g« Lack of Drive
Lacﬁ of drive means that the readers do .
not have the recognition rate in his reading
a8 they not possess motivation to read speedily.
That is why they do not force themselves +to
read faster and break their old habit.
h. Overconcern With Comprehension
Overconcern with comprehension means that
the reader emphazises in getting more compre-
hension than doing speed reading. The reader
does not .try to increase his sSpeed merely be=
cause he worries about loosing comprehenzion.
He thinks that by doing speed reading, the
comprehension will decrease., That is why some
readers can not improve his speed in reading.
By knowing some technigues of how to resd
faster and some points that hamper the speed read-
ing, the reader can improve his rate of reading
speed. This is . sertainly adjusted with the vari-

ous types of reading materisl.

Vocabulary Enrichment

Before talking about the vocabulary enrich-
ment, at first the writer would like to put for-

ward some definitions of vocabulary.

Burns and Schell ( 1969:95% ) defined the

vocabulary as " . the stock of words used by a per-

|
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son, class, or professicn “.

Hornby ( 1979:963 ) stated that " vocabulary
iz the tntal-number of words which maﬁe up a la=
nguage. Vocabulary is the range of words to, or
used by & person in trade, profession, ete. .

Based on the definition above, the writer
:nnclﬁdes that vocabulary is the total number of
words used by a person or group of people in order
to build up a langpage. In relation to this,
Heilman ( 1976:14 ) suys.that words serve as sym-
belic representatives of both object and idea. He
also pointed out that what we call words would ba
nothing more than vocal noises except fnr the
agreement that those noises have particular mean-
ings. Therefore a word is more than just & combin-
atien of sounds or group of letters, but it is &
symbol that enable men to communicate with each
other.

Vocabulary by some experts is usually distin-
guished into two kinds, namely recognition wvocabu-
lary and active vocabulary, or sometimes called
as 'working vocabulary'.

Brewton ( 1962:531-54 ) described the recog-
nition vn:ahuiﬂry as " the total stock of words
a person Knows well té understand when he meats

them in context. He may not able to define all
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the words and perhaps many of them are never used
in speaking and writing. But, howaver, when he

can give correct interpretation to the words ac=
cording to their context, they belong to their re-
cognitien vocabulary. Active vocabulary ( working
vocabulary ), on the other hand, is the stock of
wnfda that a person actually uses in speaking aod
writing. Therefore, this kind of vocabulary is
much less than the recognition vocgbulary ",

What the writer means by the extent of vogoa -
bulary is the vocabulary enrichment by acquiring
new words from the reading materials, This is ba=
cause in reading a context, students face many new
agd, sometimes, difficult words. They should work
out & way of handling them. They should try to
figure out the meaning of many words from the way
they are used in sentences. And as they have met
new words repeatedly in a variety of context set-
tings, hope they have enrich their vacabulary ar
-their store of words,

There are various ways of enriching vocabula-
ry which people or students can work with them.
One of them, as stated by Thomas and Robinson
( 1982:11 ) is by direct and indirect experiences.
They gave example such as a field trip for junier

high schocl students to an airport ean give mean=

e
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ing to the words beacon, ramp, dispatcher, and
meteoroloegist. The wisit of social studies class
to & settlement house can give depth of meaning
to the words deprived area, immigrant, tenement,
slum clearance, and soccial refarm is another ex-
ample .

Vocabulary, -according to another experts, is
glso can be built up by the variety of our inter-
est and participating in many activities, For ex-
sample we recognize the words like curriculum,
study period, gym, prom, and debate because of our
interest in school activities. People recognize
the words like carburetor, piston, pPower .ateering,
and ignition because of their interest in auto-
mobiles,

In addition, Brewton and his friends ( 1962:
56 ) present two certain specific technigues that
can be practiced and will enable ugs to grasp the
meaning of unfamiliar words. The first of these
technigue is the use of context clues and the S -
cond is the word analysis.

2.5.1. Context Clues

A context clue is a hint to the meaning of a
word given by its setting. Cr in other word, using
context clue in word recognition means Eiguring

out the meaning of the word based on clueg in the
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surrounding context. These clues could be found
in the sentence with the word, in the sentence be-
fore, or in the sentence following the word.
Context clues will be easy to be recognize by
the readers if they are familiar with some of the
kinds of clues often found in sentences.
The following are some common kinds of clues
and explanation of each as presented by Kustaryo
( 198B:28 )
a. Resta tement Clue

A restatement eclue is merely stating the .
word in ancther way, and usually the terms are -
vary simple, It . iz usually set of by commas.
For examples; - £ T g B
- The perimeter, or the distance around the

circle was exactly sixteen inches,
= Idolatry, the worship of idols, was practiced
ﬁy many primitive.-pecople.

Perimeter, in the firgt example, is the
distance around the circle. Idelatry, in the
second example, means the worship of idols.

b. Synonyms Clue

A synonym is one of two or more words
that have the same meaning. When an author uses
a difficult word, he often vse a familiar wora

to make it easy to understand, For instance;
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= The old man was cantankerous. He was ill-tem-
ﬁéred, meam, and extremely quE;relﬁumE+

= At first I was doubtful that I eculd do the
job. AEtE£ one successful weeﬁ, howaver, I am
much less dubicus.

Iq the first example the word cantankerous means

ill-tempereﬁ, mean, and guarrelsome. This exam-

ple 1s also an instance where the unfamiliar

word appear early in the sentence. Therefore

the reader must continue to the end of the sen-

tence to realize the meaning of the difficult

word,

The szecond example uses the word dubicus
which means doubtful. And this instance the un-
familiasr word appears at the end of the senten-
c¢e.. Therefore, the reader must go back to the
beginning cf the sentence to realize the mean-
ing of the difficult word.

Antonyms Clue

An antonym is a word of opposite meaning,.
It can be identified by looking at the contra-
ry words such as; but, in contrast to, etc,

For examples:

=~ The sea lion is a3 cumbersome animal on land,

but in the water it ie one of the most grace-

ful.
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= In contrast to their enjoyment of their count-
éy home, the Jones family found it difficult
to adjust to EEEEE life.

In the example above, the contrary word
but nf the first example explain that an oppo-
site is being used. So the word cumbersome is
the opposite of graceful which is means 'clum-
sy'. In the second example the contrary word: .
'incontrast to! is used.in order to indicate
that the word urban is the opposite of the word
country home.

Definition Clues

It is usual for an author to put in a
Statement that clearly defines a difficult word,
In the following example the word incoherent
means not logically connected. While the word
contagious means spreading from one person to
another person. Those examples are:

- An incoherent statement is 3 statement that
is net logically connected.

= A disease that can be spread from one person
toc another is said to be contagious.

Explanation Clue

Difficult words are sometimes explained to
make the meaning elearer. The explanation migh

be found in the same, before, or in the senten-
ce following the word. For exsmplas;
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- The couple decided to buy the old house ba-
cause their meager savings were short of the
price of a new house.

