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APPENDIX 1 
 

WRITING TEST 
 
You should spend about 40 minutes on this test. 

Present a written argument or case to an educated reader with no 
specialist knowledge of the following topic: 

There are many different types of music in the world today. Why 
do we need music? Is the traditional music of a country more 
important than the International music that is heard everywhere 
nowadays? 

You should write at least 250 words. 

Use your own ideas, knowledge and experience and support your 
arguments with examples and relevant evidence. 
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APPENDIX 2 
 

Writing Scoring Rubric (Adopted from Wang and Liao, 2008) 
 

Criteria Descriptors Scores 

Focus 
 

1. Having problems with focus or failing to address the 
writing task. 

2. Inadequately addressing the writing task. 
3. Addressing the writing task adequately but sometimes 

straying from the task. 
4. Addressing most of the writing task. 
5. Specifically addressing the writing task 

1 
 
2 
3 
 
4 
5 

Elaboration/ 
Support 

 

1. Using few or no details or irrelevant details to support 
topics or illustrate ideas. 

2. Using inappropriate or insufficient details to support 
topics or illustrate ideas. 

3. Using some details to support topics or illustrate ideas. 
4. Using appropriate details to support topics or illustrate 

ideas. 
5. Using specific appropriate details to support topics or 

illustrate ideas. 

1 
 
2 
 
3 
4 
5 

Organization 
 

1. The logical flow of ideas is not clear and connected. 
2. The logical flow of ideas is less clear and connected. 
3. The logical flow of ideas is mostly clear and connected. 
4. The logical flow of ideas is generally clear and 

connected. 
5. The logical flow of ideas is specifically clear and 

connected. 

1 
2 
3 
4 
5 

Conventions 
 

1. Standard English conventions (spelling, grammar and 
punctuation) are poor with frequent errors. 

2. Standard English conventions (spelling, grammar and 
punctuation) are inappropriate with obvious errors. 

3. Standard English conventions (spelling, grammar and 
punctuation) are fair with some minor errors. 

4. Standard English conventions (spelling, grammar and 
punctuation) are almost accurate. 

5. Standard English conventions (spelling, grammar and 
punctuation) are perfect or near perfect. 

1 
 
2 
 
3 
 
4 
 
5 

Vocabulary 1. Little knowledge of English vocabulary, idioms and verb 
forms. 

2. Frequent errors of word/idiom form, choice, usage. 
Meaning confused or obscured. 

3. Occasional errors of word/idiom form, choice, usage but 
meaning not obscured.  

4. Almost effective word/idiom form, choice, usage. Almost 
appropriate register.  

5. Effective word/idiom form, choice, usage. Appropriate 
register. 

 

1 
2 
 
3 
 
4 
 
5 

 



TEACHER-STUDENT INTERACTION QUESTIONNAIRE 
 

This questionnaire gives you the chance to comment anonymously about this course and the way it was taught. 

Using the rating scale below, mark one response for each statement that is closest to your view.  Mark your 

answers in the boxes (✔). 

 

1 = Strongly Disagree 

2 = Disagree 

3 = No Idea 

4 = Agree 

5 = Strongly Agree 

 

As you respond to each statement, think about each practice as it contributed to your learning in this course. 

 

No.  1 2 3 4 5 

1 The teacher actively facilitates students’ engagement in activities and 
lessons to encourage participation and expanded involvement. 

     

2 The teacher uses a variety of teaching medias and uses a variety of 
materials to effectively interest students and gain their participation 
during activities and lessons. 

     

3 The teacher makes me consistently interested and involved in activities 
and lessons. 

     

4 The teacher effectively focuses students’ attention toward learning 
objectives and/or the purpose of the lesson. 

     

5 The teacher often uses discussions and activities that encourage analysis 
and reasoning. 

     

6 The teacher often provides opportunities for students to be creative 
and/or generate their own ideas and products. 

     

7 The teacher consistently links concepts and activities to one another and 
to previous learning. 

     

8 The teacher consistently relates concepts to the students’ actual lives. 
 

     

9 The teacher often scaffolds for students who are having a hard time 
understanding a concept, answering a question, or completing an 
activity. 

     

10 There are frequent feedback loops—back-and-forth exchanges—
between the teacher and students. 

     

11 The teacher often queries the students or prompts students to explain 
their thinking and rationale for responses and actions. 

     

12 The teacher often provides additional information to expand on 
students’ understanding or actions. 

     

13 The teacher often offers encouragement of students’ efforts that 
increases students’ involvement and persistence. 

     

14 There are frequent conversations in the classroom. 
 

     

15 The teacher asks many open-ended questions. 
 

     

16 The teacher often repeats or extends the students’ responses. 
 

     

17 The teacher consistently often maps his or her own actions and the 
students’ actions through language and description. 

     

18 The teacher often uses advance language with students. 
 

     

 
THANKS FOR SHARING YOUR VIEWS! 
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APPENDIX 4 

 

INTERVIEW GUIDELINE 

Adapted from Asmussen & Creswell (1995) 

 

Project: University Reaction to a Gunman Incident 

 

Time of Interview: 

Date: 

Place: 

Interviewer: 

Interviewee: 

Position of Interviewee: 

 

 Describe here the project, telling the interviewee about (a) the 

purpose of the study, (b) the individuals and sources of data being 

collected, (c) what will be done with the data to protect the 

confidentiality of the interviewee, and (d) how long the interview will 

take. 

 Have the interviewee read and sign the consent form. 

 Turn on the tape recorder and test it. 

 Questions: 

  
Experimental Group 

 

 
Control Group 

1 How do you perceive writing 
assessment in general? 

How do you perceive writing 
assessment in general? 

2 Before taking this class, you had 
been told that you were about to 
have writing class with portfolio 
assessment? 

Have you heard about portfolio 
assessment before taking this 
class? 
Did instructor tell you about how 
you were going to be assessed? 

3 How do you feel about writing 
assessment? 

How do you feel about writing 
assessment? 
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(Nervous/stressful/enjoyable/rel
axed/high-impact/anxiety/de-
motivated) 

(Nervous/stressful/enjoyable/rel
axed/high-impact/anxiety/de-
motivated) 

4 Could you briefly recount your 
portfolio experience during the 
class? 

Could you briefly recount your 
experience during the class? 

5 What do you like most and least 
about portfolio assessment? 

What do you like most and least 
about the assessment you have 
experienced? 

6 In what way do you think 
portfolio assessment may 
promote or impede the learning 
of writing? 

In what way do you think 
assessment you have 
experienced may promote or 
impede the learning of writing? 

7 How do you perceive the 
interaction between you and 
your instructor? 

How do you perceive the 
interaction between you and 
your instructor? 

8 How effective did your teacher 
focus your attention toward 
learning objectives and/or the 
purpose of the lesson? How did 
your teacher do it? What was 
the effect on you? 

How effective did your teacher 
focus your attention toward 
learning objectives and/or the 
purpose of the lesson? How did 
your teacher do it? What was 
the effect on you? 

9 How often did your teacher 
provide opportunities for you to 
be creative and/or generate your 
own ideas and products? What 
kind of opportunities? What was 
the effect on you? 

How often did your teacher 
provide opportunities for you to 
be creative and/or generate your 
own ideas and products? What 
kind of opportunities? What was 
the effect on you? 

10 How often did your teacher 
scaffold for you when you were 
having a hard time 
understanding a concept, 
answering a question, or 
completing an activity? How did 
your teacher help you? Did it 
work? What was the effect on 
you? 

How often did your teacher 
scaffold for you when you were 
having a hard time 
understanding a concept, 
answering a question, or 
completing an activity? How did 
your teacher help you? Did it 
work? What was the effect on 
you? 

11 How frequent were feedback 
loops—back-and-forth 
exchanges between your 
teacher and you? What kind of 
feedbacks? What was the effect 
on you? 

How frequent were feedback 
loops—back-and-forth 
exchanges between your 
teacher and you? What kind of 
feedbacks? What was the effect 
on you? 

12 How often did your teacher 
query you or prompts you to 
explain your thinking and 

How often did your teacher 
query you or prompts you to 
explain your thinking and 
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rationale for responses and 
actions? What was the effect on 
you? 

rationale for responses and 
actions? What was the effect on 
you? 

13 How often did your teacher offer 
encouragement of your efforts 
that increased your involvement 
and persistence? What was the 
effect on you? 

How often did your teacher offer 
encouragement of your efforts 
that increased your involvement 
and persistence? What was the 
effect on you? 

