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Karya ini mencoba mengangkat hipotesa mengenal pengaruh
faktor afektif pada kemampuan performa verbal mahasiswa
dalam bahasa sagaran yang sedang dipelajari.

Faktor afektif adalah segala variabel dari karak=
teristik internal dndividu ataupun sekElompok orang
dewssa yang terdiri dari variabel emnsi, =ikap, motivasl,
dan kepribadisn orang itu. keseluruhan variabel internal
ini terbawa secara aktif dalam proses pEroEmbangat
komunikaEi wverbal di dalam atavpun di luar komunitas
kelag mahasiswa. Faktor—faktor internal ini berpengaruh
positif atau negatif terhadap prestasi performa werbal
mereka. Studi ini berusaha mengungkap masalah faktor
afektif tersebut dan prestasi performa werbal
mahaeiswa Sastra Inggris Unhas sesester keenam tahun
akademik 1789/1990.

Dari studi ini diketemukan epbhagian bESar mahasiswa
MEM Py &L minat wang tinggi pada program "gpeaking” .
Hamun peda kenyaitaannya hasil angket menunjukkan persEn—
tasi tertinggi pada RKemampuan performa wverbal yang ren=
dah. Inl terjadi karena dalam protes ke prestasi maksi-
mai, mereka terhambat oleh masalahb faktor linguistik dan
ronlinguistik eskaligus. Prezentasi analisk pada per-

eoalan faktor linguistik telah banvak diberikan oleh

Wil



Ferym inl mencoba mengangkat hipote=a mengenai pengarub
faktor afektif pada kemampuan performa verbsl mahasiswa
dalam bahasza sssaran yang sedang dipelajari.

Faktor afektif zdalah megala wvariabel dari karak-
terigtik imnternal imdividy ataupwn sekelompok orang
dewsnsza yang terdiri dari variabel emosi, sikap, motivasi,
dan kepribadian prang itu. Keseluruhan variabel internal
ifni terbawa s=secara a&aktif dalam proses perngembangan
kemunlkasi wverbal di dalam atavpun di luar komonitas
kelas mahasiswa. Faktor=faktor internal ini berpsngaruh
positif atau negatif terhadap prestasi performa verbal
mereka. Studi inil berusaha mengunghkap mazalah faktaor
afektid terssbut dan prestasi pErforma werbhal
mahasiawa Sastra Inggris Unhas semester keenam tahun
akademik 1989/1970.

Dari studi ini diketemukan sebagian besar mahasiswa
mempunyai mimat wyang tinggi pada program "speaking".
Mamum pada kenyataannya hasil angket menpunjukkan persen=
tasi tertinggi pada kemampuan performa verbal vang ren-—
dab. Ini terijadi karena dalam proses ke prestasi maksi-
mal, mereka terhambat ocleh masalah faktor linguistik dan
nonlinguistik sekaligus. Fresentasi analica pada per=

geoalan faktor linguistik telah banyak diberikan oleh




peneliti di bidang ini. Tinggal lagi analisa lebih lanjut
dari segi faktor non linguistik, dalam hal ini faktor
afektif yang merupakan obyek psikolinguistik.

Dari hasil analisis menunjukkan umumnya motivaml

para mahaglewi adalah instrumental, =edangkan para
maheasiewa bermotivasi integratif. Ini dilihat dari
konteks orientasi mereka pada jurusan Sastra Inggris,
Fakultas Sastra. Sedangkan motivasi pada bahasa sasaran
adalabh instrumental. Jenis motivasi yang terpilih ind
berdampak negatif pada pengembangan kemampuan ber—
komunikasi lisan. Dari faktor attitude mahasiswa terdapat
sikap dan emosi yang kontroversi di dalam dan di lusr
komunitas kelas. Demikian juga sikap dan emosi terhadap
pegnutur bahasa sagaran. Sikap dan emosi  mereka sangat
" positif di kelas dan terhadap penutur asli bahasa ini.
Eebaliknva m@mEreka mengadopsi perilaku  dan emosi yang
negatif pada kesempatan berbahasa sasaran di luar  kelas,

terkecuali terhadap pendtur &sli bahasa ind.




INTRODUCTTIORMN

1.1. Background

The rapid advances in science and technology of foreign
lamguage speaking countries reguire Indonesia tm the
need of their language knowledges for the advancement
these areas in Indonesia as well.

The foreign language learnings that are carried
out in academic institutional settings in Indonesia are
Arabic, Chinese, Dutch, English, French, German, Japa—
neee, &nd Russian. Since English iz the most widely used
arourd the world, it renks first to be studied as= &
target language (TL) at the tertiary level.

Haturally, in learning English the students are
faced by both linguistic &and non linguistic problems,
ewing to the differences between English and bahasa
Indonesia. For +the first problem, there has been &
great deal explanation in the adult second languange (L2}
ressarchs.” Only recently; there has been widezpread

recognition to bring the later one into the study as

well.

1.1.1 Learning English for a means of Communication
For Indonesian, English remains & foreign language. It is
widely taught in scschoels, but it doee not play  an

eupential role in social life. Therefore, the functional
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language exposure is hard to find for the students out-
side of the classroom environment. Consegquently, the
opportunity to apply the knowledge of the new code in  an
act of communiichtion is rather limited.
Meanwhile, there exit a principle "Une langue s apprend
#nn la parlant", ‘one learns to speak a language by
speaking it' (Scewondo, 1784, p. 142). It leads prople
to come to a conclusion that a language learner would
certainly become a perfarmer. Rivers ([(1980) reports that
"the positien thast we learn & language by wsing for
meaningful communication rather than by studying it is
shared by a great number of contemporary researchers”.
The statements above indicate that & mastery of
& language means Lthe ability to communicate din  the
language. Conseguently, if a learner is unable to Ccommu-—
nicate wverbally in the TL, he or she must be an wnsuc—
ceaeful learner. The view for which some pesople apply to
the English Department students az well. For such
people, the linguistic performance reflects the linguis—
i competence of the studente. Im other words, the
students’ knowledge of the new code is measured through
their actual application of the new code in speaking.
Clearly, +the students are supposed to be performars as
well ag linguists. Im fact, in some Fformer studies
present that there has been a strong tendency for the

ctudents to be lifguists rather than performera. Thae
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findings indicate that zmome students of English Depart-
ment can talk &t lenght sbout the new code they cannotb
speak .

The fTormer studies alsc reveal that in verbal
performance may involve both linguistic and nonlinguistic
protlems. The resesarchs tend to support Schumanm’s2 wview
(1973) that =

AN g#dult don’t acguire because they don't get

involved in real communication, that they
don't get involved in real communication becaus=e
af problems of attitudes, motivation, language
and cul ture shock, and so on".

Experience of the English Department students and
on the basis of studies in S5LA learning, lsad the writer
ta present the answer of the guestion ari=zing about the
students’ speaking ability through studying: “"the influ-=

ence of affective factors on the students’ performance in

the target langusge".

1.2. Scope of Study

Because of the limitation of the writer's ability, this™
study will concern with a number of the students” affec-

tive characteristics, i.®., the students’ emotional

.t;t¢,- attitude, motivatioen, and personality. Thess

factors may be favourable or unfavoursble to the stu-

dents towsrd their verbal performance development.

1.3. ODbjectives of Study

This study will show how the nonlinguistic fac=
tors, d.@8., affective factors, work and determine a

success or a failure in L2 learning.
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Although this study is primak“mn—JA- fied for the

English Department students, it is hope that it may also
be interest to general reader who wishes to know about
affective factors in relation to the students® wverbal
performance ability.

Finally, it is a grest hope to present & work

which will probably be useful Jor English learning

strategy.

i.4. Methods

For collecting materials and data the procedures takenm as

follows:

1.4.1. Library ressarch

Since the library is a bamsic resesrch tool for scholars,
the work was started there by reading the materials
related to the study from L2 learning/acquisition litera-
ture such as books, scholarly writings, working papers,

R

and other printed materials.

1.4.2 Field research

Bubjects; +the participants in the study were 4& English
wtudents of the sixth semester in academic YEEF
198971990, at Faculty of Letters, Unhas. But out of 4&6
respondente, only 30 of them had been taken &t random.
The mumber then were divided into 15 female and 15 male
students as sampleas to find out whether sex al=z=o hes

the imfluence on the studente” werbal performance profi-

CLeNcY .



TR

Procedure; the study was undertaken by delivering two
guestionnaires if English and bahasa Indonesia wersions
to a number of students in May and July in 1950. The
information collected which dealt with four main factors
are @

1 Motivation for studying the TL; attemp to obtain
information about the +type of students’
motivation.

i1 Attitude for studying the TL; dealt with the stu-
dents” attitude toward studving the sub-
jecte (®.9. how often they uvume English),
their attitude toward English =speaking
people, and towards the culture of the
native speaker.

111 Personality factors; dealt with the type of the
students’ personality related to their
EUCCESES 4and unsuccess in the process of
communicative development.

Iy Emotional factors; dealt with the students’ emotiom
in speaking English.

The guestionnaires aleo dealt with the students” degree

on mark average of the compulsory subjects and on apeak-

ing fluency.

1.5. Seguence of presentation
In this chapter 1, as has been described, presefnts de—

scription about background of the study which deals with




& presupposition of nonlinguistic probleme in  wverbal

performance for the English Department students. This
chapter also presents the objectives,; scopeg and method of
the study.

in the next sections will be discussed as summa—
rized & chapter 1, deals with review of literature of
warious theoriee in BLA issues which have & particular
relevance to affective factors and the students® werbal
performance .