= Marilyn is a versatile musicisn, Mot only
does she sing and play the piano, but she
plays many other instruments as well,

In the first example above, the word mea-
ger is explained in the same sentence and is
signaled by the word because. In the sentence
the word meager means small or inadeguate. In
this example the raader may have to use inform-
ation both before and after the appearance of
the unfamiliar or difficult word to realize its
meaning.

In the second example the wnfd versatile
is explained by additicnal information that
Marilyn is competent in many aspects of music.
Relationship Clue

This type of clue is less concrete and re-
quires more thinking on the part of the learner.
The reader must see the . relétianship batwean
the difficult word and somethings the suthor
has stated. This relationship must be seen with
little explanation and few clues, For examples;
= The students were jubilant when they learned

that their school had placed fist in the com-

-

e

5
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petition.

=~ Bach time you drive in excess of the spaad
limit, especially when traffic is heavy, you
jeopardise not only your own life but the
lives of other as well.

In the first example wa have to think a-
bout ﬁﬁw students would feel if they placed
first in & competition. We have to find some
synonyms for jubilant. They would be Joyful,
rejycing, or elated.

In the second example, likewise, the read-
er must see the relationship between excessgive
speed and a-danger to his life. So, the word

jeopardise means endanger.

ideSada Hard Anzlysis

Word analysis means dividing an unfamiliar or

)

difficult word into its parte in order to arrive
at a clear idex of what the word means. égnerally
words divided intﬂ two main parts, namely; root
and sffixes. Furthermore, the affixes consist of
prefix and suffix¢ For more explanation about thHem

is as follows 3

a8, Root
The rocot 1s the basic element of any word

that give it its meaning. By understanding the

root and the way they are ﬁaed to build words,
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cna will be able to find the meaning of = large
number of English Words. For example if a read-
er knawg that the root 'aﬁdin' maans ‘hear' or
relsted to the sound', then he will know that
the word 'audialinguél' must have something to
do with ear. In this case the word audioclingu-
sl means to hear the sound or it is relating
to or involving listening and spesking in learn-
ing a language.

The purpﬂée of intreducing the concept of
root is to give the reader building blocks to

develop reading strategies.

Prefix

A prefix is one or more syllable that is
placed before the root to form a new word. The
connecting of the root to the prefix changes
the meaning of the word slightly. Some prefix-
es have more than one meaning. Therefore a
reader should always consider fhe context of
the word when determining the meaning. For ex-
ample take the prefix contra which may be means

against and opposite,

Suffix-
A suffix is a syllable or syllables added
to the end of a root in English, This addition

also changes the meaning of the root gslightly.

oy
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Neufeld and Webb in Koestaryo ( 1988:66 )
said that " as well as slightly chaﬁging the
meaning of the root, the suffix plays a very
important’role in reading: it tells the funct-
ion of the word, that iz the way the word is
used in the sentence ",

Beside the suffix can change the meaning
of the word, it also changes the part of speech
of the word. For example one meaning of the
word ‘to breathe' is to inhale or exhale &ir
and is a verb. And by adding the suffix 'er' to
the 'breathe' modifies the meaning to one that
breathes, and results in the word 'breather®
which is a noun.

Another way of enriching vocabulary is by
simply using the dictionary. This is supported by
Koestaryo { 198B:3 ) the one who said that in or-
dar o minimize the students problems, they shaould
be obliged and trained to use both English-English
Dictionary and bilingual dicticonary ( English-In-
donesian or Indcocnesian-English Di:tiénary ] which
are really ué&ful for them to maintain eithar the

meaning of the words reading context or tfpe af

the sentence in which the words are constracted,
The result of this activity will strenghten the
students' willingness to learn not only the Eng-

lish, but other discipline as well.
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The most important thing is te know how the

words sre used in context or santence for the

meaning of a 'word changes in different context.

Take for example the word 'go' that gives various

different Indonesian equivalence in the following

utterances i

English
Indonesia

English
Indonesia

English
Indonesia

English
Indonesia

English
Indonesia

English
Indonesia
English
Indonesia
English
Indonesia
English
Indonesia

English
Indanesia

English
Indonesia

English
Indonesia

English
Indonesia

English
Indonesia

#F @iom T

A
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Give me a go at theijob.
Berikan saya kesempatan untuk
melakukan pekerjaan itu.

It is his go.

Itu gilirannya.

I am to go.

Saya yang akan pergi.

That country must go.

Negeri itu pasti hancur.

My hearing 1s going.
Fendengaran saya mulai hilang.

This rcad goes to Elmira.
Jalan ini menuju Elmira.

How does the poem go 7
Bagaimana bunyi sajak itu 7

To go by car.
Haik mobil

Everything goes.
Apapun boleh.

The gold medal goes to you.
Medali emas itu jatuh ketangan-
mu .

Tean employees will have to go .

Sepuluh orang pegawai harus di-
berhentikan. .

Where does this bex go 7

Dimana tempat kotak ini .2

How did the tennis go 7
Bagaimana permainan tennis itu 7

A fuse want.
Sekering putus, etc. ",

Echols and Shadily { 1975:272 ),
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Those examples above show us how the word go
is varied gccording to the context or sentences
where the word appears. It proved that we have to
be aware in learning vmcébulary, or words, in izo-
lation bacause it is not helpful as it is expect~
ed, Or, in other word, we cﬁnlsay that by build-
ing up vocabulary through reading, the students

will understand how each word ls used in context.

Thus they will be prevented from misusing 1it.

Although it is advisable to discourage stu-
dents from making use of dictionary, but the usu-
2l tendency is to use it too often. And as a mat-
ter of fact, some students spend much time to find
8 word 1in a dictionary. Furthermore, if & studant
has to use é-dictiﬂna:y,-ha had better be able to
use it so efficiently.

The first step towards using a dictienary as
8 tool is deciding which word must be look up.
Having concluded that a word must be looked up, we
have to make the best use of the informaticn the
dictionary supplies as quickly as possible.

