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Appendix 1 
 
 

The Specification of the Self-esteem Questionnaire  
by Dimensions, Indicators, and Items 

 

Dimensions Indicators 
Items 

Positive Negative 

Competence
s 

There is a feeling of 
competence. 

2,27 6,12,14,18,21 

Worthiness There is a feeling to be 
respected. 

1, 5 7,9,15,16,17 

There is a feeling to be 
loved. 

 20,22 

There is a feeling to 
have a chance for 
success. 

29 3,8,19,28 
 

There is a feeling of 
confidence. 

10,26,13 4, 11,17,23,25 

Adapted from  Mruk (2006), Vasconcellos, Smelser & Mecca (1989) 
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Appendix 2 

 

 

Student Self-Esteem Questionnaire 

A. Identity 

Name: 

Class: 

B. Introduction 

1. This questionnaire is distributed to you for the purpose of obtaining 

information in accordance with the research on student Self-

esteem. 

2. The information obtained from you is very useful in order to know 

the overall  of students’ Self-Esteem  in learning English. 

3. The data obtained is solely for research purposes. Thus, you don't 

need to hesitate to fill out this questionnaire. 

4. Your participation provides the information we really hope for. 

5. Thank you for your participation. 

C. Instructions for completing 

1. Before filling out the following statements, we ask your willingness 

to read the instructions first. 

2. Choose one of the answers that best suits your situation for each 

statement. 

3. Write your answer choices by putting a checklist (√) in one of the 

available columns 

SA = Strongly agree 

A = Agree 

D = Disagree 

SD = Strongly disagree 

4. Thank you for your willingness to fill out this questionnaire. 
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D. List of Statements 

 

 
Statements SA A D SD 

1. I feel that I am important in the class, at least 
the same as others. 

    

2. I feel that I have a lot of quality in learning 
English. 

    

3. Overall, I felt like I was failing in learning 
English. 

    

4. I feel that there is nothing I can be proud of.     

5. I hope I have more respect for myself in 
learning English. 

    

6. Sometimes I feel that I am very lacking in 
everything related to English. 

    

7. I sometimes cannot accept when someone 
criticizes me. 

    

8. I tend to exaggerate mistakes and degrade 
success in learning English. 

    

9. When someone cheats and denounces me 
with my English skills, I sometimes think of 
replying to his treatment. 

    

10. I really care about my English skills.     

11. I am afraid of making mistakes especially when 

seeing by other classmates in learning English. 

    

12. I often feel depressed when I make a mistake 

in saying something in English. 

    

13. I tend to think that I am better than others in 

English knowledge. 

    

14. I often compare my English with other people.     
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Statements SA A D SD 

15. 
 

At night, I always think about what I have done 
and said, or what my classmates have said 
and done to me. 

    

16. I feel that my classmates and other people do 
not respect to the English language skills that I 
have. 

    

17. I often refrain from sharing opinions, ideas, and 
abilities in the classroom. 

    

18 I feel afraid to say and do things in English that 
will make me look stupid and unprofessional. 

    

29. I have no inspirations about what to do with my 
English. 

    

20. I feel that I am not loved by teachers and 
classmates. 

    

21. My abilities are worse than other students in 
English in class. 

    

22. I felt that the teacher was paying more 
attention to other friends than myself. 

    

23 I do not trust myself, my feelings and abilities, I 
believe in the ability of friends to answer 
questions raised by friends and English 
teachers. 

    

24 When learning English, I feel like just as a 
complement, there is no contribution that I can 
give. 

    

25 I feel that I cannot be a good friend and cannot 
socialize with my classmates. 

    

26 I can do something similar even better in 
English than my classmates. 

    

27 I have good understanding in English.     

28 I feel hopeless with my future.     

29 I feel that I will succeed with the English I have.     

 

Thank you 
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Appendix 3 

Validity of the Students’ Self-esteem Questionnaire 

Direction to the self-esteem questionnaire  validator’s: Attached is a copy of self-

esteem specification and its items constructed for investigating the real  self-esteem 
of English Department students of State Islamic University Mataram. Please check 
each item against the theory, indicator, and the items to ensure that the instrument 
measure the accuracy of the students’ self-esteem. Other commends and or 
corrections are welcomed. 

 

Self-esteem questionnaire Validator’s background and experience 

Name                           : 
 
Subject Area Taught   : 
 
Academic Preparation  : 
 
Years of Teaching        : 
 

Self-esteem questionnaire Validator’s Comments about the Instrument 

 
 
 
 
 

Reasearcher’s Comment and Change Made as a Result of Validator’s Feedback 

 
 
 
 
 
 
 
 

                                                                                      (Adapted from Miller, 2008) 

                                                   ____________2019 

 

