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ABSTRAK

Skripsi ini berjudul “The Unity of Paragraph in Students® Research Proposal,”
dan ditulis dalam rangks memenuhi salah satu persyaratan untuk mendapatkan gelar
sarjana di Fakullas Sastra. Skripsi ini merupakan satu studi yang bertujuan untuk
mengungkapkan kemampuan menulis mahasiswa secara faktual, menglhusus pada
penulisan paragraf dengan unsur kesatuan dan kepaduan. Adapun data untuk penelitian
ini adalah paragraf yang ditulis oleh mahasiswa-mahasiswa Sastra Inggns, Fakultas
Sasira,  Beberapa proposal penelitian dikumpulkan dari mereka, dan satu paragrafl
diambil dari latar belakang masing-masing proposal untuk tenjadi data studi ini.

Dalam menganalisis data, penulis menggunakan metode deskriptif dan metode
kualitatif.  Penelitian ini diadakan pada paragraf proposal yang diwlis oleh 30
mahasiswa S1 Jurusan Sastra Inggris Universitas Hasanuddin, angkatan 1998-2000:
dimana pengambilan sampel dilakukan dengan teknik proporsional, vaitu saty paragraf
diambil dari tiap proposal dengan mempertimbangkan panjang dan kejelasan tulisan,
Sampel ini diambil secara merata di tiap jenis paragraf, mulai dari paragraf pembuka,
paragral penghubung, dan paragraf penutup, sehingga sampel penelitian ini berjumlah
30 paragraf, dengan rincian: 10 paragral pembuka, 10 paragraf penghubung, dan 10
paragral penutup.

Sesuai dengan hasil penelitian, secara singkat dapat dikatakan bahwa
kemampuan mahasiswa Sastra Inggris Universitas Hasanuddin dalam menulis paragrafl
dengan ensur-unsur kesatuan dan kepaduan sangatlah kurang. Dari ke-30 paragraf yang
diteliti, hanya enam paragraf yang memenuhi kedua unsur tersebut. Adapun ke-24
paragrafl yang lain—baik paragraf pembuka, penghubung, atau penutup—sebagian besar
tidak mempunyai unsur kesatuan dan kepaduan, dan sebagian kecil sisanya tidak
mempunyai salah satu dari kedua unsur tersebut. Kenyataan ini sangatlah disayangkan
dan perlu untuk segera ditanggulangi,

vii




TABLE OF CONTENT

TITLE .......

LEGITIMACY ...

APPROVAL ... ey
ACKNOWLEGMENT..... .............
TABLE OF CONTENT ...........
LISTOFTABLE ............cco0m0 e
CHAPTER I INTRODUCTION ...,

1.1 Background ., R
1.2 Identification of Prnbl'em .

13 Scope of the Problem ..........._.. ..

.4 Statement of the Pruhlem

1.5 Objective of Study .........................
L6 Significance of the Study .. ...,
1.7 Sequence of Presentation ... ... ... ..

CHAPTER Il THEORITICAL BACKGROUND

2.1 Concept and Theory ..
2.1.1 Definition ..
2.1.2 Types of Fa:agraph
2.1.2.1 The Opening Famgraph
2.1.2.2 Connecting Paragrapl ..

2.1.2.3 Transitional Paragmph

2124 Concleding F::agaph
2.1.3 Paragraph Unity...
2.14 Coherence i};FPamgraph
2.2 Relevant Research ..
23 Analytical Framewnrk
2.3.1 Paragraph .,
232 Types of Fmagraph :
2.3.2.1 The Opening Parugraph
2322 Connecting Paragraph ..

2323 Transitional Paragraph ......... .

Page

i
n
w

wil

Vil

Bh bn n ol Lad g e

e - K, T

15
25
25
29
31
A5
37
17
37
37
18
40

will




2323 Eunﬂludinnggraph
2.3.3 The Unity u[Pamgraph

334 Coherence ..

CHAPTER II1 METHODOLOGY ... ...

3.1 Mature of The Study .......coivanes
3.2 Population and Sample ...... ..

3.2.1 Population .............

F 2D SRPIE ..o s s e e i s Ve s v e
X - Collection of DB - s e s S S
34 Method of Amalvzing Data .. ..o.oooiiiiiiiiiiiinnn

CHAPTER IV ANALYSISOF DATA (.. i i

4.1 The Opening Pareraph ... ... coiviicviin sinsiesrenms an
4.2 The Conmecting Paragraph ... ..o e con e e
4.3 The Concluding Paragraph ........ocov o cev e vir e

CNULEIRICEN i o bt s o i S

3.1 Conclusion
5.2 Suggestion ...........

BIBLIOGRAPHY ... i e

41
41

T

&

43
"
oF

4 |

Z

43
45

44

52
27
126
152
152
154

155




LIST OF TABLE

Distribution of paragraph formation that do not show unity ... ... ..........
Distribution of population and sample ... ooenieeice s e
Table: 1. The Opening Paragraph ... ... .o i i i i e i s i s st ans sine

Table 2. The Connecting Paragraph .............cccocee e
Table 3. The Concluding Paragraph .......................

44
45
46
47




CHAPTER I

INTRODUCTION

1.1 Background

Writing a unified paragraph means wriling a paragraph that develops only one
main idea. Such statement sounds simple and easy. Nevertheless, a preceding research
about it shows that some §2 students of English Department, Hasanuddin University,
failed to write a unified paragraph. How about the S1 students? Are they capable of
writing such paragraph?

For university students, writing can be an everyday work. Almost all classes
have writing assignment for fulfilling; whether the students should write a Summary,
compose a paper, or any other task that, of course, requires writing activity. In this case,
the university students are trained to pour their idea trough a pen: they are prepared to
face many possible situations that require writing activity either during the learning time
or after graduate. The students should be ahle to write appropriately since they can
finish their study afier writing a thesis. Of course, writing activity will not finish by
writing thesis. After graduate, writing application letter and/or business [etter will then
face.

Most writing tasks in university are a scientific writing, The case is certainly not
an easy work since writing itself has already been a problem, much less the case of

rhetoric of scientific wriling.




Especially for English department students, most writing activity are in English.
Outside the foreign language problem, actually, rhetoric in Indonesian and English are
similar. The rhetoric in both languages should fulfill many terms in order to result a
good writing; for example, the paper should have the elements of unity, coherence,
comect grammar, and many more,

Talking further about writing, the basic unit in organizing it is the paragraph,
Therefore, a pood paragraph means a good writing, “Good" jtself means the paragraph
generated in accordance with the rhetoric. '

Unity is ane of the required terms for a eood paragraph. It means a paragraph
details or proves one main idea. Another required term is coherence, It means that the
sentences of the paragraph relate and flow smoothly from one to the other, so anyone
who reads them would meet a group of sentences that have one integral idea. The two
lerms are some of those that a good paragraph has to fulfill,

The problem is, are the students capable of composing a paper, or at least, a
paragraph that fulfill such terms. A fact has shown that some 52 students still fail to
compose unified paragraph. Does the same fact also occur on the 81 students?

To answer the questions, a study to observe writing capability among university
stu:i:nls is held. However, the study will not observe the whole paper or summary that
students always done. Since paragraph is the basic unit in Organizing writing, it is
enough to represent students’ capability in writing. In other words, the observation will

run on the paragraphs of the students, only. Besides, the study will not observe all the




required terms of a good writing (paragraph). The observation will run on just two

terms, that is, wnity and coherence.

Finally, since capability in such writing has been a requirement for university
student, the study—that is worked for fulfillment of university graduation—hopefully

can contribute to writing academically development in the university area,

1.2 ldentification of Problem
Problem identified from the title are:
1. The students’ capability in writing a single unified paragraph.
2. The students” capability in writing unified paragraph in any types of paragraph.
3. Factors that affect the students® capability in writing a unified paragraph.
4. The effect of the unity of paragraph for other requirements of a good writing,

3. The students’ capability in writing unified, coherent, and other terms of a good

paragraph at once.

1.3 Seope of the Problem

The problems observed in the study are limited on the achievement of unity in
the students” paragraph. The study focuses on the elements of the term such as the main
idea of all types of paragraph, the thesis statement, the topic senience and its eontralling

idea, the supporting sentences, and the concluding sentence.




However, the study also observes the coherence of the paragraph. The

abservation limits on the eontinuity of thought and the continuity of the sentences in all

four types of paragraph.

1.4 Statement of the Problem

Based on the scope of problem above, the problems of the study are formulated
as follow:

. How does the thesis statement in the opening paragraph fulfill the terms of a
good thesis statement?

2. How do the sentences in the opening paragraph unified each other?

3. How does the topic sentence in the connecting paragraph fulfill the terms of a
good topic sentence?

4. How do the supporting sentences of the connecting paragraph develop the main
idea of the paragraph?

3. How do the sentences in the concluding paragraph unified each other?

6. How do the sentences in all four types of paragraph—the opening paragraph, the
connecting  paragraph, the transitional parapraph, and the concluding

paragraph—cohere each other?




1.5 Objective of Study

The study intends:

1. to analyze the thesis statement concerns with its restricted, unified, and precise
idea;

2. to show the unity in the opening paragraph;

3. to descnbe the topic sentence of the connecting paragraph concerns with its
completeness and appropriately general idea;

4. 1o analyze the supporting sentences concerns with their function to details the
main idea concretely;

5. to describe the unity in the coneluding paragraph:

6. to observe the coherence of the sentences in all the four types of paragraphs.

1.6 Significance of the Study

The result of the study is expected to give a contribution to some classes’ subject
that relate o scientific writing development such as Writing, Metode Penelitian, or
Seminar Praskripsi; it is expected to incresse the students’ capability in writing
scientifically. The study is also expected to give a contribution to the next research that

relates to the subsequent advancement of academic wriling,

1.7 Sequence of Presentation
Chapier one is the introduction. 1t covers the reason for choosing the title, [t

consists of sub chapters, that is, the background: the identification of problem: the SCOpe




of the problem; and the statement of the problem: the objectives of study; the
significance of study; and the sequence of presentation,

Chapter two is the theoretical background. This chapter contains supporting
theories and ideas that relevant to the achievement of the study purposes.

Chapter three is the methodology. How to collect and analyze data, and the
sample of the study are extended in this chapter.

Chapter four is the result of the study. It contains the data that are analyzed,
along with the result of the analysis,

The last chapter is the conclusion of the study result. The chapter also includes

some suggestions dealt with the result of the study.




CHAPTER 1l

THEORITICAL BACKGROUND

2.1 Conecept and Theory

2.1.1 Definition

Many writers define paragraph according to their ways. In fact, they

generally say the same thing:

Oshima and Hopue (1981:16) state: “A paragraph is a basic unit of
organization in writing in which a group of related sentences develops
one main idea.”

Hogue herself (1995:3) says: “A paragraph is a group of related sentences
aboul a single topic.™

Greene, et. al. (Guntur, 1994:8) explains: “A paragraph is a group of
sentences that develops a central idea.™

Jolly (1989:137) also says the same since he states: “A paragraph is a
unit of information unified by a central, controlling idea or theme.”
Jolly’s definition is same with Chaplen’s (Guntur, 1994:8) who says: “A
paragraph is a unit of information united by a controlling idea.”

The definitions not only came from the foreign writers: Indonesian writer
also defined Paragraph as a unit of information about one main idea, as

Keraf (2001:62) says: "Alenia tidak lain dari suatu kesatuan pikiran,




suatu kesatuan yang lebih tinggi atau lebih luas dari kalimat. la
merupakan himpunan dari kalimat-kalimat yang bertalian dalam suatu

rangkaian untuk membentuk sebuah gagasan.™

From the six definitions above, paragraph is generally defined as a group of

sentences unified by an idea (a controlling idea).

2.1.2 Types of Paragraph
Podis and Podis (1984:110) state that an essay has a standard pattern; the first

is introduction, then body, and the last is comclusion. Fawcett and Sandberg
(1984:211) tell the same idea; they say, the essay is similar to the paragraph, if a
paragraph has a topic sentence, body, and conclusion, an essay has an introduction,
body, and conclusion. Similarly, Oshima and Hogue (1991:76) say that the
paragraphs of the essay are the introductory paragraph, a body (at least one, but
usually two or more paragraphs), and a concluding paragraph. Oshima and Hogue
(1991:77) then draw a chart to show the paragraphs as a part of an essay, and show

the similanities of composing a paragraph with composing an essay:




ESSAY

L INTRODUCTION

_ _ _ General Statement |
Thesis Statement

o BODY

A, Topic Senlence
1. Suppon
2. Support
2. Support
(Concluding Sentence)

PARAGRAFH

Topic Sentence

A Support  ~— B. Topic Sentence
B. Supporl ————————— [. Support
C.  Support ] 2, Support

_ 3. Support
Concheding Sentence {Concluding Sentence)

e

3: Suppor
(Concluding Sentence)

[IL COMNCLUSION

Restatement or summary of
comment

What different here is according to Reinking and Hart (1986:169); they relate the
Aypes of paragraph with the function of it in the essay, They say: “Special-function
paragraphs include introductions, transitional paragraphs, and conclusions.”

From the ideas above, it can be concluded that paragraph has four types: the

opening paragraph (introduction), the connecting paragraph (body), the transitional




paragraph (shift among the paragraphs in the essay), and the concluding paragraph
(conclusion). These four types will be detailed further in the following paragraphs:

1.1.2.1 The Opening Paragraph
Opening Paragraph .-lcmnﬂ'n;g_ to Podis and Podis (1984)

According to Podis and Podis (1984:168) “Indeed, there are almost an
unlimited number of ways to open an essay.” Thus, they (1984:168) give some of
them as follow;

" . . you can begin an essay by describing some shocking or
extraordinary event or by quoting an unusual fact or statistic and in that
manner capture the reader’s attention . . .. Other alternatives are to build
suspense at the start of your essay, to ask a question and suggest some
answers, and to tell a story that leads into your thesis.”

Podis and Podis {1984:168) also give another way to open the essay, that is,
what they call conventional introduction, Such paragraph begins the essay by posing
an overall plan of the essay. However, they (1984:168) state that any type of
opening paragraph establishes the contract because the reader is demanding; the
reader demands to meet the development of the idea served, fully.

Podis and Podis (1984:169) describe, an opening paragraph might more than
‘one paragraph, as the following:

Communication—like friendship—is a two-way street, [ you want to be
able to talk to animals, you must first listen to what they have say (o you.

Pets have several modes of communication, Sometimes they will use one,
somenmes another. If yvou are not hearing them, they will snow you with all

Systems at once.  Both dogs and cals are past masters of the art (From “What is
Your Pet Telling You?” by Jean Burden in Woman ‘s Day, Tuly B, 1980. Copyright

10




© 1980 by CBS Publications, the Consumer Publishing Division of CBS Inc.
Reprinted by permission of Woman's day Magazine. )
However, the brief is better. Podis and Podis (1984:169) say: “For a short essay, a
sentence or two may likewise be adequate; for a longer paper, you may need a
paragraph or more. Keep in mind, however, that an introduction that is too long can

distract from the essay as a whole.”

Opening Paragraph According to Fawcett and Sandberg (1984) and MeCrimmon
(1967)

According to Fawcett and Sandberg, the opening paragraph has two
functions: “First, it contains the thesis statement and, therefore, tells the reader what
central idea will be developed in the rest of the paper. . .. Second, the introduction

has 1o interest the reader enough so that he or she will want to continue reading the

ka3

paper.

The first function certainly relates to the way the thesis states the main idea.
“The thesis statement should be as specific as possible,” (Fawcett and Sandberg,
1984:215). To make such specific thesis, Fawcett and Sandberg (1984:216) said:
“As a general rule, replace vague words with more exact words” [sic/] and replace

vague ideas with more complete information:™

"-"a.gye thesis statement: My recent trip to Florida was really bad,
Revised thesis statement: My recent trip to Florida was disappointing because
the weather upset my sightseeing plans.

I




In addition, Fawecett and Sandberg (1984:216) add, stating the natural division

of the subject also can specify the thesis statement:

Vague thesis statement; The movie Southern Smoke seemed phomy.
Revised thesis statement: The costumes, the diclogue, and the plot of the
movie Southern Smoke all seemed phony.

Concerning the specific form of the thesis, McCrimmon (1967:20-24) says
that a good thesis is restricted, unified, and precise,

Resiricied means the writer limits the subject that has been discussed in one
specific area (the subject can be detailed in the available space). Thesis like “There
are serious objections to college prading system,” 15 not a good one because the
unrestricted subject can relate to a number of cases:

The grading sysfem is an inefficient way of evalualing sivdent performance,

The grading system emphasizes grades rather than learning.
The grading system is abused by individual reachers.

Unified means the writer has one dominant idea to be discussed. Below

15 an example of the not unified theses and its revision:

Mutual finds have grown rapidly in  Mutwal finds have grown rapidly in this
this country and offer advantages for  country becouse they offer advantages for
the small investor. the small mnesior,

The last, precise, means the wnter pose a clear statement, so the reader wll

have only one interpretation. Such thesis as "My home town is one of the most

interesting towns in the state™ denote a vague thesis statement since the word

12




interestimg means that the essay is “about” the hometown. McCrimmon (1967:24)
says, “Any student who intends to write “about™ a subject has not yet established his
purposes.”

Besides, to be precise, a thesis statement should not denote a figure of
speach, McCrimmon (1967:24) states: “Metaphors and similes can be vivid and
expressive within a composition, or even in a title, but in a thesis they can easily
hide a confusion that might be exposed in a more literal statement.”

The second function concerns with the way an opening paragraph opens or
attracts the reader. Fawcett and Sandberg (1984:245) state that an opening
paragraph should avoid using the words such as “I'm pgoing to discuss™ or “this
theme is about”™ Fawcett and Sandberg (1984:245-248) then descnbe that an
opening paragraph can begin the essay by employing one of these seven basic
methods below (the thesis statement is italicized):

Begin with a single-sentence thesis statement.

Final éxaminaiions showld be abolished,

Begin with a surprising fact or idea:

Milllon of law-abiding Americans are physically addicted to caffeine—and most of
them don 't even kmow i, Caffeine is a powerful central nervous system stimulant
with substantial addiction potential.  When deprived of their caffeine, addicts
experience often severe withdrawal symptoms, which may include: a throbbing
_htﬂ.daclw, disorientation, constipation, nausea slupgishness,  depression, and
irritability. As with other addictive drugs, heavy users develop a tolerance and
require higher doses 1o obtain the expected effect.

Tom Ferguson and Joo Graedan, “CaflTeine," Medical Self-Care




Begin with a rhetorical guestion:

Just what skills should an effective salesperson have?

Begin with a general idea and then focus on a speeific thesis statement:

Few Americans stay put for a lifetime. We move from town to city to suburb, from
high school to college in a different state, from a job in one region to a betier job
elsewhere, from the home where we raise our children to the home where we plan to
live in retirement.  With each move we are forever making new fiends, who become
part of our new life at that tine,

Margaret Mead and Rhonda Metraux, “On Friendship,” in 4 Wy af Seetrg

Begin with a contradiction:

Recently I've noticed a lot of articles and books sbout single women who've
decided to have a child. These women believe they are justified: they shouldn't have
to wait until they're married to make their lives complete. They believe that an extra
dose of love can compensate for a father's absence, and that a single women can
provide a better home for a child that can two people who are unhappily marred or
not involved with parenting. Despite their good infensions, | believe, single women
wha consider motherhood don 't understand how devastating the lack of o father's
presemce can be to a child

Priscilia Mondiek, Clamnour

Begin with a direct quotation:

“It i3 & complex fate to be a American,” Henry James observed, and the principal
discovery an American writer makes in Europe is just how complex this fate is.
American’s history, her aspirations, her peculiar mumphs, her even more peculiar
defeats, and her position in the world—yesterday and today—are all 0 profoundly
and stubbornly unique that the very world “American” remains a new, almost
completely undefined and extremely controversial proper noun. No one in the world
seems to know exactly what it describes. not even we motley millions who call
ourselves Americans,

James Baldwin, Nobody Knows My Name




Begin with an illustration:

All last week, fourth-grade teacher Jennifer McKee became a student again. For
six hours a day, she sat in front of a donated machine, trying to understand
instructions, asking questions, and making mistakes, Jennifer is just one af
thousands of teachers around the country who are learning fo use COMPUIEFS,

1.1.2.2 Connecting Faragraph
The chart of Oshima and Hogue (1991:77) clearly shows that the connecting

paragraphs are the body of the essay. According to the chart, the paragraph is what a
single paragraph is formed. It contains a topic sentence, supporting senténces, and
maybe a concluding sentence or transitional sentence. Thus, the details about the

paragraph can be seen on the following details about parts of paragraph:

Paris of a Paragraph according to Podis and Podis (1984)

Podis and Podis (1984:61) describe that a paragraph has “other desirable
features,” that is a clearly worded topic sentence that states the main idea and
prepares the reader for what the paragraph will going to discuss, and supporting
senfences that provide enough information for the main idea in order to develop the
paragraph fully,

A good topic sentence, Podis and Podis (1984:64) state: “Keep the topic
Stnience appropriately general; that is, abstract enough to include the 1dcas,
attitudes, or feelings that form the paragraph, but specific enough 1o include only

those ideas, attitudes, or feelings.” Compare the two topic sentences below:

15




My paragraph is about a friend of mine, Carol Phillips.

Carol Phillips is my best friend because she is trustworthy and dependable, ore
of the few close friends [ have.

Podis and Podis {1984:65) explain that the first topic sentence is too general, thus
too vague since it does not specify the discussion intended of the writer
consequently, the rest of paragraph can include many things (Carol Phillips's
hobhies, her educational background, or many related other things wath her). In
contrast, the second one is specific enough since it states only one particular quality
of the friend. It, of course, tells the reader clearly about the following discussion,
thus can function as a topic sentence appropriately.