To better understand the use of the diction-
ary, it is necessary to learn some of the common
terms and their meaning that is cften found in a

dietionary. Those commop termg are as follow

&,

8. Entry Words
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Entry Words

Entry words are the terms in the dictionary
fﬂr which a definition and explanation are giv-
en. Entry words are arranged in alphabetical
order innthe ﬁictiunﬁry and are usuzlly in bold-
face type. For examples: EFEDlaﬂE, accomodate,
accomodating.,
Guide Words

Guide words are usually put at the top of
the page to gulde the user in finding a word
alphabetically. The guide word in the left is
the first entry word on the page, and the one
on the right i=s the last entry werd.
Syllabification

Syllahificatiﬁn is shown in the entry word
and every syllable are separated in the word by
a dot. For instance; ac-co-lade, ac-com-mo-date,
BC=com-mo-dat-1ing.
P:nnunciaiiﬂn

The phonetic pronunciation. are given in-
side parentheses following the word. The key to
pronounce well is put in the parentheses to guide
a user in pronouncing .enfamiliar words. For ex-
amples are as follows; &
actnlad&_[uéﬂkaiem ] :

accommodate [E’knmadeh 1
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accommodating [_'a'knn'lr&dE'Lti_i} ]
But in the present dicticPary, the parentheses
replaced by mlanting line.

e. Parts of Speech

The parts of spesech Of the entry word is
indicated immediately foliowing the pronuncist-
ion of the word. For instance;
acecolade l,.r’ ‘aekaleid /' n. [ noun )
accommodate / a°komadeit / v, { verb )
accammndating.Ha*hnmad-ihg j'aﬂj.{ adjective )

f. Illustration '

Ficture of lesser-known objectas, maps, and
so fort, are given so that the:readers get =
clear concept of the definition.

g. Multiple Meanings ' :

Most of the word in English have more than
cne meaning. When a faaﬂer look up the meaning
of the new word, he must choose the meaning that
fits the way the word is used in the sentence

¥

context. For instance look back to the word 'go’,

2.5. The Correlation Between Reading Speed and The Extent
of The Vocabulary.
In the prewiocus paragraphs of this chapter, we
have seen that reading speed and the extent of YoCca-—
bulary are two indivisible uariahlas..Reaﬁing iz one

of the doors to arrive to the richness of vocabulary.
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Thomas and Robinson ( 1982:12,30 ) stated out that
wide reading incr&aﬂés vocabularies. That most of
the wocabulary growth of capable readers is gained
through thefir reading. They have met new words re-
peatedly in a variety of context setting, and grad-
ually the words become a part of their wvocabularies.
And on thelnthar hand, they also pointed out that
students will be a better,. faster reader with more
word power,

Zorn { 1980:109 ) said that reading speed and
the knnwledge of wvocabulary go together like bread
and butter. They cannot be separated. It proves
that.cnutext iz one of the major tanlalfu: students
in vocabulary expansion. While the studeants who
have more word power will be a better faster read-
er. | _

Based on the statEmént above, the writer con-
cludes that speed reading should be followed by at .
least 50% of vocabulary enrichment. It is support-
ed by Nurhadi ( 1987:42 ) who said that if a speed
reader gets below 50 % of wocabulary enrich@&nt,
he is a bad speed reader. And if he gets higher,
he categorized as & good speed reader.

To see the correlation between reading speed
and the extent of the vocabulary, the writer puts

forward the standard of reading speed of the whole




types of reading material as follows :

Table 2

The standard of reading speed of the
reading materials.

whole +types of
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Aproach Haw Fast

When to Use

Scanning,not a
true reading rate,
just glancing un-
till you find what
you want.

maybe 1500 or more
words per minute

al mattar).

Skimming,not a
true reading rate,
just getting the
gist of the art-
icle,hitting the
high points.

Actual Reading Rate:
l, Very rapid

maybe BOO=1000
words per minute

maybe 400 words or
more per minute

maybe 300 words per

2. Rapid
f minute

perhaps 250 words
rer minute

3 hvﬁrﬁga

4, S5low and care- from 250 words per
ful minute-all the way
down to & slow 50
words per minute or
evan slawer,

(rate iz an individu-

when glancing down
pages to find =
single of imformat-=
ion.

to get the general
content of an art-
icle,"what 1s =11
abaut®,

for easy,fast mov-
ing fiction (enter-
taiment reading).

for fairly easy
msterisls when you
want only the more
important ideas.

for magazine art-
icles, trawvel books,
novels,.ates.

for difficult con-
cepts and wvocabula-
ry.,for through read
ing of techmical
material, for cont-
aining every detail
for weighing the
truth of difficult
reading, | . _

Lamar and Robinson { 1982:176 ).

The relationship between reading speed and the

extent of vocabulaxry is easy to be understood. That

is to say that if & reader is going to read an easy
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reading material, he will read it in his maximum
rate without loosing the massage of the materizl.
It is becouse he. knows almost all of the words
occure in the material he read. But, on the other
hand, if he finds some difficult vocabularies in
thea matarigl he read, they will hamper him to come
to his maximum rate of his speed reading.

fha reading speed and the extent of the voca-
bulary are szid to correlate positively 1if a reader
can read certain type of reading material with 3
speed rate that conforms the list with at least
50 % of vocabulary enrichment. It means that the
reading speed and the extent of the vocabulary co=-

relate negatively if they are under the standard

mentioned.
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CHAPTER III
DATA ANALYSIS AND DISCUSSION

This chapter deals with data analysis of reading
speed, vocabulary enlargement, and the guestionnaire as
" well. The result of the research will be discussed in

the last part of this chapter.

Js1. Presentation of Data Analysis
Je¢l.l. The Analysis of Data Collected Through Read-
ing Speed Test.
The following table shows the result of the
students' reading speed in words per minute.
The formuls used in analyzing data is prea -

sented at first. <

- Number of words ; F
have been read y o
x Eﬂ = L HH‘ I!I e
Humber of time ¢ o
used ( second e
elapsed ) Gl
Table 3

The raw result of the students' reading
speed in words per minute

No| Reg. Numb. Reading I Reading II

One Night On The Thanksgiving Day

Mt. Everest 0f Man- ( 600 words )

Made 3tructure

{ 520 words )

Time WEM * Time WPM *

! 2 3 4 5 &
1.} 8B o001 ! 05,00 ] 104 ! 03,00 | 120
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- 2 3 4 5 6
2 B8 003 05,00 104 05,00 120
3 012 05,00 104 13,00 46
4. 016 05,00 104 10,00 o
5 024 05, 00 104 07,00 BS
6 025 05,00 104 03,00 200
T 027 05, 00 104 08, 00 75
8 032 05,00 104 05, 00 120
9 034 08,00 65 06,00 100
10 o037 05,00 104 06,00 100
11 041 05,00 104 05,00 120
12 042 05,00 104 05,00 120
i3 044 05,00 104 05,00 120
14 045 05,00 104 05,00 120
15 050 06, 00 =1 06, 00 100
16 051 'uﬁ,nu 104 04,00 " 150
17 055 04,00 130 05,00 120
18 065 05,00 104 10,00 60
19 066 05,00 104 06, 00 100
20 071 0%, 00 104 02,00 300
21 073 05,00 104 07,00 85
22 075 05,00 104 06,00 100
23 o080 05,00 104 07,00 g5
24 0B3 07,00 74 08,00 T4
25 085 05,00 104 05,00 120

R
£h i .._‘h
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1 2 3 4 5 6
26 B8 o088 06 , 00 86 06,00 100
27T o092 05,00 104 03,00 200
28 107 04 , 00 130 03,00 200
29 121 05,00 104 07,00 B5
30 148 - 07,00 T4 06, 00 100