 

 Thank the individuals for their cooperation and participation in this 

interview. Assure them of the confidentiality of the responses and 

the potential for future interviews. 
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APPENDIX 7 
 

TEACHER’S EDITING SYMBOLS 
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APPENDIX 8 
 

TEACHER ADVICE FORM 
 
 Draft : 
 Date : 
 

Task Fulfillment 
 
 
 

 

Organization 
 
 
 

 

Grammar 
 
 
 

 

Vocabulary 
 
 
 

 

Spelling/Punctuati
on 
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EXAMPLE OF ADVICE TO THE STUDENT 

 
Task Fulfillment 

 You should add some more ideas 

 You should give more reasons/opinions 

 You should give more description 
 
Organization 

 Your presentation and/or layout need to be tidied up 

 You should check your organization and/or paragraphing 

 You need to add an introduction 

 You need to add a conclusion 
 
Grammar 

 You need to check the grammar of your work 

 You should use a greater range of grammatical structures 

 You need to check your word order 
 
Vocabulary 

 You should use a greater range of vocabulary 

 You need to check you are using the correct words 
 
Spelling/Punctuation 

 You should check the spellings of words in your work 

 You should check and improve the punctuation in your work. 
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APPENDIX 9 
 

SYLLABUS FOR EXPERIMENTAL GROUP 
 
Course  :  Writing for Academic Purposes 
Semester  :  6 
Duration  :  14 X 150 minutes 
Pre-requisite :   
Instructor  :   
 
1. Objective: This subject aims to provide students with an orientation to 

theory and practice of academic writing. 
2. Course Description: This subject is a study of theory and practice of 

academic writing. Topics include: characteristics of academic writing, 
formats of academic writing (conventional and postmodernism), 
appropriate ways to write statements, paragraphs, the use of modality 
in statements, citing and referencing, and the use of passive and 
active voice 

3. Learning activities: Lecturing, question and answer, discussion, and 
practice of writing academic texts (Drafting, self-editing, and peer-
editing). 

4. Media: LCD Projector, laptop, worksheets. 
5. Evaluation: Portfolio Assessment 
6. References 

Creswell. (2005). Writing for academic success. A postgraduate guide. 
London: SAGE Publications.  

Oshima, A. & Hogue, A. 2006.  Writing Academic English (4th Ed.). 
New York: Addison-Wesley Longman Publishing Company, Inc.
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Sessio
n 

Topics Subtopics Objectives Activities Media 

1 Introduction to 
academic writing & 
Portfolio Assessment 

- - Identify the distinct 
characteristics of academic 
writing.  

- Differentiate the formal 
structure of academic writing 
from that of other genres. 

- Understand the 
course/instructors’/their own 
learning expectations 

- Reflect and share their 
previous learning experiences  

- Students understand the 
overview of the course 
outline,  

- Students are familiar with the 
tasks and portfolio 
assessment 

- Lecturing 
- Discussions 

 

- Laptop & LCD 
Projector 

 

2 Sentence - Clauses (Independent 
Clauses & Dependent 
Clauses) 

- Kinds of Sentences 
(Simple Sentences, 
Compound Sentences, 
Complex Sentences, & 
Compound-Complex 
Sentences 

- Sentence Types and 
Writing Style 

- Recognize clause and 
sentence 

- Demonstrate understanding of 
form different types of 
sentences 

- Lecturing 
- Assignments 
- Composing 

Draft A 
 

- Laptop & LCD 
Projector 

- Worksheet 

COURSE UNITS 
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3 Paragraph - Parts of a Paragraph  
- The Topic Sentence 

 Position of Topic 
Sentences  

 The Two Parts of a 
Topic Sentence 

- Supporting Sentences. 
- The Concluding 

Sentence  

- Recognize parts of paragraph 
- Demonstrate understanding of 

forming a well-structured 
paragraph 
 

- Lecturing 

- Assignments 
- Self-review 
- Revising Draft 

A 
 

- Laptop & LCD 
Projector 

- Worksheet 

4 Unity and Coherence - Unity  
- Coherence  

 Repetition of Key 
Nouns  

 Key Noun 
Substitutes 

 Consistent 
Pronouns  

 Transition Signals  

 Logical Order 

- Recognize unity and 
coherence 

- Demonstrate understanding of 
creating paragraph or essay 
that is unite and coherent. 

 

- Lecturing 
- Assignments 
- Peer-review 
- Revising Draft 

A & Collect to 
teacher to be 
reviewed 

- Laptop & LCD 
Projector 

- Worksheet 

5 Supporting Details - Facts versus Opinions  
- Using Outside Sources  

 Plagiarism  

 Citing Sources 
- Quotations   

 Direct Quotations  

 Reporting Verbs 
and Phrases   

 Punctuating Direct 
Quotations  

 Indirect Quotations 
- Statistics 

- Recognize facts and opinions 
- Understand the concept of 

plagiarism and citing source 
- Demonstrate understanding 

how to quote properly 
 

- Lecturing 
- Assignments 
- Conferencing 

Draft A 
- Reflection on 

the process of 
composing 
Draft A 

 
Home activities: 
- Revising Draft 

based on the 
teacher-review 

- Laptop & LCD 
Projector 

- Worksheet 
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6 From Paragraph to 
Essay 

- Parts of an Essay  
- The Introductory 

Paragraph 

 Funnel Introduction 

 Attention-Getting 
Introduction 

 Thesis Statement  
- Body Paragraphs  

 Logical Division of 
Ideas  

 Thesis Statements 
for Logical Division 
of Ideas  

- Recognize parts of an essay 
- Recognize the steps of 

making an essay 
- Demonstrate understanding of 

forming a well-structured 
essay 

 

- Lecturing 
- Assignments 
- Composing 

Draft B 
 

- Laptop & LCD 
Projector 

- Worksheet 

7 From Paragraph to 
Essay 

- Body Paragraphs  

 Thesis Statement 
Pitfalls  

 Transition Signals 
between 
Paragraphs  

- The Concluding 
Paragraph 

- Essay Outlining 

- Demonstrate understanding of 
forming a well-structured 
essay 

 

- Lecturing 

- Assignments 

- Self-review 
- Revising Draft 

B 
 

- Laptop & LCD 
Projector 

- Worksheet 

8 Chronological Orders - Thesis Statements for 
a Process Essay  

- Transition Signals for 
Chronological Order 

- Recognize thesis statements 
and transition signals 

- Demonstrate understanding of 
creating thesis statement and 
using transition signals 

 

- Lecturing 
- Assignments 
- Peer-review 
- Revising Draft 

B & Collect to 
teacher to be 
reviewed 

- Laptop & LCD 
Projector 

- Worksheet 

9 Cause/Effect Essay - Organization for 
Cause/Effect Order 

 Block Organization 

- Understand the concept of 
cause/effect essay 

- Demonstrate understanding of 

- Lecturing 
- Assignments 
- Revising Draft 

- Laptop & LCD 
Projector 

- Worksheet 
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 Chain Organization 
- Cause/Effect Signal 

Words and Phrases 
 Cause Signal Words " 

101 

 Effect Signal Words. 

writing a cause and effect 
essay 

 

B 
- Conferencing 

Draft B 
- Reflection on 

the process of 
composing 
Draft B 

 
Home activities: 
- Revising Draft 

B based on the 
teacher-review 

10 Comparison/Contrast 
Essay 

- Organization of 
Comparison/Contrast 
Essays 

 Point-by-Point 
Organization 

 Block Organization 
- Comparison and 

Contrast Signal Words 

 Comparison Signal 
Words  

 Contrast Signal 
Words 

- Understand the concept of 
comparison/contrast essay 

- Demonstrate understanding of 
writing a comparison/contrast 
essay. 

- Lecturing 
- Assignments 
- Composing 

Draft C 
 

- Laptop & LCD 
Projector 

- Worksheet 

11 Paraphrase and 
Summary 

- Paraphrasing 

 Plagiarism 

 Using Paraphrases 
as Support 

- Summarizing 

- Students  will be able  to 
paraphrase sentences 

- Students will be able to write a 
summary. 

- Students apply the rules of 
paraphrasing and 
summarizing in their writing 

 

- Lecturing 

- Assignments  
- Self-review 
- Revising Draft 

C 
 

- Laptop & LCD 
Projector 

- Worksheet 
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12 Argumentative Essay - Organization of 
Argumentative Essays  

- The Introductory 
Paragraph 

 Thesis Statement 

- Understand the concept of 
argumentative essay 

- Demonstrate understanding of 
writing an argumentative 
essay. 
-  

- Lecturing 
- Assignments 
- Peer-review 
- Revising Draft 

C & Collect to 
teacher to be 
reviewed 

- Laptop & LCD 
Projector 

- Worksheet 

13 Punctuation Rules - Commas 
- Semicolons 
- Colons 
- Quotation Marks   

- Use correct punctuation - Lecturing 
- Assignments 
- Revising Draft 

C 
- Conferencing 

Draft  
- Reflection on 

the process of 
composing 
Draft C 

 
Home activities: 
- Revising Draft 

C based on the 
teacher-review  

- Laptop & LCD 
Projector 

- Worksheet 

14 Submission Day  - Composing portfolio 
- Reflective journal 

- Choose 2 drafts to be included 
in portfolio 

- Write a reflection on the 
portfolio collecting process. 

- Reflection on 
Portfolio 

- 
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APPENDIX 10 
 

SYLLABUS FOR CONTROL GROUP 
 
Course  :  Writing for Academic Purposes 
Semester  :  6 
Duration  :  14 X 150 minutes 
Pre-requisite :   
Instructor  :   
 
1. Objective: This subject aims to provide students with an orientation to 

theory and practice of academic writing. 
2. Course Description: This subject is a study of theory and practice of 

academic writing. Topics include: characteristics of academic writing, 
formats of academic writing (conventional and postmodernism), 
appropriate ways to write statements, paragraphs, the use of modality 
in statements, citing and referencing, and the use of passive and 
active voice. 

3. Learning activities: Lecturing, question and answer, discussion, and 
practice of writing academic texts (Drafting, self-editing, and peer-
editing). 

4. Media: LCD Projector, laptop, worksheets. 
5. Evaluation: Portfolio Assessment 
6. References 

Creswell. (2005). Writing for academic success. A postgraduate guide. 
London: SAGE Publications.  

