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ABSTRAR

Bagl mahasiswa 3asira ITnggris di kebanyakan pergu-
ruan tinggi di seluruh Indonesia pada umumnya, dan di Uni-
versitas Hasanuddin pada khususnya, kecalkapan berbahasa
Ingeris tidak jarang menjadi bahan pembicaraan sebagal su-
atu keterampilan yang selayaknya dimiliki. Tetapi sayang,
tidak sedikit dari mereka masih memiliki keterampilan ber-
behasa Inggris tersebut dengan tingkat yang kurang  mema=
dal, Kenyatasn ini ditemul pula di kalangan mahasiswa Sas-
tra Inggris Universitas Hssznuddin yang terdaftar pada ta;
hun ajaran 1984/1985. Inl memang patut disayangkan, kare-
na Jurusan Sastra Inggris Universitas Hasanuddin (UNHAS)
dapat dilkatakan sebagal suatu wadah yang m-emungkinkan ma -
hasiswanya dapat memperolen weterampilan tersebut. Pernya-
taan ini bukanlah tidak berdssar. Penya jian materi-materi
kuliah jurusan oleh dosen dengan menggunakan Bahasa Ing-
gris seperti 'Seminar On English Linguistic' dan "Sgminar
On Enzlish Literature', apalagi dengan adanya 'Elocking
System! (Intracurriculair Tntensive English Course) , meru--
pakan alasan yang prinsip.

Berdasarkan realita di atas, penulis lalu mencoba
untuk menemukan faktor-faktor penghambat pengembangan ke-
terampilan berbahasa mereka dengan menggﬁnahan metode pe=-
yebaran angket kepada respondennya, Dan, dari hasil metode

tersebut, penulis menemukan bahwa ternyata ada 5 macam fak-

i
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tor penghambat dengan klasifikasi sebagal berikut:

alj.

b.}‘l‘

o)

Falktor linguistik (faktor yang menvangkut aspek-asoek
tertentu dari bahasa yang'hersangkutan}'yaitu, kurang-
nya penguasaan tata bahasa (grammar); minimnys jumlah
kosa kata yang dimiliki; dan kekurangmampuan  menigl-
nakan diksi yang tepat.

Faltor sosial yaitu, mereka tidak pernah mengiltutli su-
atu Kursus PBahasa Inggris, atau, pada UMUMDYE, sangat
minimnya jumlah waktu yang mereka alokssikan untuk be-
lajar pada suatu Kursus Bahasa Ingsgris sebelum atau
sesudah masuk di Jurusan sastra Inggris UNHAS; mereka
tidak pernah atau, pada umumMnya, jarang menghadiri su-
atu Kelmmpﬂﬁ Fercakspan Fahasa Ingpris sebelum atau se-
sudah masuk di Jurusan Sastra Inggris UNHAS; dan ku-
rang mendukungnys Trespon yang diberikan oleh rekan-re-
kan mereks (téntu saja tidak semuanya) pada saat me-
reka berlatih bercakap-cakap.

Faktor psikologis yakni, mereka malu untuk berlatih ber-
cakap-cakap kepada orang laing mereka takut berbuat ke-
salahan dalam hal tala bahaga dan dilesi; sikap mereka

yang kurang mendukung; dan rendahnya motivasi mereka.



cHAPTER 1
INTRODU g:p.E G B

T,k The ckeround of roble

It has been a general eoncept that language funct-
jons as a tﬂﬂi of communication. Through langu”ge gne can
interact with another person or other peopls and her OT
his soclety. And by language she or he could convey her OT
his notions or ideas; EXDPress her or his thuughts,feelings
and desires; respond other people; znd might astablish and
maintain relationship with ghem, 1IN short, 1anguage en-
ables peovple to handle thair businesé of life.