Chapter JII, contains the examination of the
influence of students’® affective factors on  their werbal
performance in English as the target language.

Chapter IV, +this lsst chapter prezents the con-—
clusion besed on the result of analysis of data presented
in chapter 1I11. The conclusion describes the influence of
gffective factors on the students’ performance in
the target language. TQ?FE i some suggestion at the

of thie scientific writing.

end




CHAPTER II —_—
THE AFFECTIVE FACTORS IN THE TARGET LANGUAGE LEARNING :
A PESYCHOLDGICAL APPROACH TO THE STUDENTS®

VERBAL FERFORMAMCE

This chapter will describe the concept of affective
factors, &% it show how affective Tactore relate fo the
proceas  of L2 acquisition/learning. The description of
the concepts somewkeat briefly, ag they bave besen dealt
with & great deal in several bookzs and profezsional

advanced papErs.

2.1. Definition of Affective Factors
Students’ affective characterizstics may be referred
to the certain esctional conduct and Expression,
motiveation, =ocial asttitudes of the students that enter
into the process of communicatiwve akill development in
the target languege. Schumann observed that 1
"y number of different factors, such as
personality, aptitude, cognitive factors and so
on, enter into language learning. But by Tar the
most  important in accounting for differences in
languages preficiency BrEBj.cccsccasnsss ¢ CErtain
sociocultural and affective factors.
{Iim Stern’=, 1987 3 131}
Among pesycholegical factors, he attributes importamt o
the afTfective reaction of the learner to the language and
culture of the TL group. Affective aspects are internal

ta the learner whiceh concern  the emotional responses

sroused by the attemp to lesarn a second language (Ellia,



1986 : 100}, For Atmodarsono (19843:100) affective factors
refer to emotion, attitudes and motivation which affect
success in LZ learning. In other words, affective factors
refers to the students” idinternal characteristice which

atfecting th& process of the development of oral communi=

cative &kill in English. The affect could be Tfavourable

or unfavorable to the students. The favourable character-
ietics may cause suctess in verbal performance while the
unfavorable characteristices may lead the students to the

failure.

2:1.1 HMotivation
HMotivation may be defined as the combination of internal
and external Yacters that lead the students te their
linguistic achievesment. It is to be infnternal o the
student if the behaviour originally froam within the
student himself. In other wordese, his motivation lead the
gtudent to study English because his own intention to the
kriowledge mastery. And it is said external if the conduct
is derived by some outside factors. For example the
setudent study the language on behalf of their parents’
imtention. The kind of motivation that the students
adopt for learning process could be favorable or wunfa-
worable. Which in turn, would ewplain the success of
failure of their linguistic achievement.

In LZ scquisition context, it may be thought of as

the intensive, the need, or the desire that the learner
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fepels *to learn (Dulay at al, 1982:47). Hilgard examings
mpst peychologist which deal with & theory of human
motivation concerns itself with those factors that ener-
gize behavior and give it direction (cited in Yan Els et
2l 1987:116).

A pergon behavior is governed by certain need and
which influence how he actuslly performs. These cannot be
directly observed, therefore they have to be inferred
1rom what he actuwally does. In case of L2 learning an
individual learner must have certain goal din the TL
achievement. The goal is a stumulus which rise to motiva-—
tion. Individual differences in motivation itself are
reflected in three aspects: efford expanded to achieve
the goal,. desire to achieve the goal and attitude toward
the activity involved in achieving the goal. The goal is
reflected 4in  the individual orientation fto language
study -

The type of motivation anwers the guestion ot  why
the learner of target language is studying the language.
I+ refers to the goal. To reflect the kind of motivation
for language learning, the reason have to reflect some
goals associated with language learning. In other words,
to gualify as goals of target language learning, Lhe

reasong must relate to learning the language.

The concept of Bardner and Lambert (1939) proposed

two type of motivation, integrative and instrumental. A
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student is instrumental in character if the desire to
the language ttudy reflect the more utilitarian value of
linguistic &chisvement, such as looking into his  kneow-
ledge of English to increase his skill for some future
career, and he i2 said to be integrative in character if
he desires to learn more about the cultural community of
native speakers of the TL, because he has intention to it
in an open=minded way, sven wants to become as member of
the TL group.

Gardner eriginally thought that, with & O
@xEeption, an integrative motivation was needed For
succeasful language learning. He found that integrative
motivation heas peEpecially important for developing skill
in the active wuse of the langusge in communication.

In the early studies integrative motivation was
supEriar to instrumental, later research showed that in
situation where the practical value of the LZ is high,
and freguent wuse of the L2 is saveilable and necessary,
instrumental .mntxvatinn may positively influence the
L2 proficiency.

In addition %o Bardner’' and Lambert’'s type of motiva-—
tione, another type is spocial group identification
motivation., The motivation refers to the desire to
scguire proficiency in & language oF language variety
spoken by & speial group with which the learners identi-

fied. This tyvpe is similar to integrative motivation, but
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goes further. The social group motivated learners would
participate e=oclal] and culturally, hu£ would alet wsager
to become theé member of the TL group. Another similar
type is prestige motivation (Atmodarsono, 1984 @ 107),
refers to the desire for prestige by identifying with
the sducated ®lite for the target language is a language
of national or world-wide significance. The +three kind
of motlivations may have a very positive intluence
orn the a&acguisitiemn &1 ecomAaunicative skill im the
terget language. These motivatios should encourage the
learner to interact with speakers of the lamnguage out of
sheer intersst, and thereby obtain intake. For the
instrumentally motivated performer, interaction always
hare some practical purpose. It precence will encaurage
performer to interact with TL speakers in order o
schieve certain ends. With instrumental motivation,
language acguisition may Ccesse as soon as  enough 1S
acquired to get the job done. Also, instrumentally moti-
vated performer may acguire just those aspecte of the

target language that are DECEESArY.

Z.1.2 pAttitudes

Attitude is a predisposition to action, state of readi-
nese +m act in particular way (Donal et al cited in
Mupliha, 198B:6). Attitudes are generalized state of the
individual, which lead to & result in a wide variety of

particular ways of behaving. PMost theorists, Mowewer
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sgree to the term that attitudes refers to some aspect of
ipdividual respbnees to an obiect ar class of phiect
(Lett, 1977; cited by Stern, 1987:1llé).

feeording to Fiebbein and Ajizen {Stern. 1987)

attitude can be described as & learned predisposition to

respon in & consistenly favorable or unfavorable manner
with respect to & given objiect. The accumulated evidence
in the area of L2 acguisitien indicates that attitudes
are related to behaviour. Ajizen i:i}?d in Gardner. 1%83)
argues that both attitudes &nd behavior are composed of
the slements of target action, context and time that the
greatest association between attitudes and behavior will
pecur wWhen these elements correspond. That ie, if the
attitudes refere to a particular activity with respect
to a particular target in a particular context at & par-

ticular time, and behavior is that &sctivity dnvolving

that target in that context at that time, the acquisition

will be high.

2.1.2.1 Classification of Attitudes

To a considerable extent, the various ways of classifyving
attitude ctan be seen reflected in the relationship
between attitude measure &nd induces of achievement in &
secpnd language. Attitudes can be classified along a
dimersipn of specificity or generally. That is, attitudes
can refer to such pducationally relevant factor, such as

attitude toward the tescher, the course, or the learning
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language, etc. In wach case the attitude revolves around

the educational aspects of L2 acouisition. Attitude can

also denote te suchk socially relevant factors &5 the
aroup that speaks the language, the cultural implication
of LI acquition. Alternatively, attitude can refer to
more general attitudinal disposition such ethnocentrism,
puthoritarianiam, or snomie. The dispositicns are
significant because they refers +to the individual's
attitudinal disposition toward social group, im—-group ©OF
put—group, which might influence L2 acquisition. As will

be seen both educational and social attitudes appear to

play role in the L2 learning process.

2.1.7.1.1 Attitudes toward the Learning of the Subjets
Az has been desribed above, there are many reasons o
expect +that a measure of attitude toward Ilearning the
subject would be related to achisvesent in the language,
znd the research literature generally back up this be-
lief.
In the case attitude towards thg learning could
invelve specific activity. Interest in the subject, for
could involve activities such as learning it,

ingtance;

epeaking it and hearing it.

The etudents whose hold positive attitude would be

more attentive, SEri0UE, rewarded and the like than those

whoze hold negative attitudes.
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2:1.2.1.2 Attitudes toward the Target Language Community

The students’ attitude toward the speaker of the
language, the native speaker of the TL and the cultural
elements of the language could be measured through their
feelings toward the objects. There would be favorableness
ar unfavorableness of their feslings toward it, how good

or bad the object or issue is judged to be, and how

pleased and displea=ed the students with it.

2el.d.1.3 The Relation between Motivation and Attitude
Az in many studies motivetion to learn a L? appesared o
be supported by a positive attitude toward TL speakers.
The studie=s suggest that the correlation betwesn &tti=
tudes factor and attained proficiency tends to be strong-
er in bilingual context where there are many oppertuni=
tiges for learners to communicate with TL speakers than in
monolingual context where such opportunity are limited.
fccording to Lambert one’'s motivation to learnm a
second language is regulated or controlled by one’ s
sttitude toward the speaker of the TL, by one’ s

arientation toward language learning, or by ethrnoeerntris

tendencies (Atmodarsonc, 1784).