                                                                                         Validator 
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Appendix 4 

The Try Out Results of Self-esteem Questionnaire Instrument 
 

  1 MAH 4 3 3 4 3 3 3 1 3 3 3 3 3 3 3 3 4 4 3 4 4 3 3 3 3 3 3 1 3 3 92 

2 TTH. 2 2 2 2 3 3 2 2 3 2 4 2 2 1 3 1 2 3 2 3 2 2 2 2 2 4 3 2 3 3 71 

3 AUN 3 3 4 3 3 4 4 1 3 3 3 3 4 3 3 3 1 2 3 1 4 4 4 4 3 3 4 1 4 4 92 

4 IAH 2 2 2 4 2 2 2 2 2 4 2 2 2 3 2 2 3 1 2 3 2 2 2 2 4 3 2 2 2 2 69 

5 RIH 4 4 4 4 4 4 2 3 3 3 3 3 3 2 4 4 1 3 4 1 4 3 2 4 4 4 2 3 3 3 95 

6 WAR 4 3 4 4 4 2 4 2 3 4 2 2 3 3 2 2 2 1 2 2 1 1 4 4 4 2 4 2 2 1 80 

7 NTI 2 2 3 3 4 4 3 2 2 2 4 3 3 2 2 2 3 1 1 2 4 3 3 4 4 3 4 3 3 4 85 

8 HER 3 3 2 3 3 3 3 3 3 3 3 4 3 3 3 3 3 3 3 3 4 1 3 2 3 3 3 3 3 2 87 

9 IRA 4 3 2 4 4 4 4 2 2 4 4 4 3 4 4 4 2 2 4 2 2 2 4 2 4 4 4 2 4 4 98 

10 ING. 2 3 4 3 2 2 3 3 4 2 2 2 2 2 2 3 3 3 2 3 2 2 3 4 2 3 3 4 4 3 82 

11 NRL  3 3 3 3 3 3 3 4 3 3 3 3 3 3 3 3 2 2 3 2 3 3 3 3 3 3 3 4 3 3 89 

12 ZEL 3 3 2 3 4 3 2 2 4 3 4 3 3 3 3 3 3 3 4 3 2 1 2 2 3 3 2 2 2 2 82 

13 NRH 4 4 4 4 4 4 4 4 4 4 4 4 2 3 4 4 4 4 4 4 2 2 4 4 4 4 4 4 4 4 113 

14 AYA 2 3 2 2 2 4 4 3 3 2 2 3 1 3 2 4 3 3 2 3 1 1 3 2 4 2 3 3 3 4 79 

15 INN 4 4 2 4 4 4 2 4 4 4 4 4 4 4 4 3 4 3 4 4 4 4 2 2 4 4 2 4 4 4 108 

16 NAL  4 2 4 4 4 4 3 4 4 4 4 2 4 4 4 4 4 2 4 4 4 4 3 4 3 4 3 4 4 3 109 

17 NUI 4 4 2 2 4 4 4 3 2 4 4 3 3 4 3 4 2 3 4 2 4 1 4 2 4 4 4 3 2 4 97 

18 YAM 4 4 4 4 4 4 4 4 3 3 4 4 4 3 3 3 4 4 4 4 4 4 3 4 4 4 4 4 3 4 113 

19  MAK 4 1 1 4 1 4 2 3 2 1 1 2 1 3 3 1 2 1 3 2 1 1 2 1 1 1 2 2 2 4 59 

20 ANI 3 3 3 3 3 3 3 3 3 3 3 4 3 3 3 3 2 2 3 2 3 3 3 3 3 3 3 3 3 1 86 

21 ATI 1 3 1 4 4 1 1 1 1 1 4 2 2 1 4 3 1 1 3 1 2 1 1 1 1 3 1 1 1 2 54 

22 RDI 3 2 3 3 2 2 2 4 2 2 2 3 3 2 2 2 3 3 2 3 3 3 2 3 2 2 2 4 2 4 77 

23 IAA 2 2 4 2 2 2 4 4 4 2 2 3 3 2 2 2 4 2 2 4 2 3 4 4 2 2 4 4 4 2 85 

24 RAD 3 3 2 3 3 3 4 4 4 3 3 3 2 3 3 3 1 1 3 1 2 2 3 2 3 3 3 4 4 4 85 

25 ERL 4 4 3 3 4 4 3 4 3 4 4 4 3 4 4 3 4 4 4 4 4 3 3 3 4 4 3 4 4 4 110 

26 LDI 3 3 4 3 4 3 2 4 4 3 3 1 4 3 3 3 4 3 3 4 4 4 2 4 3 3 2 4 4 4 98 

27 AK A. 3 3 3 4 3 3 4 3 3 3 3 3 3 3 3 3 4 4 3 4 3 3 4 3 3 3 4 3 3 4 98 

28 FI H. 3 4 4 4 4 2 3 4 4 2 2 4 2 3 3 2 4 3 2 4 1 1 4 4 4 2 3 4 4 3 93 

29 ONM. 4 4 3 4 4 4 4 3 3 4 4 3 3 4 4 4 4 4 4 4 3 3 3 3 4 4 3 3 3 4 108 

30 EHA 3 3 3 3 3 3 3 3 4 2 3 3 3 2 2 2 3 3 3 3 3 3 2 3 3 3 3 3 3 3 86 
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Appendix 5 
 
 

Validity Test of Self-esteem Questionnaire Instrument  
Using Bivariate Pearson in SPSS 

 

Item Number r-test r-table Status 

B1 0.652 0.361 Valid 

B2 0.648 0.361 Valid 

B3 0.539 0.361 Valid 

B4 0.617 0.361 Valid 

B5 0.582 0.361 Valid 

B6 0.603 0.361 Valid 

B7 0.513 0.361 Valid 

B8 0.475 0.361 Valid 

B9 0.473 0.361 Valid 

B10 0.712 0.361 Valid 

B11 0.527 0.361 Valid 

B12 0.500 0.361 Valid 

B13 0.619 0.361 Valid 

B14 0.648 0.361 Valid 

B15 0.453 0.361 Valid 

B16 0.596 0.361 Valid 

B17 0.532 0.361 Valid 

B18 0.626 0.361 Valid 

B19 0.594 0.361 Valid 

B20 0.504 0.361 Valid 

B21 0.560 0.361 Valid 

B22 0.554 0.361 Valid 

B23 0.478 0.361 Valid 

B24 0.518 0.361 Valid 

B25 0.674 0.361 Valid 

B26 0.654 0.361 Valid 

B27 0.479 0.361 Valid 

B28 0.513 0.361 Valid 

B29 0.637 0.361 Valid 

B30 0.412 0.361 Valid 
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Appendix 6 

Reliability test Result of Self-Esteem Questionnaire Instrument 
 using SPSS 

Case Processing Summary 

  N % 

Cases Valid 30 100.0 

Excludeda 0 .0 

Total 30 100.0 

 

Reliability Statistics 

Cronbach's 

Alpha N of Items 

.747 31 

 

 

Item-Total Statistics 

 Scale Mean if 

Item Deleted 

Scale Variance if 

Item Deleted 

Corrected Item-

Total Correlation 

Cronbach's Alpha if Item 

Deleted 

b1 174.73 897.513 .636 .738 

b2 174.87 900.464 .633 .739 

b3 174.97 900.378 .516 .740 

b4 174.93 900.547 .600 .739 

b5 174.60 900.938 .563 .740 

b6 174.70 899.597 .585 .739 

b7 174.83 903.937 .491 .741 

b8 174.90 903.059 .449 .741 

b9 174.80 907.821 .451 .742 

b10 174.97 891.757 .697 .737 

b11 174.77 903.357 .505 .740 

b12 174.90 906.990 .480 .741 
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b13 175.07 901.237 .603 .740 

b14 175.00 899.310 .632 .739 

b15 174.87 911.016 .434 .743 

b16 175.00 900.483 .577 .739 

b17 175.00 897.310 .506 .739 

b18 175.27 892.478 .604 .737 

b19 174.87 900.189 .575 .739 

b20 175.00 899.103 .477 .739 

b21 175.07 894.754 .535 .738 

b22 175.43 895.909 .529 .738 

b23 174.97 907.068 .457 .741 

b24 174.93 900.961 .494 .740 

b25 174.70 894.286 .657 .737 

b26 174.77 899.633 .638 .739 

b27 174.87 907.430 .458 .742 

b28 174.87 900.189 .488 .740 

b29 174.77 898.875 .620 .739 

b30 174.67 907.747 .386 .742 

Total 88.93 232.754 1.000 .924 
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Appendix 7 

 

Interview Questions Related to the Application of Collaborative writing 

1) Have you done a similar activity of writing in a group before? 

2) How do you feel and what do you think about your writing after being 

taught by  using collaborative writing strategy?  

3) Do you prefer to write in a group or individually?   

4) What are positive aspects of collaborative writing do you get?  

5) What are negative aspects of Collaborative writing do you get?   

6) How do you contribute in your group when working collaboratively?   