From the point of yiew of thelir USETS, languages are
grouped into three ~lassifications, i.® (1) mother langu-
age, spolken DbY cortain community in an area or areas; (2)
national languzge, used as & formal language vy the whole
people of a couniry to make contacts to 008 another; and
(3) internaticnal lznguage, lLenguags that serves as of-
ficial medium of international communication (communicat-
ion among nationsl. No one would dgispute that English as
an international 1anzuage is to gontribute beneficial
things for countries all over the world. peonle of o count-
ry are able to know many agpects of 1ife of peonle of

other countries, including soclal, political, apd cultural
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asnects, Mot orly this, in A broader sanse,_develu?ing na-
tions can utillze 1t in bringing about great advances. This
is sosolutely mnde possible due to the lansuige's function
as & medium of science and rechnolomy brans fer from devas-
loned countries that 1s hedly nesded DY them ( developing
nztions). mharefore, 1t becomes reasnonable if the language
i broadly studied. Even, it has been used as &0 pfficial
lanruage in some countries, for axamole, in Singapore and
"the Philippines (Hassan Shaddily et .1., "Ensiklopedi In-
daonesia™, PP 7191 and 1005)

In Indonesia, even though the English language 1is
not treated as in the two countries, it is still regarded
ag an indispensable foreign language that must be studied.
In reality, it ig not merely students of Junior and Senior
High Schools and aniversities who learh it, but also com=
mon persons do. For most of university students,learninﬁ
for mastering it is @ Elgnlficant need because this may
l1ead them to develop their discipline and to be knowledge=.
able, This is not gratuitous hacauae 2 great number of. refer-
ENces p&rtaining to theilr field nf study are written in
Znzlish, It can be imagined how lame they are gince the
competence of understanding the language 18 not with them,
For those who are tempted to proceed their study abroad,
the condition of lacking, especially, nral performance in
the languzge will certainly come up a&s 3 yery terrible

parrier. Meanwhile, common people gtudy the languamé for,
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llish Morphology » English gemantlcs, English Eyntﬂx,Enﬁlish
Poetry, and seminar On English Linruistic and Literature.
It is & oity that ip soite of having spent more than four
years of studyinm, yet they look to have inzuflficient C2<
pability of speaking elrill. In fact, the amount of time
could be assumed more than enough cﬁmpared to the duration
pointed out by E. Sedtonod (in his "Hasil curvey Fehutuhan
Bahasa inﬁgria Di Kalangan Pegawal Hereri {E-Habisj: Bebe-
rapa Saran perbrikan dan Kenyataan {Jawa POS, 1987) . He
clarifies that for gdults, to be successfully learning 2
foreign languaie (English), they need a high concentration
of time at least 12 months, full tire, or two years of
part time training and £ months f21l time., A1l these vi=
gorously pramaot the writer RO choose the title aof his

thesis.

'1,5 The Scoune of problen

In composing 1S thesis, tre writer would try To
digcuss factors that influence the acquisition of English
ag a forelgn language and the process of first language
acguisition a8 well., The factors ape linsuistic, i,e 7pho-
nolopy, Frammar, = ;qd vocabularly, and non-linguistic, viz,
(1) social and (2) “chhﬂlnﬁ1ﬂn1 . motivntion, S+ tgitude,

antitude, nersonality, and age; also teachers/instructors.
The decisgion af thre writer not to cover all of the fnchkors
either of 1inpuistic, social or nsyﬂhﬂlﬂqi:ﬂl is prin:ipal—

1y due to his suFerficial knowledge and limit&d competence.
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1.4 Methodology

There are tuo kinds ol mathodsuhich nre yned by the
writer in compiling this thesia. They are
5, Librarcy ragearch. Throy~h this me bhod, he reads Thooks,
journal magazines and pewspanpers that relote with the
subjsct digcusszed.
b. Questionnaire. Thig onae L3 utilized to enllect dzta in
noed (orimary data). 2y this methnd, tha wrd e Makes 8
list that contains a numbar of guastions which are then

subrittes to and apsvered by his respondents.

1.5 Sample

The samnle taxen by the writer apa thosc who gnteread
gha onzlish Nerepiment of gL s in the aradomic year of
1984/1985. ind, 1n +he matter of the impossibility of
talking them 211 os tha enmnale of this rezearch, he anly

gets 40 students whose gnanking ~bility 15 4Aantifisd bzd.