2.1.% Personality

Iin general psychology, personality has been explored in

terms of a personal ¢raite, which in aggregate are said

to make up the personality of an individual. Dulay =t al
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(1982:73) define personality as an aggregate of traits

characteristic of Particuler individual.
The Personality traits that ceem to have been mast

widely researched are extroversion and its antithesis

introvereion, and it is to these twao factors that the
disscuss will go. Another factor is self-confidence

preagnted as it relate=s to the former factore.

2.1.3.1 Extroversion - Intreversion
The dichotomy extroversion — introversion in  psychaology
is & concept wused in measuring and describing per—
5una1;ty, was first introduced by Carl Jung, the founder
of analytical psycholegy, in 1915. Jung éhlEF?Ed that one
ie predominantly extroverted if his interest and atten—
tipn are generally directed outward, toward other people
and external stimuli. Extroverted person typically would
be active, agressive, out goirma, and happiest when
surrounded by pecple. On the other hand, one is predomi-
nantly introvertsd if his interest and attention gensral-
1v  furn  inward. Introveried persan.typically would be
ghy, sEeneitive, and contemplative, slow io make decision,
and enjoy solitude.

Jung believed that gach individual has characterig=
ties of both gxtroversion and introversion, but that in
or the other trait dis dominant. The

most peocple one

observation 4in his theory is that any individual could

behave introversively in one situmtion and sxtroversively




in ancther.

tics of
both tendencies nearly balanced ¢ very Tew prople

approach either the intrevercsive or the extroversive

extreme (Brigg, 1979,

In relation to the development of comunicative
skill, some studies had recommended the positive correla-
tion between extroverted students and fluency in speak-
ing. The setudies found that the extroverted studente
wouwld be find it easier to make contact with other uweers
ocf the L2 and therefore would obtain more dinput. The
classroom learner may also benefit from being extroveried

by getting more practice in wsing the TL.

2.1.%.2 Splf-confidence

Almpst all the available literatures suggest that self-

C B il m——— g e

confidence is wery much related to second language |

development. Ferformers with gepif=-confidence and & good

self-image tend to do betier in TL learning.

The seplf-confident is identified via anxiety level
and @xtroversion. Thie kind of performers has lower
anxiety level and a tendency to be putgoing. He eagers to
try a new and unpredictable msxiperiences, and likely tao

cesk out language ENPDEUNE in the real communication of

the target language. Dulay et.al {1982 : 78) examines the
sglf-confident people have the advanitage of not fearing I
rejection &S mush thoses with high anxiety lewvels and are

thergfore more likely to put themselves in  learning

: IR PR A
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Sifuations and 1o do so repeatedly. They tend into less

perecnal turmoil when they make mistakes than those whe

are more self-conscicus. Thie probably enhances  subocaf-
scious  language learning becsuse they are more &able
to take in and process what they hear at any given mo-=

ment. They aleo are not so worried about how they appear.

2-.1:4 Emptional state

Emotion, in term of the OxTord Feaperback Dictionary
{1979}, meane any of the strong mental feelings of human.
Wheress enctional mepans having feslings which are strong
or easily made active., Rivers (19464 : 92) pointe aut
frustation, anniety, embarrasment, humiliation are these
emotional state. Accerding to Curran and Catell {(reported
by Catell and Kline, 1577 : 222 ) the source state are:
exvia, anxiety, depression, arousal, fatigue, guilt,
depresgsion and etres—regression. These unpleasant emo—
tions -may act as mativatirng Torces, bBut also “have a
disruptive effect upon behaviour when they become very
intense, It may happen Tto humiliation Ffor AnEtaRcCE.
Humiliation can drive the gtudent to improve his work in
arder to escape fTrom the embarasment associated with it.
thiE unpleasant become very intance, their full

But when

emmtional effect becomes very distrubing and may express

stgelf in various ways. The studerts may, Tor instance,
itwe

geek escapg in passivity-

e
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CHAFTER 111

THE INFLUENCE OF AFFECTIVE FACTORS OM THE STUDENTS

VERBAL PERFORMANCE IN THE TARGET LANGUAGE

S=d. The Fresentation of Data

In the previcus chapter it is explained that the
students’ wverbal performance in English is infiusnced by
motivation, attitude, emotion and their personality
toward the language learning and octher condition in which
they are esposed to.

Im this chapter the writer will try to look over
the concepts that might faster or inhibit the students’

verbal performance in English. Ths igeues warpe addrezsed to

il s = T e 5 e e,

among the population of English Department =tudentis at

the Faculty of Letters, Hasanuddin University.

Thie approach used in this study was to collect data

.based on the guestionnaires given to students at the

N L L H S e

sixth scemester. There were =0 students involwved in  this

analyeis, &ll of which were from sacademic Year 1987159808,

They were taken as samples based on the assume that they

have already developed the level of satisfactorily wverbal [

performance &% they were in the semester with adeguate

krnowledge. The research was conducted 4in May untill July

ir 1??I:'l |

The factors emerged in the guestionnalres struc—

tured from the eonceptional dimgnsions. The format is

i

_____.__——__—"
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sFranoed amnd contained iy FfFactors which there

Bubdivinions =

1. The degree of the students on subijects mark average
(statement 9.
I11. The wverbal performance degree : speaking Fluency
istatement 13)
IT1l. Motivational dJactors @
1. Inmstrumental motivation (variables: 1,4,5,21).
2. Integrative motivation {(varisble=z: 4,5).
Z. Prestige motivation (variable T }.
Iv., Attitude Factors 3 ;
1. Attitude toward the use of English in class and
outeide class {(variehles : 17,22,24,28)
2, Attitude toward the Englieh language speakers,
ard toward native speakers. {(variables: 8,15,23)
T. Attitude toward the culture through masemedia
(wariable 11) —
.H. Perecnality factors :
1. Introverted students (variable =)
2, Extroverted students (wvariable 3}
VI Em:tiunp! factors @ Students’ emotion and sl foon-—
fidence i(variables: B, 18,119,235 .
The rumber of statements in the ith guestionnaire
{in English version) originally were 27. #nd in the 2Znd
questionnaire {in bahasa Indonesia version) the nunber of

etztements wWereE o

riginally I3 guestions. However, for the

SN — e



sake b
et -analysis, the rumber of statements were reduced

to 14 in the 1th guestionnaire, and to 5 in the 2nd gques-

tionnaire. These number of guesticns selected 4in the

two Questionaries then were united into a new format
quettionnaire (see in appendix #£).

The guestionnaires factors asked respondents to mark
their responses on one of four alternatives given. Other
version it to ask respondents to indicate their agree—
ment or dissgreement or netral to guestiens. The percent=
age (%) uped to refer to number of students answering a
particular guestion. #And the key of the codes weed in
date guesticnnaire presentation are :

f = no answerSmissing
F = Female studente

]

I

Male =tudents

W = Number

The next section is the presentgtion of the resulte of

the factors analysis-

%_ 1.1 The Linguistic Competence Data and Analysis.

In this part is analysis the ptudente’ mark average in

the compulsory subjects that they have been studied. The

degree of their mark average ability refers to their

wverbal :ﬂﬂ]Pl‘tE"ntE ;hilit";‘. The nLiE'E-tiﬁh is 1 what WiE e

the students’ mark average on the compulsory subiects

that they have been taken 7 (variable F). The following

table will reveal 1

e = e e — s g L



Table %.1.

R Frequency | Percentage

M F ¢ F ] %
5. AN YA"aversge 2 3 153 20 5 1&.7
b. a "B" average | 11 | 17 7.4 280 p 76.7
c. & "C" average 2 ﬂ. 132 Q 2 b.4
d. & "D" average o o o 0 0 o
Total 15 13 100 1o = 100

Table 2.1 shows that most of the respondents (76.7 X )
were in & "BY mark sverage. This consists of 11 (73.4 ¥}
of +the male students, and 12 (80 ¥} of the female. The

results  indicate that in verbal competence the female

o T nareEr— - o

students were in higher percentage than their male
counterparts. On an “A" verbal competence data the table |
shows there were 3 (20 %) female and 2 (13.3 %) .
male students in this degree. The result indicates that
the Female students were more successful learners than
the male students. On a "C" verbal competence degree,

there were 2 male students {13.3 %) and there was no

result in & "DY competence degrea (O %) .
It appears from the table that the studentis’ wverbal /

competence was quite good te facilitate a good wverbal |

performance a8 well.



3:1.2 Th
e Verbal Pertormanes Data and Analysis

In thi i i
i E&Ction will be presented the students’ data on

apealki i
P ing ability. The guestion was given to obtain data
on thie skill fluenrncy degree.

How did the students respond to the guestion

{variable 13) that what were the etudents’ ability in

speaking 7 The next analysis will reveal :

table 2.2
Freguency Parcentsge
Fe&porae
(] F ] F L] %
#. 1 can speak English ] 0 1] 0 Ll ]
Fluently
b. I can speak English =) ] s e R 11 Sb. 7
well enough
. I still can’'t spEak 10 =] BT b ia ik
English well.
d. 1 can’t speak Eng- 0 i 0 .7 1 3.3
lish at all.
Total = |13 {0 [100 | 30 | w0

Table 3.2 Indicates that inl speaking ability of 30

respondents majority of them (&0} still ceuld not =peak

English well. ThEse consists of 10 (65.7%) of the male and

g (53.3%) of the senale students. Dut of 2 best male

students 1 of them claimed he could not speak English

el The result shows that even the best students in

verhal compentence, could not be guaranteed they would

pevertheless, there wWere

have bDeEsL werbal performance-

o e e e
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§ 4/ L) of 30 respondents claimed, they could speak

Eﬁgliﬁh wWizll inﬂugh, Théi‘-:ﬂﬁii'&.t. of % (33,3 ¥ of the

male students and ¢ (40 %) of the female students. In

male students consist of 1 {6.7) of the best student and
4 good students, and in female students consist of 3 best

studente and 3 good studente. MNone cauld speak  English

fluently. There was 1 (&.7%) female student claimed she
could not spesk Englieh at all. In spite of the lack of
language competence, the students' affective characteris-—

tice indicate play a significant role of being causing

the performance inadeguency.