7) What kind of difficulties do you encounter when you start writing?  
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Appendix 8 
 

Validity of the Students’ Writing Task  
 for Collaborative and Individual Writing 

 

Direction to the Students’ writing task validator’s: Attached is a copy of writing 
task and its topics constructed for investigating the real students’ essay 
writing of English Department students of State Islamic University Mataram. 
Please check the instruction and its topics against the syllabus and curriculum 
to ensure that the students’ writing task is appropriate to use. Other commend 
and or corrections are welcomed. 

 

 Validator’s background and experience 

Name                           : 
 
Subject Area Taught   : 
 
Academic Preparation  : 
 
Years of Teaching        : 
 

Validator’s Comments about the Instrument 

 

Reasearcher’s Comment and Change Made as a Result of Validator’s 
Feedback 

 
 
 
 
 

                                                           (Adapted from Miller, 2008) 

                                                   ____________2019                                                                                                       

 
Validator 
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Appendix 9 
 

Writing Instruction and Tasks for Collaborative and Individual Writing 

 
 

Instructions for a collaborative 
writing task  

The writing task for each 
meeting for collaborative 
writing  

 
Now I would like you to work in 
group to write one essay based on 
a writing topic that I will give you in 
a second. You can use the scratch 
paper on the desk and your 
dictionary if you want to. You have 
60 minutes to write. I will leave the 
recorder here and will be sitting 
over there (back corner of the 
room). If you encounter any 
problems during the session, just 
ask me. Do you have any 
questions? Here is the writing topic. 

Day 1 
Discuss the advantage and 
disadvantages of having a 
car 

Day 2 
People remember the 
special gifts or presents 
that they receive 

Day 3 
A university should accept 
male and female students 
equally 

Day 4 
Television is a very useful 
tool when it comes to 
education 

Day 5 
Compare the advantages 
and disadvantages of living 
in the city to living in the 
country side 

Day 6 
Nowadays we are 
producing more and more 
rubbish 

 
Instructions for an individual 
writing task  
 

The writing task for each 
meeting for Individual Writing 

Now I would like you to write an 
essay based on a writing topic that 
I will give you in a second. You can 
use the scratch paper on the desk 
and your dictionary if you want to. 

Day 1 
Discuss the advantage and 
disadvantages of having a 
car 

Day 2 
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You have 60 minutes to write. Each 
of you may look up dictionary to 
help you to finish your task. 
However, if you have any problems 
or questions over the process of 
writing, please ask me, don’t ask 
your friends. Any questions? Here 
is the writing topic. 

People remember the 
special gifts or presents 
that they receive 

Day 3 
A university should accept 
male and female students 
equally 

Day 4 
Television is a very useful 
tool when it comes to 
education 

Day 5 
Compare the advantages 
and disadvantages of living 
in the city to living in the 
country side 

Day 6 
Nowadays we are 
producing more and more 
rubbish 
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Appendix  10 
 

Writing Prompts 
Pre-test and Post-test 

 
Write in English about the following topic. You will have only 60 minutes to 
finish your writing. You may facilitate your-self with a dictionary. Some 
vocabularies will be provided to help you to complete your essay successfully.  
 

The advantages and disadvantages of tourism industry for local 
people in West Nusa Tenggara 

 
The following words may help you in writing your essay:  

Income, moral value, travel, career, information, competitive, job, 
opportunities, experience, local wisdom, western culture, English language, 
foreign people, tourist, hotel, handcraft, knowledge. 
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Appendix 11 

Essay-scoring Rubric (Paulus, 1999) 

 Organizati
on 

Developme
nt 

Cohesion Structure Vocabulary Mechanic
s 

1 No 
organization 
evident; 
ideas 
random, 
related to 
each other 
but not to 
task; no 
paragraphin
g; no thesis; 
no unity 

No 
developmen
t 

Not coherent; 
no relationship 
of ideas evident 

Attempte
d simple 
sentence
s; 
serious, 
recurring, 
unsystem
atic 
grammati
cal errors 
obliterate 
meaning; 
nonEnglis
h patterns 
predomin
ate  
 

Meaning 
obliterated; 
extremely limited 
range; 
incorrect/unsyste
matic inflectional, 
derivational 
morpheme use; 
little to no 
knowledge of 
appropriate word 
use regarding 
meaning and 
syntax  
 

Little or no 
command 
of 
spelling, 
punctuatio
n, 
paragraph
ing 
capitalizati
on  
 

2 Suggestion 
of 
organization
; no clear 
thesis; 
ideas listed 
or 
numbered, 
often not in 
sentence 
form; no 
paragraphin
g/gr ouping; 
no unity  
 

Developme
nt severely 
limited; 
examples 
random, if 
given. 

Not coherent; 
ideas random/ 
unconnected; 
attempt at 
transitions may 
be present, but 
ineffective; few 
or unclear 
referential ties; 
reader is lost.  
 

Uses 
simple 
sentence
s; some 
attempts 
at various 
verb 
tenses; 
serious 
unsystem
atic 
errors, 
occasiona
l clarity; 
possibly 
uses 
coordinati
on; 
meaning 
often 
obliterate
d; 
unsucces
sful 
attempts 
at 
embeddin
g may be 

Meaning severely 
inhibited; very 
limited range; 
relies on 
repetition of 
common words; 
inflectional/deriva
tional 
morphemes 
incorrect, 
unsystematic; 
very limited 
command of 
common words; 
seldom idiomatic; 
reader greatly 
distracted  
 

Some 
evidence 
of 
command 
of basic 
mechanic
al 
features; 
error-
ridden 
and 
unsystem
atic 
Organizati
on 
Developm
ent 
Cohesion 
Structure 
Vocabular
y 
Mechanic
s  
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evident  
 

3 Some 
organization
; 
relationship 
between 
ideas not 
evident; 
attempted 
thesis, but 
unclear; no 
paragraphin
g/ grouping; 
no 
hierarchy of 
ideas; 
suggestion 
of unity of 
ideas  
 

Lacks 
content at 
abstract and 
concrete 
levels; few 
examples 

Partially 
coherent; 
attempt at 
relationship, 
relevancy and 
progression of 
some ideas, but 
inconsistent or 
ineffective; 
limited use of 
transitions; 
relationship 
within and 
between ideas 
unclear/nonexis
tent; may 
occasionally 
use appropriate 
simple 
referential ties 
such as 
coordinating 
conjunctions  

Meaning 
not 
impeded 
by use of 
simple 
sentence
s, despite 
errors; 
attempts 
at 
complicat
ed 
sentence
s inhibit 
meaning; 
possibly 
uses 
coordinati
on 
successfu
lly; 
embeddin
g may be 
evident; 
non-
English 
patterns 
evident; 
non-
parallel 
and 
inconsiste
nt 
structures 

Meaning 
inhibited; limited 
range; some 
patterns of errors 
may be evident; 
limited command 
of usage; much 
repetition; reader 
distracted at time  
 

Evidence 
of 
developin
g 
command 
of basic 
mechanic
al 
features; 
frequent, 
unsystem
atic errors 

4 Organizatio
n present; 
ideas show 
grouping; 
may have 
general 
thesis, 
though not 
for 
persuasion; 
beginning of 
hierarchy of 
ideas; lacks 
overall 
persuasive 

Underdevel
ope d; lacks 
concretenes
s; examples 
may be 
inappropriat
e, too 
general; 
may use 
main points 
as support 
for each 
other.  
 