Furthermore, a good topic sentence should avoid the inclusion of the words
several or few, Podis and Podis (1984:65) state: ™, . . if your paragraph discusses
four important considerations to keep in mind while serving a tennis ball, you should
say just that in the topic sentence: "When you are serving a tenmis ball, keep these
four important considerations in mind.” ™

Additionally, a topic sentence should be a signpost to the reader, as what
Podis and Podis (1984:66) say: “Its positive or negative phrasing will set up the
reader’s assumptions about what follows” They (1984:66) exemplify the topic
sentence about Carol Phillips. 1t has the words irustworthy, dependable, best friend,

and ciose that direct the reader for what is to come.
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Besides, Podis and Podis (1984:68) state that the sentence should be
grammatically complete concems with the function of the topic sentence to
introduce the main idea and the writer’s perspective.

Placing the topic sentence can be done in several ways. Podis and Podis
(1984:69-72) have six techniques in placing the topic sentence (the topic sentence is
italicized).

First, the topic-sentence-first technique, i.e., the topic sentence is stated first,
and then is explained or supported by the rest of paragraph, for example:

Institutional  advertising and product advertising are wo  differems
marketing approaches open (o manufactures. Institational advertising promotes the
company's organizational image, ideas, prestige, and possibly polinical position.
Product advertising, on the other hand, focuses directly on the product or service for
sale by the company. Unlike institutional advertising, which almost always broadly
stresses the whole company image, product advertising can focus on the product as
a whole or on one espect of the product.

Second, the topic-sentence-last technique; that is, the topic sentence is placed
on the last sentence. The paragraph above, with slight alteration, could have its topic
sentence by the techmique:

Institutional advertising promotes the company’s organizational image,
ideas, prestige, and possibly political position. Product . . .. Thus, instifutional
advertising and product adveriising are two clearly different marketing approaches
apen lo manufaciures.

Third, the topic sentence might also be stated on the second sentence of the

paragraph. In this case, the first sentence functions as a transition, it functions to

summarize the major point of the previous paragraphs and leads into the idea of the

paragraph. For example:




in Afganistan for the past two years. Fet the Communisis don'l seem o have
addressed ihese problems direcily. 1 asked Shanawaz Shanwany, the govemor of
Kahandar province, one of the largest in the country, what he thought his
government's number one problem was. "No problem,” he replied. "We are all
happy.” Then he reconsidered, and acknowledged that he does have a problem —
resisting  the imperialists who occasionally cross the border from Pakistan
{Shanawaz, thirty-cight, former army officer and party stalwart, had just become
governor of his third . . ).

Fourth, a paragraph might have no topic sentence at all (implied), for

example:;

The literacy rate is estimated at 10 percent, perhaps the world's lowest, and
that means the ability to read a simple signboard, not the works of Kierkegaard. At
a conservative minimum, 80 percent of the people live off the food they grow and
the animals they raise.

The paragraph has two sentences that have different subjects (sentence 1, literacy;
and sentence 2. agnculture). However, the two specific examples given support an
implied topic sentence, Podis and Podis {1984:71) say: "If a topic sentence were
included, the paragraph might read like this:

Afghanisian does nat enjoy even an adeguate standard af living, by modern
guidelimes. The literacy rate is estimated at 10 percent, perhaps the world's lowest,
and that means the ability to read a simple signboard, not the works of Kierkepaard.
At a conservative minimum, 30 percent of the people live off the food they grow
and the animals they raise.

Mext, parapraph might have a split topic sentence, that is, a topic sentence is
‘placed on the beginning and the end of the paragraph:

Cur American enthusiasm for competing in sports has overflowed into
marny other areas of our fives, We use the vernacular of sport as the metaphor to
describe our feelings about people and events. Phrases such as a whole new
ballgame, a winning sreak, Monday moming quarterback, he's &8 winner, she's a

great competitor, they're a bunch of losers, have become everyday catchalls, used in
politics, business, and even in the ans.  Fince Lombardi's famous maxim thea
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winning isn’t everything, I0's the only thing, rometimes seems fo have become our
mew golden rule. (Maeve Slavin, “Winning Is Everything . . . Or Is k7")

The last, a topic sentence can appear in the middle of the paragraph. The
paragraph below — quoted from the Time magazine — shows such a placement:

On the eve of Independence Day, which falls on September 15, the
President of Costa Rica traditionally lights a “Liberty Torch” in the old capital city
of Cartago and the next day addresses schoolchildren in the present capital of San
Jose. This year things did not work out foo well. At Cantago, President Rodrigo
Carazo Odio, 34, was shouted down when he tried to speak, and later discovered
that the air had been let out of his tires. At San Jose he did not even bother with the
customary oration. He quickly paraphrased the first verse of the country’s national
anthem (“Costa Ricans, remember that beneath the limpid blue of your skies, there
will always be work and peace™) and just as quickly sat down,

The supporting sentences. According to Podis and Podis (1984:76-80), a
paragraph should have enough concrete support to in order to rtesult a fully

developed paragraph. They pose an example of such paragraph, as follow:

Supertankers transporting olf from Alaska should not be allowed in Puger
Sound because any accident involving a huge tanker could devasiate the many
natural resources and recreational facilities that the sound provides. The ahsence
of the shellfish doe to an oil slick could wipe out industries which profit in clams,
oysters, shrimp, crab, and mussels. Many people would be left jobless, Moreaver,
animals that thrive solely on shellfish, like certain types of waterfowl, would slowly
disappear, thus disrupting the delicate ecological balance. Fish would suffer, too,
hurting industry and, again, disrupting the natural balance. Recreation, which
mitkes the Puget Sound area so popular, would cease to be. Beaches would be
ruined, swimming areas no longer clean, and pleasure boats damaged. The beauty
of the area would soon be destroyed. Even though  the Sound is the most logical
place to unload the oil, economically and geographically, and even though the
tankers must abide by strict safeguards, the safeguards are not flawless, and it
would take but one mistake 10 destroy a valuable namral asset.

Podis and Podis (1984:76) say that the writer should support the topic

sentence enough in order to convince the reader about the truth of the idea stated,
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and should demonstrate his or her command of the subject talked. In case that the

paragraph is not fully developed, it would be mush less effective as the following

paragraph;

Supertankers transporting oil from Alaska should not be allowed in Puget
Sound. There is too much danger of an accident, and this could upset the delicate
balance of nature. We would all suffer: industry, wildlife, and all the people who
live n the area would be dealt a devastating blow,

“This version merely states ideas; it does not attempt to support them,” thus Podis

and Podis (1984:77) say. Finally, they (1984:77) say:

“Keep in mind, too, that writers can construet sound paragraphs,
whose sentences all advance the main idea, in two ways: (1) All sentences
may relate directly to the topic sentence or implied topic sentence, or, (2)
Some sentences may relate to the ones immediately preceding them, and thus
relate indirectly to the topic sentence.”

They (1984:77) then give a paragraph that is clearly drawn the statement. a
paragraph in which sentence 2 through sentence 4 directly prove the topic sentence
(italicized), while the rest sentences directly support the idea of sentence 4, but they

strengthen the topic sentence (sentence 1):

(1) Biography has always been a demanding discipline. {2) “It is pethaps
as difficult to write a good life as to live one,” said Strachey. (3) A good biographer
should combine the skills of the novelist and the detective, and add to them the
patience and compassion of the priest. (4) Few people want their shortcomings
exposed (biography has added a new terror to death, complained one 18th century
writer), and they, or their heirs, often go to considerable trouble to hide them, (5)
Somerset Maugham asked his friends to destroy his letters; both Willa Cather and
Emest Hemingway inveighed against posthumous publication of theirs, (6) Charles
Dickens bumed thousands of letters while his sons roasted onions in their ashes, and
Henry James destroyed 40 years of comrespondence.  (7) Walt Whitman carefilly
tore pages out of his notebooks, aliered the sequence of his love poems so that no
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one could figure out to whom they were addressed, and wrote in code the initials of

his lovers, (Time)

Transitional sentence is the shift sentence between two paragraphs. Podis
and Podis (1984:93) state: “A transition can be any word, phrase, sentence, or
paragraph that clearly shows the reader how an idea relates te the one or ones which
precede 1t.”

Transitional sentence, actually, has been explained in the previous part
(placing the topic sentence). In the exemplified paragraph (about Afghanistan), the
first sentence “Poverty and il health are at the roots of the upheaval that has been
going on in Afghanistan for the past two years.™ denotes a transition from the
previous ideas to the idea of the paragraph. About the sentence, Podis and Podis
(1984:70) explain: “But we can easily see why the opening senience is needed if we
look at what comes before. It sums up a major point of several preceding paragraphs
and Jeads into the purpose of the paragraph quoted, functioning, therefore, as a

trarsilion,”

Parts of a Paragraph according to Oshima and Hogue (1991), (1997), Hogue
(1995), and Rude (1991)

Oshima and Hogue (1991:17-25) have more than two parts of a paragraph.

According to them (1991:17-25), there are three major structural pars of a

paragraph, that is, a topic senlence, supporting sentences, and a concluding sentence.
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A good topic sentence, Oshima and Hogue (1991:19) explain, has three
poinis to be considered: the sentence denotes a complete sentence—contains a
subject, a verb, and {usually) a complement; the sentence consists of both a fopic
and a controlling idea; and the sentence denotes the most general statement of the
paragraph. They (1991:23-27) add that the topic sentence should not contain any
specific detail; it states the main idea only, so it denotes the most general statement
of the paragraph.

Finally, Oshima and Hogue (1991:23-24) remind, a topic sentence should be
appropriately general in order to be a good topic sentence; from the sentence, the
reader will know the discussed matter of the paragraph exactly, and the writer still
has something to detail in the rest of the paragraph. Moreover, a topic sentence
should include the relevant ideas only, so the paragraph will still be unified.

A similar idea come from Oshima and Hogue other book (1997:71). They
state that a topic sentence requires two things: it is the most general statement of the
paragraph, and it is a complete sentence (contains a subject, a verb, and a controlling
idea). According to them (1997:72), the controlling idea is stated as the main point
or feeling about the subject, and it controls the writer in writing the paragraph, for

‘example:

Subject Controlling Idea
River rafting is a challenging sport with important regquirements.
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Additionally, concerns with stating the main idea, Rude (1991:288) says:
“The main idea should appear in the structural core of the sentence. The structural
core includes the subject and verb of the independent clause™ For example:
In the twentieth century, the rise in the cancer death rate paraileled the advances
in technology.
Moreover, Rude (1991: 229) states: “Sentences that open with the words
"there are’ or ‘it is’ often waste the core sentence on a simple declaration. As a
result, the main idea of the sentence may be buried in a dependent clause™
“Furthermore,” she (1991: 229) adds, “such openers delay the significant part of the
sentence.” For example, the sentence does not contain the key idea in the key
structure rather that the more efficient second sentence (revised version):

it is aften the case that a herniated disc ruptures under stress.

Ciften, a hermiared disc ruptures . .

However, Rude (1991:229) says that this fact does not occur on the expletive
“there are™ or “it is" if “exist” can replace for the verb. For example, the sentence
“There are three reasons for this problem” has an alternative “Three problem exist
‘for this problem:™ and it has a purpose to prepare the reader to hear about the three
reasons.

In placing the topic sentence, Oshima and Hogue (1991:20) have three

positions to be employed. They ( 1991:20) state: “The topic sentence may be the
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first or last sentence in a paragraph. The topic sentence may also be the first and last
sentence of the paragraph — sandwich-style’.

The supporting sentences occur in the middle of the paragraph, as Hogue
(1995:109) states: “The middle sentences of a paragraph are the supporting
sentences.” About the sentences, Oshima and Hogue (1991:17) say, = . . they
explain the fopic sentence by giving reasons, examples, facts, statistics, and
quotations.”  Oshima and Hogue (1991:65) add: “Support Your topic sentence by
using specific and factual details,”

The concluding sentence is the last part of a paragraph. About the sentence,
Oshima and Hogue (1991:25) state:

“A concluding sentence i= not absolutely necessary; in fact, a

concluding sentence is not customary for every paragraph in a

multiparagraph essay, However, for single paragraphs, especially long ones,

a concluding sentence is helpful to the reader because it signals the end of

the paragraph and because it is a reminder of the important points.™

According to them (1991:25), the sentence has three main functions, that is,
to signals the end of the paragraph, to summarize the paragraph important point, and
to provide a final comment on the topic and to remind the reader about the most

_important point of the paragraph. The sentence can he introduced by the end-of-
paragraph signals (Oshima and Hogue,1991:26) such as finally, in conclusion, in

summary, therefore, thus, as a result, and many more.
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2.1.2.3 Transitional Paragraph

Concerns with the eccurrence of transitional paragraph in the essay, Reinking
and Hart {1986:172) say: “In the midst of a lengthy essay, you may need a short
paragraph that announces a shift from one group of ideas to another.”

In shifting the ideas, the paragraph might employ several ways.  According
to Reinking and Hart, “Transitional paragraphs summarize previously explained
ideas, repeat the thesis, or point to ideas that follow,” (1986:172). They (1986:172)
then exemplify one such paragraph. The paragraph discusses about Joey, a young
boy who has turned into a kind of human machine. The paragraph shifts the

delusions of the boy (the previous paragraphs idea) to the fears that caused the

delusions (the next paragraphs idea).

What deep-seated fears and needs underlay Joey's delusional sysiem? We
were long in finding out, for Joey's preventions effectively concealed the secret of
his autistic behavior, In the meantime we dealt with his peripheral problems one by
one.

Bruno Bettelheim, “Joey: ‘A Mechanical Boy™ ™

2.1.2.4 Concluding Paragraph

Concluding Paragraph According to Fawcett and Sandberg (1984)
According to Fawcett and Sandberg (1984:248), “A conclusion [sic/] signals
the end of the essay and leaves the reader with a final thought.” It also should not

end the paper with “as [ said in the beginning,” and not overused “in conclusion” or
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“in summary,” as Fawcett and Sandberg (1 984:249) say; “Don’t end by saying you
are poing to end; just end!™ Thus, Fawcett and Sandberg (1984:249) pose three
ways to conclude an essay, as follow:

o find with a call to action. “The call to action says that, in view of the
facts and ideas presented in the ecsay, the reader should do something,”
(1984:249).

b. fod with o finad point, The way can indicate that all previous ideas in the
previous paragraph have been leading up to this point.

c. End with o question. Such way leave something to think for the reader.
Concluding Paragraph According fo Reinking and Hart (1 984)

Reinking and Har (1986:172) state; “A Conclusion rounds out & paper
and signals that the discussion has been completed.™ However, they (1986:172)
add, a concluding paragraph might unnecessary to be composed in separated
paragraph. A marrative and descriptive writing, for example, generally end when
the story it is finished or the impression is concluded. According to them
(1986:172-173), a conclusion is benefit for many essays since it draw a final
poinl in the end of the paper.

A concluding paragraph should not be very long, as what Reinking and
Hari {1986:173) state; “Most short essays have single-paragraph conclusions;

longer papers may require a two- or three-paragraph wrap up.” The following
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eight types of concluding paragraph are those that they (1986:173-173) has
posed:

Restatement of the thesis, The paragraph exemplifies below reasserts the thesis
of an essay quoted in the Reinking and Hart's book; the thesis is “a mood of
antisocial negativism 15 creeping through the structure of American life,

corroding our ideals, and suffocating the hopes of poor people and minorities,”

There 15 room for honest differences about each of these key issues, but the
new negativism’s overt greed and the implicit racism of its loud “No” to minority
aspirations indicate that this is a poisonous movement that denies the morel ideals
and humane values that characterize the best in America’s heritage.

Vemon E. Jordan, Jr., “The New Negativism™

A summary. 1t restates the main points of the essay.

There are, of course, many other arguments against capital punishrent,
including its high cost and its failure to deter crime. But | believe the most
impertant points against the death penalty are the possibility of executing an
innocent man, the discriminatory manner in which it is applied, and the barbaric
methods of carrying it out. In my opinion, capital punishment is, in effect,
premeditated murder by society as a whole. As the old saying goes, two wrongs
don"t make a right.

Diane Trathen

A question, 1t often makes the reader think further about the topic.
Aren't those gifts enough? Why asks running for benefits that are plainly

beyond its capacity to bettow?
James Fixx, “What Runnijh Cant Do For You™

A quotation. “A quotation can capture the essence of your thought and end the

essay with authority,” (Reinking and Hart, 1986:174),
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“We had no idea of the emotional invelvement and the commitment of
these women, “ Richard says. “Suddenly a constituency arose. Suddenly there arc
thousands and thousands of women who don’t care about your moral position or
mine—they want a baby.™

David Zimmerman, “Are Test-Tube Babies the Answer
for the Childless™

fronic Twist or Surprising Observation. Likewise a concluding paragraph wiath a
guestion, it makes the reader think further about the topic.

Thus, a stark contrast exists between the two cultures of [4th Street, which
appears to be like as sarthworm, with half of its body crushed by poverty, but the
other half still alive, wnggling in wealth. The two are alike only in that each
communicates little with other, becanse of the wide disparity between the lives of
the people and the conditions of the environments. The devastating irony on the
situation on 14th street lies in fact that only ten blocks away sit the governmental
institutions that could alleviate the poverty—the Senate, then Houose of
Representatives, and the White House.

Student unknown

Clever or Lighthearted Ending. “The writer, capitalizing on the essay’s topic,
ends by exaggerating the fault being criticized,” (Reinking and Hart, 1986:174).

Because using clichés is as easy as falling of a log, it goes without saying
that it would be duck soup 1o continue in this vein till the hell freezes over,
However, since that would be camying coals to Newcastle, lets rng down the
curtain and bid adiew to the fair topic of the cliché. (Mo use beating a dead horse.)

Student unknown

Fersonal Challenge. It often persuades the reader to take an action,

And therein lies the challenge. You can’t merely puff hard for a few days
and then revert to the Lary Boy recliner, smugly thinking that you're “in shape "
You must sweat and strain and puff regularly, week in and week out. They're your
muscles, your lungs, your heart. The only caretaker they have is you

Monica Duwall
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Hope or Recommendation, Tt can restate the essay’s points or prompt an action

to solute the problem.

Periodically my pilot and I climb into our sircraft and head out over the
Minnesota wilderness, following a succession of elecironic beeps that lead to some
of the last remaining wolves in the lower 48 states. We hope that the data we
collect will provide a better understanding of the wolf. 'We especially hope that our
work will help guide authorities into & management program that will insure the
perpetuation of the species in the last vestiges of its former rang=,

L. David Mech, *“Where Can the Wolves Survive?™

2.1.3 Paragraph Unity

Unity is one of the important elements of a good paragraph, (Oshima and
Hogue, 1991:29). Uni- is & Latin prefix meaning “onc. Thus, in relating to the
paragraph, unity means a paragraph develops only one main idea, and all the
supporting sentences directly prove the main idea, (Oshima and Hogue, 1991:29).

The statement above shows that Oshima and Hogue (1991:29} interpret
“paragraph unity™ in two major parts, the first is the paragraph has one main idea
only, and the second is all the supporting sentences directly develop the main idea.
They then explain, for example if someone writes a paragraph about advantages of a
college education, he or she should discuss only the advantages, and should not
-discuss the disadvantages.

However, the paragraph can develop two or three aspects of the same idea "if
they are closely related each other,” (Oshima and Hogue, 1991:29). For instance,

they (1991:29) exemplify, “better job” and “better salary™ are two related
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advantages that are possibly to be discussed in one paragraph, but “better job™ and
“hetter knowledge about the world” are two unrelated advantages that cannol be
discussed in one paragraph. Moreover, all the supporting sentences should directly
develop the main idea. For example, a paragraph about high cost college tuition can
<tate that inflation is one factor, but cannot write some sentence about “the inflation™
because the sentences will be "off the topic™ and the paragraph will not be unified.

The same idea come from Podis and Podis (1984:60). They say that the
unified paragraph means the paragraph contains one main idea. They ( 1984:60) then
exemplify a paragraph that contains such term:

In public architecture, the symbolic is essemtial, While modem architecture
does not allow the frills and follies of gold-gilded chambers, nevertheless, the country
courthouse, the city hall, and even the municipal office building all must be somehow
larger than life if they are to impress upon the public the power and authonty of
government. Minimal budpets often work against such maximal intensions; thus every
clement in & design no metter how mundane or “ordinary” must be manipulated to
contribute symbolic content. (Daralice Donkevoet Boles, "Court Curves")

The paragraph is unified since it is controlled from the beginning to the end by a
single idea, that is, “Public buildings represent governmental authority.”