3.1.3 The Competence and Performance Data and Analysis

Table 3.3
Husber of | Lieguistic Cospetence Degree Verbe! FPerforsance Begres
Studente: il
itess i b E é i b £ d
Sex H F | F B IF |B FlA F ny| F B 1F IM]F
1 |y fsrzelz ] nje e |00 g |17 ] ¢ f1a |3 JO[2
w04 |EIms nu n ] % 18]35
g |19 28(% 12 . Wl.& (U7
0 amfe 13 n|e|a)e
n on Bl [N
Mo on 15 | 28 (1
o] % {12
7 |13
Fl
»
Total R Bl i 2 ajo [0 @ f 13 b |m]le jo]i




T 1

24

It is &apparent in the tahle X.3 that mut of 30

respondents nene of them (0%Z) obtained @ D" mark

average. However, there was 1 (&.75) af the 12 good

female students had woret verbal performsnce [i.e. F2).
And none of the male kad worst peErformance .

Therea were 2 {15.3%) of the male students had a bad

competence (i.e. M: 21, 22). These students also had bad

performance cemposed with & (40%) of the good male stu-
dente’ competence (i.e.M: 19,74 ,2%,25,27,28,30) and B
[53.3%8) of the good female students {i.@.Fi 3,5,7,9:10,
11,12,13). 1 (&.7%) the best male student zlse claimed
that he had bad verbal performance (i.e. M 1&). MHone
(0% of the female students got bad compeience.

There wera 12 (BOY) female students got good CcompeE—
tence (i.e. F:@ 2,%5,%.54,7,9,10,11,12,13,14,15), but anly &
{20%) of them had good performance as well ({(i.e. F:
&,14,15) whereas iQ the male students, there were 11
{(73.%%) got good competence {i.@.M: 17,18,19,20,237,24,235,
26.27,28,30}, but enly 4 (2&.7%) got gond verbal perfors
mance as well. :

There were 3 (20%) of the female students obtained
best Linguistic competince (3oe. FEl88) Wationdy-had »
verbal peErformance. While out of 15 male students

gﬂﬂ-ﬂ

there were only 2 (13.3%) of them obtain best competence

but 1 (6.7%) had good performance (i.e. T REprand anotier

had bad performante (1.2 M 15} -

ol ol i b A T T e

-
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Thie
table reveals that there ig epherence and

incoherence between the ttudentes” linguistic competence
and their verbal performence. Some of them could achigved
good competence and good perfermance as well. But & great
majority of them only achieved bad verbal performance.

What 18 the underlaying reason for this inadeguate mas-—
tery of speaking ability. It seems that in spite of the
lach af rcompetence certain affective caracteristics
invelved in the students’ failure or success in the skill

fluency. The next data analysis may provide an answer for

this.

%.2. Students’ Affective Characteristics Data and Ana-
ly=sis.

In language learning, the students are not always in-

terpsted in all the subjects presented at Engligh Depari-

ment. GSome subjects taken depend on  their motivation,

attitude and their emotional state.

=z.7.1. HMotivation for Studying the TL

This section will present the anmlysis of the aspect of
the students’ motivatich. The analysis of data in the
factars Tocused oNn five main poinits. Firgtlwy, 4t 18

focused on the students initial desire to enroll at

English Department. spcondly, the students’ orientation

to the language gkills. Thirdly, the gtudents’ agreement

to the dichotomy motivation of Gardner and Lambert.

R —— g ——— S
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Fourl 1 H
urly, the students’ desire to the language skills. Each

etatements related ts the factors will further B e

ferred to as variables.

First of all, the gquestien to be answered is  why

the =students interested in studying at English De-

partment ? (variable 1l). The results are as follows :

Teble 5.4

Itemes & B e d
S
M XK | * | i iy % M W
"s O 1 [ 0 Cr 14 933 | 15 100
FS L T v 2 13.3 1 5.7 12 8o 18 100
Total g 90 hct 1 1 e i oL 857 | 30 10D
Fey =

a. my friends asked me.

h. I was not accepied at the other departments.

c. my parents wished me to mejor in English.

4. 1 rearly wanted to have a knowledge of English.

The idea of giving this guestion is to identify the
gtudents  motivation that lead them to study at
English Department. The motivation may be original to the

students’ Or may come via parents, relatives, or other

atudents.

Table 3.4 shows that a great majority of the siudents

(86 %) enrolled in English Department becauase they

really wanted to have & mastery o1 English. The respond=

e o R i i, A s e i %

et e o S
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entE C
n oneist of 1 of the best conpetence fTemale sltu—

dents &nd 20 of the good competence students, and 2 of

the bad students. The students seem to be realised that

the knowledge of English is essential in science, tech=

nology, massmedia, etc. It is aleo enable them to 1earn

another colture for enriching their lives and te facili-
tate international understanding between different peo=
ple.

There were 3 respondents (10 %) chose te enter
this Department for not being accepted at their faveorite
faculty. These consist of 1 of the beet competence
female estudent and Z of the good competence male and
female students. It seem that the these characters WeEre
net muchk infulencing the studentsl language competence.

There wae 1 female respondent {3,3 %) chose English
Department because of her parents willing. The parents
might thimk that the mastery of Emglish might lead to &
high materialistic 1ife or to Ffind well-paid jobsS.

pone of Lthe =0 respondents come o the study of
English because of fellowing their {riends’ desire. The
reenl t shows that moet of the stutdentse’ orientation of
English Department WETE favorable- This initial

mptivation would lesd toa poeitive attitude toward

learning English.

The second question ijs 1 What subject would the students




like the most to master 7 (variabhle 4.
The ai i
m of the questisn is to discover what subjects

of 11
: the aspects of language that the students need i
the most to master. Their responses to this guestion are

shown in the following analysis 3

teble 3.5
I temm a | B T q -
S
Nno% | N % N % M % 1N X E
ME o ole w0 & 4 0 0O 15 160 i
i
|
FS 2 1533 @ g & i &7 |18 100
Total o 6712 40 15 &0 1 3.3 {30 1o

|
[
1

a. English literature j Englieh Frose, English FPoeiry,

and English Drama.
5. Grammar 3 English Syntax, Semantics, Fhonolody .

and Morghology .

. Bkills 3 epesking, reading . listening.-writing.

d. Theory and Practice pf Translation.

i NS

Oof the 30 respondents there were 23 respondents

{43,5%) major in language program and 2 (3%} chose

litarature. HalT of the respondents {80%) had a great

orientation in mastering English language competence. The

result shows that a higher percentage of the female

students [&60%) would like to study wverbal skills compared

to the male studente {a0%). There is & gignificant rela-

tiﬂn=h1P hEtHE'Iﬂ =B ﬂﬂd \l‘-EI-I"-‘i.E.hlE' '44- Thﬂ FEaBOn 'fCi'r' thi‘

might be that many well paid jobs putside of Bscademic
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career ars often available for femsle students wha have
knowledge of English. The result indicates the students
were@ instrumental motivated to the Department. '

There were 12 respondents (40 %) had orientation in
magtering Grammar. These consist of 9 male students
[&H0X)  and 3 female students [20%). In cemntrast to the
former results (response c}, in responese (b) the percent- i
age of male students are superior in number than of the i
female students. This knowledge of Grammar would lead
strongly the students to become linguists. In fact in
some of interview to the male students most of them
wanted +to become reaserchers &t this academic ability.
Thus, they have integrative motivation to the Ernglish
Department.

There were 2 female students {(&.7%) who interested ]

in English literature. As the fact, both of Lhem major in

literature studies. They Sesh Lo ke integratively

motivated to the English people culture for thuvﬂ wanted

to be familiar with it. This will not be sure wrtill the

next analysiE.

There was 1 female respondent {15.3%) who hed orien—

tation in mastering sheory and practice of translation.

The third guestion ig why wers the students interested in

the subjects a2 (wariable 5y. The aim for giving this

ctatement is to indicate the recpondents’ agreement with

instrumental’ oOF integrative motivation for  learning

English.

___________.......-.-------------..-.........ﬁ“
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A
table 3.4&
:tﬂﬂ'ﬁ- = B
Bt L = d
N i by * ] % | i L "
M=
2 153 & 40 2 13.3 5 5.4 13 100
Fs b e A O | 45,7 b SR e 10 &4.7 i3 1K
Total 8 13.3 7 23.3 4 13.3 15 S0 = 10

a. 1 want to better understand +the English pecple
culture.

b. I would like to know a great deal about Grammar

. it permits me to meet and converse with pecple who
spEak Englieh.

d. it will socmeday be useful in getting a good job.

fige ean be ssen from the students’ response =gl
variable 5 it appears that half of the respondents (50X}
respond  to instrumental motivation. The reason for this
might be that they locok upon knowledge of English w1l
give cpportunities of werk in all fields. This consiste

of 10 female respondente {&6.74) and 5 male students

{35.3%). This finding is relevant to students orientation

tg subject oriented mastering in table 3.6.