Partially 
coherent, main 
purpose 
somewhat clear 
to reader; 
relationship, 
relevancy, and 
progression of 
ideas may be 
apparent; may 
begin to use 
logical 
connectors 
between/ within 
ideas/paragrap

Relies on 
simple 
structures
; limited 
command 
of 
morpho-
syntactic 
system; 
attempts 
at 
embeddin
g may be 
evident in 
simple 

Meaning inhibited 
by somewhat 
limited range and 
variety; often 
uses 
inappropriately 
informal lexical 
items; systematic 
errors in 
morpheme 
usage; somewhat 
limited command 
of word usage; 
occasionally 
idiomatic; 
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focus and 
unity  
 

hs effectively; 
relationship 
between/ within 
ideas not 
evident; 
personal 
pronoun 
references 
exist, may be 
clear, but lacks 
command of 
demonstrative 
pronouns and 
other referential 
ties; repetition 
of key 
vocabulary not 
used 
successfully  

structures 
without 
consistent 
success; 
nonEnglis
h patterns 
evident  
 

frequent use of 
circumlocution; 
reader distracted  
 

5 Possible 
attempted 
introduction, 
body, 
conclusion; 
obvious, 
general 
thesis with 
some 
attempt to 
follow it; 
ideas 
grouped 
appropriatel
y; some 
persuasive 
focus, 
unclear at 
times; 
hierarchy of 
ideas may 
exist, 
without 
reflecting 
importance; 
some unity  
 

Underdevel
ope d; some 
sections 
may have 
concretenes
s; some 
may be 
supported 
while others 
are not; 
some 
examples 
may be 
appropriate 
supporting 
evidence for 
a 
persuasive 
essay, 
others may 
be logical 
fallacies, 
unsupported 
generalizati
ons  
 

Partially 
coherent; 
shows attempt 
to relate ideas, 
still ineffective 
at times; some 
effective use of 
logical 
connectors 
between/within 
groups of 
ideas/paragrap
hs; command 
of personal 
pronoun 
reference; 
partial 
command of 
demonstratives, 
deictics, 
determiners  

Systemati
c 
consistent 
grammati
cal errors; 
some 
successfu
l attempts 
at 
complex 
structures
, but 
limited 
variety; 
clause 
constructi
on 
occasiona
lly 
successfu
l, 
meaning 
occasiona
lly 
disrupted 
by use of 
complex 
or non-
English 
patterns; 
some 
nonparall

Meaning 
occasionally 
inhibited; some 
range and 
variety; 
morpheme usage 
generally under 
control; 
command 
awkward or 
uneven; 
sometimes 
informal, 
unidiomatic, 
distracting; some 
use of 
circumlocution.  
 

Paragraph 
format 
evident; 
basic 
punctuatio
n, simple 
spelling, 
capitalizati
on, 
formatting 
under 
control; 
systemati
c errors   
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el, 
inconsiste
nt 
structures  
 

6 Clear 
introduction, 
body, 
conclusion; 
beginning 
control over 
essay 
format, 
focused 
topic 
sentences; 
narrowed 
thesis 
approachin
g position 
statement; 
some 
supporting 
evidence, 
yet 
ineffective 
at times; 
hierarchy of 
ideas 
present 
without 
always 
reflecting 
idea 
importance; 
may digress 
from topic.  
 

Partially 
underdevelo
pe d, 
concretenes
s present, 
but 
inconsistent; 
logic flaws 
may be 
evident; 
some 
supporting 
proof and 
evidence 
used to 
develop 
thesis; 
some 
sections still 
under 
supported 
and 
generalized.  
 

Basically 
coherent in 
purpose and 
focus; mostly 
effective use of 
logical 
connectors, 
used to 
progress ideas; 
pronoun 
references 
mostly clear; 
referential/anap
horic reference 
may be 
present; 
command of 
demonstratives; 
beginning 
appropriate use 
of transitions  
 

Some 
variety of 
complex 
structures 
evident, 
limited 
pattern of 
error; 
meaning 
usually 
clear; 
clause 
constructi
on and 
placemen
t 
somewha
t under 
control; 
finer 
distinction 
in 
morpho-
syntactic 
system 
evident; 
non-
English 
patterns 
may 
occasiona
lly inhibit 
meaning  

Meaning seldom 
inhibited; 
adequate range, 
variety; 
appropriately 
academic, formal 
in lexical choices; 
successfully 
avoids the first 
person; 
infrequent errors 
in morpheme 
usage; beginning 
to use some 
idiomatic 
expressions 
successfully; 
general 
command of 
usage; rarely 
distracting  
 

Basic 
mechanic
s under 
control; 
sometime
s 
successful 
attempts 
at 
sophistica
tion , such 
as semi-
colons, 
colons  
 

7 Essay 
format 
under 
control; 
appropriate 
paragraphin
g and topic 
sentences; 
hierarchy of 
ideas 
present; 
main points 
include 

Acceptable 
level of 
developmen
t; 
concretenes
s present 
and 
somewhat 
consistent; 
logic 
evident, 
makes 
sense, 

Mostly coherent 
in persuasive 
focus and 
purpose, 
progression of 
ideas facilitates 
reader 
understanding; 
successful 
attempts to use 
logical 
connectors, 
lexical 

Meaning 
generally 
clear; 
increasin
g 
distinction
s in 
morpho-
syntactic 
system; 
sentence 
variety 
evident; 

Meaning not 
inhibited; 
adequate range, 
variety; basically 
idiomatic; 
infrequent errors 
in usage; some 
attention to style; 
mistakes rarely 
distracting; little 
use of 
circumlocution  
 

Occasion
al 
mistakes 
in basic 
mechanic
s; 
increasing
ly 
successful 
attempts 
at 
sophistica
ted 
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persuasive 
evidence; 
position 
statement/t
hesi s 
narrowed 
and directs 
essay; may 
occasionally 
digress 
from topic; 
basically 
unified; 
follows 
standard 
persuasive 
organization
al patterns  

mostly 
adequate 
supporting 
proof; may 
be repetitive  
 

repetition, 
synonyms, 
collocation; 
cohesive 
devices may 
still be 
inconsistent/ 
ineffective at 
times; may 
show creativity; 
possibly still 
some 
irrelevancy  

frequent 
successfu
l attempts 
at 
complex 
structures
; non-
English 
patterns 
do not 
inhibit 
meaning; 
parallel 
and 
consistent 
structures 
used  
 

punctuatio
n; may 
have 
systemati
c spelling 
errors  
 

8 Definite 
control of 
organization
; may show 
some 
creativity; 
may 
attempt 
implied 
thesis; 
content 
clearly 
relevant, 
convincing; 
unified; 
sophisticate
d; uses 
organization
al control to 
further 
express 
ideas; 
conclusion 
may serve 
specific 
function  
 

Each point 
clearly 
developed 
with a 
variety of 
convincing 
types of 
supporting 
evidence; 
ideas 
supported 
effectively; 
may show 
originality in 
presentation 
of support; 
clear logical 
and 
persuasive/
conv incing 
progression 
of ideas  
 

Coherent; clear 
persuasive 
purpose and 
focus; ideas 
relevant to 
topic; 
consistency 
and 
sophistication 
in use of 
transitions/ 
referential ties; 
effective use of 
lexical 
repetition, 
derivations, 
synonyms; 
transitional 
devices 
appropriate/ 
effective; 
cohesive 
devices used to 
further the 
progression of 
ideas in a 
manner clearly 
relevant to the 
overall 
meaning.  