Reinking and Hart (1986:156) apparently say the same thing. They
(1986:156) say, “The sentences in a unified paragraph follow the trail blazed by the
'tupi-: sentence, stated or implied.™ They (1986:156) then exemplify two paragraphs,
the first one lacks of unity, and the second stays on the track:

Th:. psychiatric nurse deals with dangerous mental patients, A pathological
personality does not know right from wrong. The behavior of patients may be violent,
angry, or normal. The new psychiatric wing of the hospital has been open two months.
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The paragraph is not unified since its sentences, actually, expresses its own idea:

Job of the psychiatric nurse

Definition of a pathological personality
Behavior of patients

History of the new psychiatric wing

..h..:...l-‘h.'l-_-

The psychiatric nurse deals with dangerous mental patients, pathological
personalities who may explode into violence at any moment. For this reason, the nurse
must remain on guard at all imes. When a patient displays anger or violence, she
cannot respond in kind but must instcad show tolerance and understanding
Furthermore, she must be able to recognize attempts &t deception.  Somelimes a
mentally ill person, just prior to launching an artack, will act in a completely normal way
in order to deceive the intended victim. The nurse must recognize this behavior and be

alert for any possible assault.
Pogay Feltman

In contrast, the paragraph has one central idea; it develops the idea of the essential
characteristic of a psychiatric nurse. The first sentence states the main idea, and all

rest the sentences of the paragraph directly prove it

12.1.4 Coherence of Paragraph

Coherence according fo McCrimmon (1967}

McCrimmeon (1967:120) says that cohere means hold together. He (1967:120)
explains: “A parapraph is said to have coherence when its sentences are woven together
or flow into each other, [T a paragraph is coherent, the reader moves easily from one

sentence 1o the next without feeling that there are gaps in the thought, puzzling jumps, or
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points not made.” He (1967:120) then adds that the incoherent paragraph will makes the
reader feel that he or she is reading a proup of scparate statements rather than an
integrated idea

A paragraph may be incoherent though it is unified. McCrimmon (1967:122)

exemplifics such paragraph as the following:

(1] 1 was accepted and started work. [2] My experience had been derived

chiefly from books. [3] I was not prepared for the difficult period of adjustment, [4] 1

soon became discouraged with myself and so dissarisfied with my job that [ was on the

point of quitting. [5] My employer must have sensed this, [5] He called me into his

office and talked to me about the duties of my position and the opportunities for

advancement. [7] 1 realize that there was nothing wrong with me or the job and |
" decided to stay.

As what McCrimmon (1967:122) says: “This paragraph is fairly complete, it is unified,
its development is orderly, yet it is a poor paragraph.” The case happens as the
consequent of none link between the sentences. The following altered one will be better
since it uses transitions to flow the sentence smoothly from one to another:

I was accepted, and started to work, Limtif that time my experience had been
denived chiefly from books, and unfortunately those books had not prepared me for the
difficult period of adjustment thar every imexperienced secrelary must foce in a new
position. Conseguenily | soon became so discouraped with myself and so dissatisfied
with the job that I was on the point of quitting. J think my employer must have sensed
this, for he called me into his office and talked to me about both the duties of my
posiion and the opportunities it offered for advancement Thar ialk heiped me
considerably. From then on, | realize that there was nothing wrong with me or the job
that experience could not eure, and | decided to stay,

To make the sentences in a paragraph cohere each other, McCrimmon
(1967:122-127) poses two ways, that is, transition to fill the gap in thoughts, and

transition to continue the statements:
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Transition through Continuity of Thought. This device concerns with the way the writer
think about the paragraph and composing it. A writer should think about a paragraph as
a unit that develops a single topic and thus writes it at a time. McCrimmon (1967:122)
says: “Most incoherent passages are a result of thinking in single sentences rather than
whole paragraph.™ In this case, a writer creates a paragraph by writing one sentence,
and then stop to think in a minute or two, then writes the second sentence: so forth until
the paragraph finish. He (1967:123) adds that the writer who writes in such way will has
no continuity of thought between the sentences of the paragraph, and leaves a gap in his

writing.

Transition through Connecting Words and Phrases.

(1) Related Sentence Patterns (McCrimmon, 1967:123-124). The paragraph created has
& series of sentences that use consistent grammatical form. The elements that have to be
consistent here are the subject and sentence structure. Every sentence, of course, can
have changed subject as long as the changed does not destroy the coherence of the
sentences. The following paragraph illustrates how the parallelism holds all the

sentences together:
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Topic senfence This failure to see the over-all pattern is also true of the first new

Clarifying weeks in college. Then everything is so new that we are aware only
sidiemint of individual experiences, not of the pattemn of these experiences. We

move into a new home, live with strangers, try to find out our way
Series af around an unfamiliar campus, make decisions we never had to make

predicates witha  before, plan academic programs we do not understand, go thmu!;h 8

common subject,  repistration process that baffles and frustrates us at every step, listen

“we " to lectures which seemed logical as they move from one sentence o
the next but defy reconstruction from our notes, or struggle with
assignments which seemed clear when announced but grow
increasingly vague as we work on them. In all these activities we lack

Restatentent of of sense of relationship; we do not see how things fit together; so for a

fapic seniemce few days or a few weeks we live in a world of unrelated events to
which we cannot give any cohesive shape.

{2) Pronoun Reference (McCrimmen, 1967:125). Using pronoun avoid the paragraph

from monotonous repetitive subject, for example:

There's more o & I:rlueja'.:.-' than any other creature. He hii_gg_t_____mm;_f_liﬂd& and
more different kinds of feelings that other creatures; and, mind vou whatevecygs bluejay
feels, he can put into language.'” [sic/].

{3} Transitional Markers (MeCrimmon, 1967:125-127). They are words or phrases that
function to clarify the relationship between clauses or sentences in the paragraph. The
commonest ones are called simple connectives such as and, or, nor, but, for, The others
are called transitional connectives, and may be classified as follows:

1. Tointroduce an illustration: thus, for example, for instance, to illustrate.
‘2. To add another phase of the same idea: secondly, in the second place, nexi,
moreover, in addition, similarly, again, also, finally,
3. To point a contrast or qualification: on rhe other hand, nevertheless, despite this

Suact, on the contrary, still, hawever.
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4. To indicate & conclusion or result: therefore, in conclusion, fo sum up,
consequently, as a result, accordingly, in other words.

Coherence according to Reinking and Hart (1986) and Keraf (2001)

According to Reinking and Hart (1986:162): “Coherence writing flow smoothly
and easily from sentence to sentence and paragraph to paragraph, making clear the
relationships among ideas and thus allowing the reader to grasp connections.” They
(1986:163-166) then describes that coherence in both within and between paragraphs

could be achieved by:

I. Comnecting Words and Phrases. Such transitions function to clarify the
relationship between the sentences. Repeated Key Word. This way helps the
reader in seeing the relation berween the elements of the writing, especially the
words that convey the main idea.

2. Pronouns and Demonstrative adjectives. Pronouns refer to the nouns in the
previous sentences or appear early in the sentences. Pronouns and their nouns
avoid monotony and support clarity.

3. Parallelism. The way employs the repeated grammatical form to generate the
equivalent ideas. It functions to give continuity and to add rhythm and balance
to the writing.

1.1 Relevant Research
One previous research about the unity of paragraph is done by Guntur (1994),
The object of the study is the proposal of 52 students of English Department Hasanuddin

University,
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From the 38 paragraphs sampled, there are 8 paragraphs that has no unity,
According to Guntur (1994:68): *. . . they are sometimes fail applying the criteria of
paragraph unity such putting more than one ideas (main idea) in one paragraph, and also
placing another topics which is scemingly related ideas one another, but interrupting the
ceniral idea or controlling idea.”

The following table shows the distributions of paragraph formation that do not

show unity:

Total of

SEQUENCE OF PROPOSAL Year of Taoital of Paragraph
TITLES Seminar Paragraph That Do Not

Show Uniry

M.

I, |Emor Analysis On  Writing
Composition: A case Stady at
English  Conversaion  center
{E-C.C) Ujung Pandang

1990 9 2

2. | Code Swiiching Among Non
English Speaker & PT. Inco 1980 9 |
Soroako: A case Study.

3. | The Analysis of Plot and Setting in
"D H.Lawrence's Sons and
Lovers™ and “The Odor of 990 19 2
Chrysanthemum":  Comparative
Study

4, “Conflict in D.H.Lawrence's Shart

¢ | Sigemg® 195} 11 2
5. |The Production of English
S-agnmmfmj Phonemes by 1990 10 1
[ndonesian Learners According to
The Level of Education

|

Total of Paragraph = 58 8

36




1.3 Analytical Framework
2.3.1 Paragraph

From the six definition quoted in the previous part of concepts and theories,
generally, a paragraph is defined as a group of related sentences that is unified by an
idea (a controlling idea).

1.3.1 Types of Paragraph
1.3.2.1 The Opening paragraph

This framework based on Podis, Joanne M. Podis {1984), McCrimmon
(1967), and Fawcett and Sandberg {1934,

The opening paragraph or introduction has two functions:
1. Tells the reader what central idea in which the rest of paper is going to
discuss by its thesis statement.
2. Aftracts the reader enough in order to continue reading the paper.

In telling the essay’s topic, the thesis statement should be resiricted, unified,
and precise. Restricted means the writer limits the subject discussed in one specific
arca (the subject can be detailed in the available space), Unified means the writer
Idjscusses one dominant idea. The last, precise, means the writer poses a clear
stalement, so the reader will have only one interpretation,

In attracting the reader, an opening paragraph should avoid the using of “T'm

Eoing to discuss™ or “this theme is about” because the writer need not to tell the

37




reader that he or she is about to begin. On the other hand, such paragraph has seven

basic methods to be employed:

Begin with a single-sentence thesis statement

Begin with an illustration

Begin with a rhetorical question

Begin with & surprising fact or idea

Begin with a contradiction

Begin with a general idea and then focus on a specific thesis statement
Begin with a direct quotation

cac S Bl S LR

Concerning that the sample of the study is paragraphs from short essays, the
length of the opening paragraph will be basic on idea of Podis, Joanne M. Podis
(1984) who stated: “For a short essay, a sentence of two may likewise be adequate;
for a longer paper, you may need a paragraph or more. Keep in mind, however, that
an introduction that is too long can distract from the essay as a whole,” (1984:169).
Thus, each the opening paragraphs sampled should be a brief paragraph, or at least,
no more than one paragraph.

23.2.2 Connecting paragraph

The analytical framework for the connecting paragraph is based on the
.concepts and theories of Podis, Joanne M. Podis (1984), Oshima and Hogue (1991),
Rude (1991), and Keraf (2001),

The connecting paragraphs are the body of the essay. They occur between
the opening paragraph and the concluding paragraph. It contains a topic sentence,

supporting sentences, and maybe a concluding sentence or transitional sentence
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Topic Sentence. The topic sentence is the most significant sentence in the
paragraph. It tells the reader about the idea that the paragraph is going to discuss.
Besides, it also states or implies the perspective of the writer's view on his or her
subject.

A Good Topic Sentence. A good topic senwence should fulfill the terms following:

I. It is appropriately general.
It is the most general statement of the paragraph.
It has no vague word such as “several” or “few.”
It becomes signpost for the reader.
It is complete, that is, consists of a subject, a verb, &nd a controlling idea, The
controlling idea functions to limit or control the discussion of the topic o a
specific area that is available to be detailed in a space of a single paragraph.
6. It has the main idea in the core of the sentence.
It only includes the related ideas.

woE e

Placing the Topic Sentence. Topic sentence can be placed in six position:

I. In the first sentence of the paragraph.

. In the last sentence of the paragraph.

3. In the sscond sentence of the paragraph. Such technique especially for a
paragraph with a transitional sentence (its first sentence denotes a transition).

. Implied (especially in narrative and descriptive paragraph).

In the first and the last sentences of the paragraph ("sandwich style").

In the middle of the paragraph.

Tt

T S

Supporting Sentences. The sentence functions to detail the main idea stated on the
topic sentence. They should detail the idea by something convincing, so the reader

will meet a reliable thing The supporting sentences should detail the idea
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concretely, so the reader will not read a series of sentences that merely state the main
idea. Those that can give concrete details are illustrative incidents, statistics, and
quotations,
Concluding Sentence. The sentence is not customary for every multiparagraph
essay. It is used for introducing the end of the paragraph, summarizing the
paragraph important points, providing a final comment and reminding the most
important point of the paragraph to the reader.
Transitional Sentence. Such sentence shifts the previous ideas to the idea of the
paragraph to where it attached. It functions to cohere the idea between the
paragraphs in the essay. It, of course, denotes the first sentence of the paragraph.
2.3.2.3 Transitional paragraph

The framework of this paragraph based on Reinking and Hart (1986). According

to him, in shifting the ideas, the paragraph might summarize previously

explained ideas, repeat the thesis, or point to the following ideas.
23214 Concluding paragraph

This framework based on concepts and theones of Podis, Joanne M. Podis
(1984), Fawcett and Sandberg {(1984), and Reinking and Hart (1986). According to
them, the paragraph functions to complete the idea detailed in the paper. It signals
the end of the paper and leaves a final thought for the reader.
The paragraph can end the essay by three methods: end with a call to action,

end with a final point, and end with a question. However, it should not end the
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paper by saying “as I said in the beginning,” and not overused “in conclusion™ or “in
SUMMmAary.”
The paragraph also can end the essay by seven ways:

Restatement of the thesis,

A summary.

A quotation,

Ironic Twist or Surprising Observation.
Claver or Lighthearted Ending,
Personal Challenge.

Hope or Recommendation,

e S . T

Whatever the way it ends an essay, one important to note that the paragraph should
be as brief as possible.
1.3.3 The Unity of Paragraph

Concerns with the unity of paragraph, the three writers, Oshima and Hogue
(1991}, Podis, Joanne M. Podis (1984), and Reinking and Hart (1986), generally
conveyed one similar idea. From them, it can be conclude that the unity of
paragraph means the paragraph develop only one main idea, a single idea in which
all the sentences of the paragraph discuss.

234 Coherence

Form the three experts; the framework is based on the combination of
concept and theory of McCrimmon (1967) that is completed by concept and theories

of Reinking and Hart (1986),
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Coherence in the paragraph med45ans all the sentences move smoothly from
one io another. There are no gaps in thought, sudden jumps, or points not made. A
coherence paragraph makes the reader feel that he or she is reading a group of
senlences that has one integral idea.

Additionally, a paragraph may be incoherent though it is unified because
coherence concemns with the relation or connection among the sentences in the
peragraph. All the sentences might say about one thing though they have no clear
connection between one to another.

To achieved coherence, the wrter can use these two devices: using
transitions to fill the gap in thoughts and to continue the statements. Indeed, to
continue the statement, McCrimmon (1967) has three ways, that is, using related
sentence pattems—Reinking and Hart used the term “parallelism,” pronoun
reference, and transitional markers. However, the study only concerns with the
poured idea, it does not concerns with the grammatical problems occurred,
Therefore, using related sentence pattern will not be the framework in the study.

In short, to be coherent, a paragraph should:

1. Continue in thought.
2. Continue in statement:
a. Using pronoun reference and demonstrative adjectives appropriately.

b. Using transitional marker appropriately.
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CHAPTER 111

METHODOLOGY

3.1 Nature of the Study

The presented study is qualitative descriptive, which mainly relies on a content-
based analysis. The study aims to find out the students’ capability in producing a good
writing; specifically, the study observes the students’ capability in writing a unified
paragraph. The study serves the data, then analyzes and interprels it, in siriving to find

the concrete condition of the capability and the way to solute the low one.

3.2 Population and Sample

The population of the study is the proposal research of the 51 students of English
Department Hasanuddin University, and the sample is the paragraphs of the proposals.
321 Population

The population is 30 proposals written by students of English Department,
Hasanuddin University, batch 1998-2000. The proposals are the final assignment of the
Seminar Praskripsi class carried out on December 2003,
322 Sample

" From the population, 30 paragraphs arc drawn as the sample of the study. The

sample drawn evenly distributed among the three types of paragraph, that is, the opening

paragraph, the connecting paragraph, and the concluding paragraph. The sample is
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drawn from the background of the proposals with considers that the background part is
usually developed by a short essay, in which the types of paragraph can be found there.
The sampling uses proportional sampling technique. The technique is used with
considering the length and legibility of the paragraphs; not all the paragraphs can be
analyzed because spme are too short even consist of a sentence, and some are ineligible.

By the technique, one paragraph is drawn from each proposal, with details as follow:

Population Samples
Types of Paragraph : al) )
Opening Paragraph 10 10
Connecting Paragraph 10 10
Concluding Paragraph 10 10
Total 1 30 30

3.3 Collection of Data

Taking out directly one paragraph out of each thirty proposals collects the data.
The data, as mentioned earlier, are taken from the proposals’ background, and evenly
distlributed among the three types of paragraph (the opening paragraph, the connecting
paragraph, and the concluding paragraph). The following tables describe the collection
of the data: table 1 lists the title of proposals in which their opening paragraph are

collected as the data: table 2 lists the title of proposals from where the data of the
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connecting paragraphs are collected; and table 3 lists the title of proposals from where

the data of concluding paragraphs are collected:

Table 1. The Opening Paragraph

No. | Title of Proposal Total Paragraph
1. | Modality on Business Letter 5
2. | The Psycological Analysis of Jerry in Play The 1
Zow Story™ by Edward Albee
3. | Ellipsis Analysis in Look Back In Anger by John 5
Osborn
4. | The Use of Elliptical Sentence in High Life 10
Advertising
5. | Kesalahan dalam Penggunaan Present Continous 2

bagi Siswa SLTP

6. | Use of Ellipsis in Drama “Hedda Gabler” by 3
Hennck Ibsen

7. | An Analysis Of Ungrammatical Usage In Eugene 4
O'Neil's “Desire Under The Elms"

8. | Interpersonal Function in Eugene O'Neil's “Desire 4
Under The Elms "

9. | Phsyco Analysis in “And Then There Were None™ 2

'| by Agatha Christie
10. | Students” Ability in Using Present Perfect Tense 3

(A Case Study at Briton English Education)
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Table 2. The Connecting Paragraph

“Oliver Twist™ By Charles Dickens

—— I Total Sample
Ne. itle of Proposa Para
Paragraph ( Pag ‘5:5&
1. | Women Status in Jane Austen’s “Pride And 7 2
Prefudice™
2. | The Gender Stereotyping in British Society & 3
Reflected in George Bernard Shaw's Play Adrs.
Warren s Profession
3. | The Bimingham Model in Junior 4 2
{Intermediate) Levels OF SSEI-M: A Discourse
Analysis
4. | Underlying Force Analysis on Bernard Shaw's 11 5
Pygmalion
5. | Penggunaan Ellipsis dalam Novel Bleak House 5 3
Karya Charles Dickens
6. | The Victim of Prejudice in Novel “Light In 16 6
August” By William Faulknes
1. | The Birmingham School of Discourse Analysis 4 2
in Conversation Class at LBPP-LIA Makassar
8. | kemampuan Membaca dan Menjawab Teks 3 2
Bahasa Inggnis Siswa Man Model Makassar
Eelas 11T Jurusan Bahasa (Studi Kasus)
9. | Sense Properties in The Pleasure Reading Book 3 2
10. | The Analysis of Cohesive Devices In Comic 10 5
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Table 3. The Concluding Paragraph

Na, Title of Proposal Total Paragraph
1 | Ellipsis in Drama Betrayal by Harold Pinter 2
2 | Transition Signals in The Article Of The Jakarta 3
Post Daily

3 | The Beneficial Backwash of English Test 6
Techniques Used By LBPP-LIA

4 | Paragraph Unity in The Jakarta Post Articles 2

5 | The Interpersonal Function Analysis In Eupene &
O'neill's “Long Day's Journey Into Night™: A
Systemic Functional Grammar Perspective

6 | The Implicature in “The Death of Salesman™ 2

7 | Expenential Meanings In “Immorial”, by Glen 3
Dower (A Discourse Analysis)

8 | Tumn-Taking Mechanism In LeRoi Jones® The 4
Dutchman

9 | Unsur-Unsur Psikologi dalam Novel “Wuthering 4
Heights™ Karya Emily Bronte

10 | Analysis of Ideational Function in Short Story 5
“Clay™ Written by James Joyee
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3.4 Method of Analyzing Data

Descriptive and qualitative methods are applied in analyzing data. Descriplive
method is applied to describe the unity and coherence in each paragraph, and the
qualitative method is applied to analyze the quality of the paragraph.

By the two methods, three procedures are applied to achieve the objectives of
study:

I. reading and observing the unity and coherence of the paragraphs;

2. classifying and the paragraphs whether they contain unity and coherence or

not;

3. interpreting the analysis result clearly.

48




CHAPTER IV

ANALYSIS OF DATA

The study focuses on the idea in the paragraph. Therefore, the analysis only
focuses on the unity of the paragraphs sampled. However, the analysis also runs on
the coherence of the paragraph. The study observes the two terms based on the
analytical framework explained in the chapter IL

The unity on the paragraph means one paragraph in which all its supporting
sentences directly prove one main idea. Except the paragraph transition and a
descriptive or narrative essay, the term wnify should occur in all the types of
paragraph, that is, the opening paragraph, the connecting paragraph, and the
concluding paragraph.

The study also analyzes the coherence on the paragraph. Coherence on the
paragraph means all the sentences flow smoothly from one to the other. Unlike the
unity, this term should occur in all the types of paragraph, included the transitional
paragraph.

However, the study does not analyze the element of coherence completely.
The analysis of coherence only concerns with the coherence through continuity of
thought, transition signal, key noun repetition, referning expression, and consistent

pronoun. The analysis does not concern with the coherence through parallelism in
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grammatical form. This case considers the fact that the students are non-native
speaker, so the errors in grammar do not mean that they are incapable o wrile a
unified paragraph. Again, the study only focuses on the idea in the paragraph.

Additionally, the study neglects the analysis of sentence error or faulty
punctuation and mechanics existed in the paragraph. However, it still talks about
such cases as long as they have relation to the case of paragraph unity.

Since the data evenly distributed among the three types of paragraph, the
analysis consists of three parts, that is, the opening paragraph, the connecting
paragraph, and the concluding paragraph analysis. The analysis observes how the
unity and coherence of those paragraphs with considers their types,

The opening paragraph analysis classifies whether the 10 paragraphs sampled
consist good thesis statements that state one dominant idea (of the entire essay), and
other attracting sentences. The analysis also observes the whole sentences in the
paragraph whether they belongs to the paragraph or not, and whether they relate to
each other or not.