The consegquence of having instrumental motivation

je the students ternd to sptop learning as their goal have

been attaineds

There were 7 respondents {25.3%) would like to know

These consist of & male students {(40X) and

about grammar.

e
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femal *
i maie student (#6.72). The result is relevant to Ehe

Ble XE.5.,
ta 5. There ig & strong tendency te the male ®tu—

dents to become lirguists in linguistic studies. There-

fore, they have an integrative motivation, The predispo-

sition of having the motivation the students would not

stop learning English.

There were 4 respondents (13.3%) said they want to
better wnderstand the English people. These consist of
2 {&.TLY male and female respondente from literature
getudies, and 2 (&.7%) male and female respondents Trom
linguistic studies. These students referred to integra-
tive motivation.

There were 4 respondents (13.3%) could be referred
as integratively motivated etudents. They learnt English
in order te meet and ConveErSE with people who
ppeaks English.

Based on the students rFesponses te wariable 5, it
will be presented the rate of the responses according to
tthe order of importance of tne items (from the highest

percentage to the lowest one}l as follows !

1 like the subject mentioned above Percentage
{in wariable 43 tor *
1. It will someday be useful in getting 500 A
a good job.
= 1 would like TO know & great deal 2%x.4 %

-

abput gQrammar
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- = I want 4p
better o
i ?19115h FROple cu]tur._underst.hd k.
converse with popinTat, Lond 13.3 %
Wi
English PECRlE who speaks

It appEars From table 3.4 the type of students’ moti-

vation. If it uged the distinction terminology at

Bardner and Lambert, the students’' motivation refers +o
instrumental to the English Department, Firet of all, the
students originally had a strong motivation to have
knowledge of English. Secondly, the resulte of table 3.9
and 3.6 most of the female students were instrumental in
characters. It seems that they want to use the knowledge
of English for prestige career. Some of the students
become familiar with English people culture through
Etﬁdyinq it at English Department, mnot in the real
community of the English native speakers. Ferhaps after
finishing their study they want to oo &broad. Whereas,
the maleé students mostly referred to integratively
motivated to English Department. Mest of them wanted to
become linguists.

The results in table 3.3 alse present that both

motivation could emErge mutually. For example, EhE

studente’ response ta item (c). The students were

integratively motivated to their Department 171 they

wanted to use the knowledge with the lecturers inative

ard Indonesian cpeakersls the other students, and other

if they want to use it outside English

epeakers. But

PR S, BT
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Department it

o P Would be gaig inatrum&ntal]y mobtivated to
Eir Depart

. mEnt.  The fourth question related ta the

motivationgl factors iz ¢ Did the

English to invite PeEople

studente speak in

FESpECt and their admiration 7
Table 3.7

Alternative Frequency Fercentage

| F M F iy %
g. Yes 1 3 .7 7 4 13.3
b. he 11 g T35 &0 20 &5, 7
E. Mautral 3 3 20 20 & el
Totsl 15 | 15 1o L0 50 10

English has always been coensidered a highly prestigious
language and the ability te speak it automatically
induces respect fTor the speakers. The question was
intended to gain information whether this type of
motivation relevant to the _students’' werbal skill
shility.

Table .7 shows that more thanm &8 ¥ of the students
respond "hm* to the guestion. This consists of 5.3 I
cf the male compared to 66 ¥ of the female responses.
This type of motivation actually are very favorable to
acguire communicative gskill in the TL.

0Of T0 respondents, there were 4 (LE5.3 %)} respondents

if. response to "YesY. These consist of 5 of the tfemale

students who had & "RE" average and with speaking ability
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cannot speak

Ehﬂli'.-'nl'l. well and cannot speak English at

all. Ther
B WAt Rlso 1 mals student who got a "C" average

and claimed he cannot BpEak Engliuh well

finding shows

ernough. This
that preetige motivation is negatively

related to oral communicative skill Fluency of the

English Departmernt studerts.
There were & [ 20 %) reepondents in rezponse to

“Meutral”. Thesecornsist of 4 of the best students. They

claimed they =till could not speak English well enoughs
Frobably these students looked &t the situation whether
apropriate or not to s=peak English. In this case, the
atudents might have prestige motivation or not at all.

The fifth guestion is : Of the four wverbal skills which
one for the students was the most interested in 7
{varisble 21). The idea of giving the guestion iz to know

which one of the Four wverbal skille the students wo 1d

have being their best. The Tollowing analysis will

reveal :
Table 3.8
Fregquency ~ | FErcentage : 5
+eemati
o - i | r F %
5. Writing % 5.7 LS O & =0
b. Spesking 7 B & a0 15 50
Reading 3 20 2 15.5 3 146.7
B
d. Listening pr 13.3 2 i2.5 4 15.3
Tetal
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it
2Pppears from the table 3.8 that speaking ability

EEm
SEEMS  to bBE  the most interesting eubject for the 13

respondents (50%). (It coneists of 3 of the best students,

two of them are male studentel Thiése consist: of 9 (&0%)

male students and & female students (40%). It is indicat-

ged in table 3.8 that eventhough the male students were

eager in mastering grammar, compared to the femﬁie

respors, 8till they had a etronger desire to acguire
speaking ability than female students. Probably these
respondents need speaking ability mostly to be able to
communicate orally with the native instructors during
they were studying or for their later professional
careers in the country or at international world.

There were 16 respondents (40%) interested in
writing ability. These tonsist of 1 of the good male
student and 5 female students. One of them is the best
demale student- This ability se@Ems to be more interesting
for the female gtudents. This kind of ability will be
useful in getting & job &s tranglators, cecretariet,
guides, sir hoStgESES, ard ather pretigious Jjob in &
number of multinational companies operated in this coun—
try, or to work at international hotels  oF at travel
agents OF 2ir planes, etc. which need them to get in
rouch with foreigners.

There WEre 5 rpepondents (1&,7%) interested ir

EEEEﬂnﬁigtqfa male respondents {20%) and 2

reading. Th




femal® studen e
te 115.3%). This ability is needed in

educationa
1 context where mostly scientific an  tehnical

text books
» and advance research papers are written

in Emglish.

Th
#re wer® 4 respondents (13.3%)  interested in

liﬁtening. Thbﬂ:ﬁhﬁiit‘- af 2 (15.3%) female shuente

and 2 (13.3%) male students. This listening ability s
very useful in erder to be able to understand the oral
Englieh they are euposed to in the class since the lan—
guage is the madium of instruction. The jobs as inter=
preters, and as translators in mazemedia such as TV,
radio, newspaper, etc. require this ability.

The results show there is a great demand in speaking
ability. However, after years of the study most of the
students (L60%) claimed they still cowld not speak English
well., The next analysis is to find the other underlying

facters of Lhe students 1nu_ability in spEaking-

x.2.2 The Students” gttitude Characteristic

This section will present some agpects of the gtudente’

attitude towards English learning -

Firet of all is which one of the four skills that the

lecturers gQive most freguently far English cl&asEsroom

prErcise 2 The quEEtiﬁn was intended +m obtain Bame

infTormation about the amounk of = PO e to English the

am. The results are &as

peeived 10 the ClaserD

studentz

fmllows &




Table 3.9
F'
Alte ve FEOUEOC Y Feroentans
et 3]
F F & F 5
@ wWiritang 2 2 15.% 125 4 13.3
b. 4
Epeak ing B 7 =.3 467 15 S0
c. resding a s 2.7 v g 30
d. listening 1 1 &.7 &a.7 2 6.7
Total 15 { 15 1080 14K 0 155

Table 3.9 presents that of the four verbal skills,
the students received most freguently speaking mbility
grercise. There were 15 respondents {50%) considered this
orne. These consist of 8 male respondents [(53.354) and 7
female respondents (4&.7%).

There were 7 respondents {30%) considered reading as
the most fregquently Emglish clasrood prercise. The other
4 (1XR.3%] respondents considered writing as the mosh
frequently expreics. The rest of respondents  (6.7E}
ronsicnered iistening comprehension ag the most Tregusntly

ENErCASE -

It may DR observed Trom table 3.7 that the ctudents

had naot lack of exposure o English practice in the

tudente concidered listEn—
clagsroom group- put most  stu

img skill wers sEldom. In fact, in the process af  dewve=-

lity in the target language, the

loping conversational abi

gl
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studente need tg Practice Liatuiidnt shitl s weid.

This is

BE=®ntial in uwnoerstanding the language when

wpoken

at a )
r normal speed of delivery in convertational

situation. Eventhough the students have scquired compe=

tence, lack of listening and speaking exsrcines may Cause

“the siuvdents remain silent. Therefore, they have to be

forced to use the language freguently in front of other

in order obtain wunderstand {listening) and speak the

language.

Tha Fluency of language comptence reguired varioug
eccording to the area of works or kind of job. For aca=
demis . CcEFeers, reading comprehension and translation 1S
most needed,. Fer clerical type reading and writing
knowledge is needed. For hotelry and tourism capacity 1im
epeaking is a requarements. 8o they capable to converse
in Emglish in their work which is needed in contact with
native speakers or forsigners.