Manipulat
es syntax 
with 
attention 
to style; 
generally 
error-free 
sentence 
variety; 
meaning 
clear; 
non-
English 
patterns 
rarely 
evident  
 

Meaning clear; 
fairly 
sophisticated 
range and 
variety; word 
usage under 
control; 
occasionally 
unidiomatic; 
attempts at 
original, 
appropriate 
choices; may use 
some language 
nuance  
 

Uses 
mechanic
al devices 
to further 
meaning; 
generally 
error-free  
 
 
 
 
 
 
 
 
 
 



226 

9 Highly 
effective 
organization
al pattern 
for 
convincing, 
persuasive 
essay; 
unified with 
clear 
position 
statement; 
content 
relevant 
and 
effective  
 

Well-
developed 
with 
concrete, 
logical, 
appropriate 
supporting 
examples, 
evidence 
and details; 
highly 
effective/co
nvin cing; 
possibly 
creative use 
of support 

Coherent and 
convincing to 
reader; uses 
transitional 
devices/referen
tial ties/logical 
connectors to 
create and 
further a 
particular style  

Mostly 
error-free; 
frequent 
success 
in using 
language 
to stylistic 
advantag
e; 
idiomatic 
syntax; 
nonEnglis
h patterns 
not 
evident  

Meaning clear; 
sophisticated 
range, variety; 
often idiomatic; 
often original, 
appropriate 
choices; may 
have distinctions 
in nuance for 
accuracy, clarity  

Uses 
mechanic
al devices 
for stylistic 
purposes; 
may be 
errorfree  
 

1
0 

Appropriate 
native-like 
standard 
written 
English  
 

Appropriate 
native-like 
standard 
written 
English  
 

Appropriate 
nativelike 
standard 
written English  
 

Appropria
te native-
like 
standard 
written 
English  
 

Appropriate 
native-like 
standard written 
English  
 

Appropriat
e native-
like 
standard 
written 
English  
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Appendix 12 
 
 

Photograph. 1 
The Students are Filling Out the Self-Esteem Instrument for the Shake of 

its Validity and Reliability 
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Appendix 13 

Students’ Writing Pre-Test Score of  
Experimental and Control Groups 

 

 Exp. Group Cont. Group 

No Pre-Test Pre-Test 

1 5.75 5.75 

2 6.33 6.50 

3 6.08 6.50 

4 5.67 5.42 

5 7.75 7.50 

6 6.00 5.83 

7 6.92 5.83 

8 5.50 5.67 

9 6.50 6.25 

10 7.00 6.75 

11 5.17 5.08 

12 5.75 6.17 

13 6.42 5.92 

14 5.08 5.42 

15 6.25 5.67 

16 7.75 6.83 

17 6.00 5.25 

18 6.50 6.08 

19 4.83 4.75 

20 5.92 6.00 

21 6.83 7.00 

22 5.50 5.58 

23 7.67 6.83 

24 6.25 5.67 

25 7.00 7.00 

26 7.00 6.75 

27 6.42 5.58 

28 5.83 6.17 

29 7.67 6.25 

30 7.83 6.67 

31 6.42 6.50 

32 5.83 5.75 

Total 203.41 194.91 

Mean 6.35 6.091 
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Appendix 14 

Students’ Writing Post-Test Score of  
Experimental and Control Groups 

 

 Exp. Group Cont. Group 

No Post-Test Post-Test 

1 6.83 6.25 

2 7.08 6.75 

3 6.92 6.83 

4 6.67 5.58 

5 8.08 7.67 

6 6.67 6.08 

7 7.75 6.17 

8 6.58 6.25 

9 7.33 6.42 

10 7.50 6.92 

11 5.83 5.50 

12 6.83 6.67 

13 6.83 6.33 

14 6.25 6.08 

15 7.25 6.33 

16 8.08 6.92 

17 7.33 5.58 

18 7.17 6.50 

19 6.33 5.58 

20 6.92 6.50 

21 7.58 7.25 

22 6.67 6.08 

23 8.00 7.00 

24 7.25 6.08 

25 7.67 7.25 

26 7.50 7.08 

27 7.08 6.08 

28 6.83 6.58 

29 7.92 6.67 

30 8.08 7.08 

31 7.17 6.67 

32 6.58 6.00 

Total 228.58 206.75 

Mean 7.14 6.46 
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Appendix 15 
 

Students’ Writing Test Score of Pre and Post Tests of 
Experimental Group  

 

No Students’ 
Number 

Students' Initial 
Pre-Test Post-Test 

1 170107002 WIR 5.75 6.83 

2 170107003 SRH 6.33 7.08 

3 170107004 AID 6.08 6.92 

4 170107005 TRA 5.67 6.67 

5 170107006 UAP 7.75 8.08 

6 170107007 SGW 6.00 6.67 

7 170107008 WID 6.92 7.75 

8 170107009 HER 5.50 6.58 

9 170107010 ARN 6.50 7.33 

10 170107011 LAL 7.00 7.50 

11 170107012 NLA 5.17 5.83 

12 170107013 ZEL 5.75 6.83 

13 170107014 NNI 6.42 6.83 

14 170107015 BUN 5.08 6.25 

15 170107016 INN 6.25 7.25 

16 170107017 MZA 7.75 8.08 

17 170107018 MHI 6.00 7.33 

18 170107019 SIM 6.50 7.17 

19 170107020 WAL 4.83 6.33 

20 170107021 MHH 5.92 6.92 

21 170107022 QUR 6.83 7.58 

22 170107023 RDI 5.50 6.67 

23 170107024 FIH 7.67 8.00 

24 170107025 RAO 6.25 7.25 

25 170107026 ERL 7.00 7.67 

26 170107027 LHH. 7.00 7.50 

27 170107028 AKJ 6.42 7.08 

28 170107029 FDH 5.83 6.83 

29 170107030 MSR 7.67 7.92 

30 170107031 HID 7.83 8.08 

31 170107032 MAF 6.42 7.17 

32 170107033 IKS 5.83 6.58 

 Total Score 203.41 228.58 

 Mean Score 6.35 7.14 
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Appendix 16 
 

Students’ Writing Test Score of Pre and Post Tests of 
Control Group  

 