Mext, the connecting paragraph analysis ohserves whether the 10 paragraphs
sampled have good topic sentence and all the supporting sentences directly prove the
main idea or not. Of course, the analysis also concerns with whether all the

sentences in each paragraph flow smoothly from one to another.

50




The last analysis observes whether each of the 10 concluding paragraphs
sampled conlains one major point that draws the unity of the paragraph or not. It
also observes how the sentences in the paragraph cohere each other.

In the study, the analysis treats each of the 30 paragraphs sampled as one
paragraph, and not as the part of an essay. The analysis does not observe whether
they are appropriate in completing their essay or not. However, the analysis still
considers all the possibilities according to their position. For example, if the
paragraph denotes the second paragraph of an essay, and it does not indicate a strong
connecting paragraph, it will be analyzed from both functions whether it denotes a
connecting paragraph or still denotes the opening paragraph of the essay. The
analysis also still considers the possibilities function of the sentence such as a
transition of the paragraph.

Thus, the analysis runs on the 30 paragraphs sampled as follows:
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4.1 The Opening Paragraph

4.1.1

) oo T i 11 ael h | B

interpersonal meaning.(1) There always exchange message, demanding and giving
information or something (goods and services) as Halliday said (1985: 68

“The most fundamental types of speech role, which lie behind afl I'The mone
specific types that we may eventually be able to recognize, are just two: {i} giving,

and (i) demanding. Either the speaker is giving something to the listener (a piece of

infarmation, for example) or he is demanding something from him. Even these

slementary categories already involve complex notion: giving means “inviting to

receive’, and demanding means ‘inviting to give".” (2)

Analysis:

The opening paragraph is developed by two sentences only. Sentence |
funclions as the thesis statement of the paragraph, and sentence 2 might function as
further support to the thesis. However, it is undeniable that the two sentences have
unclear relation between one to another.

Actually, the thesis statement of the paragraph is hard to be decided because the
two sentences, which develop the paragraph, do not clearly related to each other.
Unclear relation between the two sentences makes the paragraph has a vague central
idea; it is unclear whether the main idea 15 stated on sentence 1 or sentence 2. However,

by considering that sentence 2 contains a direct quotation, so it should not be a thesis;

séntence 1 is more acceptable to be the thesis statement than sentence 2.

" Biudent's proposal, Hmih".'rf ot Busivess Leiter (Makassar, 2003). Thesis stalement is
underlined, and semences are numbered. The rest are quoted as the original version.
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Sentence | cannot function as a good thesis stalement because, as a matter of
fact, it seems 1o be developed by two sentences and even two ideas. It has no word o
combine the two parts, and thus should be divided as follow:

1. When we use language there always interaction between the speaker and the
hearer,

2. In the interaction not only express the experiential meaning but also the
interpersonal meaning,

Actually, the first and the second pans are closely related each other. The first
talks about the interaction that happens when language is used, while the second talks
about the meanings expressed by the interaction. However, the sentence should be
revised lo correct the error existed,

In order to result a8 good thesis statement, three solutions could be applied. First,

the sentence is revised. 1t will be efficient if it is shortened:

In using language, interaction that happens between the speaker and the hearer nol
only express the experiential meaning but also the interpersanal meaning.

Such a revision is good for resulting a specific, unified, and precise thesis statement. Tt
specifies the expression of the interaction talked into two major divisions of ideas, that
is, the experiential meaning and the interpersonal meaning. Such a specification shows
one idea that is intended to be conveyed; thus shows one interpretation that the essay
will cover the two expressions of the interaction that happened when language is used,

Second, the sentence is divided into two sentences as the division abave: the first as
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general statement, and the second as the thesis statement. In this case such a transition

signal is necessary to hold these two ideas together, for example,

When we use language thera is always Interaction between the speaker and the hearer.
This interaction nat enly expresses the experiential meaning but also the interpersonal
meaning.

This, which replaces in the in the second sentence, can cohere the two sentences, so
interaction talked in the previous sentence js the same inferaction in the second
sentence. Third, the first sentence functions as the general background for the subject. It
is then detailed further by examples or factual events 1o convince the reader that the use
of language means interaction between the speaker and the hearer. These details could
be in two or more seflences, so it is enough to support the general idea: and, al the same
time, aftracts the reader for following the specific idea that will be developed in the rest
of paragraph. The paragraph formed is then cloged by the second sentence. It functions
a5 the thesis statement, in which the matter discussed in the whole es2ay 15 clearly stated.
Such an opening paragraph will clearly introduce the topic; in this case the reader wil|
demand any concrete detail about the experiential and the interpersonal meanings in the
hext paragraphs,

The next sentence of the paragraph, sentence 2; as a matter of fact, does not
ci:arf}r related with its previous sentence. There is a sudden Jump here, so the reader
might confuse with the matter talked. The sentence talks about exchanging messages,
demanding and giving information or something such as Boods and services. The

problem is, there is not any detail for the idea of sentence l—interaction, experiential
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meaning, and interpersonal meaning—that then can lead to the discussing of exchanging
messages. The quotation in it also gives nothing to the main idea, since it only supports
its previous statement (sentence 2). As the result, the paragraph is not only being able 1o
be divided into two ideas, but also three ideas.

Actually, sentence 2 possibly related to ideas of sentence 1. It might be an
explanation about interaction and its expression of meanings. However, none transition
word or key noun repetition that can signal the coherence of the two sentences; the
keyword speaker that is found in the quotation cannot clarify the relation between the
sentences. Consequently, the sentence seems to come with a new idea that does not
belong to the paragraph.

From the analysis above, it is clear that the paragraph contains no coherence
between its sentences, and thus contains no unity. The sentence 1 should be revised in
order to create a good sentence and & good thesis statement. Moreover, since sentence 2
has no coherence tool, it apparently shows a new idea; thus it has unclear relation with

its previous sentence.
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4.1.2

What comes first in mind when the word "zoo” mentioned?{1) We would think of
& huge place with caged animals. (2} Then how [t realty feels to stay in the z007(3) Ask
Jerry, the leading-role character in Albee's "The Zoo Story™. (4) He lives in an
apartment with plenty of people that he considers as abnormal and uncivilized, exactly
like animals, (5) He feels fiving in “the zoo®, (6) He is desperate with his life and
everything comes after, (7) He does not cope too much with society because of his
homosexuality. (B) Jerry is simply a gay. {(9) He does not make out with giris or Ladies
around. {10} He is sick of his entire life and about to end it at once. (11) Thirty or forty
years ago, as the time setting of the play indicates; in New York, where Jerry lives,
people was not much adaptive of homosexuality yet. (12) A gey should stay away of the
society. (13) They have no normal life for world to see.(14) They are animals, and
belong to the zoo. (15)°

Analysis: |

Actually, the paragraph does not include any types of paragraph because it
denotes a single paragraph of the proposal sampling. However, a student, the object of
study, writes such a paragraph. Whatever it makes, it still represents the capability of
student in writing scientifically. For the reason, the paragraph will still be analyzed.
Consiclering the case that this one is a single paragraph, the analysis will not treat it as
the opening paragraph. Instead, the analysis will run for the completeness of a single

paragraph, i.e., its topic sentence, supporting sentences, (and concluding sentence).

* Stsdent's proposal,” The Powological Avalysis of Jerry b Play The Zon Neory™ by Fehward
Athee (Makassar, 2003} Topic sentence is underlined, and ssntences are numbered. The rest are quoted as
e ariginal versmn,



The paragraph has fifteen sentences: sentence 1 through sentence 11 develop one
single idea, but sentence 12 through sentence 15 detail another idea that do not belong to
the paragraph.

Sentence 1 through sentence 11 develop the idea stated in sentence 3. In other
words, sentence 3 functions as the topic sentence of the paragraph, while the rest
sentences function as the supporting sentences.

Sentence 1 poses a question to the reader. The sentence asks the reader to think
from l}';e beginning of the paragraph; consequently, the reader will feel of being invalved
in the case talked. Even though the question in then answered in sentence 2, such a
sentence is good for opening the paragraph because the method used is more attractive
than merely stated, then prove the idea. Moreover, the key word zoo that is questioned,
clearly introduces the reader for what is to come. By the sentence, the reader will
prepare hisherself to accept something that related to the zoo.

Sentence 2 is the answer of the question (sentence 1). Tt answers about what we
{(pronoun used in the sentence) would think if the word roo were mentioned. The
sentence also denotes the opening sentence of the paragraph

Sentence 3, as what has been said before, is the topic sentence and the first idea

of the paragraph. The sentence is formed in question:

Then how it really  feels Lo stay In the 2007
verb subject
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The subject is to stay in the zoo, and the controlling idea is how is the feeling to siay in
the =vo;, accordingly, the supporting sentences should give concrete details to answer the
topic sentence, clearly.

Considering the terms of a pood topic sentence, this one fulfills the term of the
completeness of topic sentence, It has a subject and a verb, in which the idea is stated.
The other term, appropriately general topic sentence is not fulfilling, indeed. It does not
specify the perspective about how Is the feeling fo stay in the zen. However, it 15
acceptable since the perspective or the answer will be found in the next sentences.
Instead, it attracts the rcader that he/she will follow the idea suggested because it
stimulates the reader to start thinking about the rest sentences. As the case of sentence
1, it also makes the reader feel of being involved in the matter discussed. One that
possibly unusual here is the placement of the topic sentence. It 15 placed in the third
sentence of the fifteen sentences paragraph; while, the topic sentence is usually placed in
the first or the last sentence, or both; in the second or the middle of the paragraph; or
implied. In short, by neglecting its unusual place, the topic sentence is a good topic
sentence,

As the sentence 2, sentence 4 also denotes the answer of its preceding sentence
(sentence 3). However, sentence 4 is not a direct answer for the question. It poses a
suggestion;, that if the reader wanis to know the answer, asks question to Jerry — the main
character in Albee’s The Zoo Story. Here the reader will find that the matter discussed

has a relation with a story titled The Zoo Story. Unfortunately, the writer does not
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clanfy what kind of story it 15 — short story, novel, drama, even poem; anything could be
the kind of the story, as long as it belongs to Albes and titles The Zoo Siory, (Actually,
sentence 2 clanfies that the story indicated is a play. However, it is too far from the
sentence 4). Sentence 4 is cerlainly better if it says:

Questions to Jerry, the leading-rode character in Albee’s play "The Zoo Story”,
Of course, such a problem only occurs if the reader does not know anything about
someone named A/beg and his The Zoo Srory.

The next eight sentences, sentence 5 through sentence |1, however, elaborate the
idea of sentence 4, yet they indirectly refer to sentence 3. They talk about Jermy's life;
that he lives with people who act like animal; and thus feel of being living in the zoo,
Each of sentences contributes a reason why sentence 4 suggests the reader to ask Jerry in
order to find out how the feeling of being lived in the zoo is. Obviously, these reason
strengthen the idea stated in sentence 3, through they refer directly to sentence 4. Form
the sentences, the reader will find out that the subject talked - fo stay in the zoo — is
closely related to homosexual life, which is represented by Jerry, a gay, who is desperate
over his homosexuality,

From the analysis above, it is obvious that sentence 1 to sentence 11 develop one
single idea. However, the paragraph contains fifieen sentences: and the next four
sentences, apparently, do not support the same main idea, which the first eleven
semences support. The four sentences develop another idea that should be developed in

dilferent paragraph.
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Sentence 12 introduces a new vague topic that does not belong to the paragraph.
It siates something about homosexuality in New York years ago. However, it is unclear
whether the condition indicated is the reality of New York years ago, or it is merely the
story of the play. The vagueness is not because of faulty punctuation, but the two
modifiers as the time setting of the play indicates and where Jerry lives, which exist in

the sentence. The inclusion of them confuses the idea conveyed, thus, the sentence is

should be revised, for examples:

The play sets In New York, thirty-forty years ago. It illustrates the reality of Mew York
society, thirty-forty years ago, which were not much adaptive Lo momaosexwality.

About thirty-forty years ago, New York society was not much adaptive 1o
homosexuality. It is then fllustrated In the play The Zoo Story . . ..

Above all, whatever the idea intended, it still cannot be discussed together with the first
idea in a single paragraph,

The rest sentences, sentence 13 through sentence 15, then detail the idea
introduced in sentence 12. They detail the attitude of people toward homosexuality, the
attitude that considers the homo is the same as the animal, and thus belongs to the zoo.

From these sentences, there is an indication that the idea of sentence 12 is the
reality of homosexual life in Mew York vears ago, the reality that is then illustrated by
the play The Zoo Story. The idea focuses on the reality, not the story, however, it

clarifies the relation between the reality and the story itself The sentence implies that
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e play The Zoo Story is the prototype of the social rule against the homosexual of New
York about thinty-forty years ago.

Since the paragraph has no unity as it does not develop one single idea, i, of
course, has no coherence. Indeed, sentence 1 to sentence § flow smoothly from one to
another. The word then (sentence 3) signals the continued idea from the previous
sentences; and if (sentence 3) is clearly refers to what, i.e., the subject of its sentence o
sy i the zoo, Scntence 5 to sentence 11 also use consistent pronoun he, and sentence
14 and 15 with they. Moreover, the key noun oo (sentence 2) is repeated in sentence 6
and 15; the name Jerry (sentence 4) is repeated in sentence 9 and 12; the word
homosexual (sentence 8) is repeated in senlence 12; and gay (sentence 9) is repeated in
sentence 13, However, sentence 6 should have a ransition signal (0 make the sentence
more cohere with sentence 5. Since the sentence denotes the result of the previous
matier stated, there should be transition signal that introduces a result: conseguently, for
example.  Funthermore, as what has been said first, the last four sentences show
unrelated idea with the previous sentences; so, the paragraph contains two ideas.

In brief, the paragraph contains neither unity nor coherence, [t has two main
points that should not be developed in one single paragraph, thus has some sentences

that do not flow smoothly from one to another,
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4.1.3
Sometimes wa do not even need to provide a substitute for a word or phrase

which has slready been sald.(1) We can simply omit it, and know that the missing part

cen be reconstructed quite successfully.(2) Therefore, we often find the omission in a
certsin part or expression that should be in the sentence, or sometimes we find 3
sentence in which the same words are not repeated. (3)"

Analysis:

The paragraph is unified and coherent because its three sentences develop one
single idea and flow smoothly form one to another. Thesis statement and the rest
sentences are closely related each other, thus effectively prepare the reader for what is to
come in the rest of paper.

The first two sentences, sentence 1 and sentence 2, denote general background
for the subject. They introduce the subject to the reader by posing a fact that word or
phrase that has already been said is ofien unnecessary to be substituted, it can simply be
omitted, and the meaning will still be able to be understond clearly.

Besides introducing the subject, the two sentences alsa function to attract the
reader’'s attention to continue reading the paper. It is used to arouse the reader’s
curiosity about the further supports that will follow,

The last sentence denotes a thesis statement of the paragraph. The sentence

clarifies the idea that is suggested before.

- Sudent's proposal, Elfipris Analyis in Look Back fn Anger by John Osbars (Makassar, 2003).
Thesis statement is underlined, and sentences are numbered. The rest are quated as the original version,
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Actually, for & single parapgraph, such a paragraph poses a sandwich-style
technique. Certain part or expression that showld be in @ sentence is omitfed, or some
wards in @ senience are not repeared (sentence 3); means that word or phrase thar has
already been said does not need to be substituted (sentence 1), it can simply be omitted
(sentence 2); thus unnecessary to be repeated, This fact shows that sentence 3
apparently concludes the ideas of preceding sentences. However, the paragraph is an
opening paragraph that has no topic sentence but a thesis statement, and a thesis is never
be in sandwich style; so, the sentence 3 is decided as the thesis statement. It is more
appropriate than the first sentence since the content has covered the ideas of the rest
sentences; it also signaled by a concluding-signal word therefore, thus can be seen by
the reader clearly.

The thesis consists of two alternatives, thus consists of two subjects; it is
signaled by the word or: (1) sometimes a certain pari or expression in a sentence is
omitted, and (2) sometimes the same words in a sentence are not répeated.  However,

these two subjects refer to the one same meaning, that is, the omission of the part of the

sentence,

Considering the three terms of a good thesis statement, such a sentence fulfills all
these terms: restricted, unified, and precise. Compared with the efficient of sentence 1,
this last sentence, indeed, is a long one:

Therefore, we often find the omission in a certain part or expression that should be In
the sentence, or sometimes we find a sentence in which the same words are naot
repeated.
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However, it has more specific idea, since it clarifies the meaning of the previous
sentences. From the sentence, the reader will find a clearer idea. It is also unified, since
the two alternatives contained refer to the one central idea, i.e., the omission on part of a
semtence, Besides, it precisely tells the meaning which i1s intended to be conveyed.
From the thesis, the reader will expect nothing but the concrete details about the fact that
sometimes the part of a sentence is omitted,

It is clear that the paragraph discusses one matter only. Besides, it is also
coherent since all the sentences flow smoothly from one to another. All sentences use
consistent pronoun (we). Also, the key word omit (sentence 2) is repeated in the next
senfence: omussion (sentence 3). Furthermore, referring expression ir (sentence 2) is
clear refers to what More important, sentence 3 uses a concluding paragraph-signal
therefore, so the reader will directly spot it as the most important sentence in such an
opening paragraph.

In brief, the paragraph has both unity and coherence. It also can function as a
good opening paragraph since it clearly poses the matter that is intended to be discussed

in the whole essay.
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4.1.4
Language as & tool of communication |s used in spoken and written form. (1) If
messages can not be spoken, there must be a way to express them [Hamrison,
1987:7). (2) One alternative is through writing. (3) Media Is the plural of the

=L

Analysis:

The first three sentences of the paragraph talk about the use of language. They
denote the general statements of the paragraph that then lead to the most specific
statement in the last sentence. Yet, the general statements do not coherence each other,
and the thesis statement poses unrelated idea.

Three general statements of the paragraph do not flow smoothly from one to
another.  Sentence 1 gives something general to the reader. [t states that the use of
language are both in spoken and written ways; in the sentence, the subject is language.
The next sentence, sentence 2, poscs an indirect quotation that apparently raises two
problems. First, the quotation has a new subject, i.e., messages. Indeed, messages 15

carried out by language, but not all messages use spoken and written language; messages

" Student’s proposal, The Use of Elliptical Sentence in High Life Advertising (Makassar, 2003).
Thesis staternent is underlined, and sentences are pumbered. The rest are quoted as the original version

635




can also be carmmied out by gesture, for example. Second, the quotation posed is
somewhat departed form the idea of senience 1. It seems 1o emphasize the idea of
writing: than equalizes the two ways, spoken and written. Since sentence | placed them
in the same level, sentence 2 indicates a new idea. Such a fact becomes clearer if the
observation runs to sentence 3. The sentence is an extending idea of the sentence 2. It
gives an alternative in carrying out messages. From the sentence, it becomes clearer that
sentence 2 and sentence 3 pose a new idea, that is, writing is one alternative in carvied
oul messages, From the evidences, in a unified paragraph, sentence 1 is certainly not
appropriate statement; the appropriate general statement for these sentences is messages
is not always be carried ouf in spoken way. In contrast, the appropriate next sentences
after sentence | are something specific about the two uses of language, while, if the
topic of the paragraph is the one of them, a clear transitional word or sentence should
exist to lead the change of ideas from one to another.

Another fact that strengthens the indication of the two off the track general
statement is two sentences in the four sentences paragraph discuss the written use of
language, and no sentence extends the spoken use of language, This fact, thus, clarifies
the hot unified and incoherent idea of the paragraph.

In addition, sentence 3 also has its own problem. The sentence uses unclear
referring expression; it does not give any clarification to where the word afiernative
refers, Consequently, something vague might come: alternative af what? The sentence

15 certainly effective if il says ome alternaiive fo wxpress the wspoken messages iy
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through writing, from the sentence, the reader will not be necessary to go back on the
previous sentence to verify his'her interpretation.

The last sentence denotes the thesis statement of the paragraph.  Yet, it comes
with another idea that does not match with its general statement.

The thesis states a new subject, that is, media. The term media then becomes a
new idea that obviously has nothing to do with the previous general statements. Medlia is
the means of advertisement, the thesis idea, has no relation with the use of language in
spoken and written form, The word message that mentions here also does not make the
senfence cohere with the previous two sentences—messages is a keyword in sentence

2—at all.

Furthermore, concerns with the content of the thesis statement, such a thesis
denotes an ineffective thesis statement, much less a good thesis statement, because it
does not restricted and precise though it is unified with one dominant idea. The main
tdea;

Media i the verm used to dencte the various ways an advertiser can explore his

advertising message
is vague since the words the various ways are not clarified. Indication to specify the
ways mentioned by the words through newspapers, magazines, and television, and radio
is unacceptable because the transition signal such as indicates them as the examples, and

not the part of the main idea.

a7




Besides, the thesis can be generated in more inan one sentence. [f it undergoes
surme revisions, it can develop a strong opening paragraph, for example the term media
15 defined according to a dictionary, then the base medinm is clarified, the base then is
generated in one or two sentences that can lead the idea into the case of advertising. The
thesis here will be specific enough by stating the examples included as the subject, for

instance,

Through newspapers, magazines, television, and radio, an advertiser can explore his
advaertising message to people.