WFM * = word per minute

3.‘1'2i

Based on the table above, we can conclude
that from the two reading speed tests a few
of the students can reach the reading speed
between 130 to 200 words per minute. In
reading one, there is no one of the afuﬁents
can reach until 150 words per minute. Twa of
them can reach 130 words per minute only.
HNevertheless, in reading two, 5 of them

( 16,66% )} can reach between 150 to 200
words per minute. And the rest students are
as follows:

All of the students, im reading one, can only
reach bEFwEEH 65 to 130 words per minute, or
100 %. And in reading two, 25 ( 83,33 % )

of the students reach 46 to 120 words per

minute in their speed reading,

The Analysis of the Data Collected Through

Vocabulary Encichment




——

47

The following table presents the raw data

of the result of the students" wvocabulary

enrichmant by using the formula of percent-

age as follow =

Sum of correct numbers

Total number of
gquestion's items

x II'.:HJ = !-!iim*."-‘;l

Evary student:has two data of vocabulary

enrichment as in reading apeed data.

Table 4

The raw data of the students®

vocabulary enrichment

No. |. Reg. Bumb, | Vocabulary Vocabulery
o, B Enrichment of Mt. Enrichment of
Everest in % Thanksgiving ..z
Day in %
1 2 3 4
1 g2 001 73 60
2 88 003 93 80O
3 88 012 73 60
4 BB 015 BO 60
5 EE 024 20 53
& 88 025 B8O 53
7 g8 027 53 53
a B8 032 80 47
[+ B8 034 67 73
10 BB 037 8o 73
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1 2 3 4
11 BE 041 73 47
12 88 042 73 rd
13 88 044 53 60
14 B8 045 53 &0
15 EB 050 67 47
16 B8 051 &7 &7
17 88 055 47 33
iB 8B 065 87 &7
19 B8 066 BO &7
20 88 071 40 : 33
21 88 073 53 53
22 B8 075 53 40
23 88 080 BO 67
24 B8 083 Bo =18}
23 58 085 &7 : 47
26 BB o088 60 &0
27 BB 092 33 40
28 g8 107 80 60
29 B 121 Bo &0
30 88 148 80 60

The table above shows that in the first wvo-
cabulary earichment test, 27 of the students
{ 90 % )} are able to reach between 50 to 93%

of vocabulary enrichment. There are three of
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them ( 10% ) ean reach only between 33 to

47 % éf their wvocabulary enrichment. While
in the second vocabulary enrichment test,

22 of the students ( 73,33% ) can reach
between 53 to 80 % of vocabulary enrichment.
There are only 8 of them ( 26,67% ) able to
reach between 33 to 47 % of their vocabula-
ry enrichment.

In order to determine the average abi-
lity of the students in reading speed and
vocabulary enrichment, the writer firstly
analyses both the data from reading speed
test and the data from vocabulary enrichment
test. In doing this, the writer uses the

following formula 3

EL%—E Sesssslthe average ahiiity of each
-student in reading speed and
vocabulary enrichment). '
Where a and b are the scores.of every.read-
ing .speed and vocabulary enrichment tests
from each student..

The result of this 1s shown in the follow=
ing table.

Tazble 5

The students average value of reading spead
and vocabulary- encichment = -

-

Ho. Reglistration Reading Speed vncabuiéry en-
Numbez - in WPM richment in %

1 88 ool 112 _ 66,5




50

1 F] 3

2 g8 003 112 36,5
3 88 012 75 40

4 BE 015 a2 57

5 88 024 94,5 66,5
& BB 025 152 66,5
7 88 027 89,5 77

8 88 032 112 £3,5
9 88 034 82,5 56,5
10 88 037 102 76,5
11 88 041 112 &0
12 BB 042 112 13
13 88 044 112 70
14 88 045 112 70
15 B8 050 53 37
16 88 051 127 27
17 88 055 125 65,5
18 88 065 B2 53
19 BE 066 102 73,3
20 BB 071 202 BG,5
21 | 88 073 94,5 =3
23 B8 075 102 60
23 88 0BO 94,5 73,5
24 88 083 . 14 36,5
2 88 085 112 70
26 68 OEB8 93 46,5




51

1 . 3 q
27 88 092 152 70
2B 8 107 165 O
29 88 121 94,5 70
io BE 148 87 56,5

In the above data, we can see that out of 30 stu-
dents, only 5 of them {15,87%) are catagorized as
good readers bacanse they ean reach between 120 to 150
words per minute with at lesst 50 % of vocabulary en-
richment. That is if the category taken for the students
untrained. Nevertheless, if the category is taken after
those students trained, the result of the table will
s8y. to as that out of 30 students, only 4 of them £13;
33 % ) are categorized as good readers because they can
reach between 150 to 200 words per minute with at least
50 % of wocabulary enrichment, Thﬁs. this category is
based on the opinions of reading experts as have been
discussed in chapter two,

To know the general capability of the sixth semcg-
ter students of the Pesantren Modern Fendidikan Al=Gur-
an IMMIM Ujung Pandang in reading speed and vocabulary
enrichment, the writer analyzed the data of reading
speed and vncahularf enrichment by using the Mean ECOre

procedure. The result c¢f this is shown .in. the .following

takbles =

pane 48 gy Hudfe ek (lana

P L
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Table g
The mean score of reading speed

R“ds-fﬂﬂrﬁp“ﬂ Freguency Deviation FD
200 - 209 1 9 g
190 = 199 0 8 a
180 - 189 0 7 o
170 = 179 (8] G 0
160 = 169 1 g g
150 = 159 2 4 8
140 - 149 o 3 o
130 = 139 0 2 o
120 - 129 2 1 3
110 - 139 8 0 0
100 - 109 3 -1 =3
90 - 99 & =2 =12
BO = 89 5 -3 =15
T0 - 79 2 -4 -
Total 30 o -14

These data are analyzed by using the formuls of

mean score as follow :

Hrtﬂqq.{—erd__}i

The result is i
l].l'ltls‘l't"—'in—}lﬂ

= 109.83°

110 WPHM

el
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Table 7
The mean score of vocabulary enrichment
vacabulary en-
richment score E o FD
80 - 89 ' 1 1 1
10 ~ 79 11 D 0
6D - 69 b2 -1 =8
S50 = 59 21 =32 -12
40 = 49 ) -1 -
30 - 39 2 =l =8
total H=30 —_ =37
The result of the table is as follow :
M o= WM 4 (—= ;n Y 4
- A =33
4.5 + F 30 )] 10
= 63,50 %

Those letters above stand for; Me

Whi=
D=
F=

He=

FhE & 6
wark mean
deviation from WM
frequency

numbar of sample

Based on the tables above ( table 6-7 ) we can Bae

that the average of the students’®

reading speed and vo-

cabulary enrichment are 110 WPM and 63.50 % vocabulary

enrichment .in general.