1.6 The Purnoses of MpitinT

| The purposes of this thesis writiag are o

a., To show up that there were negative faclors which Tham-
perad the students’ speaking skill development.

w. And, the most important one ig to fulfil one of the re-

quirements of petting the sarjana degres at the English

Department of Hasanuddin University.
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1.7 The Seguénce of Presentation

This thesis comprises four chapters with the follow-
ing outline of each :

a, Chapter oOne. This chapter consists of {1} the background
of problem; (2) the reasons of choosing the title; (3)
the scove of nroblem; (4) methodolOgY; (9) EﬂW%lE; (6)
the puUrposes aof writing; and (7) the.sﬁquence of rre-

suntation.

b, Chapter two. This chapter deals with language acquisit-
jon which is further cubdivided into (1) first langu-
age acquisition and (2) second language acguisition in

which the afurementiunad factors are elucidated.

¢. Chapter three. This chapter presents the analyslis ©OD the
data obtained from the questionnalre. Here, inhibiting
factors in the specking ability ﬂevelcpment of the stu-
dents are jdentified and discussed.

4. Chapter four. This chapter encomprsses conclusions and

suggestions.
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cHALPTE R Il

LAHGUAGE AEQUISITIDH

2.1 Ei;st TangunTe ﬁcnuiﬁitinn

For native gneakers, snasking their [irst (mother]
langunge G080 nat generally appeal LO be a wrohlem that
ipvites s good deal of discueaigné. mhey can WS 1t with
one another without belng vlocked DY Eignifiﬂant hind-
arances., The easy contacts, BY 1looking at it from the point
of view of thelr capabillty of using 1%, does not exc;u—
sively happen to adults and old persons, put also ©0 most
children as well. pccording to george A. Miller {in "Ps¥-
chology", 1583 edited by Andrew B. Crider et al.), nehild-
ren acquire much of thelr native language in the five OF
gix years of 1ifea" (p.257). 1f W€ qge what happens du-
ring the yeals of children's 1ife, it would get to be known
that there are 2 couple of processes of languag® develop-
ment which are passed DY them and supporting factors’ that
enable them tO speak their motheT tongue. L0 the matter of
firts language develonment itself, Kenneth Chastaln (1976)
states thatl it is generally agreed that the first language
acquisition j& to take place jn a long process fraught
with diffiaulties. Le£ us see the AroCess.

K, Chastain apzeris that children face 5 stages in

their first languaf® development, samely (1) producing ear-
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1iest sounds; (2) babbling; (33 lalling; (L) echolalia; amnd
(5) producing trus speech, The Following are the briaf des-

cription of them rprogented BY Chastain.

2,1.1 Producing farliest Sounds

Earlist sounds are made by bables. Thesa spunds are
related to discomfort (and caomfort) sgund and are the ﬁe—
tural result nrJ@ha babiaes' apitated wody state and ‘thelir
struggle for ;éi;gél The sounds aTe shrill, nasalized VO-
wel sounds which are produced in front of the mouth  with

a tence facial expression (cries) as 8 result of the ba-

bies' discomfort. By quoting ainsworth (1950) , Chastain

T2 CCLEL T i

L T
writes that these early sounds (eries) are jpvoluntary res-

L'e

ponses to hunger, pain, etc, The samples nf the sounds are:

Mg wae WA ave WA wes wa

Ta iaas AR e R

nge e« DEA ooo nea ... DREA

BE e.. BB senshE e=e ha' (lewis, 1975, p. 19 48

quoted by Chastain (1976) P- b7

5,1.2 Eabbling

Bsbbling is EEﬂerally raferred Lo @5 the gecond
Eéage of the first language develupment. Berry and Eisen-
son (1042, p.3), 2B guoted by chastain, state that babblinr
stage may be considered as @ training and preparatory pe-
rind for later articulate gtterance. 10 other words, S3Yy8

Chastain, "it is during this stanfe rhat baby really beglins

to practice the varistions of our qound system " (pe W70
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not have real comnrehension of the sipgnificance of what

they are SAY1ing.