The second guestion is would the students have partici-

pated if there were English discuseian 7 The idea of

giving this guestion iz to find out the students atiitude

t rds  the use of English in classrom. Thelr rE2ponses
Ol

able 22} are shown in the fol lowing

to the ctatement {wari

table =

e |




ey

=9
Teable Z.10
items a
e b c
N = N % N %
b 10 6.7 |3 2 153 15 100
e £ = & 4o o 15 100
To tal |19 &3|9 = LT I 100

a. actively participate a= much as possible.
b. talk only if it really necessary.

£. like to participate but I am not sure of myself.
d. just igrnore it.

The figure shows that 63 % of the students in table

3.10 would actively participate. This result refers to

favorable attitude which consistent with the wview that
the more exposure-to the language cantributes to SUCCEER
in learning the langusge ( Manda, 198hk:565]) .

Tabie 3.10 shows that there 1s a gignificant vrela=

tionship hetween sex on one side and the exposure of

Enrglish on the other. It seems that 45.7 L of the male
ctudents use English more freqguently as oppposed to &0 X
of ‘the Tfemale students. Of the 35 bect students, there

were only-2 of them gave FESPONEES ta this item (a)}. The

reason fo this might be related to the students’ person—

ality and tO their motivational factors.

There were 0% of the respondents said they byl

talk only if it really NECESEATY. The table shows that
&

there were 3 male s tudents (20%) and & female students

L
ii
’s
{
!
i
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(a0%) ave
g this responge. This result indicates o

¥
untTavorable sttitude ef the student attitude towards the

use of Englieh in the classroom. It appears from the

table that =till there is a significant relationship

between sex and this wvariable. and of the five best
students % of them gave response te item (b).

There was 1 respondent (l4&.7%) maid he would like

to participate but lack of self-confidence. Thie unfa-
vorable attitude might lay on both emotional and par-
sonality factors. A sensitive student iseasily embarrassed
o wupset if fournd to be error orF not understood, there-
fore of this category ofien to participate only to answer
the easier guestions or wait for their turn. This shy
student . avoid '+ the risk of making fools of himself in
front of other. An introverted student may also wvery
aware of his limitation 1in competence &acguisition. And

there was none of the students eaid hew would ignore the

discussion.

The table showse that there werg 5 (23.3%) male students
tiad unfavorable attitude toword the use of English.

The third gquestion related to this i1ssus is =

Wouwld the gtudents speak in the TL i1 they had the

portunity to speak it outside the class 7 The gueation
cp

{ tm estimate how the etudents” attitude rowards
HWas given

§ 4 English outside the classroom. The following
the u=sg O

£

.tibln Wwill reveal the answWer
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Table 3.11
I
Response M % i E ]
A I !
8. NEVEr Gpeak it ] 0 0 = W & 0
E
B. almost newv
i BF speak 4] L& i ﬁ.?f i 5.3
C. speak it occasio- o &0
sy ! il T3.3| 20 &&.TF
d., speak English most & 410 5 20 F IS0
of the time, use
bahasa Indonesia
only if 1 have to. . }
Total ‘,1,5 100 (15 100 [ 30 100
[

Tzhble 3.11 demonstrates that soset of the respondents
(&46,.7%) speak English occasiocnally. These consist of 4 of
the best students. The students’ attitude me=m to be
unfavorable to their verbal performance development. The

good language students will sgek out all opportunities to

—

) apply their gr;mmaticai knowl sdge through direct contact

with spEakers of the TL.
There were 7 respondents (Z0%) respond. they .. would

speak English most of the time, use bahasa Indonesia only

if they have to- It ie apparent from the table that there

is a wmignificant relation betwesn S&X and this variable.

There were A0% of the male students would speak English
-3 "

m fregquently outside the classroom compared ke
ore :

20 % of the fesale students. The higher percentage of the
20 % o

ale students cshown inm this

aver the fam

male students

o e e L ] P

L
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table is
Probably  due to the fact that most of the
tud
* etudents are Moslemc which the Teaale Shidients. S ABL
en F
reely and easily to use the TL putside in classaroom
with

=tramn
eNgers or foreigners. It seems that the female

=

suffered from  anomie, and they felt thresat to celf-

identity ocuteide classroom.

Mone respondents gave responess to item (al. And

there wWag 1 respondent (3.3 %) said almost never speak

English ocutside the classroom.

The fourth guestion addressed to the issue is what would

the students have done if there were an English Meating

Cilub 7 (variable 24). The idea of giving the guestion waa

to obizin zome idea of students’ attitude towards fthe uwee
of Enclish outeide the Clagsroom, pspecially din  &n d
"
English speaker club. :
The results are ag follows @ i
Table 3.12
: 3 .s
Frequency Pesrcentans } = % E
L. M F M F i .
&. always attend 2 o 13,3 | 13.3 ¥ ol t
the meeting -
el !
b. attend it crce| 4 1 2.7 | BT el % s I
in awhile ';'
e, attend it if g |1z | & a 80 . 70 [
I have time [
0 1353 - llF s .
d. not ettend it o * ° : |
gven i1 1 have ;
time. o |
FdT;r_ 15 106} 15 30 1 i
ol o |
|
.l
?
i



Table 3.12

Lhey

temard contact

guteide of the clasgrcom.

not afford an exposure to English cutside the

gLl
d attend an English meeting club if have
The Fesult

.3

Shows t
hat 70 % of the recpondents reported

time .

S e
E &4 negative attitude nt the studente

to the speakers of the target language
It seems that the students did

classroom

properly through this method. The resson might be 1aying

on their personality characters. The wnfavorable pRrEOR™

ality and emotion may limit the studentd to use the rew
language code in front of others.

gotually, the language clubs are assential o=
develop neturel language LSE. This rommunity outside the
gchool may be & Eniutinﬁ tn the inhibited spaakers. But
the students may be inhibited of the limitation of their

knawledge along with their unfavorable emotiornal charac-

ter theYy
group-
Dt her

meetimg once in awnile.
{5.7%4) sald always
students.

great ﬁppﬂrtunit¥ io

side Lthe

femals gtudentis.

would the students Ii

C1aserom

e

prought putside the classroom or the clase

-

respondents {14.6%) said would attend the
Only a small percentage of Lhem
attend the megeting. They Were the male

This iSs undergtanﬂahle simce man had &

e ms e S

imvolve in any kind activitis aukt—

class and home gnviranment, compared ta  the ?

The fifth guestion 4 ¢ What factors {
pe to actively take part in English

el ussian A The idead agf giving the question is
15 f

T

._4___-.----Il-----.------i-----.l-
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to Tind out th ;
T fattﬂl""i thi‘;t 'E'tUI!E'ntE el in I, i
bukn: pARL Midlealy 4n Englieh clagerocom o

ABCUSSion. | he
following table wily reveal

1
Table .13

Variable 23 h
FEeEponse -
F } Moo% J F % | N % ]
a. I like the lecturer ] 0 Q 4] 8] |
b- I &m in a friendly 2 1E.3 | 0 ]
! svumpathetic Ellhti * P f * e,
room atmophers {
' €. I like the topic .Y 40 La] L] 0 20
d. @a. b, C 7 44,7 115 100 J 22 TE.3
%
Total 15 100 15 100 I 50 100 ]

Table 3.13 chows that 73 X of respondents would
like ta pariicipate actively in English clacsroom
discuseion i1 they like the lecturer, they were in & 1

friendly, simpathetic classrpom atmosphere  and they

iike the topic. The percentage of the female student L=
highest to this responss ( 100 percent )} compared to the ?
male only more than 44 %. The recsult shows that there is

s significant relationship betmesn SE% mrid this WeriaBlid.

The female students seem to be encourage to the discus—

gipn i1 it covePfs uli the factorg.

There were H % male students would actively

participste if they Iike the topic. And there were iS.3 %

male students would actively participate if BE el W
friendly sympathetic classronm atansphere. s T
1 L ]

from the wtudents that would participate if thay
FESponse .

_J__.....----l-""""""'""""""""""";'
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like the 1e
cuterers. 1t means that the lecturers’

personalit is
¥ not & dominant factor in class discus-

gion. This :
result corresponds with Lakawa's Tinding theat

the attitud
ude towards the lecturers negatively relevant to

he =
the sucsees English language learners (Lakawa, 1992:89).

The eixth Question is t What did the studente efford

putside the class in addition to studying English in

class 7 The guestion was given to examine the students

extra efford to learn English outside the class. Their

reaponses to  the guestion are shown in  the following :
table = l
Table 3.14 i
Variable 11 $
Response 1 mo % ) F % N ! i
a. take an English Q o 2 13.5 . &.7
£ EUFBE 1
f . follow the English o & { i} 0 £ ] |
program an the ra= F
ﬂiD .-r'llj TW . i
.{ ¢. resd English artic= =5 20 f 2w 133 5 15.& |
H las i
g. both b gdan C 12 o 11 7R.4) 23 7a.7 :
Total 115 100 15 100 1 =0 100 1 _ é

Tabhle 3.14 shows that majority af the studenis (Fa *)

were highest in eontact tD the English putside the class-—
rpom through televigion and radic &g well as read arti-
eles in English- This includes 4 of the best studente.
t+ ghows the favorable sttitude of the studeonts

the students were less likely to

ThHe resul

and jndicate® that

ural conflict. The contact may wia

suffer Trom &0Y cult

______-.-.---I-III---.------------_--_-
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masSmEdid  =uch as  telwvision
L

. american
Mmov1ES,y TEWEpaRErsS,

&nd radio (popularity of

FmEFiCan
music oF English in general)

The effect of +this could
krowledge ef English which ini
help the students to

proafden  the -
turn  wowuld

bEtter understand the native

speakers and their way of 1ife. The contect was high

therE WES

and
little fear of identity loss ini
becoming bBilingual. The

general in
Frposure ouitside af elacss

group, wouwid be benefit for the listening ability af the

gtudents and Yor their achievement of their woCabulary.