Oshima, A. & Hogue, A. 2006.  Writing Academic English (4th Ed.). 
New York: Addison-Wesley Longman Publishing Company, Inc.
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Sessio
n 

Topics Subtopics Objectives Activities Media 

1 Introduction to 
academic writing & 
Portfolio Assessment 

- - Identify the distinct 
characteristics of academic 
writing.  

- Differentiate the formal 
structure of academic writing 
from that of other genres. 

- Understand the 
course/instructors’/their own 
learning expectations 

- Reflect and share their 
previous learning experiences  

- Students understand the 
overview of the course 
outline,  

- Students are familiar with the 
tasks and portfolio 
assessment 

- Lecturing 
- Discussions 

 

- Laptop & LCD 
Projector 

 

2 Sentence - Clauses (Independent 
Clauses & Dependent 
Clauses) 

- Kinds of Sentences 
(Simple Sentences, 
Compound Sentences, 
Complex Sentences, & 
Compound-Complex 
Sentences 

- Sentence Types and 
Writing Style 

- Recognize clause and 
sentence 

- Demonstrate understanding of 
form different types of 
sentences 

- Lecturing 
- Assignments 
- Writing Draft A 

and submit it 
to teacher to 
be reviewed 
and graded  

- Laptop & LCD 
Projector 

- Worksheet 

COURSE UNITS 
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3 Paragraph - Parts of a Paragraph  
- The Topic Sentence 

 Position of Topic 
Sentences  

 The Two Parts of a 
Topic Sentence 

- Supporting Sentences. 
- The Concluding 

Sentence  

- Recognize parts of paragraph 
- Demonstrate understanding of 

forming a well-structured 
paragraph 
 

- Lecturing 

- Assignments 

- Writing Draft B 
- Self-review 
- Revising Draft 

B and submit it 
to teacher to 
be reviewed 
and graded 

 

- Laptop & LCD 
Projector 

- Worksheet 

4 Unity and Coherence - Unity  
- Coherence  

 Repetition of Key 
Nouns  

 Key Noun 
Substitutes 

 Consistent 
Pronouns  

 Transition Signals  

 Logical Order 

- Recognize unity and 
coherence 

- Demonstrate understanding of 
creating paragraph or essay 
that is unite and coherent. 

 

- Lecturing 
- Assignments 
- Writing Draft C 
- Peer-review 
- Revising Draft 

C and submit it 
to teacher to 
be reviewed 
and graded 

- Laptop & LCD 
Projector 

- Worksheet 

5 Supporting Details - Facts versus Opinions  
- Using Outside Sources  

 Plagiarism  

 Citing Sources 
- Quotations   

 Direct Quotations  

 Reporting Verbs 
and Phrases   

 Punctuating Direct 
Quotations  

 Indirect Quotations 
- Statistics 

- Recognize facts and opinions 
- Understand the concept of 

plagiarism and citing source 
- Demonstrate understanding 

how to quote properly 
 

- Lecturing 
- Assignments 
- Writing Draft D 
- Conferencing 

Draft D 
- Revising Draft 

D and submit it 
to teacher to 
be reviewed 
and graded 

- Laptop & LCD 
Projector 

- Worksheet 
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6 From Paragraph to 
Essay 

- Parts of an Essay  
- The Introductory 

Paragraph 

 Funnel Introduction 

 Attention-Getting 
Introduction 

 Thesis Statement  
- Body Paragraphs  

 Logical Division of 
Ideas  

 Thesis Statements 
for Logical Division 
of Ideas  

 Thesis Statement 
Pitfalls  

 Transition Signals 
between 
Paragraphs  

- The Concluding 
Paragraph 

- Essay Outlining 

- Recognize parts of an essay 
- Recognize the steps of 

making an essay 
- Demonstrate understanding of 

forming a well-structured 
essay 

 

- Lecturing 
- Assignments 
- Composing 

Draft E 
- Self-review 
- Revising Draft 

E and submit 
it to teacher to 
be reviewed 
and graded 

 

- Laptop & LCD 
Projector 

- Worksheet  

7 Chronological Orders - Thesis Statements for 
a Process Essay  

- Transition Signals for 
Chronological Order 

- Demonstrate understanding of 
forming a well-structured 
essay 

 

- Lecturing 

- Assignments 
- Composing 

Draft F 
- Peer-review 
- Revising Draft 

F and submit it 
to teacher to 
be reviewed 
and graded 

- Laptop & LCD 
Projector 

- Worksheet 

8 Mid-semester Test  - Assess students’ writing ability  - Writing Test - 
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9 Cause/Effect Essay - Organization for 
Cause/Effect Order 

 Block Organization 

 Chain Organization 
- Cause/Effect Signal 

Words and Phrases 
 Cause Signal Words " 

101 

 Effect Signal Words. 

- Understand the concept of 
cause/effect essay 

- Demonstrate understanding of 
writing a cause and effect 
essay 

 

- Lecturing 
- Assignments  
- Composing 

Draft G 
- Conferencing 

Draft G 
- Revising Draft 

G and submit it 
to teacher to 
be reviewed 
and graded 

- Laptop & LCD 
Projector 

- Worksheet 

10 Comparison/Contrast 
Essay 

- Organization of 
Comparison/Contrast 
Essays 

 Point-by-Point 
Organization 

 Block Organization 
- Comparison and 

Contrast Signal Words 

 Comparison Signal 
Words  

 Contrast Signal 
Words 

- Understand the concept of 
comparison/contrast essay 

- Demonstrate understanding of 
writing a comparison/contrast 
essay. 

- Lecturing 
- Assignments 
- Composing 

Draft H 
- Self-Review 
- Revising Draft 

H and submit it 
to teacher to 
be reviewed 
and graded 

 

- Laptop & LCD 
Projector 

- Worksheet 

11 Paraphrase and 
Summary 

- Paraphrasing 

 Plagiarism 

 Using Paraphrases 
as Support 

- Summarizing 

- Students  will be able  to 
paraphrase sentences 

- Students will be able to write a 
summary. 

- Students apply the rules of 
paraphrasing and 
summarizing in their writing 

 
 

- Lecturing 
- Assignments 
- Composing 

Draft I 
- Conferencing 

Draft I 
- Revising Draft 

I and submit it 
to teacher to 

- Laptop & LCD 
Projector 

- Worksheet 
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be reviewed 
and graded 

12 Argumentative Essay - Organization of 
Argumentative Essays  

- The Introductory 
Paragraph 

 Thesis Statement 

- Understand the concept of 
argumentative essay 

- Demonstrate understanding of 
writing an argumentative 
essay. 
-  

- Lecturing 
- Assignments 
- Composing 

Draft J 
- Conferencing 

Draft J 
- Revising 

Draft I and 
submit it to 
teacher to be 
reviewed and 
graded  

- Laptop & LCD 
Projector 

- Worksheet 

13 Punctuation Rules  
 

- Commas 
- Semicolons 
- Colons 
- Quotation Marks   

- Use correct punctuation - Lecturing 
- Assignments 
- Composing 

Draft K 
- Conferencing 

Draft K 
- Revising 

Draft K and 
submit it to 
teacher to be 
reviewed and 
graded 

- Laptop & LCD 
Projector 

- Worksheet 

14 Final Test - - Assess students’ writing ability - Writing Test - 
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APPENDIX 11 
 

 

 

CHECKLIST FOR ASSEMBLING PORTFOLIO 

(Adopted Version) 

The following material must be included in your portfolio:  

□ Personal writing/acknowledgement that enhances the portfolio 

□ Table of contents listing portfolio material  

□ Rough drafts with comments made by yourself, your peer reviewers and 

your instructors along with editing forms. 

□ Final drafts 

□ Reflective statement in the form of a cover memo, letter, or essay 

□ Writing assignments that provide a context for the artifacts in the portfolio 

□ Planning material, such as journal entries, free-writing exercises, 

brainstorming notes, and diagrams 

□ Photocopies and printouts of source material 

□ Group work (collaborative work), with your own contributions clearly marked 

□ A print resume of your own. 

CHECKLIST FOR ASSEMBLING PORTFOLIO 

(Original Version) 

The following material must be included in your portfolio:  

□ Personal writing/acknowledgement that enhances the portfolio 

□ Reflective statement in the form of a cover memo, letter, or essay 

□ Table of contents listing portfolio material  

□ Writing assignments that provide a context for the artifacts in the portfolio 

□ Planning material, such as journal entries, free-writing exercises, 

brainstorming notes, and diagrams 

□ Shaping material, such as thesis statements, informal and formal 

□ outlines, and storyboards 

□ Rough drafts with comments made by peer reviewers and instructors 

□ Rough drafts with revisions made by hand or with Track Changes 

□ Final drafts 

□ Photocopies and printouts of source material 

□ Visuals that enhance your essay 

□ Essay exam answers 

□ Group work (collaborative work), with your own contributions clearly marked 

□ Personal Writing that enhance the portfolio 

□ A print resume of your own. 
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APPENDIX 12 
 

REFLECTION SHEET 
Name  :    

Date  :   

Essay No. :    

 
Reflections on your writing Process 
Please think about the following questions and answer them in the process 
of writing your essay. Keep a copy of your reflections in your portfolio for 
further reference by you and your teacher. You are free to write in English 
or in Indonesian. 
 