In order to make the writer easier to analyze these

data in Pearson's product moment correlation, the data
are ordered based on the reading speed in word per mi-
nute. The result is in the following table.
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! Table B8
Data presentation of the correlstion
product moment analysis
Reg. Reading speed Vocabulary :
Numb . in word per enrichment in Statement
minute ( X ) percent { Y )
1 p 3 4 5
1 -BBOT1 202 BG.5 ¢ good
2 B8107 165 70 good
3 88025 152 66,5 good
4 83092 152 70 - good
5 EBB051 127 57 good
& BBOSS 125 66,5 ; good
7 88001 112 66,5 " bad
8 88003 112 36.5 bad
9 BBO3Z2 112 63,5 bad
10 8Bo41 11z Q0 » bad
11 BBO4 2 112 T34% bad
12 88044 11z T0™ bad
i3 BBO4LS 112 T bad
14 88085 112 70 - bad
15  BBO37 102 76 .5 bad
16 88066 102 T3.5 " bad
17 BBOTS 102 60 bad
18 BB024 94.5 66.5 . bad
19 BB073 94.5 53 bad
.gﬂ 8B0BO 94.5 T3.5"° bad
21 88121 94.5 T0 bad
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1 2 2 4 5

22 B80S0 93 57 bad
23 88088 ' 93 6.5 bad
24  BBO27 89,5 7T - bad
25 88148 B7 56.5 bad
26 BB034 e2.5 56.5 bad
27  BBO1s 82 . 57 bad
28 88065 82 53 bad
29 geoi12 T5 40 bad
30 BBOB3 T4 36.5 bad

In the table above, the writer has classified the
good readers and the bad readers. A reader is consider-
ed to be a good reader if he is able to read at least
120 words per minﬁta without ignoering at least 50 % of
vocabulary enrichment. This is the target of the untrain-=
ed students. And after training, a good reader must be
able to read at least 200 words per minute without ig=
noring at least 50 % of vocabulary enrichment. This is
supported by Nuttle and Smith ( 1955{45 )} whe say that
the average reading speed for EFL students is 120 to
150 words per minute before training, and after train-
ing it 1is hoped that they could read at about 200 words

per minute. And the students of the Fondok Pesantren
are untrained students.

Based on Nuttle and Smith's statement and the atu=-
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dents condition, the writer classified az a good apeed
reader if he able to read between 120 to 200 words per
minute with at least 50 % of vocabulary enrichment, It
is supported by Hurhadi ( 1987 } the one who say that
speed reading should be followed by 50 X of wocabulary
enrichment minimally,

Guided by the standard of good speed reader above,
table 7 shows us that out of 30 of the students who
were taking the test, only 5 of them { 16,67% Yy afe class-

ified as good speed readers and the rest are bad.

32le3. The Analysis of Data Correlation

The following description presents:thﬂ'cnr—
relation between resding speed and the extent of
vocabulary.

In analyzing the d;ta, the researcher con-
sidered the reading speed as.an independent va-
riable ( X ) and the extent of vocabulary as the
dependent varisble ( ¥ ). The two variables are
analyzed by using The Person's Product Moment
Ceoefficient of Correlation Analysis. Before ana=
lyzing these data, they are tabulated first as

in the following table,

Table %

Froporoticn table in looking for the correlation bet-
ween reading speed and the extent of vocabulary

Mo, Reg. o % x 2 ¥ ¥ y xy
HMo.




Table g

Preparation table in luukinﬁ
reading speed and the

for the correlation between
extent of wvocabulary

Ho. :ﬁgﬁ_ x x xi o5 ¥ YE oY
1 2 3 4 5 3 7 -8 )
1 BBO71 202 93.3 5704.89 B86.5 23.87 569.7765 2227.071
2 88107 165 56,3 3169.69 70 7.37 54,3169 414,931
3 BB025 152 43,3 1874.B9 66.5 3,87 14.9769 167.571
4 BB0O92 152 43,3 1874.89 7o T.37 54,3169 319,121
> 88051 127 18,3 334,89 57 -5.63 31,6969 =-104,155
6 BBO55 125 1E,3 265.69 66.5 3.87 14,9769 63,081
7 88001 112 3.3 10.89 66,5 3.87 14.9759 12,771
8 B8003 112 3.3 10,89 35.5 26,13 EEE.TTEE -B6.229
9 BBO3Z 112 3.3 10.89 63,5 ©0.87 0.7589 2.B71
10 B8041 112 3.3 10.8% &0 -2.63 B6.9169 -8.679
11 88042 112 3.3 10.89 T3 10.37 107.53869 34.221
i2 B8od44. 112 3.3 10.82 70 T..a': 54,3169 24,321
13 8B045 112 3.3 10.88 179 7.37 54.3169 24,321
14 88085 112 3.3 10.89 70 7.37 54,3169 24,321
15 B88037 102 -6.7 44.89 76,5 13.87 192.3769 -32,929
16 88066 102 -6.7 44.89 73,5 10.87 118.1569 -72,829
17 eso75 102 =6.T7 44.89 gp -2.63 65,9169 17.621
18 BB024 94.5 -14.2 201.64 g5 5 3 .87 14.9769 ~54.954
19 88073 94.5 =14.2 201.64 54 =9.63 92,7369  136.74&
20 88080 94.5 -14.2 201.684 73,5 10,87 118,1569 -154.354
21 88121 94.5 -14.2 201,64 70 T.37 54.3169 -104.654
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5 SRR - SR, 4 3 E & 7 ] E]
22 BBO50 93 =15,7 246,80 57 -5.63 31,6969 88,391
¢3 B8B0BE 93  -15,7 246.89 46.5 -16.13 260.1769 253.241
24 B8027 89.5 -19,2 36B.64 77 14,37 206.4969 ~275,904
25 BB148 87 -21.7 470.89 56,5 -6.13 37.5768  133.021
26 BBO34 B2.5 -26.2 686.44 56,5 -6.13 137.5769 160,606
27 B8BOl6 82 -256,7 712.89 57 -5.63 31,6969 150,321
28 BEGEE 82 —zé.T 712.89 53 ~9.53 92.7369 257,121
29 B8O12 75  -23.7 1135,69 40 =22.63 512.1169 T762.631
30 BBOB3 74  -34,7 1204.09 36,5 -26.13 682.7769 906.711

N= 30 3261 O 23037 1879 0 4206.467 5226,324
The table abowve shows that;

N = 30

X = 3261 Y = 1879

X = 108,7 ¥ = 62.63
= x% = 23037 v = 4206.467 T xy = 5226.324

Based on these scores, we can find the correlation of

-

fhe.twn-fariables by using the -formula of coefficient

correlation product moment as follows;

r

xY

xy

I x¥

V{EEE}{E?EJ

5226,324

wa{ 23037 )} ( 4206,467 )

_5226,324

= D,

= 0,530

5844 ,002

530




i

J.l.4.