2.1.5 True speach

Finally, the children step to thellast stage of
their first language development, i,e to produce true
speech when they ate within the ag® of twelve monthé to
eightecn months. Sounds produced are to become associated
with meaning. and, at the age of three years agld, they a8p-
pear to pe capable of malking true speech. put, mistekes in
prununciatinn are still neard. Regarding rhig  errol's,
ﬁhastsin reminds that two important ideas must be kepl Iin
mind : first, that the pgoal is distinct speaking, not per-
fect articulation; and second, that talking mnust pe fun
for children. 350, parents dn not need tO he worried about.
as a matter of fact, it 1S just natural. Chastain nas the
reason h# referring tO #hat is stated DY Mange (1959, Palp)?

n,,., most children have very 1ittle awareness of

-

their own errors which are present during the
speech jevelopment. AS autocritical abilities de-
velon, however, swareness-and modification in
the articulatory pattern follows rapldly until
an essentially ’ adult pattern is reached by
gight years of aze."

2 2 Second Language Acguiaitiﬂn

While the first language acquisition and develdP-
ment does not bring about special discussions among lingu-
ists, second (foreign) language acquisition and development

on the other hand, comes up 8% 4 broadly and in-detailed
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talked problem. uiscellaneous yariables are justified by
linguists to have determinant influences o0 tpe langnags
acquisition, for exnmple, those of in the learners (psycho-
1ogical), of social, of 1inruistic, and the way of learn-
ing as well as the role of instructors or tenchers.

Failure in the ianfuage nas peen familiar with us.
w_oF Mackey (1965, p.107) reports that every year, millions
of people start learning a sacond (English) lapgusge, oub
vary few of them succeed to naster it. How is aetually the
lansusfe scgnuired %.

according to Wolfsang wiein (1986), tne acouisition
of it ecan be dons by spontonecus and gulded (usually by @
,tutur} way. Lhe first term is used by him tO denote the
acquisition of the langusge through Every“daycnmmunicatiun,
in a natural fashion, free from systematic guidAHGEE.It is
worth noting, howevel, rhat despite the learnears have ta -
ken one of the ways or maybe bokh of them as ONGE, they
eannot be ex?eciaﬂ ta be easily getting skillful right af-
ter s ghort or eved &8 1ang period af learning AS turning
ouT DOLlm dov. The excuse is to lie on the variables men-
tioned above. The lesrners may just have an interest of
tallking but anfortunas tely 4o not have the gormpatence Ifﬂr
that. Or, they might actually pOSBess the compeltence but
ape not prompted or are reluctant oT embarrassed at doing
the oral practice even if they are in & conversational sl-

tuation, for instance in discussion classes. This must be
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1 talked problem. Miscellaneous variables are justified by

l linguists to have determinaont influences on the languags

1 acquisition, for example, those of in the learners (psycho-
logical), of social, of linmuistie, and the way of learn-

i ing as well as the role of instructors or teﬂcherﬁt

| Feilure in the lanpuage has been familiar with us.

".F Mackey (1965, p.l07) revorts that every year, millions

of people start learning a second (English) language, but

very few of them succeed to naster it. How is actually the

langurnge acnuired 7.

e

teecording to Wolfrmang Klein (1986), the acsuisition
of it ¢an be done by spontaneous and guided (usually by a
tutor) way, The first term is used by him to denote the
f acquisition of the language through every day communication,
in & natural fashion, free from systematic muidances.It is
worth noting, however, that despgite the learners have ta -
ken one of the ways or mavbe both of them as once, they
cannot be expected to be easily geiting skillful right af-
1 ter a short or even a long neriod of learning as turning
our palm down, The excuse is to lie on the variables men-

i tioned akove, The learners mey just have an interest af

talkinz but unfortunately do not have the competence for
that, Or, they might actually possess the competence but
are not promoted or are reluctant or embarrassed at doing
the oral practice even if they are in a conversational si-

tuation, for instance in discussion classes. This must be
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exasperating, isn't it ?. Such the phenomena cover a lot

of students of a foreirn (english) language class; they
cannot or will not smeak it, In fact, a large percentage
of them study the langusge because they want to learn to
gneak it (Chastain, 1976).