Section 1: The writing process 
1. Did you plan or prepare an outline for your essay before starting to 

write? 
- I created an outline in my mind. 
- I prepared a careful outline. 
- I did not have an outline. Instead, while writing I think about the 

next step. 
If yes, how do you think an outline may help you have a better 
piece of writing? 

 ..........................................................................................................  
 ..........................................................................................................  
 

2. Did you think about the followings while writing? 
- Content 
- Organization 
- Vocabulary 
- grammatical or spelling errors 
- spelling 

If yes, how do you think having close attention on the points helped 
you have a better piece of writing? 
 .........................................................................................................  
 .........................................................................................................  
 

3. Did you have a draft of your essay? If yes, how did it help you? 
 ..............................................................................................................  
 ..............................................................................................................  
 

4. Did you correct the …? 
- Grammar 
- Vocabulary 
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- Content (if you have clearly expressed your ideas)Organization of 
the paragraph(s) (how you have put together sentences and 
paragraphs) 

- Spelling 
When did you do the correction? (While writing, after the first draft 
was prepared, or after the final draft was prepared? Explain your 
answer 
 .........................................................................................................  
 .........................................................................................................  

 
5. Did you revise the essay in terms of the content, organization, 

vocabulary, grammar, spelling or…….after you finished writing? 
Why/why not? 
 ..............................................................................................................  
 ..............................................................................................................  

 
6. Did you get help from your classmates, the teacher, the Web, etc.? If 

yes, what kind of help you received? 
……… helped me with 
- Brainstorming 
- Organizing the essay 
- Finding suitable vocabulary items or expression 
- The structure 
- The content or conveying the meaning 

 
Section 2: Reflection on writing 
1. Do you think you have tried your best in writing this essay? Why or 

why not? 
 ..............................................................................................................  
 ..............................................................................................................  
 

2. Do you consider it a good piece of work? Why or why not? 
- Comment on the positive points of your essay. 

 .........................................................................................................  
 .........................................................................................................  

- Comment on the negative points of your essay and what you need 
to do to improve it. 
 .........................................................................................................  
 .........................................................................................................  

3. How do you find your progress in writing in English compared to the 
last time you wrote an essay? 

Check your answer (✔). 
□ Outstanding 
□ Very good 
□ Satisfactory 
□ Poor 
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4. Can you predict what kind of problems (structural, meaning, 
vocabulary) you may have in the next essays? 
 ..............................................................................................................  
 ..............................................................................................................  
 

5. How are you going to solve the problems you had in writings? 
 ..............................................................................................................  
 ..............................................................................................................  
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APPENDIX 13  
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Subject  Item  

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 

EG1 4 5 4 4 4 5 3 4 4 4 4 5 4 5 3 3 4 4 

EG2 3 3 2 3 3 4 5 4 3 3 3 4 4 4 3 3 3 3 

EG3 2 2 2 3 3 4 3 3 4 3 4 3 3 4 3 3 3 3 

EG4 3 4 3 3 4 4 4 3 3 3 3 4 4 3 3 3 3 4 

EG5 2 4 4 3 4 2 4 4 3 3 4 4 4 4 3 3 3 4 

EG6 3 3 4 3 3 4 4 4 4 3 4 3 3 3 3 3 3 3 

EG7 4 5 4 3 3 4 4 2 4 4 3 4 3 4 4 4 4 5 

EG8 3 5 2 3 5 3 2 5 4 4 4 4 4 4 4 5 5 5 

EG9 4 3 4 3 4 4 4 4 4 4 4 4 4 4 4 4 4 4 

EG10 3 3 2 3 3 2 3 4 4 3 3 3 3 4 3 3 3 4 

EG11 3 5 4 4 4 3 4 3 4 3 3 4 3 4 4 4 4 5 

EG12 3 4 4 3 4 4 2 3 3 3 3 4 4 3 4 4 3 4 

EG13 3 4 5 4 3 4 2 3 3 3 3 4 4 4 3 3 4 4 

EG14 4 4 5 3 3 3 4 4 4 4 4 3 4 3 3 2 4 4 

EG15 3 5 5 3 5 4 4 4 3 3 3 3 3 3 3 3 3 4 

EG16 3 5 4 3 5 4 4 4 3 4 4 4 4 4 5 5 4 5 

EG17 4 3 4 4 2 3 4 4 3 4 4 4 4 4 4 4 3 3 

EG18 3 5 4 3 5 5 3 4 4 3 3 4 4 4 5 5 4 5 

EG19 4 4 4 4 5 5 4 3 5 5 4 5 5 5 4 4 4 4 

EG20 4 3 4 4 4 5 3 3 4 4 4 4 4 4 3 3 4 3 

EG21 3 4 4 4 5 5 4 4 4 4 3 4 4 4 3 3 4 4 

EG22 3 3 4 3 3 2 3 2 4 4 4 4 4 4 3 3 3 3 

EG23 4 4 4 4 3 3 4 4 4 3 4 4 4 4 4 4 4 4 

EG24 4 4 5 4 3 4 3 4 4 4 3 4 4 4 3 3 4 4 

EG25 4 5 4 4 3 4 4 3 5 4 4 4 4 4 4 4 4 4 
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Subject  Item  

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 

CG1 3 4 4 4 5 4 4 3 4 3 4 4 4 4 4 4 5 5 

CG2 3 4 4 3 3 4 3 3 4 3 4 4 3 4 3 4 3 4 

CG3 3 4 3 3 3 4 3 4 4 4 3 4 3 4 3 4 4 4 

CG4 3 5 4 3 4 3 4 3 3 3 3 4 4 4 4 4 4 4 

CG5 3 3 3 3 3 3 3 3 2 3 3 3 3 3 3 3 3 3 

CG6 4 4 5 3 4 4 3 3 3 3 3 4 4 4 4 4 3 4 

CG7 3 3 4 3 4 4 3 4 3 3 3 4 4 4 4 4 4 4 

CG8 2 3 3 2 3 2 3 3 2 3 3 3 3 3 3 3 3 3 

CG9 3 3 3 2 3 3 3 3 2 3 3 3 3 3 3 3 3 3 

CG10 3 4 4 2 2 3 3 4 3 3 3 4 4 4 3 3 3 3 

CG11 3 3 4 3 3 4 4 4 3 3 3 4 3 4 3 3 3 3 

CG12 3 4 4 3 3 4 3 3 3 3 3 3 3 3 3 3 3 3 

CG13 3 4 4 3 5 4 4 4 3 3 3 4 4 3 4 4 5 5 

CG14 4 4 3 3 3 3 3 3 3 3 3 4 3 4 3 3 3 3 

CG15 3 4 3 2 4 4 3 3 4 3 3 3 3 3 3 3 4 4 

CG16 3 4 3 3 3 4 3 3 4 3 3 4 4 4 4 4 3 4 

CG17 3 4 3 2 2 3 3 3 3 3 3 4 3 4 3 3 3 4 

CG18 3 3 5 4 4 4 4 4 5 4 3 4 3 4 4 4 4 4 

CG19 3 3 4 3 4 3 4 3 3 3 3 4 4 4 3 3 4 4 

CG20 4 4 4 3 3 3 4 4 4 4 3 4 4 4 3 3 3 4 

CG21 3 4 3 3 3 3 3 4 3 3 4 3 3 4 3 3 3 4 

CG22 5 4 5 4 3 5 4 4 4 4 4 3 4 4 4 3 3 4 

CG23 3 5 4 4 5 5 4 4 4 4 4 4 3 4 4 3 5 5 

CG24 5 5 5 4 4 5 5 4 4 4 4 5 4 5 4 4 4 4 

CG25 3 4 5 4 4 4 4 5 4 4 4 5 4 5 4 5 4 5 
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APPENDIX 15 
 

THE OUTPUT OF SPPS ANALYSES 

 
1. The Result of Analysis for Experimental and Control Class 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

VAR00001 18 3.32 3.96 3.6733 .18924 

VAR00002 18 3.04 3.88 3.5289 .24294 

Valid N (listwise) 18     

 

Independent Samples Test 

 Levene's Test 

for Equality of 

Variances 

t-test for Equality of Means 

F Sig. t df Sig. 

(2-tai

led) 

Mean 

Differenc

e 

Std. 

Error 

Differenc

e 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

VAR0

0001 

Equal 

variances 

assumed 

.624 .435 1.990 34 .055 .14444 .07258 -.00307 .29195 

Equal 

variances not 

assumed 

  1.990 32.078 .055 .14444 .07258 -.00339 .29228 

 

2. The Result of Analysis on each Domain of the Teacher-student 
Interaction 

  Descriptive Statistics for Experimental Group 

 N Minimum Maximum Mean Std. Deviation 

VAR00001 25 2.25 4.25 3.6200 .51599 

VAR00002 25 2.50 4.50 3.6400 .47915 

VAR00003 25 3.00 4.80 3.7120 .38332 

VAR00004 25 3.00 4.60 3.7040 .49031 

Valid N (listwise) 25     
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  Descriptive Statistics for Control Group 

 N Minimum Maximum Mean Std. Deviation 

VAR00005 25 2.50 4.75 3.4900 .51275 

VAR00006 25 2.75 4.50 3.5400 .51377 

VAR00007 25 2.80 4.20 3.4400 .38730 

VAR00008 25 3.00 4.60 3.6400 .47258 

Valid N (listwise) 25     

 

Independent Samples Test 

 Levene's Test 

for Equality of 

Variances 

t-test for Equality of Means 

F Sig. t df Sig. 