No Students’ 
Number 

Students' Initial 
Pre-Test Post-Test 

1 170107034 AYS 5.75 6.25 

2 170107035 APR 6.50 6.75 

3 170107036 ARD 6.50 6.83 

4 170107037 BNA 5.42 5.58 

5 170107038 BQS 7.50 7.67 

6 170107039 YUR 5.83 6.08 

7 170107040 DEK 5.83 6.17 

8 170107041 WWK 5.67 6.25 

9 170107042 BQZ 6.25 6.42 

10 170107043 JAT 6.75 6.92 

11 170107044 BDI 5.08 5.50 

12 170107045 FAA 6.17 6.67 

13 170107046 LUR 5.92 6.33 

14 170107047 FES 5.42 6.08 

15 170107048 WRK 5.67 6.33 

16 170107049 SRF 6.83 6.92 

17 170107050 RMS 5.25 5.58 

18 170107051 MST 6.08 6.50 

19 170107052 MAB 4.75 5.58 

20 170107053 RHA 6.00 6.50 

21 170107054 HRA 7.00 7.25 

22 170107055 HDS 5.58 6.08 

23 170107056 PIH 6.83 7.00 

24 170107057 ARS 5.67 6.08 

25 170107058 AND 7.00 7.25 

26 170107059 JNA 6.75 7.08 

27 170107060 MFT 5.58 6.08 

28 170107061 ISR 6.17 6.58 

29 170107062 BQA 6.25 6.67 

30 170107062 LKM 6.67 7.08 

31 170107063 MNI 6.50 6.67 

32 170107064 MLI 5.75 6.00 

 Total Score 194.91 206.75 

 Mean Score 6.091 6.46 



232 

Appendix 17 
 
 

Students’ Writing Scores of Pre-Test of Two Test Raters 
 

     

Pre-test of Exp. Group of two 
Test Raters 

 

Pre-test  of Cont. Group of two 
Test Raters 

No. 

Pre
-
test 

Pre-
test Total  Mean  

 
No. 

Pre-
test 

Pre-
test Total  Mean  

1 35 34 69 34.5 
 

1 34 35 69 34.5 

2 38 38 76 38 
 

2 40 38 78 39 

3 36 37 73 36.5 
 

3 42 36 78 39 

4 31 37 68 34 
 

4 34 31 65 32.5 

5 46 47 93 46.5 
 

5 44 46 90 45 

6 37 35 72 36 
 

6 33 37 70 35 

7 42 41 83 41.5 
 

7 28 42 70 35 

8 32 34 66 33 
 

8 36 32 68 34 

9 39 39 78 39 
 

9 36 39 75 37.5 

10 42 42 84 42 
 

10 39 42 81 40.5 

11 28 34 62 31 
 

11 33 28 61 30.5 

12 36 33 69 34.5 
 

12 38 36 74 37 

13 39 38 77 38.5 
 

13 32 39 71 35.5 

14 28 33 61 30.5 
 

14 37 28 65 32.5 

15 36 39 75 37.5 
 

15 32 36 68 34 

16 47 46 93 46.5 
 

16 35 47 82 41 

17 36 36 72 36 
 

17 27 36 63 31.5 

18 38 40 78 39 
 

18 35 38 73 36.5 

19 26 32 58 29 
 

19 31 26 57 28.5 

20 36 35 71 35.5 
 

20 36 36 72 36 

21 43 39 82 41 
 

21 41 43 84 42 

22 33 33 66 33 
 

22 34 33 67 33.5 

23 48 44 92 46 
 

23 35 47 82 41 

24 36 39 75 37.5 
 

24 32 36 68 34 

25 42 42 84 42 
 

25 42 42 84 42 

26 42 42 84 42 
 

26 39 42 81 40.5 

27 38 39 77 38.5 
 

27 29 38 67 33.5 

28 36 34 70 35 
 

28 38 36 74 37 
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29 46 46 92 46 
 

29 29 46 75 37.5 

30 48 46 94 47 
 

30 35 45 80 40 

31 38 39 77 38.5 
 

31 40 38 78 39 

32 34 36 70 35 
 

32 35 34 69 34.5 

Tota
l 

121
2 1229 2441 

1220.
5 

 
Total 

113
1 1208 2339 1169.5 

Mea
n 

37.
875 

38.40
625 

76.28
125 

38.14
063 

 

Mea
n 

35.3
437

5 
37.7

5 
73.09

375 
36.546

875 
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Appendix 18 
 

Students’ Writing Post-Test Scores of Two Test Raters 
            

Post-test of Exp. Group of two 
Test Raters 

 

Post-test of Cont. Group of two 
Test Raters 

No. 

Pos
t-
test 

Post-
test Total  Mean  

 
No. 

Post
-test 

Post
-test Total  Mean  

1 40 42 82 41  1 37 38 75 37.5 

2 41 44 85 42.5  2 42 39 81 40.5 

3 42 41 83 41.5  3 43 39 82 41 

4 38 42 80 40  4 34 33 67 33.5 

5 48 49 97 48.5  5 45 47 92 46 

6 40 40 80 40  6 34 39 73 36.5 

7 45 48 93 46.5  7 32 42 74 37 

8 37 42 79 39.5  8 39 36 75 37.5 

9 44 44 88 44  9 36 41 77 38.5 

10 45 45 90 45  10 40 43 83 41.5 

11 33 37 70 35  11 34 32 66 33 

12 41 41 82 41  12 40 40 80 40 

13 39 43 82 41  13 35 41 76 38 

14 39 36 75 37.5  14 39 34 73 36.5 

15 42 45 87 43.5  15 37 39 76 38 

16 49 48 97 48.5  16 35 48 83 41.5 

17 45 43 88 44  17 31 36 67 33.5 

18 43 43 86 43  18 38 40 78 39 

19 36 40 76 38  19 36 31 67 33.5 
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20 42 41 83 41.5  20 40 38 78 39 

21 47 44 91 45.5  21 42 45 87 43.5 

22 38 42 80 40  22 36 37 73 36.5 

23 49 47 96 48  23 36 48 84 42 

24 41 46 87 43.5  24 33 40 73 36.5 

25 46 46 92 46  25 43 44 87 43.5 

26 45 45 90 45  26 41 44 85 42.5 

27 44 41 85 42.5  27 32 41 73 36.5 

28 42 40 82 41  28 40 39 79 39.5 

29 48 47 95 47.5  29 34 46 80 40 

30 49 48 97 48.5  30 37 48 85 42.5 

31 43 43 86 43  31 40 40 80 40 

32 39 40 79 39.5  32 36 36 72 36 

Total 1360 1383 2743 1371.5  Total 1197 1284 2481 1240.5 

Mean 42.5 43.218

75 

85.718

75 

42.859

38 

 Mean 37.40

625 

40.12

5 

77.531

25 

38.765

63 
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Appendix 19 
 

The Conversion of the Post Test Scores of the Two Groups 
 

Post-Test of Two Groups 
   

Post-test of Two Groups 

N
o. 