59

- After amalyzing the dats, it is found that
the ccefficient of ecorrelation wvalue | Loy ) is
0,520, To investigate Zéther this value is sig-=
nificant or not, the writer consulted with the
table of criticasl value of (r} product moment
on the basic of the 95% level of reliability or
the 5% level of significance with a sample (N)
= 30. Then it is found that the critical value
of (r) with (N) = 30, and on the 95% interval
of reliability is 0,463.

The investigation shows that the coeffici-
BHF correlation of the two variahleé { r#? ) is
greater than the critical wvalue of {ri, Or same-—
times is writtenm like this: rnr>:ritical value
of (r), where ( rx? ) is 0,530 while the eritic-
al value of (r) with N= 30 on 95% or 5% level of
slgnificance is 0,463, It means that there is a
significant correlation between reading speed
and the extent of waécabulary of the third vear

students of Pondok Pesantren Modern Pendidikan
Al=-Quran IMMIM Ujung Pandang.
The Analysis Of Data Cellected Through The Ques-

tionnaire
Till nmnow we have seen that reading speed

and the extent of wvocabulary have significant

correlation, wherte r}l,'? }' critiecal value of s
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Kevertheless, it does not mean that the third
Year students of the Pondok have high reading
speed and vocabulary enrichment. Only a8 few of
them have adeguate reading speed and vocabulary
enrichment as can be seen in the previous table
of reading speed and vocabulary enrichment.

Te know the supporting factors about the
Students' achievement in this research, the ra-
sult of the guestionnaire wili inform us more.

The guestionnaire consists 15 items, namely
13 items sre close ended and the cther, items
number 14 and 15, are open ended. The data aobta-
in from the thirteen . close ended items will be
tabulated at first, while the data cbtained from

the two other open ended items will be anzlyzed

individually.
Table 10

l. Are you interested in learning English 7

Answer Freguency Percentage
a, very interested 22 T3.33 %
b. interested a 26.67 %

. less interested o 0,00 %

d, uninterested o 0.00 %

The above table

shows that from 30 students: there

¥ L

i




(1)

8re 22 students ( 73,33% ) are very interested in learn-

ing English subjects; s of them [ 26,67% )_are interest-

@d; and none of them are less interested or uninterested.

in learning the English subject.
" Table 11
2. Do you often or ever found information about speed

reading and the extent of the vocabulary 7

Answer Freaguency Percentage
a. often : 11 36,67 %
b. sometimes g 30,00 %
c. seldom N R 30,00 %
d. never 1 3.33 %
total 30 100,00 %

The table shows that from 30 students; 36,67% { 11
out of 30 ) of the students answered that they often
find the information of reading speed and the extent of
vocabulary; 9 of them ( 30, 00¥ ) answered sometimes;

9 of them { 30,00% ) "answered. seldom: and there
iz one out of the 30 students (" 3,33% ) says that he
never f£ind or got informeation about the two.

Table 12

1. What is ?guf opinion about the reading speed and the

extent of wvocabulary 7

Answer : Frequency  Percentage

a., very important to be lesarned 19 33,34 %

-,
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B. important to be learned . 10 33,33 %
C. rather important to be learned . 1 3.3 %
d. uninportant ta he learned o 0.00 %

total 30 100,00 %

The table above indicates that 19 out of 30 of the
students ( 63,34% ) said that reading speed and the ex-
tent of the vocabulary sre very important to be learned;
10 ©f them (°33.33% ) said that it is important to learn
the two subjectsjone of them ( 3.33% ) sald that it is
rather important and none of them { 0.00% ) stated that
it is unimportant to learn the reading speed and the ax-
tent of wocabulary.

Table 13
4, Are you interested in improving your reading speed

and enriching your wvocabulary as wall 7

d, uniterssted O .00
30 100.00

total .

Answer Fregquency Percentage

s very interested 18 60.00 %
b. interasted 12 40,00 %
€. less interested o 0.00 %
%

o

The table above shows that from 30 students; 18 of
them ( 60.00% ) are very interested in improving their
reading speed and enriching their vocabulary as well;

12 of them ( 40.00% ) are interested; and none of them
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is les
8 interested or uninterested in reading speed and
vocabulary enciching,
Takle 14
S+ Do you believe that reading speed can be improved ...

and vocabulary can be enriched 7

R E—

Answer Freguency Fercentage

&, Yes, I do 30 100.00 % |
b. No, I don't o 0.00 %
total 30 100.00 %

From the datz table above it can be seen that all
of the students ( 100.00% ) believe that reading speed
can be improved and the wocabulary can be enlarged E:
enriched,

Tsble 15
6. Do you often read an English book, newspaper, maga-
zine, or novel with & purpose to improve your read-

ing =peed and enrich vyour vocabularcy 7

Answer Fraegquency . Percentage

a, often & 20,00 %
b. sometimes 21 70.00 %
c. seldom 3 10.00 %
d. never 0 0.00 %
30 100,00 %

total
This table shows that from 30 students there are;

6 of them ( 20.00% ) often read English texts with a
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Purpose of impreving both their reading speed and voca-
bulary; 21 of them | 70.00% ) sometimes do; 3 of them
| 10.00 % ) seldom do: ang none of them never do.
Table 186
Te What is the average length of time do you spend for

reading in everyday 7

Answer Freguency Percentage

g. three hours or more ' 7 23.33 %
b, two hours 1 12 40,00 %
c. one hour 9 30,00 %
d. half hour or less 2 6.67 %
total 0 100,00 %

From the data table above it can be seen that 7
out of 30 students ( 23.33% ) spend three hours of their

time for reading an English reading material per day;

12 out 30 students ( 40.00% ) spend two hours:; 9 out of
30 students ( 20.,00% ) spend one hour; and there are 2
out of the 30 students { 6.67% ) who spend half hour or

even less to read English material per day.
Table 17
8. Fow often do you go to the library for reading in a

week 7

Answer Frequency Fercentage

a. three times oOr more 15 60.00 =% r
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B, twice 10 33.33 %
e aen 5 16.67 %
4. pever . 6 0.00 %
total 30 160,00 %

The above table shows that cut of 30 students;
80.00% ( 15 out of 10 ) of them come to the library
three tim&s in a week; 33,33 % { 10 out of 30 ) of them
come twice in a week; 16,67% { 5 out of 30 } of them
come once in a week; and, ofcourse none of them never
come to the library for reacing in a week.

Table 18
9. Before starting to read, do vou often realize yauf

reading purpose ?