(2-tai

led) 

Mean 

Differenc

e 

Std. 

Error 

Differenc

e 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

VAR0

0001 

Equal 

variances 

assumed 

.086 .770 .894 48 .376 .13000 .14549 -.16252 .42252 

Equal 

variances not 

assumed 

  .894 47.998 .376 .13000 .14549 -.16252 .42252 

VAR0

0002 

Equal 

variances 

assumed 

.101 .752 .712 48 .480 .10000 .14051 -.18250 .38250 

Equal 

variances not 

assumed 

  .712 47.768 .480 .10000 .14051 -.18254 .38254 

VAR0

0003 

Equal 

variances 

assumed 

.005 .946 2.496 48 .016 .27200 .10898 .05287 .49113 

Equal 

variances not 

assumed 

  2.496 47.995 .016 .27200 .10898 .05287 .49113 

VAR0

0004 

Equal 

variances 

assumed 

.052 .820 .470 48 .641 .06400 .13620 -.20984 .33784 
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Equal 

variances not 

assumed 

  .470 47.935 .641 .06400 .13620 -.20985  

 

 

3. The Result of Analysis on each Indicators of the Teacher-student 
Interaction 

Descriptive Statistics for Experimental Class 

 N Minimum Maximum Mean Std. Deviation 

VAR00001 25 2.00 4.00 3.3200 .62716 

VAR00002 25 2.00 5.00 3.9600 .88882 

VAR00003 25 2.00 5.00 3.8000 .91287 

VAR00004 25 3.00 4.00 3.4000 .50000 

VAR00005 25 2.00 5.00 3.7200 .89069 

VAR00006 25 2.00 5.00 3.7600 .92556 

VAR00007 25 2.00 5.00 3.5200 .77028 

VAR00008 25 2.00 5.00 3.5600 .71181 

VAR00009 25 3.00 5.00 3.7600 .59722 

VAR00010 25 3.00 4.00 3.5600 .50662 

VAR00011 25 3.00 4.00 3.5600 .50662 

VAR00012 25 3.00 5.00 3.8800 .52599 

VAR00013 25 3.00 5.00 3.8000 .50000 

VAR00014 25 3.00 5.00 3.8800 .52599 

VAR00015 25 3.00 5.00 3.5200 .65320 

VAR00016 25 2.00 5.00 3.5200 .77028 

VAR00017 25 3.00 5.00 3.6400 .56862 

VAR00018 25 3.00 5.00 3.9600 .67577 

Valid N (listwise) 25     

 

Descriptive Statistics for Control Group 

 N Minimu

m 

Maximum Mean Std. Deviation 

VAR00019 25 2.00 5.00 3.2400 .66332 

VAR00020 25 3.00 5.00 3.8400 .62450 

VAR00021 25 3.00 5.00 3.8400 .74610 

VAR00022 25 2.00 4.00 3.0400 .67577 

VAR00023 25 2.00 5.00 3.4800 .82260 

VAR00024 25 2.00 5.00 3.6800 .74833 
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VAR00025 25 3.00 5.00 3.4800 .58595 

VAR00026 25 3.00 5.00 3.5200 .58595 

VAR00027 25 2.00 5.00 3.3600 .75719 

VAR00028 25 3.00 4.00 3.2800 .45826 

VAR00029 25 3.00 4.00 3.2800 .45826 

VAR00030 25 3.00 5.00 3.8000 .57735 

VAR00031 25 3.00 4.00 3.4800 .50990 

VAR00032 25 3.00 5.00 3.8400 .55377 

VAR00033 25 3.00 4.00 3.4400 .50662 

VAR00034 25 3.00 5.00 3.4800 .58595 

VAR00035 25 3.00 5.00 3.5600 .71181 

VAR00036 25 3.00 5.00 3.8800 .66583 

Valid N (listwise) 25     

Independent Samples Test 

 Levene's 

Test for 

Equality of 

Variances 

t-test for Equality of Means 

F Sig. t df Sig. 

(2-tai

led) 

Mean 

Differenc

e 

Std. 

Error 

Differenc

e 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

VAR0

0001 

Equal variances 

assumed 

.532 .469 .438 48 .663 .08000 .18257 -.28709 .44709 

Equal variances 

not assumed 

  .438 47.850 .663 .08000 .18257 -.28712 .44712 

VAR0

0002 

Equal variances 

assumed 

2.80

5 

.100 .552 48 .583 .12000 .21726 -.31682 .55682 

Equal variances 

not assumed 

  .552 43.053 .584 .12000 .21726 -.31812 .55812 

VAR0

0003 

Equal variances 

assumed 

.053 .819 -.170 48 .866 -.04000 .23580 -.51410 .43410 

Equal variances 

not assumed 

  -.170 46.171 .866 -.04000 .23580 -.51459 .43459 

VAR0

0004 

Equal variances 

assumed 

.038 .847 2.141 48 .037 .36000 .16813 .02196 .69804 

Equal variances 

not assumed 

  2.141 44.218 .038 .36000 .16813 .02121 .69879 
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VAR0

0005 

Equal variances 

assumed 

.394 .533 .990 48 .327 .24000 .24249 -.24755 .72755 

Equal variances 

not assumed 

  .990 47.700 .327 .24000 .24249 -.24763 .72763 

VAR0

0006 

Equal variances 

assumed 

.039 .847 .336 48 .038 .08000 .23805 .39863 .55863 

Equal variances 

not assumed 

  .336 45.983 .038 .08000 .23805 .39917 .55917 

VAR0

0007 

Equal variances 

assumed 

1.87

1 

.178 .207 48 .837 .04000 .19356 -.34918 .42918 

Equal variances 

not assumed 

  .207 44.808 .837 .04000 .19356 -.34990 .42990 

VAR0

0008 

Equal variances 

assumed 

.704 .405 .217 48 .829 .04000 .18439 -.33074 .41074 

Equal variances 

not assumed 

  .217 46.291 .829 .04000 .18439 -.33110 .41110 

VAR0

0009 

Equal variances 

assumed 

2.43

3 

.125 2.074 48 .043 .40000 .19287 .01220 .78780 

Equal variances 

not assumed 

  2.074 45.529 .044 .40000 .19287 .01166 .78834 

VAR0

0010 

Equal variances 

assumed 

4.52

5 

.039 2.049 48 .046 .28000 .13663 .00529 .55471 

Equal variances 

not assumed 

  2.049 47.525 .046 .28000 .13663 .00522 .55478 

VAR0

0011 

Equal variances 

assumed 

4.52

5 

.039 2.049 48 .046 .28000 .13663 .00529 .55471 

Equal variances 

not assumed 

  2.049 47.525 .046 .28000 .13663 .00522 .55478 

VAR0

0012 

Equal variances 

assumed 

.847 .362 .512 48 .611 .08000 .15620 -.23407 .39407 

Equal variances 

not assumed 

  .512 47.589 .611 .08000 .15620 -.23414 .39414 

VAR0

0013 

Equal variances 

assumed 

3.42

7 

.070 2.240 48 .030 .32000 .14283 .03282 .60718 

Equal variances 

not assumed 

  2.240 47.982 .030 .32000 .14283 .03282 .60718 

VAR0

0014 

Equal variances 

assumed 

.230 .634 .262 48 .795 .04000 .15275 -.26713 .34713 

Equal variances 

not assumed 

  .262 47.873 .795 .04000 .15275 -.26715 .34715 
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VAR0

0015 

Equal variances 

assumed 

2.60

5 

.113 .484 48 .631 .08000 .16533 -.25241 .41241 

Equal variances 

not assumed 

  .484 45.202 .631 .08000 .16533 -.25295 .41295 

VAR0

0016 

Equal variances 

assumed 

2.18

1 

.146 .207 48 .837 .04000 .19356 -.34918 .42918 

Equal variances 

not assumed 

  .207 44.808 .837 .04000 .19356 -.34990 .42990 

VAR0

0017 

Equal variances 

assumed 

2.25

4 

.140 .439 48 .663 .08000 .18221 -.28636 .44636 

Equal variances 

not assumed 

  .439 45.767 .663 .08000 .18221 -.28682 .44682 

VAR0

0018 

Equal variances 

assumed 

.060 .807 .422 48 .675 .08000 .18974 -.30149 .46149 

Equal variances 

not assumed 

  .422 47.989 .675 .08000 .18974 -.30149 .46149 
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APPENDIX 16 
 

The Interview Transcript 
 
Student 1 
 
S1 : okay pertanyaan pertama, pernah dengar tidak istilah 

assessment? 
S2 : pernah  
S1 : menurut Wahyu assessment itu apa? 
S2 : cuman dengar, Sir 
S1 : oh cuman dengar, tapi tidak tahu 
S2 : yes 
S1 : oh katanya, secara kata saja pernah dengar 
S2 :  
S1 : ya saya jelasakan sedikit, assessment itu orang biasa bilang tes, 

tapi assessment sebernarnya bukan sekedar tes, di akhir semester 
kana da nilaita, apakah A, B, C, atau D, assessment itu bagaimana 
caranya e dosenta atau guruta menilai atau menakar, misalkan 
dalam mata kuliah writing, bagaimana caranya dosenta memonitor 
atau menilai writing ta selama satu semester itu sehingga di akhir 
semester dapat A, B, C, atau D, kalau biasanya dosennya 
bagaimana cara menilainya? 