The results support the apsumptiom that the more Lthe
learner listen=s to the language he is learning, and the
more he reads in the TL. the more competent be is likely
to become (Manda, 198&:48). Im contrast, this finding in
table .14 indicates that the students extra e ford
outeide the clasiroom negatively sSupports their speakifng
ability {(=see in table = 2). The methods benefit only 1n

development of listening ability and enriching Eheir

wotakbulary.
There were 2 respondente (&.7LF szid they read

English asreticles in addition to Studying English .in
cipes. It seems that the studenis had attemp to enrich

their weocabulary through readind. The students seem ta

(=753 in great need to improve their knowledge of English

CiEde B clamms 1E amams Chat the exposure to the
outsi =

1 nge threugh the methods did not provoke fear of
HngQuUa

lees of identity-
th guestion 1S 8 What would the studenis 1ike
The oeven

lecturers and their classmates uge as
ir Le

the language the
4 instruction In the clamsrpom 7 (variable 185].
medium of 20 v

_________-._....--------l'-"''"'''"'"""'"""“"----.-l
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The idea o i i

T Biving this question 4is to gain some
infarmatio
i N about  students’ attitude towsrds  the
lecturers and their classmates. The results are as

{ol lows *

Table 3.138

= 1teas & b c d
M F ™ % i S M o M %
MS I 20 g &0 |0 o |3 20 |13 100
Fs ] e 18 HD ] C 1 &£.7 | 13 00
i_-1tmal = 26,7 |18 &0 0 0 4 173.3 | 20 100

a. to speak both bahasa indonesisa and English.
h. to =peak as much English as poseible.

c. to speak only bahasa Indonesia.

d. to speak only English.

1t is apparent from the figures given above that &0 % of
the respondents would like the lecturers and the students
to speak English more Trequezkly in the classroom. Thas
iz @ very positive attitude. The number of these

respondents ghowing an equal in male students and female

students that is g etudents of egach sai (S0},

Botuslly inp the classroom the students of English
L]

Department did not lack ogf English exposure as for the

;s English. It SEEMS that the

nedium of A4instruction

P would prefer uee they TL pnowledge as a medium

af interacticm than any pther languageEs.

o
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There

poth bahasa Indoresisa and English., This

48

were
b, 7 X respondents would like t5 speak in -

reffered %o an

unfavarable attitude.

There
attitude
only like

lecturer

(5,3%) the best male student. It meems that the

toward Englich speakers. Thess students

and the other students.

Were 4 students (13.3%) wha had wvery good

would
to speak English in the classroom with the

These consist of 1

ctudents &

geg the classroom as the best place to get exposure to

English &s much &% posible. As the fact that speaking is

best learnt through speaking practice.

Mone
to speak
realizing
where it
£lassroom.

lpcturere

af the students (0%L) reported that would 1ike
only bahasa Indonesia. The studaents LESm
the benefit of the classroom to uwuse English
iz rather limited if it used outside the
The results show that they used English with

and clasmates much more than others. Howesver
¥

 tnis  attituce Just operated in the classroom, net

continued outsice the clasgs.

%.2.3 Personal ity

In this

characteristic to

influenced the

in order

the mstudents wer®

response

part will be analy

sed Lo gtudents’ personality

secertain that this character

tudantﬁ' werbal perfnfmlﬁcl develapment.
=

¢n find put the studentn‘ type of PPFEUﬁhlity!
o i

given ctatement in  which their

s B0 their type of personality. The
in

_J_._..---Il-I--'--------------"i-




Table 5.16

-

Variable 3 |

Response M « | 2 [N =%
Foi :ﬂ.:;;:i‘:ﬂl* esciabhle, ensroetic| & A3 |5 3X.35] 11 .7
b :i-t:,:é':.::l:m, studipus, =ensitive| 9 P20 S I L ™ P O o Y

Total 15 100 |15 100 300 100

Table 3.156

ghows that most of the respondents were

introverts (&3.3%). There is significant relation b L iWern

cpr and this variable. The female students E28@ to be

higher

imn percentage (&&.TL) than male studenie (0% .

The introverted personality is cansidered having negative

intlusnce

performers rely @ great deal

grammar

o oral communicative developnent . The i

an  their TL constlious

all the time when they speak, &nd they tend TO

head of communication.

place corrFECiness & |

These caonsist
were the best femal

{1 of them wa

There wWE

FE B&H.TE of the respondents Were extroverts.

ef 8 (33.3 v} femsle studente (2 of + e

g studentsl, and & (40¥) male setudents

s the pest male student] -

=.2.4 Emational GEtate

There

section.

are threg

Firat of

subdivision factors presented  in this

all is ¥ pid the students feel hard o

_____-------------------------
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epeak in English outside
CElaamroom in
case of avolid

jmpression  of showing off to people 7 (variable &)

T he
quE‘tLﬂn was intended to examining how the student F 1
an o

of threatening to self-identity in using the TL in a

wider community outside the classroom. The following

anklysis will reveal @

Table 3.17

Frequenty Fercen
Al ternative i [ 0 I
M F M F
a. Yes 12 10 20 &b T o T3.3
b ho = 3 =0 20 & 20
c. Meutral L 2 Q 13.3 Z b.7
Total 15 13 10K 107 o 100

it appears from table 3.17 that majority of the

studente {(73.54) yEspond nwas" to the guestion. This

consists of 12 :Eﬂmi‘male and 10 (&b, TH) female students.

among this category there were 4 jemale and male studenis

who got an nynt gverages So, Even the best gtudents sul-
ghtive gmotion could effect the

fpred from anomig. This Ne

g the TL outside the €lassrood. The Tear

freguency oF uein

of 1loss of identity je not merely the converse of inte=

an but aleo emerged by gpeaking Ergliah

grative motivatl
in front of others putside thE class Qroue RommUniLY -

Thi ans that she lack of contact may also means that
5 mE

there 1S 1ittle rhreat O EElf‘identity'

_____.--.--IllIlI-------------------—-
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There were & respondents (200 in response to  “No"
The respondents consist of 3 (20%) male and 3 :zu?-
female students. One of them got an "A" aversge and ;,
gntroverted integratively motivated student. This 'Tema1:

student claimed that she could speak English well shough

This student showed favorable affective characteristic to

the proscess of development both verbal compentence

and -
per+nrmanEE- Frobably, this type is= the pedagogical goal
in target language learning.
The rest of the respondents  (&.7%) respond

apeutral® to the guestion. It seems that these students
could choose in what situation or to whom they want to
speak outside the classroom or the classgroup.

The second guestion is @ Did the students like +to make
friends and cspeak 1in English with mnative gpeakers 7
(varizble Bl. The guestion wWas given with & wimw to
gxamining the relationship of contact teo native epeakers

arnd threat to !Eﬁﬂici and selfidentity. The results aFe

ps follows =

Table 3.1B

: Frequency | Percentage T~
Al termative - E M F
5. YES | 1= 1= & g5-7, (& B
b. MNo 1 0 5.7 | 0 L ik
Ca ]
et I o (100 o 100
Total # - r
SR e
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Table 3.18 shows that the highest

” percentage of the
gtudents [B3.8%) answered

Yese". In this case, there was

not appEaring anomy within the students. This b
< & because it
is acceptable to the pecple if Indonesian students speak

in the target language with the native speakers The

favormble attitude may hope be more competent speakers of
the TL, these who do not feel their own cultural identity

ta be threatened with more direct contact with

Efnglish
cpeak@rs. T1he sSpeal@rs whom they talk to may be foreign-
gars, those whe native and non native epeakers. There

were & respondents (13.3%) angwering "Neutral”. And there
was 1 {3.3%) student respond "Wo" to the guestion.

The third guestion is @ What factors were the students
always fTace as Barrier if want to spesk 1in English 7
(variable 18). The idea of giving the gquestion is to find
out the main factors that inhibit the students’ wverbal

performance. The resulte are as follows i

Table 3.1%

items a b = d
B
Mo Mo% Mo M % N %
=] 2 13,5 2 133 3 20 g 55.4| 1% 100
FS 7 8447 3 A 4] 0 s 353|135 100
Tatal g 30 5 1&.7 = 14 {3 A43.3] 3 15
N




A

e

)

a. peychological factors, like afraid of maki
aking

and feel embarrassed if : mistakes
k. lack of vocabulary. Can t be understood.

e. lack of knowledge of grammar
g, a;b, E

The figure reveals that there were 3 respondents

{10%) could not spesk English well because of the lack of

grammar knowledge. There were 5 respondents (16.7%) said

they could mot speak well because of lachk ﬂf-wu:;bulary_
There were 9 respondents (30%) claimed that the
peychological factars inhibit them to speak in English.
The table also ehows that +there is & gignificant
relationship between BEX and this wariable., Thessconsist
of 7 (48,7 %) female ctudenta ( 3 of them were best fe—
male), and 2 male ctudents { 4 of them was the best male
student). The table shows that most of the respondents
(43.3%) could not speak well because af peychological
factors; lack of vocabulary and lack of grammar  knows

ledge. The regults correepond with the former study in

this area. Lakawsa (1FF2:B], reports that her reepondents

are pﬁychﬂlngically inhibited of tha feeling of being shy

and fear to bE 1augha& ;f; The students emotion toward

the use of English is pgsitivaly relevant with their

perscnality that is 5%.5% of the =5 respondents are

introverted ctudents:

What could the ctudents pususlly fesl when they im M

conversation 7 {variable 19}, The idea af piving. xbe

simpal forlore that

what kint of &

guestion 35 to find
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imhibit the students’ wverbal
al perfors following
analysis wWill reveal:
Tabel 3.20
items & =] E d
==
1] . ] * Ly % M i M X
M= 2 13.3 2 13.3] & an 5 3.4 15 100
F5 2 1353 3. 20 7 45.7) 3 20 15 140
Total 4 15.3 5 16.7| 13 43.5| B 2&.7 | 30 100

a. can't concentrate on what my partner is saying,
because I am thinking what I am going to &ay witheut
making grammatical mistakms.

t. correct may mistakes in the middle of utterance.

c. am not afraid at all of making grammatical mistakes.

d. a and b.