In conclusion, the sentences of paragraph have no unity and coherence, The
three general statements that precede the thesis do no related each other, They also have
no relation with the thesis statement. Moreover, the thesis itself has its own problem: it

has an ineffective sentence 1hat can result a good thesis statement,
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Sebagaimana kita ketahul bahasa sebagel alat komunikasi terpenting dalam
kehidupan manusia dan sekarang inl, penguasasn terhadap bahasa asing semakin
dibutuhkan persaingan dalam mencarl pekerjaan serta beasiswa pendidikan juga
menuntut penguasaan bahasa kedua.(1) Dalam hal ini bahasa Inggris. (2)"

Analysis;
Such an opening paragraph is hard to be analyzed for its unity because of the
sentence errors that exist in there.
The paragraph is developed by two groups of words both contain sentence errors.
Part | is too long sentence; comma splice and fused sentence certainly irritate and
confuse the reader. In contrast, part 2 is too short; actually, it cannot be a sentence since
it 15 obviously the part of sentence 1.
Sentence | contains 4 ideas. To analyze it easily, it will be separated into four
sentences — as it should be — as follow:
I. Sebagaimana kita ketahui bahasa merupakan alat komunikasi terpenting
dalam kehidupan manusia
2. Sekarang ini, penguasaan terhadap bahasa asing semakin dibutuhkan
3. Persaingan dalam mencan pekerjaan menuntut penguasaan bahasa kedua.

. 4. Beasiswa pendidikan menuntut penguasazan bahasa kedua,

" Student's proposal, Kesalohan dalowm Penggumaan Presemt Comtinons bagi  Siswa SLTP
(Makiasaar, 2001). Sentences are numbered The rest are quoted as the original version,
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The first sentence is the most and the very general statement of the
sctuslly, can serve as the general statement of the paragraph, such a
comment about the subject.

The second sentence could function as thesis statement. Yet it is still too
general, though it is a complete one. However, it should be revised in order to make it
appropriately general. Because the paragraph apparently refers to English (sentence 2},

the sentence must be specified its subject, for example,

Dewass ini, penguasaan bahasa Inggris semakin dibutuhkan dalam berbagai kepentingan
hidup.

Considering the probable function of the sentence, of course, the first sentence is not
necessary. Such a too general sentence gives nothing to the reader.

The next two sentences, sentence 3 and sentence 4; actually, can be united into
one senience; these two, job and scholarship, are combined together by the word “serta™
(the writer treats them as one sentence). However, job and scholarship are two unrelated
ideas, so they are generated in two senlénces.

In fact, sentence 3 and sentence 4 pose two indications whether they are still the
thesis of the paragraph, or they are another main idea. They can be the thesis since they
are jhe reason for sentence 2: why mastering forcign language (English) is important. In
this case, the writer exemplifies two things, i.e, job and scholarship, in which to get
them require the mastering of foreign language. On the other hand, the original version

indicates that the fob and scholarship are another main idea that does not belong to the
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surnpraph.  As the matter of fact, the word “juga” indicates them as #nother subject,

while the imporiani of mastering foreign language as the controlling idea:

Such a case shows a contrast since the subject of the paragraph 15 mastering foreign
language (English).

From the analysis, it is clear that the sentence | contains neither unily nor
coherence. It will be clearer if the part 2 is also analyzed,

The part 2 is incomplete sentence since it should be the complement of sentence
1. However, besides the disorder of the sentence structure, the purpose of this part still
can be caught: English is the foreign language that is discussed in sentence 1,  The part
clarifies the main idea of the paragraph, that is, the importance of mastering English.

As the conclusion, the paragraph must be totally revised, In my opinion, neither

unity nor coherence in it is the result of faulty punctuation and the sentence errors.
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4.1.6
The writer want to see and analyze the study of linguistic, by reading a drama,

novel, magazine in English, watehing English movie in TV, listening directly a
conversation in English at TV, radic or cassetbes. {1} With these activities, the write

find & common human hablt In using a language. {2} That common human habit is
they always try 1o economlze components of language of to describe an Information
without changing the meaning or purpose of the sentences that are told. (3) This habits

a0 exist in drama dislogues. (4) Ex:
1. Budl : Julla, where are you dolng
Julia : Tomy house (5)°

Analysis:

The opening paragraph begins with some general backgrounds that then lead to
the thesis statement at the séntence 4. As a matter of fact, the first general comment
about the subject, sentence 1, does not cohere with the rest sentences of the paragraph,
and the thesis statement does not specify the idea indicated.

Sentence | established the intention of the writer. It states the kind of study that
the writer intends to analyze, including the activities of analysis. In the sentence, he
does not give any specification about the object of his analysis; he does not clarify the
kinds of linguistics that he intends to observe. Consequently, the sentence demotes a

very general comment about the idea of the paragraph.

Student’s proposal, Use of Ellipsis in Drama “Hedda Gabler™ by Henvick [hsen (Makassar,
2003). The thesis statement is underlined and the sentences sre numbered. The rest are quoted as the
original version.




Sentence 2 explains the result of the analysis intended in sentence 1. Their
relntionship is shown by the pronoun with these activities that refers to the activities of
reading, watching, and listening stated in the sentence 1, Similarly, it also has no
specification about the result of the analysis; it has no explanation sbout @ common
human habit that he found. Sull, the sentence denotes a general background for the
subject, and should have specific details in the next sentences,

Nevertheless, concerns with the content of the sentences, the sentence 1 does not
flow smoothly to the sentence 2. The word wan in sentence | indicates that the writer is
Just infending to do an analysis; the analysis is not vet io be done. Otherwise, sentence 2
generally states the result of the analysis. Such a case shows a gap between the two
sentences since it 1s impossible to have the result without a process of analysis,

MNext, sentence 3, is a clarification for the general statement of the sentence 2. It
describes the result of the analysis, that is, the description about the common human
habit found. Here, the pronoun thar and the keywords common human habit that is
repeated, cohere the sentence with the sentence 2. In case of no further specification in
the paragraph, this one can be a thesis statement. Yet, it is still an introduction sentence
since the rest senfences pose a more specific case.

I Sentence 4 poses a thesis statement that specifies all the general case of previous

sentence. It states that the habi, the result of analysis, also exisiy in drame dialogues.

Its relation with the previous sentences is shown by the pronoun rhis and the keyword
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Lahis By neglecting the faulty pronoun-antecedent agreement, they make the thesis _
. coheres with the previous sentences of the paragraph.

However, such a thesis is considered as a not effective thesis. Even it is unified,
the thesis is not restricted and precise. The sentence has one dominant ides, i.e., the
habit; to omit the components of language that are told without changing the meaning
or purpose of the senfences, also exist in drama. Tndeed, the common human habit that
denotes the subject of the paragraph is specified here. In this case, the reader will find it
clear that the habit of economizing component of language is also found in drama
dialogues. However, such a thesis is not restricted and precise. There is no specification
about which drama, and which scene; thus there is a vague information about what the
following paragraphs will be detail. There are so many dramas in the literature, One
short essay obviously impossible to cover all drama existed. In case that the habit only
found in one drama, the sentence has to clarify it, here.

‘The last sentence, actually, is not a sentence since it is merely an example of the
sentence 4 idea. It exemplifies that the habit is also found in the drama. Indeed, it is
unclear whether the part is a part of sentence 4, and the fact that the two sentences are
separated by end of punctuation is a case of faulty punctuation; or the writer considers it
as a sentence. However, it still gives no clarification about the idea of the subject

With considers that the opening paragraph of an essay can be in two paragraphs,
this one might have its specification in its next paragraph. Yet, since the opening

paragraph must be arranged as brief as possible; such an opening paragraph obviously
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wives nothing to the reader. Moreover, this one is only a part of a short essay, so it
certainly wastes the reading time, and of course has nothing to atiracl the reader to
continue hisher reading.

In brief, the opening paragraph is weak because it cannot provide a clear clue
about the detail in the rest of the paper. It does not fulfill the terms of unity and the first
sentence does not cohere with the rest of the sentences. Such an opening paragraph just

wasles the time to read since it gives nothing to the reader.
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The word drams comes from the Greek verb, dran, meaning "to perform” .

Analysis:

The paragraph is the paragraph definition. Sentence 1 denotes an introduction to
the subject, while sentence 2 and 3 pose the thesis statements. However, the sentence 1
is not enough to give general background for the subject, so the paragraph might seem as
inefTective opening paragraph.

The paragraph begins with the base of the word drama, the subject of the
paragraph. The sentence introduces the subject to the reader by explaining where the
word comes from,

The next two sentences, sentence 2 and sentence 3, define the subject drama in
two different discourses, Sentence 2 defines drama as a play, while sentence 3 refers 1o
drama as the one of literary genres.

Sentence 1 apparently functions to give a general background for the subject to
the reader. However, it is the only general statement of the paragraph, and directly gives

the base of the word drama, Az a result, the paragraph lack of interesting statements.

" Siudent’s proposal, An Analysis Of Urgramematical Usage fn Engene (Vneil's “Desire Undler
The Eims" (Makassar, 2003). The thesis statements are underlined and the sentences are numbered. The
rest are quoted as the original version.
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Hefore a statement that provides the base of & term, any statement that generally covers
the discourse of the term indicated is better to precede such information. For example,

e sentencs;

We are certainly familiar with the term “drama,”

can be & good general statement to precede the sentence 1. It can result a better
interesting opening paragraph than the original paragraph done.

By neglecting the problem of the general statement, the next two sentences pose
good thesis statements for the paragraph, The two sentences explicitly state the different
points of view in defining the term, From the sentences, the reader will prepare
hisherself to accept any explanation about the two discourses of drama; the rest of the
paper should extend the two ideas both detail drama as the play and drama as one of the
work of literatures.

Except the case of the general background, the paragraph is unity and coherence.
The two ideas in the theses denote the major subdivisions of one dominant idea, that is,
the term of drama. Besides the same subject — the keyword drama, the subject
introduced in the sentence 1 — that is repeated in each next sentence, the smoothly road
among the sentences in the paragraph is also supported by other keyword repetition, ie.,
to perform that is repeated in sentence 2 (performed) and sentence 3 (performing). In
addition, the transitional word also (sentence 3) leads the reader from the first definition
to the next, consequently, the two different ideas contained in the paragraph flow

smoothly from one to another.
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In summary, since the paragraph fulfills the terms of unity and coherence, the
saly problem of the paragraph concerns with the lack of interesting introduction
sentences.  The first sentence that directly pose the base of the word results a weak
opening definition paragraph, so the paragraph might be fail to arouse the reader’s

attention to the idea served.
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Functional Grammar sees language as a system.(1) A language Is interpreted
as a system of meanings, accompanied by forms through which the meanings can ba
realized. (2) Language seems to have evelved for three major purposes, there are:

« To talk about what is happening, what will happen, and what has happened

# To inbteract andfor to express a point of view

Analysis:

With considers that the last sentence denotes the most specific idea, it 15 decided
as the thesis statement of the paragraph. However, the paragraph apparently contains
two main ideas with no clear relation between one to another.

The first two sentences develop the first idea of the paragraph, Sentence | states
the idea; it introduces the subject: Functional Grammar, and the idea: Functional
Grammar sees language as a system. Sentence 2 then extends the idea; it explains that
Functional Grammar interprets language as a system of meanings.

Indeed, there is not any transition signal usage to cohere the two sentences, yet
the sentences flow smoothly from one to another. The relation between them is
strengthen by the key nouns language and system (sentence 1) that are repeated in

sentence 2,

" Student’s propasal, frterpersoval Finction fn Engeve O el 's "Desire Under The Elms "™
(Makassar, 2003). The thesis statement is underlined and the sentences are mumbered, The rest are quoted
s the original vermon,
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Even though the sentence 1 introduces an idea, it cannot function as the thesis
cntement of the paragraph. It does not specify the idea talked: the sustem indicated in
he senience is not clear the system of what. Though the next sentence, Sentence 2,
specifies it, such a sentence 13 not specific enough to be a good thesis statement, More
important, the last senlence poses a more specific idea that obviously denotes the most
specific idea of the paragraph.

The next two sentences, sentence 3 and sentence 4, introduce a new subject
Sentence 3 discusses about the three purposes of language. In this case, language is the
new subject, and the three purposes is the new idea. The last sentence, sentence 4, then
extends with a more specific case; it poses an indirect quotation that supports to the
purposes talked, It poses the call of these three purposes, in which a well-known linguist,
“Halliday” stated them as the ideational, interpersonal, and rextual functions. Here the
sonlence can function as the thesis statement with a specific enough idea. From the
sentence, the reader will demand any detail about “Halliday™ with his ideational,
interpersonal, and textual fimctions in the rest of paper.

Actually, the two ideas might have a close relation; the purposes indicated might
be the part of interpretation of functional grammar for language. Sentence 4 indicates
the probability since the indirect quotation refers to the linguist’s book “An Introduction
to Functional Grammar.” Here, the keywords, the subject of the first idea Functional
Grammar are mentioned,  However, there is not any detail or any transitional word that

can lead the idea from the functional grammar to the purposes of language. In case that




‘e two ideas are clearly related each other, sentence | through sentence 3 can function
25 the general background for introducing the topic and atiracting the reader to follow

the idea served.

In conclusion, the paragraph does not show unity and coherence. The previous
sentences of the paragraph do not support the thesis. As the result, the paragraph has two

unclear related ideas that create a weak opening paragraph.
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4.1.9

delective fition.{1) The mystery as we know it today appur&u only & century and a
half ago, with Edgar Allan Poe introducing the first fictional detective. (2) Today, the
mystery Is the meost popular type of fiction, and Agatha Christie remains one of the
mast widely read mystery authors in the world.(3) Other famous authors who helped
develop this genre of fiction are Sir Arthur Conan Doyle, with his briflliant detective
Sherlock Holmes, and Dorothy Sayers, a8 contemporary of Christies.{4)} Yet It was
] L= €.(5)°

Analysis:

The paragraph is developed by two main ideas. For an opening paragraph, such
a paragraph can confuse the reader for what is the essay discusses about. The thesis
statement of the paragraph causes the problem; it is unclear whether sentence 1 or
sentence § is the thesis statement of the paragraph.

Sentence 1 is good enough to be the thesis statement. It specifies the subject
“#nd Then There Were None™, it contains one dominant idea, ie., "And Then There
Were None™ is a mystery-detective fiction; and it also precisely tells the idea so the
reader will have only one interpretation.

However, the rest sentences tell something that have nothing to do with the

subject. The next four sentences discuss about the mystery fiction and their famous

" Swdent's proposal, Phuyeo Amalysis in “And Then There Were None™ by Agatha Christie
(Makassar, 2003), The thesiz statement is underfined and the senences are numbered. The resi are quoted
as the original version
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quthors. The only relation they have is the genre of the literary (mystery-detective
fiction).

Actually, with some revisions, the rest sentences—sentence 2 through sentence
5—can function as the general statements of the paragraph. They can give the reader
some general background for introducing the topic. Nevertheless, the placement of the
thesis that precedes the general background is not appropriate, since it is the opposite of
the well arrangement of an opening paragraph (one of the opening paragraph method
begins with general background that then lead to a thesis statement):

Thesis Statement R T AT
(sentence 1) m’___ﬂj_'iﬂ;ﬂﬂ_ﬂmﬂ (1] The mystery as we knw it today app-eared

General only a century and a half ago, with Edgar Allan Poe Introducing the
Statement first fictional detective.(2)  Today, the mystery is the most popular
o type of fiction, and Agatha Christie remains one of the mast widely

raad mystary authars in the world.(3) Other famous authors who
helped develop this genra of fiction are Sir Arthur Conan Doyle, with
his brilliant detective Sherock Holmes, and Dorgthy Sayers, a
contemporary of Christie's.(4) Yet it was Agatha Christie who became
known as The Queen of  Crime.(5)

The last sentence (sentence 5) also can function as the thesis statement. Instead,
it is more appropriate thesis than the first one because sentence 2 through sentence 4 are

closely related to the topic. In this case, sentence 1 is neglected since the sentence does

not clearly relate to all the rest sentences;

The mystery as we know it today appeared only a century and a half ago, with Edgar
Allan Poe introducing the first fictional detective.(2) Today, the mystery is the most
popular type of fiction, and Agatha Christie remains one of the most widely read
mystery authors in the world.(3) Other famous authors who helped develop this genre
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of fiction are Sir Arthur Conan Doyle, with his brilliant detective Sherlock Holmes, and
Dorothy Sayers, 8 contemporary of Christie’s.(4) Yet It was Agatha Christie who

became known as The Queen of _ Crime.(5)

Sentence 5 states the idea of one famous mystery-detective author “Agatha
Christie.” It specifies three previous background sentences about the history of mystery-
detective fiction. Two general statements (sentence 2 and 3) and one contradiction
statement (sentence 4) precede the thesis, the transition word yer included in the thesis
signals the contradict idea existed. Accordingly, the idea of the paragraph is Agatha
Christie is known as The Queen of Crime. One subject it has (dgarka Christie) and the
specific idea it contains (the called of Christie: The (Jueen of Crime) result such a
restricted, unified, and precise thesis statement. From the thesis, the reader will demand
any further detail about Christie, why she is called The Queen of Crime.

The two ideas incleded here result a not unified paragraph. The repetition of
keywords mystery, fictional detective, or fiction are also not enough to hold the
sentences together to develop one idea.

In brief, from the analysis above, it is clear that the paragraph has neither unity
nor coherence. The inclusion of two sentences that have a strong contender to be the

thesis results such a weak opening paragraph.




4.1.10

£ ANGUA0E j | EXDIESS jea. (1) There ks no
werb form difference In expressing sentences. (2) Mo matter an activity is done today,
yesterday, tomorrow, or just to be done, we use the same verb form and the same
structure. (3) We have only to put an adverb of time to describe what time exactly the

activity is done. (4)"

Analysis:

The paragraph consists of four sentences. Sentence 1 functions as the thesis
statement; and sentence 2 through sentence 4 function as the further preparation to the
reader for what is to come in the rest of paper.

Sentence 1 is restricted, unified, and precise in introducing the subject and the
idea of the paragraph. The sentence clearly states the subject Indoresian language, so
the reader will not prepare for any language but Indonesian language. Besides, the
sentence also specifies one idea of the paragraph, that is, Indonesian language does not
use fenses. From the sentence, the reader will only have one interpretation, so he/she
will prepare his/herself to accept only details that related to none of the tenses usage in
Indonesian language,

Considenng that the sentence 1 has had stated the topic, it certainly functions as
I:helthesis staterment, Such a thesis proposes a surprising fact or idea to the reader, The

method is effective to arouse reader’s curiosity about the further information.

Swdent’s proposal, Students' Ability in Using Presemt Perfect Tense (A4 Case Sidy ai Briton
Engilish Edueation) (Makassar, 2003).-The thesis statement is underlined and the sentences are numbered,
The rest are quoted as the onginal version.
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'he next three sentences denote the further detail or preparation to the reader,
| Sentence 2 indirectly explains that renses related to verb form differences. The next
wentence then clarifies the matter talked; whenever an activity is done, the language
always uses the same verb form and the same structure. From the sentence, the reader
will find that the tenses talked is not merely related to the verb form differences, but
mostly related to the time an activity is dome. Finally, the last sentence gives the
language way in describing whar time an activity is done. It explains that the language
only uses an adverb of time, instcad of using tenses. In short, they indirectly introduce
the idea by giving a brief explanation about it,

From the analysis, it is clear that the paragraph is unified. It is also coherent
enough, Though it has no transition signal, the repetition of keyword verh form
(sentence 2 and 3) and the consistent pronoun we make the sentences flow smoothly
from one to another, More important, each sentence discusses its idea in logical order;
sentence 2 and sentence 3 clarify the case that fenses 15 not used in Indonesian language,
and sentence 4 describes the way that language used in describing idea without renses
usage.

As the conclusion, the paragraph has both unity and coherence. It has a good
thesis statement that states one specific idea, and has sentences that provide a brief
description about the topic. Such an opening paragraph introduces the reader, so the

reader will easily prepare histherself for the idea extended in the rest of paper.

86




4.2 The Connecting Paragraph

4.2.1
- B'yE BB : u = el L= i L
and position of woman.(1) [n some society, there is & perspective that proper role
and task of woman |5 supposed to be sultable with Fate, such as cooking, raising,
making handicraft, having a wedding, and taking care of whole domestic business.,
{2} Otherwise to achieve higher level of education is considered as something
improper to woman. (3) Frederick Engles In Djajanegara (2003:2-3) says that:
"Within the family he i[s the bourgeois and the wife represents the
proletariat™. (4)"

Analysis:

In a long wniting, the introduction and the statement of the topic might need two
paragraphs. In fact, the paragraph denotes the second paragraph of an essay, and
contains appropriate elements of an opening paragraph. The problem is; the paragraph
is & part of a short essay, in which the two opening paragraphs will result an ineffective
and inefficient wriling,

From the content and position, the paragraph denotes a second opening
paragraph. The sentence | contains the general idea that introduces the reader about
what the following sentences will say. From the sentence, the reader will find out that
tht.:_main idea of the writing relates to the perception about the status and position of

women. The next two sentences then denote the thesis statements of the paragraph

" Student's proposal, Women Status in Jane Austen's “Pride And Prejudice ™ {Malassar, 2003),
The topic sentence is underdined, and sentences are numbered, The rest ase quoded as the origiral version
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Mhey pose the proper and the improper role and tasks of women according to some
society. According to the theses, the reader will prepare hisherself to read concrete
details about the statements such as the fact that happens to women in relation with the
perception indicated. The last sentence then gives further support to the main idea by
quoted a statement to strengthen the two theses.