S2 : kalau dosen biasanya Sir, dari nilai final tes 
S1 : kalua yang semester kemarin? 
S2 : kalo kemarin dari tugas portfolio sir 
S1 : coba ceritakan pengalamanmu selama mengerjakan portfolio? 
S2 : kalau pengelamanku, kayaknya semangat dalam belajar karena 

dosen selalu memberikan waktu untuk review writing, jadi lebih 
banyak waktu untuk untuk evaluasi supaya bisaki kerja sebagus 
mungkin (Cited on page 55 paragraph 2) 

S1 : How did you feel about portfolio? apakah nervous, stressful, 
enjoyable, atau bagaimana? 

S2 : memotivasi kayaknya sir 
S1 : why? 
S : karena selalu ada aktivitas-aktivitas yang kita lakukan untuk 

perbaiki tulisan atau writing 
S1 : okay, next, kalau saya tanya lagi, pernah dengar tidak dengan 

istilah portfolio assessment in writing? Portofolio dan assessment  
tadi sudah disebutkan, kalau digabung jadi portfolio assessment tau 
kan?  

S2 : iye, mgnkin kaya semester lalu sir 
S1 : okay, so next question, what do you like most and least about 

assessment you experienced? apa yang kamu suka dan yang tidak 
kamu suka terhadap caranya dosenmu menilai writing kamu?   

S2 : dalam menilai? 
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S1 : iya, dalam menilai apa yang kamu suka, sis positifnya atau sisi 
negatifnya menurut kamu 

S2 : dari penilaiannya Sir? 
S1 : iya, misalkan tadi tes tertulis, o saya suka ini karena- 
S2 : itu Sir, guru biasa nakasiki banyak aktifitas-aktivitas yang 

bermanfaat, contoh menulis reflection, dan melihat perkembanan, 
dan lain-lain (Cited on page 56 paragraph 2) 

S1 : menurut kamu yang paling bagus apa?  
S2 : saya suka reflection sir, membantu karena bisaki na inspirasi 

untuk ingat kesalahanta sama kekuranganta. (Cited on page 56 
paragraph 2) 

S1 : okay, next, how do you perceive the interaction between you and 
your instructor or between you and your lecturer? secara umum, 
bagaimana interaksi kamu dan doesnmu?  

S2 : kalo dari interaksi, baikji 
S1 : maksudnya? 
S2 : maksudnya interaksinya, like a- misalnya kita tanya, dijawab 

bagus, maksudnya bagus  
S1 : berarti interaktif ya? 
S2 : yes 
S1 : okay, next question is about learning objective, tau kan? 
S2 : yes 
S1 : learning onjective akan saya perjelas sedikit, learning objective itu 

apa tujuanta belajar writing toh? biasanya kan? ada tidak usahanya 
dosenta untuk bagamana caranya supaya tercapai ini learning 
objectifnya?  

S2 : maksudnya Sir? 
S1 : inikan kalau belajarki writing toh, pasti ada yang mau dicapai, kira-

kira menurut kamu caranya usahanya dosenmu untuk mencapai 
objective itu? apa yang dilakukan? 

S2 : itumi mungkin kegiatan selama portfolio 
S1 : menurut kamu efektif tidak cara-caranya 
S2 : efektif Sir 
S1 : efektif? 
S2 : iya 
S1 : kenapa bisa efektif? 
S2 : karena maksudnya kan, kaya semester-semester sebelumnya 

kebanyakan teman itu mungkin belum mengerti, terus tiba-tiba 
dikasi tugas, terus kumpul, terus habis kumpul itu, dikasi lagi tugas 
yang lain, padahal yang satu itu belum mengerti, tapi kemarin tidak 
karena jelaski step-stepnya trus banyak fasilitas dari dosen  

S1 : oh iya, terus, efeknya kekamu apa? 
S2 : bagus sir semangatki belajar 
S1 : thank you, next, ini masalah kreatifitas, seberapa sering dosenmu 

menyediakan atau memfasilitasi kamu untuk mengembangkan ide-
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ide dikelasmu atau dalam artian membuat kamu menjadi orang 
yang kreatif? 

S2 : yes  
S1 :apakah dalam bentuk aktivitas-aktivitas di kelas, dalam bentuk 

apa? 
S2 : banyak sir 
S1 : terus, efeknya ke kamu apa? 
S2 : bagus sir jadi sering revisi, sering juga menulis, gitu 
S1 : okay, ini masalah scaffolding, pernah dengar kata scaffolding 
S2 : tidak 
S1 : nda pernah, okay, saya jelaskan sedikit, scaffolding itu 

sebenarnya di luar pendidikan, tapi kalau ditarik dalam dunia 
pendidikan, scaffolding itu, biasakan ada anak-anak yang 
bermasalah toh? tidak mengerti konsep, kesusahanki apa, telat 
mikirnya atau bagaimana, nah biasanya scaffolding itu teknik yang 
digunakan guru untuk menmabtu siswa, untuk memfasilitasi siswa 
dalam belajar, pertanyaannya adalah seberapa sering 
menggunakan atau membantu kalian dalam menyelesaikan 
masalah? 

S2 : memecahkan masalah?  
S1 : memfasilitasi kalian atau melaukan scaffolding terhadap kalian 
S2 : kadang-kadang 
S1 : bentuknya dalam bentuk apa itu? 
S2 : e misalnya dikasi-, dikasi apa namanya?, dikasi contoh yang real 

begitu 
S1 : diaksi contoh yang real 
S2 : iya 
S1 : ada lagi? Susah sekali dimengerti, kira-kira ada tidak usahanya 

dosenta untuk supaya pintarki ceritanya, apa? 
S2 : cuman dikasi penjelasan begitu 
S1 : tidak ada dalam bentuk kegiatan? 
S2 : diskusi sir, hampir tiap meeting kayaknya 
S1 : ada lagi? 
S2 : guru (masudnya dosen) biasa nakisiki kegiatan yang bermanfaat 

di kelas, contohnya refleksi dalam menulis dan memonitor 
perkembanganta, dan sebagainya  (Cited on page 56 paragraph 1) 

S1 : menurut kamu apa itu berhasil? 
S2 : kadang-kadang berhasil, kadang-kadang tidak 
S1 : okay, next, ini masalah feedback, umpan balik, ah kalau secara 

general di kelas, umpan balik yang dikasiki sama gurunya 
bagaimana? sama doesnnya bagaimana? 

S2 : bagus 
S1 : feedbacknya dalam bentuk apa? 
S2 : itu misalnya kalau ada yang tidak dimengerti dan bertanyaki (Cited 

on page 57 paragraph 3) 
S1 : cuman sekedar itu? Tidak ada yang lain? 
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S2 : ehm 
S1 : maksud saya feedback dalam hal writing? 
S2 : ow kalau feedback yang itu bnyakji sir, dari teman-teman kana da 

juga aktivitasnya itu, dari dosen juga, tpi paling bagus kurasa yang 
dari karena mungkin lebih tauki 

S1 : Menurut kamu efeknya seperti apa? 
S2 : kalau efeknya feedback, pasti naubahki cara menulisku, karena 

dari feedback bisaki tau dimana letak kesalahanku dan bagaimana 
cara perbaikinya, bisaki juga tau cara menulis yang bagus 
kedepannya, apalagi banyak sekali feedback yang dikasiki (Cited 
on page 58 parapraph 1) 

S1 : next, ini masalah additional information, ada tidak informasi-
informasi tambahan yang nakisiki guruta diluar dari apa yang, 
misalkan hari ini kita bicara tentang ini tapi mungkin ada informasi-
informasi lain nakasiki? 

S2 : yang diluar materi? 
S1 : iya 
S2 : iya biasa kalau sharing-sharing 
S1 : oh sharing-sharing begitu dih, informasi seperti apa itu? 
S2 : tentang anu, misalnya ada yang bertanya tentang cara pembuatan 

judul begitu 
S1 : tapi masih berhubungan sama writing? 
S2 : iya, cuma materi hari itu, bukan itu 
S1 : oh iya, apakah menurutmu itu membantu? 
S2 : yes membantu banget 
S1 : membantu dalam hal apa ini? 
S2 : dalam mngerjakan nantinya begitu, nanti misalnya penyusunan  
S1 : maksudnya penyusunan skripsi? 
S2 : iya  
S1 : iya, next, ini tentang encouragement, encouragement itu 

mendorong, pernah tidak dosenta mendiorong dalam artian  na 
support ki dalam hal belajar sehingga aktifki terlibat di kelas, 
biasanya kan ada aktivitas-aktivitas dikelas toh, bagaimana 
caranya guruta supaya aktifki terlibat? ada tidak trik-trik khusus 
yang dilakukan? 