Aoswer Freguency Parcentage

a. often 22 T3.33 %

b, somstimes 5 l16.67 %

c. seldom 2 6.67 %

d. never 1 3.33 %
total 30 R [ T -

The table above said that out of 30 students;
73.33 % t 22 out of 30 ) students answered often; &,&7%
( 5 out of 30 )students answered sometimes; 6.67% ( 2
out of 30 ) of the students =snswered seldom; and 3,33%

{ 1 ocut of 30 ) of the students answered never realigze

g

his purpeose in reading. |
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Table 19

-

10. Do you often dgo regression i

. =] AT

o your resding 7?7

Answer Freguency Fercentage

8. ocften 5 16 .67 %
b, sometimes 18 6B0.00 %
C. Eeldom 2 6.66 %
d. never 5 16.67 X
total 30 100,00 %

This table informs us that

5 of them ( 16.67 ¥ ) often do
ing; 18 of them ( 60,00 % ) some
6.67 ¥ of them Eelﬁﬂmldn; and th
never do regression in their rea
Table 20

11. When you are reading, do you

from the 30 students;

 regression in their read- "'

times do; 2 of them or
erae are five of them

ding.

know what you read 7

answer frequancy percentage
a. Yes, I do & 26 .67 %
b. Mo, I don't 0 0.00 %
c. sometimes ' Yes ' 22 T3.33 %
total 30 100.00 %

obwvicusly the table abowve shows that from 30 gtu-

-dents, there are 8 of them reali
resding, or 26.67 ¥ of them. Nonm

that he is rgading, Eut there ar

who samefimes do and sometimes n

ze well that they are
e of them do not realize
e 22 of them {( 73.33% )

ot.
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Tabhle 21

12. D
a !Irﬂ'u n‘ftﬂn Praﬂtice ruur EP‘Eﬂ‘ﬂ reaﬂing anﬂ Eﬂri{:h

Your Vecabulary well 2

Answer Freguency Fercantage

a. often 18 60.00 %
b, sometimes 8 26,66 %
c. sSeldom 2z 6.6T %
d. never 2 é.éT ﬁ
total io 100.00 %

This table shows us that from 30 students, there
are 18 of them ( 60.00 % } often practice their reading
speed and enrich thelr vocabulary as well. There are B
of them ( 26.00 % ) sometimes do.the two. There are 2
of them seldom do, and slso there are 2 of them never

do. Each of the last two frequency is 6.67 in percent,

Table 22
13, When your teacher expalinsthe lesson in English, do

you understand what is he explaining 7

Answer Frequency . Percentage
a. Yes, I do : 8 26,67 % L}
|
b. No, I don't o 0.00 %
c. sometimes " Yes ' 22 73.33 &

The table above indicates that most of the students

{ 73.33 % ) sometimes understand the teacher when he/she
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Furthermere the table te11g us that there
30 students ( g

are B out of
57T % ) whe @rfe sure that they under -

stand the
teacher when he/she is explaining the lesson

in Engli
giish. None of them says that he does not under-

stand his teacher when

ﬁEfEhe is explaining the lesson
in English, ’

. The following datg are the open ended tests

which will be analyzed individually;

The Iithfitem of the questionnaire is about;
What is your effort to increase yuor reading
speed and enrich | your vocabulary as well 7.

From this gquestion, the writer got ssveral ans-

wer &s tabulasted in the following table;

Table 23

Answers Fraguancy percentage
l, wide reading 21 90.00 %
2. memerisation 18 60,00 %

3, practicing ( speaking,
?istening, and weiting ) -+ 13 . 43,33 %
4. consult the dictionary 3 16.67 %
2 6.67 %

5. asking the teacher

The table above indicatas that from 30 students,

ad
there are 27 of them { 90,00 % )} ssid that they try to

i e their reading speed and vocabulary through or
ncreas

e T LT

D4 F ST T
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by readin i
9 Widely. Thera are 18 of them ( 60.00 % )} ans=-
wer that they & ;
¥ try te increase their reading speed and

voCabulare t
¥ trhough memorizing the naw words. Thers are

13 of them 4
( 43,33 % ) answer that they try to increase

their readi
321ing speed apag vocabulary through practicing.

Here,
2 Practicing means speaking, listening, and writing.

There sre 5 of them { 16,67 X } seid thet in order to
increase their ?ncahﬁlary or when ever they find a new
difficult word in rEadinﬁ materials, they try to con-
sult the dictionary, and there are only two of the stu-
dents ( 6.587 ¥ ) ask the teacher to solve their reading
speed and vocabulary problems.
The last item of the guestionnaire is; What
factors hamper your reading spead and vncnhul?ry
encichment 7. To make the writer analyze the

item egsily, the apnswers of the students are 31;

so tabulated as fellows;

Tabkle 24

anNsSWers fregusncy percentage

1. lack of English reading

material such as;books,
magazines,newspaper,etc. 12 40.00 %

2. not enough time/there are i —
too many lessons . ;
& 20,00
3. laziness %
4. friend's negative responss 10.00 %
2 6.67 %
5. forgetfulness
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The tahb
le showsg that from 30 students,

there arce
12 of them ( 40.00 = b} answer .

that the lack of English

reading mate
g terials hampers them to do speed reading and

vaocabular
5 b 4 Eﬂrichiﬁg 8% wWell. There are alsc 12 of them

{ 40,00 % Ba
) who Said.that they donot have enough _time to

éﬂ the '
two because they have too many lessons to study

in the Fondok, There are 6 of the studenta { 20.00 % )
answer that the laziness hampers them to do the two
3 of them ( 10.00 % ) said that their friends® negative f
response h&mgern them to be speed reader and-énlarga
their vncahulnry as well; and 2 of them ( 6.67 % ) said
that forgetfulness alsoc hampers them to do the two.,

After all the data have been analized, it seems

that the abllity of a reader to read rapidly is ipterested Lo

by his. knowledge or store of words. According to the
testing of significant correlation criticel value of
tr) pfuduct moment of this research, there is a signi-

ficant correlation, positive correlation, between read-

s R, EYTIT L r p tm —  ©ir

and the extent of the vocabulary of the third

s
5

™

ing speed

year students of the Pondok Pesantren Modarn Pendidikan

Al-Ouran IMMIM Ujung Pandang. NHevertheless, it does not

mean that they all camn read speedily with good vocabu-
lar nrichmant This matter will be alaborated more il
Y e .

the next section.

the data ana lFBiE =

|
namely, in the discussion B
clearly in .

of the result of

is
1.2, Discussion of Data Anal¥S



3.2. Discussgion Of Data Analysq
| sis

there
are 20,00 % ( 6 cut of 30 } of them

able to .
read rapidly: that is between 120 to 200

word
TGS Per minute. And there are 63,33 ¥ ( 19 out

of 30 ) students who have goad vocabulary enrich-
ment; that is between 50 to 100 %. There are only
16,67 % ( 5 ocut of 30 ) students have good read -
ing speué and wotabulary enrichment, They can read
between 120 to 200 wﬁrds per minute with 50 to 86
percent of vﬂcahulu;r enrichment.