Concermning the pa;:agraph function as the opening paragraph, there are three
problems anse here: the theses that pose a vague idea, the last sentence shows a sudden
jump in the paragraph, and the two opening paragraphs in a short essay result an
ineffective and inefficient writing. First, the two theses in the paragraph do not specify
the society indicated, they do no clarify which society that has such perception. In case
the paragraph has an example of society or tribe that has the perception, the theses are
acceptable; the rest of paper then will diseuss any society that has the same perception.
Yet, the paragraph only has a quotation that incoherent with the previous idea. It
conveys the idea of women's status compared with men’s. Indeed, the status and role of
women are always being compared with men's. Nevertheless, the paragraph has not
leading sentence that directly states the comparison, This fact denotes the second
problem of the paragraph. In addition, the theses also do not specify the phase of the
perception whether the perception indicates the conventional or the modem society, or
both. However, since the conventional and the mudém can be combined in one idea—
they can develop a chronological paragraph—such a fact does not pose a problem here,

The last, an opening paragraph should be arranged as brief as possible, In a short essay,
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like the one that the paragraph developed, the opening paragraph should be generated in
one paragraph, so the essay will not waste the reader’s time to read a needlessly long
introduction. In brief, if the paragraph denotes the opening paragraph, besides a vague
idea and incoherence paragraph, such a long and bored introduction will face the reader.

Otherwise, since all the sample of study is a short essay, another possibility for
the paragraph is, it functions as the connecting paragraph. To cover such an indication,
the analysis divides the observation into two parts, that is, the topic sentence and the

supporting sentences.

The Topic Sentence

Sentence 1 states the topic sentence of the paragraph. However, it is not specific
enough to be a good topic sentence.

Semtence 1 is the most acceptable topic sentence in the paragraph since it denotes

the most general statement of the paragraph. It has not specific details as the other three

sentences have:

Of course in every society and culture posses
subject verb

own perception about status and position of woman,
controlling idea

Accaordingly, the paragraph will detail the perception about status and position of

woman in every society and culture.
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Indeed, the topic sentence does not contain specific details about its idea. It also
‘denotes a complete topic sentence.  Yet, it is too general to be a good topic sentence.
The case here is not about the controlling idea, but the subject it posed:

Of course In every society and culture pOSSEs . . . Woman.
subject

Since there are so many society and culture in the world, such a subject is a very general
subject.

On the other hand, the controlling idea is appropriately general. It states the
specific comment about the subject, that is, the own perception about status and position
of women. Similar with the previous analysis, it apparently does not specify the phase of
the perception whether the perception indicates the conventional or the modern society,
or both. However, since the phase of society can develop a chronological paragraph,
such a controlling idea is still specific enough.  Abowve all, it still cannot specify the
subject in order to be able to penerate the idez in one single paragraph.

If the topic sentence is ohserved, there is an indication that the main idea intends
to generalize the perception about women. However, the controlling idea rejects the
generalization since it includes the word ewn. It indicates that the society and culture
have their own perception, so the following sentences should not generalize the details,
and have to list concrete support that indicates the perception owned by every sociely

and culture. One short essay cerizinly cannot cover the idea, much less a short

paragraph.
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In fact, the sentence is suitable to be an opening sentence that functions as a
trunsition; and quite possible it is. It might be a sentence that is necessary to lead the
ideas from the previous paragraph to this paragraph. However, each of the rest three
sentences are certainly cannot function as the topic sentence because they denote the
detail of the idea stated in the sentence 1. In case the sentence | is really a transition, the
paragraph obviously has no topic sentence.

In brief, the topic sentence of the paragraph has a very large idea that cannot be
detailed in one single paragraph In this case, the problem does not come from the
controlling idea, but comes from the subject indicated, All in all, the subject of the

paragraph has to be specified, so the posed idea can have enough concrete support in the

space of one paragraph.

The Supporting Sentence

Sentences function as the supporting sentences are sentence 2 through sentence
4. Sentence 2 details the proper role and task of women according to some society; the
sentence does not specify which society. The detail continues to sentence 3. In contrast,
the sentence explains the improper thing for women, It, still, talks about the same
Ecrc:lelj-' as the sentence 2 talked, and also has no specification about which society. The
last sentence then gives further support to the main idea by quoting statement to
strengthen the two previous sentences. Nevertheless, the three sentences do not prove

the main idea appropriately,
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The general subject then affects here, The supporting sentences apparently
detail & perception of some society only; they do not list every perception of society and
culture. More important, they seem to generalize the idea by posing unspecific society.
Such supporting sentences, of course, do not represent every society and culture in the
world because not every society and culture have same perception about women,

Another problem here comes from the quotation included. As what the first
analysis covers, the quotation here poses the comparison between men and women,
while the paragraph contains no direct statement about it. As a result, the quotation
raises a gap among the sentence with the three preceded sentences.

In short, the three supporting sentences are not enough in supporting the main
idea, They only detail one perception, and do not specify which society that has the
perception. They also do not give any concrete details for the idea such as the real
example or fact. The quotation that should strengthen the supporting sentences just
shows a sudden jump in the paragraph. Consequently, the paragraph resulted is weak

because it does not fulfill the terms of unity and coherence.
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4.2.2

NURC Nas Decome an Impoitant Bsue o the last few decades. (1) The differant
expectation and treatment of men and women by the soclety has ralsed a2 problem,
especially for the new modern women, (2) Some women movements struggle for
equal social value and status both for women and men. (3)

“Gender s the differences between women and men within the same
household and between cultures that socially and culturally constructed and
change over time. These differences are reflected in: roles, responsibifities,

© BCCESS [0 resources, cONstraints, opportunities, needs, perceptions, views,
etc, held by both women and men. Thus gender is not the synonym for
women, but consider both women and men and their Independent
relationships,”

(Moser, C. 19933(4)°

Analysis:

The paragraph has four scntences; in which sentence | denotes the topic
sentence, and the rest three denote the supporting semtences. However, the topic
sentence does not specify its idea, and the supporting sentences give nothing to the main
idea but raise another vague idea, and result an undeveloped paragraph.

The Topic Sentence

As the most general sentence in the paragraph, the sentence 1 denotes the topic

sentence. [t poses the idea of gender that become an important issue in the last few

decades. Unfortunately, it is not specific enough to state an idea.

" Student’s proposal, The Gender Stereotyping in British Society Reflected in Gearge Bernard
Shorw 's Play Mrs. Warren's Profession (Makassar, 2003}, The topic sentence is underlined, and sentences
are numbered. The rest are quoted as the ariginal version
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Concerning & 200d topic sentence, such a topic sentence is complete; yet, it
i< not sppropriately general. The topic sentence, indeed, has & sentence, a verb, and a

controlling idea;

Gender has becoms i
subject verh controlling Idea

However, the controlling idea is not specific enough in limiting the main idea into one
certain area, It gives the reader no signpost to where the sentence will go, so the reader
cannot prepare histerself for what is to come. Since the following sentences should
prove the statement by concrete details, many supports that might included, for example,
it becomes an important issue because its effect suffers women; or it results a new rule
in life, etc. When concrete supports such as date or year, or social issue, details these
examples; one single paragraph certainly cannot cover all the details.

The evidence above shows how the controlling idea should state case that is
more specific; one reason for why gender has become an important issue in the last few
decades is enough to be generated well in a space of one single paragraph. One specific
case will avoid 2 vague and undeveloped paragraph. More importantly, a topic sentence
can function as what it should be, that is, gives a clear direction about the matter talks in

the-rest of paragraph.

The Supporting Sentence

Three sentences that support the main idea, however, pose two problems nerther

prove the main idea nor coherent each other.
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The sentence 2 supports the reader by another unclear thing. As it tries to
| support why gender becomes an imporiant issue by giving a reason: gender, the different
expectation and treatment of men and women by the society, has raised a problem for a
new modern womern, it poses an unspecific case! what is the problem. None of the
sentences in the paragraph details the problem indicated.

Mext, since sentence 3 apparently does not prove the statement of sentence 2, it
indicates a sudden jump in the sentence of the paragraph. The problem that rises from
the gender issue is what should be explained here, and not directly state the struggle that
is done against it.

The last sentence actually is a direct quotation that its inclusion is misplaced. It
is not in appropriate place. It gives no further extension for sentence 3, consequently,
the two sentences do not cohere cach other. The place where it should be is after the
sentence 1. In case it includes there, it will be a good support for the statement; by
defining gender, the paragraph will become more effective. Of course, its placement in
there should be through a little revision;, the relation between the sentences must be
clarified, for instance, the (Moser. C. 1993} is placed precede the quotation and revised:
Moser. C., 1993, defines: " gender is . . .. Of course, a quotation is writien according to
the rules of quoting,

Form the analysis; it is clear that the paragraph has neither unity nor coherence.
The three supporting sentences do not prove the main idea. None of concrete details for

the idea stated, and misplaced quotation, just gives another problems for the paragraph.
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4.2.3

The writer trying to do research In discourse analysis, especially In spoken
discourse. (1) ; 3 5 :
ummemmmmmummmm {1] The plm&a‘ of the model are Sinclair
and Coulthard {1575) who recorded a number of British primary school lessons. (3)
The model has a rank scale ; lesson, transaction, exchange, move and act. (4)"

Analysiy:

The topic sentence of the paragraph is stated in sentence 2. The sentence is
decided as the topic sentence because all sentences afler it refer to its controlling idea,
The Birmingham Model, and not to the sentence 1. In this case, sentence | functions as

& transition.

The Transitional Sentence

Actually, the sentence 1 is the most general statement of the paragraph.
However, the case is not the only term in stating a topic sentence. To where the
senfences in the paragraph mostly support and the type of paragraph are also considered
to determine the function of the sentence.

In fact, sentence 1 is too peneral; and more importantly, two out of four sentences
that develop the paragraph are directly detail the controlling idea of sentence 2. Besides,

the ‘paragraph is a paragraph connector, thus the sentence | functions as the transition

" Studem's proposal, The Birmingham Model fn Jumior (Triermedione) Levels OF Ssel-AM: A
Disconrse Analysis (Makassar, 2003). The topic sentence is underlined and sentences ares numbered. The
rest are quoted a8 the original version,
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from the previous idea to the idea here. Such a case is quite possible; the sentence is

used to make the relation between the idea before and the idea here more explicit. If the
idea before does not relate to the subject the wrirer, it would be casily seen why the
opening sentence is needed; if it is removed, there could be a sudden jump between the
paragraph and its previous paragraph. For these reasons, the sentence 1 is stated not as

the topic sentence of the paragraph.

The Topic Sentence

The topic sentence of the paragraph is the statement of sentence 2. The topic is
good since it clearly states what the following sentences will discuss

Such a topic sentence fulfills the terms of a good topic sentence. It is a complete
and appropriately general topic sentence:

In this thesls the writer focuses on  The Birmingham Model, which . . ..
subject wverh cantralling ldea

A subject, a verb, and a controlling idea form a complete topic sentence, A clear
controlling idea specifies the object of the writer; thus the reader will prepare histherself
to read nothing but the reason why the writer focuses on The Birmingham Model.
Though it states a specific object, the topic sentence is still general enough since none of
details that is inclueded in the sentence.

According to the topic sentence, the following sentences should detail something
that relate to the choice of The Birmingham Model as the object of the analysis. The

details might be the reason why the writer chooses The Birmingham Model, since the
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subject is the writer, the following sentences have to discuss all the matters relate to the
case why the writer chooses The Birmingham Model, and not the details of The
Birmingham Model itself.

However, the fact shows that after the controlling idea there is a part that
explains the controlling idea, The Birmingham Model. According to the rule of
punctuation, the comma and the word which signal an explanation that is not a detail but

merely an information that does not define or limit the term:

o Which s usual to analysis classroom Interaction.

In other words, they are used not to restrict The Birmingham Model,

Mevertheless, it cannot be denied that such a possibility to detail The
Birmingham Model through the element still occurs. It is caused by the unclear clue
whether the writer intends to detail the controlling idea or not; or the writer does not
apply the rule of punctuation comma and the use of the word which that has been said
before.

In brief, the topic sentence of the paragraph clearly states the main idea. Itisa
complete and appropniately general topic sentence. According to the sentence, the
ﬁ:rllll:rwing sentences will detail about the writer relate to the case that he or she focuses

on The Birmingham Model,
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e Supporting Senfences

The paragraph has two other sentences, i.e., sentence 3 and sentence 4, They
. certainly denote the supporting sentences, yet they do not prove the main idea.

None of the two sentences refers to the subject of the topic, the writer. They, on
the other hand, refer to The Birmingham Model, which funclions 1o give specific
comment about the subject The pioneer of the model and the rank scale it has, are
nothing to do with the writer.

In other word, the two supporting sentences treat the controlling idea as the
subject of the paragraph; consequently, the main idea stated in the topic senience is not
proved or detailed, For the reason, the paragraph is clearly not unified and incoherent.

For such a supporting sentences, the appropriate topic sentence is:

The Birmingham Model is one of approaches In spoken discourse analysis,




act and many more. (1) A naﬂmnatlva utterance is one l;hat actually describes the
act that it performs that is It performs some act and simuitaneously describes that
act. (2) A constative uttersnce Is one which makes an assertion but is not
performative. {3) Locution Is the formal meaning of an utterance, without pragmatic
interpretation in the context. (4) Perlocutionary act is carried out by a speaker
making an utterance that is the act of causing a certain effect on the hearer and
others. (5) Ilocutionary act carried out by a speaker making an utterance is the act
viewed in terms of the utterance’s significance within a conventional system of social
Interaction. {(6) An utterance could carry out one of those kinds of acts. {7} Cne
utterance can contain lllocutionary act, perlocutionary act, or other acts. (8)"

Analysis:

The paragraph lacks of either unity or coherence. Its topic sentence has vague
statement, and its supporting sentences have not logical order transition signals.
The Topic Sentence

As usual, the sentence that functions as the topic sentence of the paragraph is the
sentence 1. However, the sentence has three problems concern with the completeness
and the generality of the topic sentence, thus result & vague idea.

The first problem concerns with the controlling idea that does not occur in the
topic sentence. Indeed, the sentence is grammatically complete, such a declarative

sentence has a subject and a verb:

e Student’s proposal, Underlving Foree Analysis on Bernard Shaw's Pygmalion (Makassar,
2003). The topic sentence is underlined, and the sentences ase numbered. The rest are quoted as the
orignal version
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However, a topic sentence has to obtain a controlling idea to limit the subject discussed,
and this one has not any.

Considering the discussion of all the following sentences, which discuss the five
examples of speech acts that mentioned in the sentence, it is quite possible that the five
terms are intended to be the controlling idea:

Unfortunately, the words such as reject the possibility since they denote a signal to
introduce example. As a result, the terms mentioned merely the examples of the subject,
and not the part of the main idea.

The second problem concerns with the sentence opener used. The expletive
there wastes the core sentence on a simple declaration; consequently, the main idea is
buried in dependent clause. The error here is the subject needs no extra emphasis. The
sentence will be more efficient if it is revised:

Saveral terms dealt with speach act, . . ..

This revision shows how the expletive there gives no information to the reader; and just
delays the significant part of the sentence.

The third problem is the too general topic sentence as the result of the words
several and many more. These words give vagueness to the topic sentence,

consequently, the sentence gives the reader unclear information about what the
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paregraph is going to discuss — what terms, how many, do the paragraph only discuss the
terms that directly exemplified or is there any additional terms; many vague things come
up because several and many more are indefinite adjective.

From the analysis above, it can be seen that the three problems affect each other,
The case of no controlling idea makes the reader find no direction what the paragraph is
about. The problem relates to the use of expletive rhere that the sentence is structured in
declarative. Such a declarative is a simple declarative that grammatically complete with
a subject and a verb. This fact indicates that the completeness of the sentence makes the
writer think that the topic sentence is also complete. That vagueness of the topic
sentence also relates to the words that used in it, i.e., such as, several, and many more.
Such as is possibly intended as the controlling idea by the writer, vet it is a transition
word that signals the example. As the result, there is not limited area for the subject to
discuss, but merely the examples of the subject, which have no contribution to the
meaning. Also, the word several gives not specific number of the following discussion;
while many more, beside gives unclear information about the number of the discussed
matter, it is also vague for the terms that will be going to discussed. In my opinion, the
appropriate revision that copes with the problems abowve is:

Five of some terms dealt with spesch act: performative utterances, constative
utterances, locutionary act, perlocutionary act, locutionary act,

The word five specifies the number of the act that will be discussed in the paragraph. It

replaces there, which is unnecessary for the sentence; swch as, thus the topic sentence




his & controlling idea; and several and miany more, which give unclear number to the
lollowing matter, Moreover, the use of colon is effective in a topic sentence that tells

groups.

The Supporting Sentence

All the supporting sentence of the paragraph, actually, directly explains the main
idea. However, they lack of coherence since none of transition signals that are used.

Sentence 2 through sentence 6 define the terms exemplified in the topic sentence,
chronologically.  Each sentence defines one term, that is, semtence 2 defines
performative utterances, sentence 3 defines constative utterance, and so fourth until
sentence 6 that defines illocutionary acts, The next two sentences, sentence 7 to 8,
clarify the five terms in relation with how they are carried out by an utterance.

Considering that the supporting sentences are expected to give concrete details,
each of the seven supporting sentences of the paragraph does not give any concrete
support to the main idea. They just define and clarify the term without giving examples
of the acts, i.e., how these acts are carried out in the utterances. However, the paragraph
is a paragraph connector that might have any further detail in its next paragraphs.
. Furthermore, the supporting sentences lack of coherence because none of
transition signal usage that can make the sentences flow smoothly from one to another,

Consequently, the sentences of the paragraph seem as just a group of sentences, and not

an integral idea.  The use of key noun repetition {acts, performative. comstative,
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locutionary, perlocutionary, ifocutionary, and witerance) that occurs in the paragraph
seniences, and pronoun (those) in sentence 7 that refers to the five acts: are not enough
to make the coherent sentences. What need in the paragraph are transitions to hold the
sentences together such as first, second, next, and the lasi,

To conclude the analysis, the supporting sentence of the paragraph, indeed,
support the subject given in the topic sentence. They define and clarify the terms
indicated, but they do not give any concrete details such as the utterances that carried out
those acts. However, the paragraph is the connector in a multiparagraph essay, and the

further details might exist somewhere in next paragraphs. They, of course, clearly

support one single idea. However, they are incoherent each other since they have no

transition words among the sentences.
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4.2.5

Sebenamnya bentuk-bentuk kalimat yang telsh mengalami proses

penghilangan beberapa bagian kata sepertl contoh distas disebut ellipsis
(Kridalaksana, 1984). (1)} Dala

1=

L Ly A, i a1 e

- (2) Banyak ahll bahasa yang

5 membahasnya baik itu bentuk dan konteks situasl munculnya ellipsis dalam
kalimat. (3)°

Analysis:

Three sentences develop the paragraph. Sentence 1 apparently is a transition,
sentence 2 is the topic sentence, and sentence 3 is the single supporting sentence. In
fact, the topic sentence and its supporting sentence do not develop the paragraph

appropriately.

The Transitional Sentence

Sentence 1 is an indirect quotation that denotes a transitional sentence. A
transition sentence functions to lead the idea of the previous paragraph to the idea of its
paragraph; the idea from the paragraph before will not flow smoothly to the idea here if

the sentence is removed. The words seperti contoh di atas indicates that the sentence

refers to the previous paragraph.

* Spdent’ Penggunaan Ellipsis dalam Novel Bleak House Karya Charles Dickens
S E‘.i!l:rl}]}. :‘hamﬂtumw#mm“ iz undeslined, and the semences gre numbered. The rest are guoted
&5 the origimal version.
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From these words, the previous paragraph should contain an example of word omission.

The sentence explains that the emission is called ellipsis, and the case of ellipsis then

becomes the idea of the paragraph,

The Topic Sentence
Sentence 2 is the topic sentence of the paragraph. Concerning the terms of a
good topic sentence, such a sentence is complete, but not appropriately general,

The sentence is complete since it has a subject, a verb, and a controlling idea:

Dalam bahasa Inggris, alllpsis MBrupskan bagian dari analisis
subject wverb

bahasa yang
controlling idea

However, the controlling idea gives no clarification about why ellipsis is imeresting to
be analyzed, Tt gives a very general idea; so the following sentencs is unclear explaing
about what In other words, the controlling idea gives no direction to the reader about
what the paragraph will discuss,

According to such a topic sentence, the next one sentence should give any
concrete detail that relates to the reason why analyzing ellipsis is interesting. However,
it still has many possibility details; it might tell that ellipsis is interesting because the
omitting of the word or phrase does not change the intended meaning, or because ellipsis

is the economical way to say something, etc. Since many related reasons could include

here, it is doubtful that one supporting sentence can prove such idea.
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direction to the reader about the discussion of the following sentence,
The Supporiing Sentence

Since the sentence 1 functions as a transition, and sentence 2 as a topic sentence,
the sentence 3 denotes a single supporting sentence. In fact, the sentence does not
support the main idea by reasons, as it should be. Instead, it supports the main idea by
stating an off the topic idea,

Sentence 3 conveys that many experts analyze ellipsis continuously both the
form and the context of cllipsis usage in sentence. Such a supporting sentence is
certainly off the tract since the appropriate support is reason why analyzing ellipsis is
interesting. Indeed, there is an indication that many linguists continuously analyze it
because ellipsis is interesting. However, the paragraph has not any leading that can
clarify the relation between the two ideas — the idea of the interesting ellipsis and the
idea af linguists ' continuously analysis.

Besides, the sentence is also vague because it does not specify the linguists
indicated. The sentence gives no clarification who are they, so it also poses another
general idea.