S2 : tips anu, kaya kasi motivasi-motivasi begituji Sir 
S1 : oral? 
S2 : iya oral 
S1 : dalam bentuk tugas, atau kegiatan atau aktivitas di kelas ada 

tidak? 
S2 : mm bnyak sih 
S1 : apa itu? 
S2 : kayak seringki di bagikan kertas koreksi, meulis refleski dan lain-

lain sir 
S1 : bagaimana menurut kamu reflection manfaatnya dalam portfolio? 
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S2 : kusuka refleksi sama portofolio karean na support, tapi harus kerja 
keras, tapi termotivasiki jadinya (Cited on page 60 paragraph 1) 

S1 : okay itu pertanyaan terakhir  
S2 : … 
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Student 2 
 
S1 : pertanyaan pertama, secara general, tau tidak apa itu 

assessment?  
S2 : assessesment? 
S1 : secara umum, bagaiaman gamabaranta tentang system 

assessment-ta di kampus? waktu belajar writing semester ini 
S2 : kalau gambarannya, kan selama ini kita dikasi se- berupa teks*, 

trus dalam teks (test) itu kita disuruh sesuai dengan, sesuai dengan 
petunjuk yang diberikan 

S1 : seperti apa itu petunjuknya? 
S2 : seperti pada saat kita dikasi teks (test), misalnya disuruh untul 

menentukan apa temanya, apa ken- 
S1 : di-writing itu kan? 
S2 : iya di-writing 
S1 : misalkan disuruh menulis berapa paragraph atau bagaimana? 
S2 : iya  
S1 : oh iya, seperti itu, trus e how do you feel about that writing 

assessment? apakah nervous, stressed, enjoyable, relax, atau 
bagaimana? model tes yang semecam itu 

S2 : ya, kalo nervous sih tidak, karna kan teks itu, pada saat kita 
disuruh, kan kita sudah paham maksud dari tes tersebut, jadi  
bisalah, apalagi nda langsungji dinilai 

S1 : tidak ada masalah dengan tes tersebut? 
S2 : iya, tidak ada masalah, justru malah bagus iya semangatki kerja, 

dikasiki waktu lebih untuk kerjai tugas 
S1 : okay, sebelumnya sudah pernah dengar kata portfolio 

assessment? 
S2 : portfolio assessment 
S1 : atau pernah terlinat dalam, kayak aktivitas portfolio sebelum-

sebelumnya di writing?  
S2 : iya, semester kemarin, ini yang terakhir 
S1 : o jadi semester lalu ya? 
S2 : iya, sama mam ina  
S1 : okay, and then, next, what do you like most and least about the 

assessment you have experience last semester? yang paling kamu 
suka dari system yang seperti itu dan yang paling kamu tidak suka 
dari portfolio disemester lalu apa? 

S2 : kalo menurut saya, yang paling saya suka karna pada saat 
kegiatan editing seperti self-editing, peer-editing, ada juga dari 
dosen, jadi pengetahuan kita jadi bertambah tentang hal seperti itu, 
jadi bagus juga tulisanta karena sering diperbaiki di koreksi kalo 
tidak sukanya sih biasa belum selesai yang satu ada lagi yang lain 
jadi bnyak dikerja haruski rajin, jadi kalau kita buntuk alias stuck 
tidakmi, tambah banyakmi lagi (Cited on page 62, paragraph 1) 

S1 : ada lagi? 
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S2 : banyak sebenarnya, kayak kalau kumpulki tugas tidak dikasi 
memang nilai, jadi bias diperbaiki lagi, bagus sir, menulis diary ato 
reflection juga bagus karena sangat membantu dalam belajar. 
(Cited on page 55 paragraph 2) 

S1 : tapi yang mana paling kamu suka? 
S2 : kayaknya menulis reflection (cited on page 57 paragraph 1) 
S1 : okay, selanjutnya masih berhungan dengan assessement, 

assessessment yang sudah dikasiki, kira-kira berpengaruh tidak 
sama hasil belajar kamu atau dengan caramu belajar? 

S2 : iya, berpengaruh karena, karena kan pada saat penulisan itu kita 
jadi lebih tahu tentang kata-kata baru, tentang bagaimana cara 
membuat kalimat, bagaimana cara menggunakan tensis-tensis dan 
sebagainya 

S1 : okay, selanjutnya berhubungan dengan ini, kalo belajarki kan ada 
yang namanya learning objectives, learning objectives itu tujuan 
yang ingin dicapai, okay, pertanyaannya e selama kamu belajar di 
kampus, seberapa efektif guru yang mengajar atau dosen yang 
mengajar itu membuat kamu focus terhadap yang ingin kamu 
capai? 

S2 : karena kan setiap dosen memiliki cara yang berbede-beda 
S1 : yang baru-baru ini? 
S2 : kalo yang terakhir, dosen pada saat pembelajarannya itu sangat 

mudah untuk dipahami, karena beliau menjelaskan materi secara 
rinci dan juga mudah untuk dipahami, banyak aktivitas di kelas 

S1 : aktivitas seperti apa itu? Menuru kamu efektif tidak? 
S2 : contohnya sir, reflection, kalau berbicara tentang efektif, ya saya 

piker itu cukup efektif,  
S1 : efektif bagaimana itu? 
S2 : selaluki ingat tujuan pembelajaran kalua ada reflection, jadi di tau 

apa yang sudah dipelajari sama apa yang mau dipelajari (Cited on 
page 54 paragraph 2) 

S1 : jadi efeknya terhadap pembelajaranmu apa? 
S2 : sampai materinya 
S1 : next, e masih berhunbungan denga assessment, tapi ini dengan 

scaffolding, pernah dengar kata scaffolding? 
S2 : (head shaking) 
S1 : okay, kalau tidak pernah saya jelaskan sedikit, scaffolding itu, 

misalkan kalau ada masalahta, na bantu-ki guruta ceritanya, jadi 
pertanyaan, how often did your teacher for you are having hard time 
to understand, misalkan ada masalah-ta, apapun itu berhubungan 
dengan tensis, konsep belajar, dengan konsep writing, seberapa 
sering guruta nabantuki untuk masalah itu? 

S2 : mm kalau bicara seberapa sering ya, pada saat saya 
mengalamami kesusahan pasti saya bertanya kepada dosen dan 
Alhamdulillah dosen itu pun tak segan untul menjelaskan 
bagaimana solusinya 



129 
 

S1 : dalam bentuk menjelaskan? 
S2 : iya  
S1 : apakah cuman menjelaskan? atau adakah hal-hal lain yang 

dilakukan untuk membantu? Dalam bentuk kegiatan di kelas 
mungkin? 

S2 :  kalo yang saya rasa membantu itu kaya kegiatan mengedit punya 
sendiri, punya teman, ada refleksi juga, itukan ada kertasnya jadi 
nda susahki menulis 

S1 : terus, efek ke kamunya? 
S2 : kalau efeknya sih, ya saya jadi tahu di mana letak kesalah saya 

dan bagaimana cara memperbaikinya sesuai dengan 
penjelasannya 

S1 : okay thank you, next, e berhungan dengan feedback, umpan balik, 
tadi bilangki ada bertanya, terus ada umpan baliknya, seberapa 
sering interaksi atau feedback yang dikasi sama gurunya? Apakah 
cuman, tadi kita bilang kalau bertanyaki barumi ada feedback? Atau 
selalu ada? Atau gurunya yang pro aktif?  

S2 : kalau bertanya, pasti akan dijelaskan 
S1 : kalau di dalam bentuk writing, misalkan kumpulku tugas, ada 

kertas dikumpul, dikemalikan tidak kertasnya 
S2 : ya kalau yang begitu, missal ada kertas teman-teman yang salah 

jadi minggu berikutnya itu ketas itu akan dikemrbalikan setiap 
punyanya dan akan disuruh untuk memperbaiki  

S1 : terus kalau sudah diperbaiki bagaimana 
S2 : akan dikumpul kembali  
S1 : dikumpul kembali untuk? 
S2 : untuk diperiksa ualng 
S1 : oh iya seperti itu, dampaknya terhadap kualitas writingmu 

bagaimana? 
S2 : kalau berbicara dampak, ya pasti ada perubahan ya karena kan 

kita jadi tau dimana kesalahan kita dan tau bagaimana cara 
memperbaikinya, dan juga kita jadi tau kedepannya bagaimana 
cara menulis yang baik untuk menuntukan tulisan-tulisan 
kedapannya 

S1 : next, bagaimana menurut kamu tentang metode dosen kamu 
untuk membantu kamu menjelaskan atau mengekspresikan ide-
idemu selama pembelajaran? 

S2 : selaluki diskusi setiap meeting, biasnya di situ nakasiki 
kesempatan dosen untuk menceritkan ide dan masalah –masalah, 
jadi bisaki liat masalahta, kalua saya ituji kayaknya, anu juga 
biasaki disuruh isi reflection sheet, membantu juga itu kalau mauki 
bayangkan perkembanganta, jadi ada juga kesempatan dalam 
tertulis (Cited on page 59 paragrap 1) 

S1 : next, tentang encouragaement, encouragement itu kayak 
menyemangatiki atau mendorongki, how often did your teacher 
offer encouragement of your efforts that increased your involvement 
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and persistence?  seberapa sering dosenta itu menyemgati atau 
mendorong kalian supaya besarki usahata untuk ikut terlibat dalam 
pembelajaran? 

S2 : kalau berbicara tentang penyemangat, desen memberikan kata-
kata penyemangat pada saat iya masuk dalam kelas, contohnya 
dosen setiap kasli masuk di kelas, ia selalu memberikan motivasi-
motivasi agar kami semangat untuk belajar. Reflection juga 
encourage sir. (Cited on page 60 paragraph 2) 

S1 : and then, efeknya ke kamu? 
S2 : kalau efeknya, ya sangat membantu karena kan bisa memotivasi 

kita lebih semangat lagi dalam belajar 
S1 : okay, pertanyaan terakhir, how frequent were the conversations in 

the classroom? conversation berarti seberapa sering menurutmu, 
terjadi conversation terjadi antara kamu dan gurumu di kelas? 