W.F Mackey says that there are mainly three kinds of
factors which are at work at second (foreign) language
iéarning, i.e (1) linguistic factors, (2) social factors,

and (3) psychological factors.

2.2.1 Linruistic Factors

Linguistic factors as phonology (promunciation), vo-

cabulary, and grammar influence the way and the process of

"acguisition and development of learners' foreign longusge.

Distinction in way of pronunciation tHat exists between the
foreign language and the learners' first language can be a
disturbing variable., For inst#nce, many Indonesians learn-
ers of English seem to be in difficully of uttering the
consonant cluster -sts of English, for example in the word
"economists". It is often prcncuntéd with the absence of
the final =g or the two latest consonants -5 and =t. (These
pronunciations were heard by the writer from, among others,
his students studied at PAPI English Course in the first 6
months of 1959],_Theirea5ﬂn ig surely that the sort of con-
sonant cluster is nonexistent in Bahasa Indonesia,., Or, a
Thai girl who s&ﬂmeé ﬁnahl& of pronouncing the consonant

MM at the end of Engiiéh words as in "girl" and "beauti-




L3

ful". In stead of uttering / gl / and / byuwtrpul /., she
pronounced / gan / and / byuwtifun /. (These utterances were
heard by the writer when he was involved in talks to 2 Thai
girl in his visit to the Temple of Emerald Buddha in Bang-
kok, Thailend, November 1, 1988). Or, a number of Japanese
persons who said / wan / not /wan/ for the wcrd."nne“.
(This was caught by him during having contacts with a cou-
ple of Japanese boys and girls from October to November on
board Nippon Maru, 1988).

Likewlse, difference in grammar betwesn the two
languages, first and second (feoreign) language can elso
create troubles. Say, Bahasa Indonzsia's word order mostly
annlies to "DM" model, whereas English's is "MD", ("DM" is
the abbreviation of "Diterangksan Menerangkan' (sModified and
Modifying). Modified words are placed before modifying
ones, for example, "baju merah". On the other hand, MDY
stands for "Menerangksn Diterangkan" (=Modifying and Modi-
fied), Modifying words precede modified ones, for example,
"rad shirt"), Mistakes in structure of English in resvect
to interference of Bahasa Indonesia's "DM'" law could be
seen in the phrase "[lower garden'" when the speaker means
- garden flower and vice versa.

For learners of a second (foreign) language, vocab-
ulary accumulstion of the language is absolutely needed in
order that the learners are capable of comrunicating. The

success ol accumulnting voeabulary item is determined by
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the level of inconvenience undertaken by the learners,how-
ever, In learning a foreign lansuage, learners whose na-
tional language derives from the same family of the for-
eign language they sre studying will have an advantage
over those who have the dissimilar fact. So, the first
learners would be more facilitated than the second ones.
For instance, Frenchmen reading English can recognize a
good percentage of familiar words imported by English from
French words. It is on the contrary to Chinese or Japamese

people who are learning English (%.F Mackey, 1965).

2.2.2 Social Factors

Since language is a social phenomenon, it always
accompanies any activity of veople, with a few exceptlion
as sleeping and dreaming, And, given favorable circumtancs
a language of person is destinéd to develop, The axiom goas
for a learner's second langusge. The higher frequency of

a second language use, whenever and wherever it is, the

. greater possibility of development can result.

W.F Mackey (1965, p.ll2) writes, "social influences
are also responsible for the learning End-maintenan:e of
second language." Ancd, these could be analyzed as a number
of language contacts operated by a good deal of different
factors. He further explains that language contacts can be
.dane among others with the people with whom we live ( the
home group ); the people near whom we live (the community);

the peonle with whom we work; the peonle with whom we learn

~
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{the school group). Meanwhile, the distinctive factors
that he means, among others are (1) time which is spent by
the learners; (2) number of persons who speak the language
studied by the learners and with whom the learners come in
contacts. The bigger of the number of these persons, the
more opportunities got by the learners to practice and en-
hance their speaking ability; (3) use, what the language
happens to be used for. The learners who use the language"
in events where acts of talking are to take place will get
better result than those who onerate the language in en-
tertainment in their effort of increasing their oral per-
formance; (L) pressure on:

(a) Economic. Mot a few peovple are motivated to learn a
foreign language for the resson of wishing to find a bet-
ter job or to imnrove their economic standing. Ve cannot.
reject that Ensglish as a foreign language contributes a
high economic benefit for people of a develosning country .
Persons who  own a steady skill of oral perform-
ance in it will relatively be easier to win a competition
on occunation offer from a compsny, particulsarly overseas
company that very much needs a staff menmber or worker {or
some stalf members or workers) with the skill and provides
a charmingly high salary. ‘
(b) Administrative, In some countries, andministrators and
civil servants are renuassted to master a foreign language

(English). In Tndonesia itself, to be equipped with  the
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ances. Unfortunately, the potential piano player is not
highly motivated and interested in the play. As a result,
the activity which is not based on the person's interest
and motivation will be a waste of time because the person
does it with a feeling of aversion. Desiresable result will
not be at hand. Contrarywise, a strongly motivated and
really interested nerson in orgonizing hls or her activity
will be in a greatprobability of yielding a nice end of
work., Crider et al. (1923) noint out a definite examnle,
i.e a young Canrdian, Terry Fox, who ran a marathon scross
Canada to raise fund for cancer research even though he
had lost s leg to the diseasse,

In studying a foresisn lenruige for spenking skill
acquigition, psychological fretors' contribution is indis-
pensable, & number of persons moy just belong to the same
class where discussion subjects are nresented, appear in
an Entlish meeting of an Baglish Conversation Club sur-
rounded by better sneakers of the forelgn language, but
silence is wvery dominant among them, e do not need to be
surprised; the causes are ripht in the learners themselves,
i.e unfavorable psycheological factors.

In the following, five psychological factors as
have previously been mentioned in chapter one, are going
to be discussed, They are motivation, attitude, aptitude,

personality, and are.
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2.2.5.1 Motivation

Whenever one studlying a foreign lonnunge, for ins-
tance ZInglish, is -sked whether she or he has 2 motivation
on learning the l-nruzge, we micht freau-ntly hear the an-
sver of '"Yes!'! in.stead of 'Not. In addition, she or he »nos-
sibly replies that her or his motivation is high. fctually,
the term motivotion does noat simnly means a2 wish of doing
sonething like lz2arning a foreign lansusce,

It 15 a matter of fret that a number of different
definitions on the term '"motivation' are made, In his
"Foundations of Educational Psychology" (1974, p.387), S5i-
taram Jayaswal tries to list and ghow the various definit-

ions :

"e.« English and English, "motivation is the nonsti-
mulus varisbles controlling behaviour; the general
name for the fact that an organism's acts zre part-
ly determined in direction and strenght by its own

nature {or endurinr structure) and/or intern=al
state."
"y C Morse and G.Max Wingo state, "motivation is

characterized as a compnlex integration of internal
nrocesses which arouse, sustain, and diract bohav-
isur." (The threa wonrds are uzderlined by the
writer in term of the imnossibility-of printing
them in itslic as they are in the source book),

"iceording to YW.C Trow, "Motivation is general lerm
for the will, the volitionzl or dynamic aspect of
behaviour, oresumably denendent variously on phy-
siologlical, psychological and environmental fact-
ors: in education, usually related to learnings."

"Herbert Sorenson defines motivation as "a psycho-
logic2l and physical condition that causes one to
expend effort to satisfy nceds and wants."