As the result, the paragraph contains neither unity nor coherence. The single
supporting sentence poses another general idea. The fact shows that the paragraph

actually has two general ideas that have no details at all.
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4.2.6

Moreover in
Negro that the MNegro
and the Caucasian is |

1B61, the white man make a doctrine toward inferiority of the
Is uncapabie of standing up-right, on which the Negro Is Inferior

by ndicative of superlority, They belleved that no Megro can speak
anguage of the white man correctly, mainly in brain volume.{1) Conseguently,

the Negroes were suitable to five in the sum. (2) While the white man as superior
group in all life degrees such as, behaviar, language, and redigious defend their
superiority through  special deal toward the Negroes, fike the doctrines are

deliberately make ko discriminate minority group like no social eguality between the
white and the black. (3)"

Analysis:

Among the three sentences of the paragraph, the sentence that denotes the most
gencral statement of the paragraph is the sentence 3. However, the transitional word
while signals the opposite idea, thus the paragraph has another main idea as the
epposites to the idea of the sentence. For the reason, the paragraph has not suitable
senténce to be the topic sentence.

Sentence |, actually, consists of two sentences. The fact that the two sentences
are not separated by a period while the first word afler a comma is capitalized is quite
possible because of faulty punctuation. However, such a sentence should be:

1. Moreover in 1861, the white man makes a doctrine toward inferiority of the

Negro that the Negro is uncapable of standing up-right, on which the 'H.ngrl:r

is inferior and the Caucasian is indicative of superiority.

" Student’s proposal, The Fictim of Prejudics in Novel "Light In August” By William Feulines
{Makassar, 2003). The sentences are numbered. The rest are quoted as the originel version.
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2 They believe thap

correctly, mainly in brain volume

The first one details thay ;

Negro. Tt asserts that the Negro is the inferior ang the Caucasian is the gyper Th
uperior. The

Ben[lﬂntd ﬂfcﬂumlﬂﬂ hEI‘ﬁ Iﬂd"‘-‘ﬂd, m1ght be somethy
Mg Surprising: but, the words e

(aucasiar i indicative of Superiority can be g clarification that rhe Caucasian be|
fan belongs

b e Wals, and explanation for:the Caucasian might be stated somewhere in the
+ previous paragraphs.

1 The second is the further explanation for the sentence 1. From the sentences,
1 benfrioity of the Negro is clarified, that are, they are incapable oF standing up right.
ey cannot speak the language of the White correctly; the condition mainly concerns
wilh their brain volume,

The next sentence still describes the doctrine for the Megro. It states the
ndment result; the inferiority of the Negro made them suitable to live in the sum,

The last sentence states another idea as the opposite to the first idea; such an
| *mosite idea is signaled by the transition while. It states that the White defends their
Hperiority by indoctrinating the Negro. Since the sentence 1 also introduces the same
i, fhe paragraph has a repeated idea; it obviously has not opposite idea.

By neglectin g the case of transitional used in it, sentence 3, actually, can function

S4lopic sentence, It denotes the most general statement of the paragr aph and states the

: . ic sentence since
‘““r!ﬁt previous two sentences. However, it cannol be a good top
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In defending thelr superiority,

the White discrimi
oo minates the Negroes by indoctrinating

The clarification above indicates that the idea of the paragraph is the White

&fends their superiority by indoctrinating the Negro. The paragraph has only one idea,

Lo C S

wd the use of the word while denotes an inappropriate transition signal,

Furthermore, the paragraph has not enough concrete details, The indicated year

nsenience | (1861) is not enough to convince the reader about the idea stated. Since

e idea relates to a history, the details should be supported by quotations from a

isorian, or illustrative incident from a reliable source such as historical book or

asyclopedia.

In fact, the paragraph has two problems, from both the sentence structure and the

Umsition usage, First, the long-winded sentences confuse the idea of the paragraph.

&"lrm"“ | and sentence 3 denote two long sentences that actually can be arranged

second, the word while indicates another opposite
transition word, the paragraph secms has two

nce the sentence 1 introduces

Hectively in some sentences. The
12 of the paragraph. Because of the

| ‘dea. Si
%35 whereas in fact the paragraph has only one idea. 51
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4ree problems.  First, the paragraph has twe long-winded sentenges that confusing the

des discussed.  All the sentences dengie detail of the majn idea, so the paragraph has

wl simble sentence to be a topic sentence, Second, the paragraph has not concrete

dalls that can convince the reader about the reliability of the idea served 50 the

' gniences do not prove the idea, Third, the paragraph uses the transitional word while

y
|

i Al el

it signals an opposite idea whereas the fact is; the paragraph has only one idea. The

wit indicates the repeatedly idea.
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pecause like other languages, English s S might fing Some  difficulties
not a simpla thing.[1
1o recognize Is that many learmers 4q not k (1) One Important thing

: NOW what
imvalved in Eﬂ-. that they cannot predict how it .:. ty:: of discourse they are
1590:49). (2) ¥ e structured (Guy Caok
Analysis:

As the matter of fact, the paragraph has a very general topic sentence. In this
az, two possibilities occur either the paragraph denotes a weak paragraph or it denotes
;mnsition. ' Whether it has unity and coherence or not, the answer will relate to the
wshilities indicated.

In the paragraph, there are no sentences can function as a good topic sentence.

wience | poses a very general idea; while sentence 2, besides denotes an indirect

i anation that should be a supporting sentence, it also has no support that can detail the

&1 further. However, since the sentence 1 denotes the most gencral statement of the

argraph, it is more appropriate to be a topic sentence.

Sentence 1 poses the idea of students’ difficultics in using English

wmmunicatively. In fact, because of the sentence structurs, the idea will not be found

entence divides the controlling

Blhe core of the sentence, as it should be; because, the s

8

ain two places:

"
i

— : Analysis in Conversation Class af

. A g2 [ of Disconrse < ioal version,
~ Swdent’s proposal, Egnfﬁ; P Sfﬁ:fﬂ ﬂmh!ﬂd and guoted as the onEin er
I:n'hnu {!‘-‘Mﬂ!ﬂfp =
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controlling

The sentence should not stparate the modifier because it poses the idea of the
o

pagaph.  The paragraph does MOt just state that the students might find some

dfficulties because English is not the simple thing. The Paragraph states the idea mare

caly- the students might find some difficulties In_using English_communicatively

recause English is not the simple thing. This is what the sentence should be structured,
that is, the main idea is in the core of the sentence.

The sentence structure will not be analyzed further. What denotes the problem
ke 15 the vague controlling idea, The idea does not clarify the meaning of English is
wla simple thing. Because of the statement, the reader will be hard to see the direction
for the following discussion in the next sentence, Indeed, English is not a simple thing
However, not the simple thing can be interpreted in many aspects such as pronunciation,
Wcabulary, tenses, sentence structure, pronoun, and many more fhings that might
include. From such topic sentence, the paragraph will vague discuss of what, whether it

vill cover the problem of students” difficulties because one aspect, or more.

These problems are not all the case. The case, obviously, becomes worse if the
' that
"“PF'Jnit':g sentence is considered; the pamg;n]ph has only one supporling sentence

’-‘Eﬂain[}- cannot detail even one thing concretely.
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edict the structure of the discourse.
The problem is, the quotation indicates that the Problem come from the stidents
their selves. It is shown by the séntence:

- = - that many learners do not know . _ .

In contrast, sentence | indicates that the problem is caused by the language itself
\because it is not a simple thing):

.+ « because like other languages, English is nat a simpie thing.

The contrasting indications result a confusing paragraph. What should be here is
spect that clarifies the not o simple thing of English, (Again, the problem is the
Pragraph only has one supporting sentence, so the concrete support certainly cannot be
detailed),

The analysis above shows that the term unity and coherence will not be fulfilled

i the Paragraph denotes a connecting paragraph. In contrast, if the paragraph denotes a

“ansition, the fact will say differ.
The paragraph might also denote a shift from the idea of previous paragraph to

" idea of the following paragraph. Since it is a second paragraph of an essay, sentence

I aph stated. Tt
| Might repeat the thesis, or Egnf.ra"}' repeat what the previous paragraph
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lhing might meet its clarity in the following paragraph.

The two possibilities occur in the paragraph also result two answers about the
paragraph. If it denotes a connecting paragraph, it has lack of unity and coherence. The
lopic sentence poses a very general idea, and the single supporting sentence does not
wrectly prove the main idea However, if it denotes a transition, the term of umity
“mot be applied. It has no sentence that function as the topic sentence and the
“pporting sentence, but it has sentences that function to shift the previous idea to the
bllowing idea of the essay. On the other hand, the sentences of a transition paragraph
still haye 1o cohere each other, In fact, the paragraph has no transition signal between its

: i their ideas indicate an effect and
®niences; yet, the sentences still flow smoothly since thei

15 cayge.
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(2) Semuanya ity turyt mempe
baik. (3) *

Analvsis:

The first two sentences in the paragraph have confusing sentence structure. The
siaement of the sentence | s confusing, while sentence 2 denotes a run on sentence
Consequently, to analyze the paragraph easily, the three sentences will be separated each
uifer. 50 their ideas can be clearly seen.

By neglecting the sentence siructure, the three main points of each sentence aré:

. Student s* reading capability can be evaluated through their learning ability in
both formal and informal education.
% Learning ability in formal education depends on factors:
a. Motivation in accepting materials

b. Lessons given

T
L]
Etideni's proposal, Kemampuan Membaca dan Menjowab Teks Baliaso faggris Sivwa Maw

de"-"ﬂkﬂ:rgr Kefax 111 Jurasan Bahase [(Stodi Kasus) (Makassar, 2003} The senlences are
"imbered and quoted as the original version,
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The qualiry of teacher
d. Teaching methad
€. Complete facilitipg
, 3. Those factors also accelerate the Mastering of English,
;: Fram the clarification, it is clpgy that the Paragraph
] insentence 1 and sentence 3. Moreover, as th, single sy

dees not directly detail the main idea of sentence |

It states the jdes of evaluating
rading ability. According to the sentence, reading ability depends on leamning ability in
both formal and informal education,

Actually, sentence 1 can be the topic sentence of the paragraph, Unfortunately,
lhe sentence 1 contains error in its structure, so it cannot be drawn into the part of the
e sentence though the idea can be estimated. Moreover, in case that it denotes the
ik sentence, it is certainly not an appropriately general topic sentence.

Sentence 1 states two groups of idea, both learning ability in formal education
™ in informal education. The two groups, of course, relate each other. However, one
iagle Paragraph obviously cannot develop those ideas well. There is no rate indication
"0 the leaming ability discussed, whether the paragraph discusses the low leaming
Wliy or the high one. This case will become a problem because the supporting

I of them or
"ilencey should classify the learning ability from the two rates either each

v ] tion, that
. Moreo r the rates then should be related with the two groups of educatio
: er, the :
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o formal and informal, They wij need tg
it affect the ability, along with their ConcTete 5
peresult, all these cases require 5 long essqy

ot a short Paragraph,

The mext sentence, in fact, only states the idea from e group, that is, formal
F: v DLATTTE

shucation. It lists five factors thgy affect learning gpjj;
| dussification about the inside ang
khowevet, does not support the factors by any concrete Support such as related statjstic
w quotation. More importantly, it does not ever treat the case of reading abiliry thay
denotes the most important thing to be discussed Consequently, the supporting
wiiznce does not directly prove the main idea.

The last sentence apparently poses another main ideq, It indicates that the factors
saled on the sentence 2 also accelerate the mastering of English. The inclusion of the
kel fesult a worse problem because it does not related to the first idea at all; evaluating
eading ability through learning ability in both formal and informal education and
celeration in mastering English are irrelevant each other.

The fact above shows an amusing paragraph, that is, the paragraph with two

related topic sentences with one single supporting sentence. Of course, such

Fetgraph contains neither unity nor coherence.
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Clateq With y

particular occasions, (2) This king o “erances made by speakers qn
- (3)°

The Topic Sentence

The last sentence functions as the topic sentence of the paragraph It is
sexrmined so because it states the matter talked of the rest sentences, and it also denotes
9 most peneral statement of the paragraph.

Considering the terms of a good topic sentence, the sentence poses a good topic

*mience. It has a complete structure:

This kind of meaning wecall  sense.
subject verb  controlling idea

Uelo denotes an appropriately general topic sentence. It specifies the kind of meaning

iseribeg in the previous sentences; that the kind of meaning is called sense. Whether

E‘H—'._'_ Reading Book (Makassar, 2003), The
e Student's proposal, Semse Properties it T::ﬁ;@mﬂ-“”mﬂ i fpdotie i e oelgiral vevsion,
*nlence is underfined, and the sentences are numbered.
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the idea is agreeable or NOt, the wrige, has
peragraph is called fense; and ng other term,
|er SENSE.

According to such 5 topic sentence
meaning stated. They shoyld POse concrege Supports fo

I the maip idea, so the reader wil|

clearly see what kind of meaning that is calleg Sense. The concrete SUpports that should
. 5 that 5

cuist, for instance, utterances, sentences, or incidents, that can describe the meaning
indicaled.

In brief, the topic sentence of the pParagraph is complete becayse it has a subject,
averb, and a clear controlling idea: and it js also general since ng detail that is included,

relitis still specific enough to include only its idea,

The Supporting Sentence

The paragraph has two rest sentences that function as the supporting sentences.
Sentence | Stales one meaning of a verb, that is, the meaning of &//. Sentence 2 then
lmits the kinef of meaning talked; it states that the meaning discussed here is the
Meaning relates to the words and sentences in the discourse of language system.

In fact, sentence 1 merely puts the meaning of &ilf in a statement, and sentvaflcc 2
It states an explanation about the meaning discussed. Consequently, the paragraph has
Mot SUPPﬂrt[ng sentence that shows the concrete occasion in which the meaning of kil is

itied oy in the real world: the paragraph has no utierance, dialogue, or incident that
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smangement of idea is logic; all three sentences are arranged from the specific to the
general statement at the last paragraph,

In any case, the problem here is Just about the lack of concrete support, About

the term unity and coherence, the paragraph fulfills both the terms,
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Euﬁjuﬂctiuns Explicitly draw attention to the

appears In some

The paragraph has its topic sentence in sentence 2. It denotes the topic sentence
inee 1t is the sentence to where all the rest Sentences, except sentence 1, refer. The
proclem here is what is the function of sentence 1.

In many cases, the paragraph has its topic sentence on the first sentence, If the
i sentence is stated on the second sentence, the first sentence, on the other hand,
linctions as the transition from the idea of the previous paragraph to the idea of the
Feragraph,

The paragraph also has its topic sentence on the sentence 2. Yet, the sentence |
“mot function as the transition because it does not seem to belong to the paragraph. To

tlanfy the off the topic sentence, the analysis will cover all the related sentences ﬁrsf.

Comesive Device. omic “CHiver Twist™ By Charles
ﬂml ent's proposal, The Analysis O 51 wices fn Comic
.H.“ | WE;:Ud ,szuﬂi} The :ﬂ'Fi:Hnlmi;EI{ underlined, and the sentences are numbered. The rest are
55T, 2
25 the original version.
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snience has a subject, a verb, and a clear controlling

A e

idea:

controlling ldea St In

mﬂf{{ a5 wall ag i othar wri !
subject tten discourses,

It also has appropriately general idea. The controlling idea has limited the
dcussion of the subject: the paragraph will discuss about the needs of comic ir;
erhesive devices. Such topic sentence helps the reader’s awareness of what will the
fllowing sentences discuss.

According to the topic sentence, the following sentences should pose enough
&lails that can prove the idea stated. In fact, cohesive devices consist of seven, that is,
verds farm, reference, repetition, ellipsis, substitution, lexical chains, and confunction
(Cook, 1990); and consist of five according to Halliday and Hassan (1976), that is,
"Wference, substitution, ellipsis, conjunction, and lexical cohesion. However, if all the

lems want to be covered along with their concrete supports, they will require a long

%52y, Instead, a short paragraph might be enough to detail one or two of them; in this
along with their concrete details such as comic

=%, the paragraph exemplifies them,
s that t each term; the cxamples included have to pose convincing facts,
cary ou .

' ' eded in comic, indeed.
erefore the reader will clearly see that cohesive devices are ne
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Since the topic sentence has g :

pepaning histherself to accept the following “Xplanatign

e Supporting Sentences

All supporting sentenpes of the Paragraph are o the e

mnsition for example indicates so, In the paragraph, sentence 3 exemplifies ellipsis,
entence 4 explains conjunction, and sentence 5 POSES referring expression, The next
"o sentences then explain the three terms talked, further; sentence 6 and sentence 7
generally state the advantages of the three in comic,

Since all the supporting sentences relate each other, they certainly cohere each
her. The transition for example (sentence 2) introduces the term ellipsis and the two

uher terms in the next two sentences as the examples; in this case, they are used 1o
“Pport the main idea. Furthermore, pronoun these refers to the three devices (sentence

 and transition so (sentence 7), signal the relation of the two sentences with the

Feeeding sentences.
15 for th
The problem here is, the supporting sentences do not pose concrete details for the

i llipsis, so the
M ides Thers is no example such as the comic texts that carry out the ellipsis,

icit relations in
n. There are not explici
%'ﬂgﬂ of the device cannot be clearly see
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n sentence 1, The sentence states that the writer intends to analyze comic as an
cample of written discourse. The idea here certainly has nothing to do with the ideg
amic need cohesive devices. Though the two ideas relate to the same thing, i.e., comic,

ey have different discourse. The first emphasizes on the wrirer intension, while the

%eond emphasizes on the needs of comie.

The clarification above also rejects the possibility of the sentence 1 functions as

"iansition, It does not relate to the paragraph, so it cannot lead the previous paragraph

ea to the idea stated here. It, however, denotes a sentence that should not be included

the Paragraph.
I
In short, the paragraph has no unity, thus has no coherence. lt has two unrelated

LT ideas. each states on the first two sentences.
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|
|

.3 The Concluding Paragry ph

Al
There are threg Kinds of eliipsis - nomina|

(1 &
-EHIF'E.E (1) After reag the drama "Betrayaj By Harold p :
that in the drama, the using of ellipsjs often oecyr nter, the writer Townd oyt

(2} Drama "Betrayal” by, Harold Pinter yirp, ni
be analyzed, (3)"

ach other.  Nevertheless, the paragraph above has twg sentences that show two
mdiczlive ideas, in which the ideas do not relate each other,

The first sentence includes the first idea, It states the three kinds of ellipsis,
There is no detail here; the sentence Just mentions the three kinds.

The next sentence, however, introduces the second idea. It explains what the
uriter find in the drama “Betrayal,” which is written by Harold Pinter. It cxplains that
% character of the drama often uses ellipsis in their dialogues. This idea cenainly
es not relate to the idea of the three kinds of ellipsis stated in the first sentence. The
4 that the two ideas have something relate to ellipsis is not enough 1o cohere the two

*ilences because, in fact, they have different substantial ideas; the first sentence is

""—-_|_-_-_ i
; Student’s proposal, Elfipsis in Drama “Betrayal” by Harold Pinter (Makassas, 2003). The

%“ numbered and quoted as the onginal yersion.
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The last sentence of the Paragraph denpteg the fing]
4l the writer takes the drama “Betraya|”

Point of the writer It states

as the object of analysis. The idea of the

kwa that becomes the object 1o be analyzed, indeed, dengges another idea. Hg
wever,

och idea has relation with the second Sentence since the worg then included indicag a
25

minung explanation. From the Sentence, it can be seeq that the second sentence
| fnies the reason for the case stated in Jast sentence. Such an indication—the second
enience 15 the reason—just does not direct] ¥ state by a transition signal,

Form the analysis: it is clear that the paragraph has no unity. Since the second
i the last sentence pose a continuing idea, the first sentence obviously does not belong
e paragraph. Indeed, the fact that the first idea relates to the second idea, and the
mblem just concerns with the lack of transition, are possibly exist However, any
wwsitional word or phrase is certainly not enough to draw a clear relation between the
"iideas. What is needed are two or more sentences that can lead the idea of the three
2 of ellipsis to the idea of the withdrawal drama “Betrayal” as the object of analysis;
o more additional explanations will create a long-winded and incflective concluding
#agraph

Besides, the paragraph also lacks of coherence.
they do not belong cach other. In similar,

The first sentence obviously

510t flow smoothly to the next because |
there is not clear relation

. Since
% second lo the last sentence also lack of coherence
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p iis dialogues, consequently, the drama is taken a5 the object of the analysis,
: However, the two sentences in the Paragraph still needs g clarification, Since the -
; enience indicates the reason for the withdrawal, there must be a transition signal that
1! mraduces it as the reason such as for this reason. Of course, such a transition must be
ncluded in the final comment stated in the last sentence. Pronoun this will refer to the
weond sentence, so the two sentences will flow smoothly from one to the other
Besides, such a phrase also strengthens the last sentence functions as the final point, so
e sentence will be clearly seen as the most significant sentence in the paragraph.
In summary, the paragraph has neither unity nor coherence, There is no single

W2 to develop, and there is no transition signals to cohere the sentences,
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this terms, transition signals takes an Important part in .
Is the reason for the writer to chogge her title. {4)° Writing process. (3) Ang It
- Anelysis:

The paragraph lacks of unity and coherence, It, in fact, has four problems: it has

P L " o

i three unrelated ideas; it uses inappropriate transition signals for a concluding
wegraph; the first sentence uses inappropriate pairs of transition signals: and it uses
| iconsisient pronoun,

The sentence 1 states that in having a good writing, the elements of it must he
uid attention, The sentence exemplifies paragraph as one of the element of a good
witing, The sentence 2 tells something about organizing paragraphs in an essay. The
mil sentence then extends the sentence 2 by stating the important part of the writing
Focess, The last sentence, however, indicates that the sentence 2 and 3 are the reason
“hy the writer chooses her title.

The description above shows that the paragraph lacks of unity and coherence.