S2 : iya kalau begitu, pada saat terjadi anu, terdapat pertanyaan yang 
diberikan oleh dosen kepada kita sebagai mahasiswa dan itu akan 
menimbulkan saling menjawab, dan juga pada akhirnya dosen 
tersebut akan menjelaskan sepenuhnya tentang apa yang 
pertanyakan tadi 

S1 : okay, jadi conversation yang seperti itu, tentang writing ya? 
S2 : iya  
S1 : efeknya ke kamu? 
S2 : ya efeknya sangat membantu, karena terdapat jawaban dari 

teman lain yang bisa kita terim, terdapat jawaban-jawaban baru 
yang-, yang kita jadi tahu bahwa ow ternyata seperti itu  

S1 : okay thank you  
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Student 4 
 
S1 : Menurut kamu writing assessment itu apa? 
S2 : tes writing, apa? 
S1 : sebenarnya kalau kita berbicara assessment kan, bukan hanya 

test, tapi semua hal ada hubungannya dengan menilai kemampuan 
seseorang, biasanya kan kalau selesai semester ada nilai ta toh? 

S2 : iye 
S1 : bisanya kan di awal semester dosenta kasi tau bagaimana cara 

penilain sepanjang semester, seperti itu? Bagaimana caranya 
dosenta? 

S2 : kontrak begitu? 
S1 : ya kontrak perkuliahannya seperti apa? 
S2 : biasa langsung kasi target sir, seperti semester ini tujuan 

writingnya seperti ini 
S1 : ada tidak test selama satu semester itu? 
S2 : ada sir, final sm mid semester 
S1 : final sama mid semesternya, bagaimana modelnya? 
S2 : writing sir 
S1 : writing seperti apa? instruknya atau formatnya? 
S2 : biasanya dikasiki tema atau judul terus harus menulis tentang itu 
S1 : ada waktunya? 
S2 : ada sir, kemarin itu sampai selesai jam pelajaran 
S1 : okay, kalau menurut kamu bentuk assessment yang seperti itu, 

how do you feel about that? 
S2 : I think it’s not really working 
S1 : I mean, do you feel nervous, enjoyable, motivated, unmotivated or 

what? 
S2 : threat sir, threat sir 
S1 : why threat? 
S2 : because, we make aa, I do believe that we learn about, 

maksudnya tertekanki sir susahki berifkir dalam tekanan, apalagi 
susahmi temanya, tambah susahmi sir 

S1 : thank you, the next question will be, have you heard about portfolio 
assessment? 

S2 : sorry? 
S1 : pernah tidak dengar tentang portfolio assessment dalam writing?  
S2 : no 
S1 : tidak pernah ya, okay, menurut kamu bagaimana sebaiknya dosen 

menilai writing kamu? 
S2 : kalau saya sir, mungkin dari pendapatnya orang, kayak opini, 

munkgin buat essay begitu, … 
S1 : okay the next one will be about, it’s dealing with your experience 

in the past semester, what do you like least and most about the 
assessment that you have experienced? 

S2 :  
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S1 : ada tidak hal yang kamu suka dan tidak suka dari writing 
assessment disemeter sebelumnya? 

S2 : mmmm 
S1 : mulai dari yang pertama deh, apa yang kamu suka? 
S2 : objectif sih sir, misalkan bentuk penilaian berdasarkan hasil tugas  
S1 : ada lagi? 
S2 :  saya juga suka feedbacknya, dari teman-teman dan guru 

(maksudnya dosen), nabantu meningkatkan writingku,  tapi kadang 
malasmeki perbaiki, apalagi kalau sudahmi di nilai (Cited on page 
58 paragraph 2)   

S1 : what else? 
S2 : tugas-tugasnya sir bagus supaya ada di latihan, tapi, banyak 

teman yang belum mengerti, adami lagi tugas lain, trus dikumpul, 
kalo sudah dikumpul, adami lagi tugas, sedangkan belumpeki 
mengerti apa-apa, itu tidak bagusnya (Cited on page 57 paragraph 
2) 

S1 : kalau kekurangannya yang lain? 
S2 : terlalu banyak point untuk final test, jadi kalo gagalki di final karena 

susah tesnya bagaimanami itu 
S1 : final test? 
S2 : tidak kusuka test kalau ada batasan waktunya kaya di final test, 

kaya tekanan tersendinya, jadi susahki berfikir (Cited on page 55 
paragraph 3) 

S1 : okay the next question itu masih berhubungan dengan 
assessment, apakah dengan cara penilaian seperti itu promote your 
learning atau malah menghambat kamu dalam mengembangkan 
writingmu? 

S2 : mmm bagusji iya sir meningkatkan, cuman kaya masih terbatas 
anu iya sir kemampuanta menulis, langsung dihajar ke yang tinggi 
baru basic tidak ada 

S1 : maksudnya tinggi? 
S2 : Pelajarannya sir, harusnya kan ada proses jadi pelan-pelan, 

supaya bisaki perbaiki writing ta 
S1 : next, ini berhubungan dengan teacher interaction dengan kamu, 

menurut kamu selama pembelajaran, bagaiamana interaksi antara 
kamu dan dosenmu? 

S2 : kalau saya sir, bagusji, bagusji kalau ditanya menjelaskanji juga 
S1 : jadi bentuk interaksinya dalam bentuk tanya jawab begitu 
S2 : yes 
S1 : ada tidak bentuk-bentuk lain 
S2 : no 
S1 : okay, the next one about your learning objective, biasanyakan 

setiap semester ada tujuan pembelajaran, pertanyaannya adalah 
seberapa efektif dosen kamu membuat kamu fokus terhadap tujuan 
pembelajaran writing selama semester berlangsung? 

S2 : pake skala ini sir? 
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S1 : boleh pake skala, skala 1 sampai 5 
S2 : kalau 1 sampai 5, 3 sir 
S1 : bagaimana caranya biasanya? 
S2 : anu sir, biasanya dibahas ini, pertemuan depan dibahas ini 
S1 : kapan itu dikasi tau seperti itu?  
S2 : di awal semester biasa sir (Cited on page 54 paragraph 2) 
S1   : kira-kira dampaknya kekamu seperti apa? 
S2 : itumi sir biasa di lupami pelajaran sebelumnya 
S1 : okay next, ini berhubungan dengan kreatifitas, seberapa sering 

menurut kamu memberikan kesempatan untuk menjadi kreatif? 
Sehingga kamu bisa generate ide-ide dalam writingmu? 

S2 :  kalau pake skala, kurang sir kalau itu 
S1 : meskipun kurang, ada tidak kesempatan? Kesempatan yang 

seperti apa itu? 
S2 : tugasji biasanya, itupun tidak terlalu 
S1 : pernah dengar kata scaffolding? 
S2 : pernah tapi tidak kutaui apa itu sir 
S1 : oh iya, kalau scaffolding itu dalam dunia pendidikan adalah semua 

cara, atau aktivitas, atau apapun itu yang digunakan untuk 
membantu siswa, atau tidak bisa memahami pembelajaran, nah 
pertanyaannya, pernha tidak dosenmu melakukan scaffolding itu? 

S2 : usaha untuk? 
S1 : membantu kamu, misalkan nda bisaka mengerti ini, kira-kira 

bagaimana usahanya dosenmu supaya kamu mengerti? 
S2 : mmm anu sir, biasanya pake contoh-contoh dalam menjelaskan  
S1 : did it work? 
S2 : ya it’s working 
S1 : menurut kamu efektif tidak? 
S2 : kalau saya sir begitu efektif sir, kalau saya sendiri 
S1 : the next one is about feedback, how frequent were the feedback 

loops your teacher provided? 
S2 : just fine 
S1 : kalau ada feedback, dalam bentuk apa itu? Selain oral? 
S2 : biasa tidak menjelaskan tapi langsung kasi contoh begitu 
S1 : the next one is about, biasa tidak dosenmu memfasilitasi kamu 

utuk mengutarakan ide kamu? 
S2 : yes sir, dalam bentuk diskusi, kalau diskuis, dikasiki kesempatan 

untuk bertanya, memberi koreksi, juga minta solusi kalau ada 
masalah, kalau saya sendiri kadang-kadang atau sering iya 
berbicara kalau dikasi kesempatan (Cited on page 59 paragraph 2) 

S1 : okay the one itu masalah encouragement, seberapa sering 
dosenmu menyemangati kamu, ya dalam writing toh? 

S2 : biasanya dalam bentuk kegiatan 
S1 : bagaimana menurut kamu tentang assessment pada semester 

lalu secara general, apakah encouraging atau tidak? 
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S2 : kalau saya membantuji, karena kalau ada test berarti haruski 
belajar pelajaran yang sudah dikasi, tapi kadang beberapa teman 
bilang katanya streski waktu ujian karena ada waktunya, tapi kalau 
saya nda masalahji (Cited on page 60 paragraph 1) 

S1 : okay the last question maybe, how frequent were the conversation 
in the classroom? 

S2 : seringji sir 
S1 : conversation yang seperti apa itu? 
S2 : paling sering tanya jawabji sir 
S1 : okay that was the last question, thank you so much 
S2 : iye sir 
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