Tabla Z.20 demontrates that there  Wereg iz
respondents (43.54]) caid they wers not afraid at all of
making grammatical mistakes. It SEEME that these students
have a favorable emotion. Thece include Z of the best and

the good gtudents. These per formers wsually to b

n dua to they do net LSE

uninfluenced by errer correctio

the conscious qraﬁﬁir at al, but usa they subcensciously

acquired cystEm to produCEs

There were B rEﬂpnnﬂEﬁtn (26.7 %) afraid ot making

mictakes and correct the mistakes in the middie @

utterance. These per formers usually te he unifluenced BY

oOnEC IHE
error correction due to they da not use tha €

L by 5ub;nn5:1uu51y acqguired

grammar at al, but wse

e —
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system to produce.

There were B respondentes (26.7%) atraid
= = i

ol making

mistakes @and correct the mictakes in the middl
n e of

gtterance. These include 2 of the best students

There were 9 respondents {1&6.7%) corrected their

mistakes in the middle of utterances. These include 1 of

the best female student who had gnﬂd per{ormance

There were 4 respondents (13,3%) could net concen-—

trate ©On what their partners were saying, because they

were thinking what they were going to say without making
any mistakes.

The result of the table gehows that most of the
students (&3%) still concerned on grammatical mistakes.
Thiz consizts of B (53.3%) of female and g (&0%) male
ctudente. As the result, such performars may spesk hegi-
tantly, often gelf-correct in the middle of utterances,

.and are =0 concerned With correctn@&s that they cannat

speak with any Feal TIuEncy. These performers usually

suffer from a grammar anly type instruction, therefore

they may lack ﬁ%-ﬁhaﬂca to epeak much of the TL but to be

dependent on 1istening practiceE. performers @ay be oOver-

concerned with correctneEes gue o they do not truet their

g acguired a great deal
acguired competence gventhough Fa
gd Io pereonal i1y .

t
o1 the TL. So this type may be accoun

______————___—_--
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CHAFTER IV

CONCLUSION AND SUGGESTION

a1 paftfective Factors in Verbal Performance

There are several foreign languages

provided fTor
janguage study in academic institutions in Indonesia. But

by Far, English is the most interesting for the students

te be studied. For Unhas English Department students
L]

linguistic competence is the most to be interested in.

and they would like spesking ability to be +their bDest.
Therefore, mostly students had arientation to linguls—
tig studies rather than to literature DNES.

cram this study mostly female students were Esgér
to the verbal skills, whereas the male students to the
Grammar. Of the four skills, the result of the analys=is

was highest onf vgpeaking” in percentag®. But this highest

percentage 18 followed by the lower percentage on the

fivency of the students cpeaking spility. The resul ts

indicate that the students =till linger on 1inguistic and

ﬂﬂnlinéuiat$c problems at oDNCE.

The results of the factors gralysis of she students

attitude toward the uee of English in class were favos

the
rable. Eventhouoh the students WETE WErY pware oON

.f‘ . u
L]

the class ervironment,

v
subjects prn5¢ntad, the lectur® bt




oF

o their classmates. But this attitude turned
= =]

nega=
- ‘ Ll'_

dents SE&M to be suffered from anomie outside the )
cigss5.,

E””““""Eﬂtl?' they had negative attitude toward the uee

of potual knowledge in wider

real life community.

However, they had positive attitude towards the native

spekhers and their culture, and they liked to use English
with them in and outside the class.

according to Lambert’s and Gardner's dichotomy

aotivation, integrative motivation would be best for

verbal performance development. But by far, the English
Nepar tment ctudents only have instrumental in charac=
ters. T1he problem 1% that there are not many native
speakers nor foreigners whio LS Erglish in this city. The
eolution may be therse that the lecturers chould creats#
English Department in particular, and Faculty of Letters

generally as & target language community. In this casE as

TL- L
gnvironmental supports to the students o apply the A

i and the
daily life comunication guteide the classroos n

1t ; 1 suffer-
classgrouvp- This is froa frpeina the gtudents 2 =t

g well. The
ing from 1athophobic aphasia and anomie &%

¢+ only Ppres
result would bE that gmglish pepartment no

' M -
duce linguists put alsb perfar
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QUESTIDONNALRE

[nstruction

pleate ANSWET the following items b
¥ circling the
letter

pf the zlternative which appears moet applicable t
o You.

1! : i

a. my friends aaked me.

k. 1 was not accepted at the other Departments
. Wy parents wanted me to major in English. a
4. 1 really wanted to have a knowledge of English.

a. talkative, sociable, energetic student.
bh. shy, £alm, studious, sensitive gtudent.

= 04 The cubject that I would like the moxst to ma;fer ig

a. English literature : English Frose; English
Poetry, and English Drama.

b. Grammar = Englieh Synta, Semantics, Frhonologdy,
and Morphology . :

. Skills : spEaking, reading . Jistening, writing-

d. Thepry and Practice of Translation-

4.05) 1 like the subjects mentioned above for @

a. I want to petter understand the English people®

cultura.

L S e 1ike.to know & grea deal sbout SERTEET” o

c. 1t permits mE to meet and converse With PREE
epgak Emglisn- . . : nbr .

e IE will Eumeday = puegeful im0 qntt;ng a good job

i lish
S.{&) Do you find ynuraalf hard To gpeak 10 Engll
i : mpEESEion of
eutside clasroom in order IO avoid 10P

showing off to pecple 7
B. YEE

hl ND
c. Hsutral




4.(7) Do you SpeEak in English to invite
people

and

i
b-

g.1(9)

2.

10.{15) In the clase, 1 would 1like the lecturer

11.(17) Of the fou

&=
b.
Ce
d.

Bk

- r

their sdmiration 7 g

Yee

i1a]

Meutral

Do yvou like to make friends and speak in Engid
ngiieh

with the native speakers 7

Yas
Mo
Meutral
During studying at English Department., 1 paszed
the compulsory subjects with 3
an "A"Y average

a "B" mverage
a "“C" average
a "D" everage

{i1) In addition +o studying English in clags, I ¢

a. take an English coures

b.

follow the English programs on the radioc and T

c. read English articles

d.

both b and ©

and

the students =

2. to speak
b.
c. to speak only bahasa

both bahasa Indonesis and English.
igh as possible

to speak as much Engl
p Indonesla-

4. to speak only English.

most fregquently for Englis

r skills that the lecturers give

cige 1s

h classraom exer

g. writing

b

, spesking

c. reading

d

, listening

i




=14
i:_{la; The factor I always face as barri
er lf I
to speak English is @ o
2. pﬁy:hnrngi:nl factors 1
2 ik
mistakes and feel EMEa:ra Ly _afrtid ef maki
tood ssed if can’t b o
=1 . # under-
L. lack of vocabulary.
e. lack of knowledge of grammar
4. &, by C. -
13.1132) wWhen I have & conversation, I 1
a. can"t concentrate on what m :
: ¥ parther i i
Lecause 1 am thinking what I am going :;EE:IHG
b, corret my grammatical mistakes. Y
c. am not sfraid at all of making ogrammatical

mistakes.
d. a and b

y4.121)y Of the four skills 1 am most interested in :
a. writing :
k. speaking
c, reading
d. listening

18,(22) 1+ thare ware English dimcussion, I wouwld &

A. actively participate as much as passible.
b, talk only if it really AECHSSETY -
c. like to participate hut 1 am not sure af mayself.

d. just ignore it.

i6.(23) 1 actively take part in English classroon discus-

sion it

a. 1 like the lecturer

B, 1 am in 2 friendlys
phere.

c. 1 like the Lopicss

d. B, by Es

symp;thetic £lassroom aLmos—

ubs I would E

17.(24) 1f there were an English Meetind G3

8. always attend the me@ting-
b. attend it once jn awhile-
c. sttend it if I have ti
d. not attend 3% even if




e
Pkl
U -
St B E
o7 #
J-'E"[::j} if 1 TlEll:i the ﬂppﬁrtu“lt? to :'l;;“_q'
mmlm » GUlside The
clBEs. ] would @
a. NEVET gpeak it.
= almost nEVer speak 1t
Cs epeak 1t accasionally
d. speak Engligh moet of the time, usin :
indonesia only if 1 have to. g beheza

1q‘113} Lfter yEars of study now I find
a. 1 gan gpeak English fluently.
h. 1 can speak Enzlish well enough.
e. 1 stili can’'t epeak English well.
. P | cannot speak English at alil.

MameE

geg. number :

Faculty t

pate :

Bubjetct 1

Lecturer -

———

S
.
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