"-|_-_‘_-_-_ .
tion Signals in The Article Of The Jakarta Post Daily (Makassar,

. Student’s roposal, Tramsi e :
) “"“mtencmllr: numbered and quoted as the original versian.
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anice 2 H.ﬂd. sentence . gﬂ B pa - glﬂ.p
: | iIII ra I
!. id SCusg ﬂbmll Organ n I'| nrie:::i, th: word

gugraph is mentioned in sentence 1. howeyer <
¥ . + SiNCe I'J_'E sentence 1

wsition such as, paragraph is just an “Xample and not the j

e senience 1 specifies the idea on Paragraph, the three Sentences certainly h
ave one

qinidea. Such a fact also exists i sentence 4. It indicates that the idea of sen 2
ence

wd 3 are the reason of the writer in choosi ng her title. This idea is stated immediately

e the idea of organizing paragraph without Any appropriate transition; transition and
s iappropriate 1o be placed in the beginning of a sentence. As the result, the sentence 4
diaes a sudden jump. The paragraph seems has three main ideas without a clear
mation that can unify them in one integral idea. Indeed, a concluding paragraph can
wnsist of 2 summary of the main points of the entire essay. However, the main points
i1 good essay are the part of one dominant idea. Thus, a concluding paragraph should
mt include unrelated topic. It should be stating the main points directly and briefly,
Next, because the paragraph denotes a concluding paragraph, it, at least, has to
% a transitional word that introduces a conclusion. Another problem of the paragraph

B indeed, it has a transitional word in the first sentence; yet, the word used does not

roduce conclusion, but introduces an opposite idea:
On the pther hand to have a good writing we . . ..

fuch transition indicates that the paragraph poses another idea as the opposite to the idea
as a new idea. Indeed, to conclude an

0 the Previous paragraph, so the paiﬂgl‘ﬂph here h
the paragraph preceded might be a

5y, two paragraphs are acceptable; therefore,
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way 15 8 short essay; it consists of ouly three
- esibility can be neglected, Hence, in th;

wppropriate.  What should be here AW i Summar,

in concl HSION, in shory or

fierefore; many transitions can be included here g5 long as jt belongs to the end-of-e
ssay

The third problem sti|] COncerns with the transition signals of the sentence |
ke senience uses inappropriate pairs of transition Signal:

Qn the other hand to have a good writing we aisg have g pay attention , , ..

At he previous analysis, on the other hand signals an opposite idea. It indicates that the
iz of the paragraph is the opposite of the idea of the previous paragraph. In contrast,
wo denotes a transition that signals an additional idea. It indicates that the idea here is
f addition of the idea of the previous paragraph. This fact certainly results an amusing
*iience because the two transitions refer to the same paragraph, that is, the previous
Hrigraph,

Finally, the paragraph uses inconsistent pronoun. Sentence | uses pronoun we,
while stntence 4 uses pronoun Aer that refers to article the writer. The paragraph should
. of
“thange the pronoun used to avoid the incoherent paragraph. It should use one
b, if the e tence 1 we, the rest paragraph should use we, our, or us; and so does
' n USes we,
o ey,
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In summary, neither unity por Coherence existeq

in the

idea only needs 1o be cohered. Moregyer

transition, so the ideas concluded can be
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by providing relevant topics, (1}
object of my writing. (2)"
snslysis:

Such a concluding paragraph ends the essay by one final point, The setitiice 1
rq sight be the conclusion of the entire essay has covered, and the sentence 2 is the final
. int that the reader makes. The two sentences develop the paragraph well, so the
sngraph is clear for the unity and coherence.

One main idea that is developed in the paragraph shows the element of unity,
Semtence 2 is the sentence that states the main idea; the sentence states that the writer
thooses LBPP-LIA as the object of her writing. Otherwise, sentence 1 precedes the
mzin idea by giving reason for the choosing; the sentence provides a brief description of
e writer’s object, that the institute provides several test technique along with the

Rpetitious practice that the students need, This case then becomes the reason why she

thooses the institute as object of her writing,
Indication of the reason and the result contained in the paragraph can be seen

ﬁ“':“ the transition signals used. The transition for this reason shows that the first
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4 result is shown by the transition therefore, Actually we
Y “"mﬂut the wiord fhl‘.’l"{fhre_ the

galtof the reason still can be mesh; the sentence:

For this reason, I therefore rake LBPP-LI4 ag the chject or My writi
ng

i sill have its sense if the therefore ig dismissed:

W
b
]

For this reason, I take LEPP-LIA as5 tha object of my wrriting

tiweves, the word therefore strengthens the first transition, so the sentence will be a
aonger final point.  In other words, the two transition signals in the sentence 2 make
lie sentences of the paragraph clearly relate or cohere each other

Besides result the element of coherence, the transitional words in the paragraph
%0 signal the paragraph functions as the concluding paragraph. The phrase for this
e signal the result that indicates a conclusion, and the word therefore denotes an

tdof-paragraph signal. Since they are placed in the last paragraph of an essay, they

iimal the end of the essay.
Such paragraph has shown how the transition signals take the important part in

tseloping the unified and coherent paragraph. It can be imagined, in case

. t clea
R2graph has not the transitions, there will be a group of sentences that have no r

*ation from one to the other.
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idea effectivaly is unity.(1) Unity T3NS one para ra
doetailed by its Supporting santences, (2) vk

Analysis:

The paragraph has two main ideas that do not belong to the same paragraph.
Therefore, it 15 reasonable to say that such paragraph has neither unity nor coherence.

The paragraph consists of three sentences; sentence | and sentence 2 develop one
main 1dea, while sentence 3 develops another idea Sentence 1 states that wurily is one of
e ferms that has to be fulfilled in order to have a good paragraph. Sentence 2 then
danfies the statement by explaining the term wnity. Since the two sentences have one
main idea, that is, the term unity, the last sentence, however, comes with another ides. It
fates that the writer will study the paragraph unity in the newspaper, The Jakarta Post,
The two ideas certainly do not relate each other. They, indeed, relate to the term unity;

¥, they have different subject, the first discusses about unity, and the second states

thout the writer.

o in The Jokorta Post Articles (Makassar, 2003). The

l Student's proposal, Paragraph Unily i -
are ﬂlﬂ'ﬂbﬂ'ﬁll; and quoted as the original version.
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5E'|""i” observe the ﬂhjﬂl‘:t b}" focusi

| pading sentence that can mesh them, so the sudden jump existed can be cleared Th
up. The

1' sgatence, for example

an cohere the two ideas; Paragraph in newspapers refars to the paragraph of the
mwspaper observed that is stated on the Next sentence, and pronoun this refers to the
tem of unity in the previous sentences, Such paragraph can fill the gap between the
mo sentences, so the paragraph can flow smoothly from one to another.

Above all, the evidence shows that the paragraph does not develop one main
ika. Because it does not fulfill the element of unity, it also does not fulfill the element

feoherence. OF course, the problem does not come from all the sentences, but only

from the last sentence.
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Concerning on tha Statemen
t= abg
Function Analysis in Eugene ONeilfg = Y% the writar chooses The Interparsgnar

Functional Grammar Perspectiye 85 the topic of har mmm: 'nm Mght™: A Systamic

4

Asalysis:

The coneluding paragraph has one sentence only. It states one idea that denoy
C5

te final point of the entire essay,

The single sentence states the idea that the writer chooses the Interpersonal
Function Amalysis of a play as the topic of her research. She uses a systemic functiohal
pammar approach in her study. One point that she Wants to draw here is the topic she
it has been chosen that concemns with the previous statements on the previous
prgraphs. The modifier indicates such point: Concerning on the statements above,

One point stated here means the paragraph has a unity. There is not other idea
lbat does not belong to the point indicated.

Additionally, the words of the single sentence paragraph flow smoothly from one
% another, However, the only problem here is not real clug about the pronoun
iniecedent used in the sentence because pronoun her has indefinite antecedent the
Writer; such indefinite antecedent may agree with either Aer or his. For this reason, the

Olher element of coherence cannot be fully observed.

_"‘—I—-_-_-_ | r | ) |
? . Student’s osal  The Frterpersomal Funciion Arnalysis f;;&ﬂ";ﬂi"}?fht Long ﬂt!]-.::
i Mmhr".-p.ﬁ}m& Functional Grammar Perspective (Miakssacr, sentences

and quoted as the original version.
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Communication wip fully run well apg
expression, interpretation and ﬂagntlatiun, by u.'alr1:!|:f1:;|lr
sometimes Speaker Usually sajg what they meant i dp
sbsolutely not an easy matter, since

Understang il wa dg the

oper words, (1) Howevar,
erent word, (a) This is

when someone says, ean she gat g the stoves (4)
is have you had anything to eat? (5)"

i juﬂ}'ﬂ'ﬁl

Sentence 1 poses a theory of having a run well ang easily understand
wmmunication. It states that a wel] communication will oceur if we use proper words

m doing expression, interpretation, and negotiation, However, sometimes there are

| fuations in the reality that opposite to the theory. The Opposite fact is stated by

snience 2 through sentence 5. Sentence 2 says that sometimes the speaker says what
B mean in different word. The next sentence then explains that there are some
*sonable situations in social relationship, in which such a fact happens. A concrete
Oetil is then posed; an example of a sentence in which the speaker says one thing but
Tans another, The example is posed by sentence 4, and the real meaning is exp]fﬁned
"H;i-:]as! sentence., As the matter of fact, the point contained in the paragraph is stated
e

¥ (Makasgar, 2003). The
' Student’s proposal, The Implicature i I'?'.'I'i\t? Death of Salesman (.
itnces are numbered and quoted as the original version.
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qsentence 2. In this case sentence | functipng as a gh

functions g5 the finaj B

that is opposites, along
wth its example. The logic arrangement is supported by the transitions used. The
opposite idea 15 introduced by the word however (sentence 2), The smoothly road to the
mxt sentence is then supported by the pronoun rhis (sentence 3) that clearly refers to the
ides posed in the previous first sentence, Then the example for the idea is signaled by
lbe transition as example (sentence 4). The explanation in that last sentence js also

tianfied by the pronoun this (sentence) that refers to the example preceded. In short, the

Ysentences in the paragraph are coherent

From such paragraph, one main idea that is developed in coherent way leaves the
Sader with a final thought. Indeed, there is not transition signal for the writer in ending

thp:r, However. one point posed here can signal that the idea of the paper has‘been

kading up 1o this final point
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Analysis:

whiter, the element of unity, and the incoherent sentences

The two sentences that develop  the paragraph result a brjer concluding
prag'jraph. Sentence 1 states that the WTiter is interested and challenged to analyze the
txpeniential function of a short story, so she will try to generate the Australian short
fory “Immortal.” The last sentence then Poses a hope that the short story she has been
thosen can make her easier in analyzing process, and it will be the object of her analysis,
These sentences might denote a summary of the main points of the previous paragraphs.

Cm:xid.:r:'ng the term unity of the paragraph, the two sentences clearly show the
tement of the term. The two sentences are clear in developing one idea. They discuss
lh{'."f the writer intension to analyze the experiential function of the short story because
“hanalysis is interesting and challenging. In the analysis, she chooses an Australian

Hioy story “Immortal,” and she hopes the short story will be helpful in her analyzing

""--.___‘_-_-_-_ .
z ; - | i “frmortal”, by Gilen Benewr (4 Discowrse
Student's proposal, Experienvial Meanings g:'ﬂqu.lﬂ'"d o e dripival version.

ey
515 (Makassar, 2003). The sentences are it

141



tss been shown by the pronoun s (sentence 2) tha

E]J]'ﬁ'l object.

refers to the shor story “ITmmaorgg)
senence 1). Newvertheless, the paragraph lacks of coherenge since the sen
meffective transition signal and the ideq of the sentence 2 are not in logical thought. Ip

tence | yses

siience 1, & cause and result denote the idea. However, in introducing the result, the
writer uses a long transition instead of the short one; consequently, the sentence is rather
lng-winded. The sentence is certainly more effective if it uses 50, therefore, hence. or
this, or many appropriate others instead of use that's why on this term. Additionally,
lhe fransition contains a verb contraction that ‘s that should not be used in & scientific
writing. Sentence 2, in fact, also has two ideas that are unified by the transition and.
However, the ideas are not placed in logical arrangement. The idea this short siory
"'{H!E.l"n'-l'ﬂ* can helpful in analyzing process should be placed after the idea this short slory
Will become the object of analysis; because, the short story should have be chosen first
belore hoping that it will be helpful.

Thus, the paragraph develops one main idea, but it is not coherent. The problem

':"'-U!ﬂtmg not with the rélatinn between the senltences, but with

i&pﬁﬂﬂﬁﬂ]f.
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| ypalysis:

' The paragraph begins with g reference to the Previous paragraphs, The two
gaiences consisted draw one fing] point of the writer. However, there is repeated

| irformation that result incoherent Paragraph.

Sentence | poses a statement that point to the previous Paragraphs. The modifier
bwsed on the above reason shows the indication that the previous paragraphs are an
tiplanation that denotes a reason why she intends to analyze a conversation of g short
pay “The Dutchman.™ Additionally, the modifier also indicates that the writer has
suted the final point, ‘What the previous paragraphs discuss have been leading up to the

pount stated here,

The sentence 1 also explains that the writer will analyze the furn-taking
Sechanivm of the story. The case, however, results an ineffective sentence.  Such

“planation; by analyzing its turn-taking mechanism should not be included here

l-\-‘--|—-_-_ | M “r. 3}
- ‘ § proposal, Turn-Taking Adecharism In LeRod Jones The Durehman (Makassar, 200
tudent’s ; ha Lok
Th ces are numbered and quoted as the original version
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._ ation of one shore Play whicy Was writiey by the Amepice dra, Leraj
z . .
Jn'ﬂ ie., The Dutchman. 1q should be Slated on the .

it state more than one ideg

| The problem comes worse if the analyg; he
F Y515 co
| VeTs the sentence 2. As the lag

wwe been included in the sentence l. Since the information shoulg be in the next
snence indeed; of course, the explanation in the sentence | IS unnecessary,

In summary, the concluding paragraph ends the Paper by one final point. The
me point that are indicated makes the paragraph has the element of unity. However, one

iitionally explanation is informed twice, so the sentences do not flow smoothly form

02 o the other.

144



Bertolak dari Penjelasan g atas,
: karya Emily Bronte ¥ang Berjudy Wu
' karakter tokoh utama berdasarian N psikol enulls aican Mengamsis
Freud tentang psikelog kepribadian,(2) 1, 29! Khususnya teort Sigmyg
Ambsisus dan pendendam.(3)  gipar tersebut dilatar e
yang menderita dan Sering  mendapg
Menurut Freud dalam dir manusia ada das jch
rencana untuk pemuasan kebutuhan, sehingga
dan dianiayahkan mencari jalan uUntuk mam
2001 : 126).(5)"

Analysis:

The paragraph concludes the essay by a fina] point. The five sentences of the
pregraph draw one point in a unified, but not in a coherent paragraph.

Sentence 1 denotes a transition from the previous ideas, The modifier Bertolak
ari pemjelusan di atas strengthens the relation of the idea of the paragraph with the idea
Wihe preceding paragraph. It also indicates the Writer intension to end her paragraph,
d the entire essay has been leading up to this paragraph. According to the sentence,
]. B writer takes a novel to discuss, i.e., “Wuthering Heigts™ written by Emily Bronte,

T reason for the taken, however, exists in the explanation stated on the previous

Reagraph.

“"--._________

i ing Heights" Karya Emily
# 51y dent’s posal (Al L Prikelagi el idm’;:imwuﬁgwmﬂu?
R'"“"ﬂ'-'ltkmar. IDDP;‘;- The sentences are numbered and quot
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. gpeoech will be based on the Sigmud Freyg

e

of the Main charagter of the novel: tha
theory of Ps¥chologica) idermt_-,r

alolah seorang pria — who jg ambitious angd g grudge-bear. gy personalities gre
feted by suffer, and mistreatment However, there is ng clarification aboyt the name
of the man,

The last sentence denotes an indirect quotatign that functions to stren gthex the
tirdcteristics stated. It states something about das ich or the €80 as an element of a
human being functions to draw a plane for a satiation identity, such a satiation against
fe act of insult and mistreatment.

All the sentences in the paragraph develop one main idea. The idea is the point
nade by the writer, and is intended to signal that the entire essay has been leading up to
fis point The writer points that she will discuss the psychological approach of the
Tin character of the novel “Wuthering Heights” written by Emily Bronte. In the
“ussion, she will analyze the character of the figure based on the Sigmud Freud
"eby sbout psychological identity. Though it is unclear whether the sentence $ is the

still unified each
By on which the writer will be based on or not; the sentences are st

Wher,
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However, the paragraph b lack

wntence 4 are coherent. The Whﬂrt]‘]m

man. There is pot any clarification

indicates the cffect of the personality; there is not any explanation about what je have

done as the satiation of the mistreatment. Therefore, such indirect quotation _ that the
mman mntends to Iry to find their satisfaction against the jnsuly Of mistreatment —
éeates a sudden Jump in the paragraph,

In conclusion, the pne final point drawn in the paragraph gives the element of

ey, However, there is g sudden jump between the [ast three sentences, so the

Pragraph lacks of coherence.
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Analysis:

The concluding Paragraph consists of 7 sentences. It has g general idea that js
gnerated in increasingly specific cases. It seems to repeat the main points of the
Pevious paragraphs, Though all the ideas relate each other, in fact, it has not one
rentral idea or point that can draw the unity of the paragraph. It also has no coherence,
s the paragraph seems merely a group of sentences without a clearly integral idea.

Sentence 1 states the most general idea of the paragraph. It states about the
"esentational function of language. According to the sentence, the representational
fiapion ig the language encodes our experience of the world; it conveys a i
LT

""'-u.._____-_-_

= " Written by James
g 3 7 i i Short Story “Clay
Student’s sal Analysis of Ideational Firncli he original version
J:"*""’[:"hilr-ﬂss--m zmi?ﬁe sentences are numbered and quoted as the
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process,

The next three sentences denote the extension tor the idea of the sentence 4. All
HnCe gre talking about the clauge Sentence 5, divides fhe elause into three
nctigng] constituents; those are participant, process, and circumstance. The division

Rades the several different roles indicated in sentence 4. The last two sentences

Mereatly extend the statement of sentence 5, but indirectly detail the sentence 4.
Setence g describes participant, and sentence 7 describe process. Each term is divided

ey Into roles and types. However, the last functional constitugnt circumstance is not

b Thercﬁ:rre, the idea lacks of one further detail.

14%
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Talking about coherence, since the paragraph does not unify, it also is not
toherent, Indeed, sentence 1 through sentence 3 clearly talking about one subject, i e,
Wrgnage, They are coherent through consistent pronoun we, our (sentence 1), wy
Ventence 2), and our (sentence 3); referring expression it (sentence 1 and 2, refer to
%Ji and key nouns repetition language (sentence 1,3), experience (sentence 1,2,
43), and picryres of reality (sentence 1, and 3). However, sentence 3 comes up with
"W Cases, thay 15, clause and process. Sentence 4 also still uses consistent pronoun

F"ﬁ'l'}m repeats the key noun language. However, it has different subject, and does
with
M talk about ‘g language ' indicated. It and the next three sentences come up

be Re of functional constituent af the clause.
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| tpereader can refain.
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CHAPTER v

EU‘NCLUSIDN

5| Conclusion

After analyzing the paragraphs presented, only six gyt of thitty paragraphs that

enlain the unity and coherence, Therefore, it i concluded that the g students also faj]

wurite & unified and coherent paragraph,

in the opening paragraph type, only three paragraphs are unified and coheren;
Exh of them has a pood thesis statement that states one specific ides and other
sakments that relate to the main idea stated, Additionally, each of them has sentences
tat low smoothly from one to another. However, one of them has g problem; it lacks
o interesting details,

In contrast, the other seven paragraphs analyzed are not unified and incoherent.
The result of analysis shows three indications. First, five paragraphs state two main
e hat do not belong to the same essay—one of them is caused by no coherent tool
%l can relate the Iwo statements, and other is caused by the two indicative th“"_ﬁis
Hlements, which means two indicative main ideas. Second, one paragraph has a vague

1 be analyzed for
Y58 tatement and incoherent sentence. Third, one paragraph is hard to

m't““d Coherence because of faulty punctuation.
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sragraphs that state two main ideas; a Paragraph with good topic sentence, but has off
e rack supporting sentences: or a paragraph with ng lopic sentence ay all. However,
there 16 @ paragraph with two mdications; if it denotes g connecting paragraph, it hag
reitber unity nor coherence; yet, if it denotes a transition, it has the element of

taberence,

From the concluding paragraph analysis, the result shows only two paragraphs
watain both unity and coherence, with or without transition signal. The others four are
wified, indeed, bu they are incoherent; one paragraph, actually, give no real elue about
h"“hﬁﬂncﬁ; and the rest three paragraphs have neither unity nor coherence. Such fact

il does not give any difference from the first two analyses.

Since only six out of thirty paragraphs analyzed that have the elements of unity

H"":'hﬂ‘ﬁnct, the 51 students of English Department Hasanuddin University certainly

Gy e Capability in writin g scientifically.



T "ha

ood anes.

Of course, there is no one to blame here.  Good lectures meet inattentive
dwients, smart students meet unconcerned lectures; the good meet the smart, so the low
OIS 1€ given no attention; or any other affected thing oceur during the writing classes,
Hiveover, the study does not observe the factors that cause such fact, so it cannot tell
whether the writing academically development classes or the students, are fail in this
% However, the result of the study just cover the reality in a small community of
Hasanudin University, and reminds that good writing capability is not easy to have.
Em'-“l.'!', all sides in university are responsible to avoid the worst condition and to

it 5 better one,
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