Exp. 
Class 

Sco
re 

Control 
Class 

Sco
re 

   

No
. 

Exp. 
Class   

Control 
Class 

 Sc
ore 

1 41.00 6.83 37.50 6.25 
   

1 34.50 5.75 34.50 5.75 

2 42.50 7.08 40.50 6.75 
   

2 38.00 6.33 39.00 6.50 

3 41.50 6.92 41.00 6.83 
   

3 36.50 6.08 39.00 6.50 

4 40.00 6.67 33.50 5.58 
   

4 34.00 5.67 32.50 5.42 

5 48.50 8.08 46.00 7.67 
   

5 46.50 7.75 45.00 7.50 

6 40.00 6.67 36.50 6.08 
   

6 36.00 6.00 35.00 5.83 

7 46.50 7.75 37.00 6.17 
   

7 41.50 6.92 35.00 5.83 

8 39.50 6.58 37.50 6.25 
   

8 33.00 5.50 34.00 5.67 

9 44.00 7.33 38.50 6.42 
   

9 39.00 6.50 37.50 6.25 

10 45.00 7.50 41.50 6.92 
   

10 42.00 7.00 40.50 6.75 

11 35.00 5.83 33.00 5.50 
   

11 31.00 5.17 30.50 5.08 

12 41.00 6.83 40.00 6.67 
   

12 34.50 5.75 37.00 6.17 

13 41.00 6.83 38.00 6.33 
   

13 38.50 6.42 35.50 5.92 

14 37.50 6.25 36.50 6.08 
   

14 30.50 5.08 32.50 5.42 

15 43.50 7.25 38.00 6.33 
   

15 37.50 6.25 34.00 5.67 

16 48.50 8.08 41.50 6.92 
   

16 46.50 7.75 41.00 6.83 

17 44.00 7.33 33.50 5.58 
   

17 36.00 6.00 31.50 5.25 

18 43.00 7.17 39.00 6.50 
   

18 39.00 6.50 36.50 6.08 

19 38.00 6.33 33.50 5.58 
   

19 29.00 4.83 28.50 4.75 

20 41.50 6.92 39.00 6.50 
   

20 35.50 5.92 36.00 6.00 

21 45.50 7.58 43.50 7.25 
   

21 41.00 6.83 42.00 7.00 

22 40.00 6.67 36.50 6.08 
   

22 33.00 5.50 33.50 5.58 

23 48.00 8.00 42.00 7.00 
   

23 46.00 7.67 41.00 6.83 

24 43.50 7.25 36.50 6.08 
   

24 37.50 6.25 34.00 5.67 

25 46.00 7.67 43.50 7.25 
   

25 42.00 7.00 42.00 7.00 

26 45.00 7.50 42.50 7.08 
   

26 42.00 7.00 40.50 6.75 

27 42.50 7.08 36.50 6.08 
   

27 38.50 6.42 33.50 5.58 

28 41.00 6.83 39.50 6.58 
   

28 35.00 5.83 37.00 6.17 

29 47.50 7.92 40.00 6.67 
   

29 46.00 7.67 37.50 6.25 

30 48.50 8.08 42.50 7.08 
   

30 47.00 7.83 40.00 6.67 

31 43.00 7.17 40.00 6.67 
   

31 38.50 6.42 39.00 6.50 
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32 39.50 6.58 36.00 6.00 
   

32 35.00 5.83 34.50 5.75 

T
ot
al 1371.50 

228.
58 1240.50 

206.
75 

   

Tot
al 

1371.5
0 

203.
42 1240.50 

194.
92 

M
ea
n 42.86 7.14 38.77 6.46 

   

Me
an 42.86 6.36 38.77 6.09 
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Appendix 20 

Descriptive Statistics of the Total and the Componential Scores in 
 the Pre-test of Writing  

 
 

  Experimental Group Control Group 

  Pre-test  Pre-test  

  Max Score M SD Min Score Max Score M SD Min Score 

 Organization 
8.00 6.2656 .91567 4.50 8.00 6.0938 .80760 4.00 

 Developmental 
8.00 6.3750 .85194 4.50 7.50 6.1250 .67202 5.00 

 Cohesion 
8.00 6.3906 .96499 5.00 8.00 6.1250 .88900 4.00 

 Structure 
8.00 6.3594 .90013 4.50 7.50 6.0312 .76134 5.00 

 Vocabulary 
8.00 6.4063 .95409 4.50 7.50 6.1406 .72105 4.50 

 Mechanics 
8.00 6.3437 .83702 4.50 7.50 6.0313 .75067 5.00 

 

Descriptive Statistics of the Total and the Componential Scores in 
 the Post-test of Writing  

 
 

  Experimental Group Control Group 

  Post-test  Post-test  

   

Max 

Score M SD Min Score 

Max 

Score M SD Min Score 

 Organization 8 7.20 0.620346 6 8 6.71 0.694883 5 

 Developmental 8.5 7.10 0.78014 4.5 7.5 6.34 0.614837 5.5 

 Cohesion 8 7.10 0.737633 5.5 8 6.45 0.699762 5 

 Structure 8.5 7.17 0.799288 5 8 6.43 0.820602 5 

 Vocabulary 8 7 0.672022 5.5 7.5 6.42 0.730768 5 
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 Mechanics 9 7.26 0.695427 6 8 6.39 0.680777 5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



240 

Appendix 21 

 

T-Test and Independent Sample Test of Essay Writing Pre Test  

for Exp .and Contol Groups 

 

Group Statistics 

 Class N Mean Std. Deviation Std. Error Mean 

Essay Writing Score Experimental Group 32 65.2500 9.16867 1.62081 

Control Group 32 66.4062 6.51974 1.15254 

 

 

Independent Samples Test 

  Levene's Test 

for Equality of 

Variances t-test for Equality of Means 

  

F Sig. t df 

Sig. 

(2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% Confidence 

Interval of the 

Difference 

  Lower Upper 

Essay 

Writing 

Score 

Equal 

variances 

assumed 

4.610 .036 
-

.581 
62 .563 -1.15625 1.98881 -5.13182 2.81932 

Equal 

variances 

not 

assumed 

  

-

.581 
55.967 .563 -1.15625 1.98881 -5.14037 2.82787 
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Appendix 22 

T-Test and Independent Sample Test of Essay Writing Post Test  

for Exp .and Contol Groups 

 

Group Statistics 

 Groups N Mean Std. Deviation Std. Error Mean 

score Experimental Group 32 7.1432 .57198 .10111 

Control Group 32 6.4609 .53631 .09481 

 

 

Independent Samples Test 

  Levene's Test 

for Equality of 

Variances t-test for Equality of Means 

  

F Sig. t df 

Sig. (2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% Confidence 

Interval of the 

Difference 

  Lower Upper 

score Equal 

variances 

assumed 

.108 .743 4.922 62 .000 .68229 .13861 .40522 .95937 

Equal 

variances 

not assumed 

  