This indicates that generally the third vear
({ sixth semester ) students of the Fondok Fesan -
£ren IMMIM ujung Pandang have low resding speed,

slthough almost most of them have a good wocabu -
lary enrichment. The data asnalysis shows that there

are only 16,67 % {( 5 aut of 30 )} students who can
read rapidly snd enlarge their wocabulary as well.
I+ means that 83.33 o ( 25 out of 30 ) stuﬁants

could not read speedily with a good vocabulary en-

Prnves.thﬂt almo
aterial word by word in order

- st all of the students
richment. I

rea g of the words in the texts.

ose the meanin

not to lo

the writer con =

Having seen the

&7% ) of .thE- third
few ( 16-a
a—t ﬂ'nlf a

cludes th




YOAL Etudents of tye Fondok p
25

garded as the 990d readerg

Or good speed readers.

This is hee
JUse there are 8till a lot of students

who think that
4t reading Speed is not very impertant

to learn
{ see table 12 ), The table indicates

that there are 36.67 % ( 11 out of 30 ) students

who said that it is important, or even rather im=

portant to learn how to read rapidly and enlarge
the vocabulary better, Another 53.33 % ( 19 out of
30 ) students stated that it is very important to
learn the two.
In the table 14, we can see that all of the j
stuﬂeﬁts { 100% ) believe that reading speed can |

be imprnvéd and wocabulary can be enlarged. NHever-

theless, ( see table 13 ) there are only 60.00 %

{ 18 out of 30 ) students who said that they are

interested in improving their reading speed and

vocabulary as well, while another 40.00 % ( 12 out

of 30 ) students stated that they are not very in-

4 in improving the two. That is why in table bi
E -

s students ( 70.00 % )

ish books, newspapers, magazi-

terest il
only sometimes, wl |

15 most of th
read Engl

¢ 30 students (1

ften
not © ’ materials. And in fact,

n
nes or any 0.00 % ) who

3 put ©
there are sterisls. I+ means that only

4 English ™
a ¢ 30 ) often read Eng-

6 out ©
nts {
20,00 % studé \

seldom L&

—
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th " tahl &
17 we Can see that there are 50,

00 % ¢
of the Students oftep or always

library to resqg English

go to the

texts; while in the table

16 onl
Y 23.33 % of them 2lways spend three hours

or more for reading everyday. In the table 19 there

are 60,00 % of them sometimes do regression while
they are reading; while in the table 20 thers are
only 26.67 % of them know well what they are read-
ing. In the table 22 there are 60,00 % of the stu-
dents often or always practice how to read rapidly
and to enlarge their vocabulary; while in table 11

we can see that there are 46.67 ¥ of the students

who never find any information about the two. Ob-

viously, it is logical that there are only 16.67 &

( 5 out of 30 ) students who can read betweeno 120

fg 200 words per minute with 30 to BS % of wvocabu-

larvy.

as in the table of interpretation of correlat-
s

§ the result of the research is between 0,400 to
on,

e that the correlation
EF’EEﬂ and the extent of the

between the

0.600, It mealb

two variables ( reading

ﬂf 't.hE 'I;.h.f.-fd ?E
pecause th

o,530. In this respect, it

ar students of the Fondok
vocabularcy
regult of the
tren ) 1S moderate ©
Pesan
3iE

ion analysi

correlat
Elﬂ. th'at 't_h.'E T

eading gpeed and the em-

can be conclud

Ry oS

R e g
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tgnt of vﬂcahulary of th
e 5

tud
correlate Positively EMts of the Pondok

?t Proves that reading speed

faster reader with more

word .
POower , wWhile on thea ﬂt.h?r hand wide reading

increasges vocabularies,

?n the table 5 ( the students average value of
reading speed and vocabulary enrichment ) we can
see that there are 6 ( 20.00 % ) out of 30 students
who can read between iZE to 200 words perminute,
however, not all of them can rezch at least 50 %~
of wvocabulary enrichment. On the contrary, the table
slso shows that there are 83,33 % ( 25 ocut of 30 )
students got 50 to 85 % vucabula:yfgnrichmant, but
net all of them can read faster. It proves that

st of the students ave afrsid to read rapldly

Lecause they still think thet reading such & way

will reduce the vocsbulary enriching, or at least
i1t can céu&e 1o wocabularcy encichment.

h iz one thing that is important ta kKnow
There

found gut
reh, the researcher
n this reases

that i
the students still have low reading

that most of
wWhile most ©
7+ is becsuss

ocabulall o

£ them can enrich thelr wocabu-=
speed, rhey have been trained to
1ary well.

ge their ¥

ee years, while to

enlar

e — —
'y T e
= r=,

E: - TR D
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B TR = X
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read Speedly, they never b
2arn

some of thapm foung

Epﬂﬂﬂilrt
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thought, eventhough

infc-rmat:[-:m about how to read

N
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CHAPTER v
CONCLUSION aup SUGGESTIoN
| &,1. Conelusion |
A Ha
! ving analyzed tne dats im the previous chap-

ters .
¢ the writer draws the following conclusions s

. There is a4 sufficient positive correlation beke

ween reading speed and the extent of vocasbulary
of the thifd year ( sixth semester ) students
of the Pondok Pesantren Modern Pendidikan Al-
Quran IMMIM Ujung Pandang.

b. The deﬁree of correlation ( Ty ) between read- ; ;
ing speed and the. extent of vocabulary is 0.530.
And by consulting the table of critical value of
{(r) based on 95 % of the reliability or the 5 %
isvel of significance and the population (M} 30,
it is found that the critical wvalue of F:I is

+ means that the two variables have a

n;&ﬁaf I

itive significant.carrglatiun. The position
pos

£ thelir significance is between 0.400 to 0.600
o

o r!thﬂ‘l: low .}- I - |

moderate ©
[ rests show that the scores of

| Ry
L S
-

The result of the
reading FP j
We have EBe&n that out of 30

= aed and vocabulary en=

the students’

&7 % { 5 out of 30 } of them

e 4 betweel 120 to 200 words per-
o rea ' :

sre abl€ " « of vocabulary enrich-

least 50 &

_———

b
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ment,. And eVenthough

most of the
| Students have
a goeod Vocabulary eng

only =ix of them have 5 goog reading

apeeﬂ.'Thia
is because mos+t

of them stil] think that speed

reading can hamper a reader to enlarge the wvo-

cabulary.

4,2. Suggestion

In relation to those problems, the writer

would like to put forward the following suggest-

ions @

= g

b,

Ca

The students of the Pondok need to be thaught
reading speed. And the teacher should make =
balance between the reading material and the

studnets" level in doing this subject.

speed reading and enriching vocabulary well

should become one of the focuses or factors in

tesgching reading-
dok is demand-
table 24, the Fon
As we can see im

de more English book
T ﬂrﬂEl-' to fulflll the StuﬂEntEq

or English read-
ed to provi

ing materials 1

need.

[ B
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