4.922 61.745 .000 .68229 .13861 .40519 .95939 
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Appendix 23 

Students’ Self-Esteem Pre-Test Score of  
Experimental and Control Groups 

 

 Exp. Group Cont. Group 

No Pre-Test Pre-Test 

1 50 55 

2 55 50 

3 56 66 

4 68 69 

5 72 70 

6 60 67 

7 64 54 

8 67 77 

9 68 66 

10 80 70 

11 80 75 

12 69 68 

13 60 70 

14 76 66 

15 66 76 

16 65 65 

17 64 60 

18 56 66 

19 53 63 

20 67 62 

21 75 75 

22 50 66 

23 60 62 

24 69 65 

25 75 74 

26 69 70 

27 79 75 

28 52 62 

29 55 57 

30 60 66 

31 66 68 

32 82 70 

Total 2088 2125 

Mean 65.25 66.40 
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Appendix 23 

Students’ Self-Esteem Post-Test Score of  
Experimental and Control Groups 

 

 Exp. Group Cont. Group 

No Post-Test Post-Test 

1 64 60 

2 79 66 

3 76 72 

4 76 73 

5 81 71 

6 77 77 

7 80 60 

8 74 80 

9 89 72 

10 87 75 

11 90 82 

12 80 75 

13 74 73 

14 97 78 

15 78 79 

16 86 66 

17 75 65 

18 76 68 

19 68 64 

20 76 72 

21 100 77 

22 78 74 

23 82 66 

24 73 70 

25 81 77 

26 82 72 

27 85 80 

28 85 64 

29 68 61 

30 74 68 

31 81 70 

32 84 73 

Total 2803 2803 

Mean 79.87 71.25 
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Appendix 24 

Students’ Self-esteem of Experimental Group 

No. Students' Initial Pre-test Score Post Test Score 

1 
WIR 

50 64 

2 
SRH 

55 79 

3 
AID 

56 76 

4 
TRA 

68 76 

5 
UAP 

72 81 

6 
SGW 

60 77 

7 
WID 

64 80 

8 
HER 

67 74 

9 
ARN 

68 89 

10 
LAL 

80 87 

11 
NLA 

80 90 

12 
ZEL 

69 80 

13 
NNI 

60 74 

14 
BUN 

76 97 

15 
INN 

66 78 

16 
MZA 

65 86 

17 
MHI 

64 75 

18 
SIM 

56 76 
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19 
WAL 

53 68 

20 
MHH 

67 76 

21 
QUR 

75 100 

22 
RDI 

50 78 

23 
FIH 

60 82 

24 
RAO 

69 73 

25 
ERL 

75 81 

26 
LHH. 

69 82 

27 
AKJ 

79 85 

28 
FDH 

52 85 

29 
MSR 

55 68 

30 
HID 

60 74 

31 
MAF 

66 81 

32 
IKS 

82 84 

The total Score 2088 2803 

The mean score 65.25 79.875 
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Appendix 25 

Students’ Self-esteem of Control Group 

 

No. Students' Initial Pre-test Score Post Test Score 

1 
AYS 

55 60 

2 
APR 

50 66 

3 
ARD 

66 72 

4 
BNA 

69 73 

5 
BQS 

70 71 

6 
YUR 

67 77 

7 
DEK 

54 60 

8 
WWK 

77 80 

9 
BQZ 

66 72 

10 
JAT 

70 75 

11 
BDI 

75 82 

12 
FAA 

68 75 

13 
LUR 

70 73 

14 
FES 

66 78 

15 
WRK 

76 79 

16 
SRF 

65 66 

17 
RMS 

60 65 

18 
MST 

66 68 

19 
MAB 

63 64 
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20 
RHA 

62 72 

21 
HRA 

75 77 

22 
HDS 

66 74 

23 
PIH 

62 66 

24 
ARS 

65 70 

25 
AND 

74 77 

26 
JNA 

70 72 

27 
MFT 

75 80 

28 
ISR 

62 64 

29 
BQA 

57 61 

30 
LKM 

66 68 

31 
MNI 

68 70 

32 
MLI 

70 73 

The total Score 2125 2803 

The mean score 66.40625 71.25 
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Appendix 26 
Pre-test of Five Components of Self-Esteem  for Experimental Group 

 

No. Students' Initial 
1 2 3 4 5 6 7 

F
C 8 9 

1
0 

1
1 

1
2 

1
3 

F
R 

1
4 

1
5 

1
6 

F
L 

1
7 

1
8 

1
9 

2
0 

2
1 

F
S 

2
2 

2
3 

2
4 

2
5 

2
6 

2
7 

2
8 

2
9 

F
C 

Total 
Score 

1 
WIR 

1 2 2 2 2 2 1 
1
2 2 2 1 2 2 2 

1
1 1 2 2 5 1 2 2 1 2 8 1 2 2 1 2 2 2 2 

1
4 

50 

2 
SRH 

2 1 2 2 2 2 2 
1
3 1 2 2 2 2 2 

1
1 2 2 1 5 2 2 2 2 2 

1
0 2 2 2 2 2 2 2 2 

1
6 

55 

3 
AID 

2 3 1 2 1 2 2 
1
3 2 3 1 2 2 2 

1
2 1 2 3 6 1 2 2 2 2 9 1 2 2 3 2 3 2 1 

1
6 

56 

4 
TRA 

4 1 3 2 2 3 1 
1
6 1 3 2 3 2 4 

1
5 2 3 2 7 2 4 2 3 1 

1
2 3 2 1 1 3 2 4 2 

1
8 

68 

5 
UAP 

3 2 4 2 2 3 2 
1
8 3 2 2 3 2 2 

1
4 3 2 3 8 4 2 2 3 2 

1
3 2 2 3 2 3 1 4 2 

1
9 

72 

6 
SGW 

2 1 2 2 2 2 3 
1
4 2 2 2 2 3 2 

1
3 2 2 2 6 2 2 2 2 2 

1
0 2 2 2 2 2 2 2 3 

1
7 

60 

7 
WID 

2 2 3 2 2 3 2 
1
6 2 2 2 3 2 2 

1
3 3 2 2 7 3 2 2 2 2 

1
1 2 2 3 2 2 2 2 2 

1
7 

64 

8 
HER 

3 2 2 3 2 2 4 
1
8 2 3 2 2 4 2 

1
5 2 2 3 7 2 2 3 2 1 

1
0 2 2 3 2 2 4 1 1 

1
7 

67 

9 
ARN 

2 3 2 3 2 2 3 
1
7 4 2 2 3 2 2 

1
5 2 3 2 7 3 1 2 2 4 

1
2 2 2 2 1 3 2 3 2 

1
7 
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Appendix 27 
 

Post-test of Five Components of Self-Esteem  for Experimental Group 
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Appendix 28 

 

Photograph 2 
The Lecturer is Scaffolding Students of how to Use Collaborative 

Wriritng Strategy   
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Photograph 3 
The Students’ Activity in Using Collaborative writing Strategy 
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