"pecording to ¥. Lovell, "Motivation may be definec
more formally as a vsycho-physiologicnl or intern-




19

al vrocess, initiated by soms need, which will =sa-
tisfy thnt need.,”

Another definition iz given by Crider et al. (19853, p.118)
i.e "motivotion can be defined as the desires, needs, and
interests that arouse or activate an organism'and direct
it tmward a specific goal." Anyway, in connection to a se-
cond (foreign) lancuage learning, the definition proposed
by R.C Gardner (1985, p. 10) seems to be much more con-
cerned with us., He says, "motivation in the present con-
text refers to the combination of effort plus favorable at-
titudes toward a specific goal." He adds thaot motivation

to learn & secanﬁ,ffareign] langu-ge is seen as referring
to the extent to which thke individual works or sirivesz fto
studr the languzge because of a desire to de so 2nd the sa-
tisfaction experienced in this activity. Efforts alon= 27a=
not signify motivation. The motivated individual gxpands
attempts towards the goal, but the individual exten-in<

effort does not guarantee that he or she is motivsiad ot

there are probable attributes that underlie the 2770 exn.
penditure, For example, a desire to please rmavenis OY Ta-.
chers, a motive to deal with a wnressure OF & Gewess

cher, a preparation for havins imoen iin
because of a gift promises., Thaeoe At
jusiify motivation of lazviiu

It now baconmos cl

Gardner includeg Thi
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ing factor in determining students' achievement and sUC-
cess than the cognitive; and second is that the current
stress in education is to educate the whole individuwal,not
just the mind. |

What 1s actually attitude 7

Ag to motivation, many definitions of attitude are
proposed to describe its meaning. R.C Gardner (1985, p.8)
points out the definition given by Allport (1954, p.45) i.e
an attitﬁde ig a mental and neural state of readiness,; or-
ganized through exnerience, exerting s directive or dynamic
influence upon the individuzl response to =211 objects and
situation with which it is relsted." Meanwhile, he himself
defines it, from an operationsl point of view, as "an eva-
luative reaction to some referent or attitude objects, in--
ferred on the basis of the individual's beliefs or opini-
ons about the referent.” Another is proposed by F.J McDo-
nald (1959, p.214), "an attitude is predisposition to act-
ion, a readiness to act in a particular way." From .the
latest definition we can clearly see Lhst an attitgde is
related to behavier, F.J McDonald confirms that %ttitudea
are generalized states of individual that lead to or bring
about o wide variety of particulzar ways of behaving, In
performing the particular ways, individusal might have dif-
ferent style to one another, For instance, in a classroom,
a gtudent is in a good mood when her or his biology teach-
er is coming to teach. When discussion is to take place,

she or he is aggressively asking questions and focusing her



22

.ar his atteqtinn to the teacher explaining the material of
the subject in front of the class. Another student 1is in
the same mood, But, he seems to be not as aggressive as his
fellow above. Yet, his eyes are staring at the black board
and his attention is devoted to the lesson presentation,
and all homeworks assigned to him are always completed. In
spite of the dissimilar ways of behaving, the two students
reveal and manifest good attitude to their teacher. Analog-
ically, favorable attitude toward second language (Eﬁreign
language) -acquisitinn should be reflected through a pro-
nounced wsy or method, not sclely expressing the liking to
the lanruage, If the learners really have & positivs atti-
tude, inconveniences facing themmust not cause their spirit
down then ofl, because '"when their attitudes towards the
controversial materials ars favnraﬁle, subjects are highly
motivated to learn; they put forth more intense and concen-
trated effort, ...."(David P. Ausubel, 1063, v.389). To
support the second (foreign) language acquisition, lssrner's
attitude should also be faverable to the lanpuage speakers
(Soewondo, 1984). Because, this can make motivatlom 1ikely
to benefit for two reasons. The first 1s that ol wialoh p i H b

bt B el I N T -”'A'\n. -8
gl Pl B L s =

ly concerns with the purpose of le: £y 5.
covered by a more favorable attitude will zet a more Imtem~
sive contact with the languige speakers. ind the secozd is
that of which concerns with the nature of second langzuasge

learning. "There is & closo0 1ink between the way we gnaalk




a3

.+ percieve our identity and our world. When we try to a-
dopt new speech patterns, we are to some extent giving up
our own identity in order to adopt those of another cul-

tural group" (W.Littlewood, 1984, p.55).
2.2:5:5 Aptitude

Before discussing how an aptitude is contributive
to a second language acqulsition, it would be fetter to see
some definitions of it first, In his attempt of describing
aptitude, Sitaram Jayaswal (1974. pp.322-323) quoted a
couple of definitions as requoted by the writer in the fol-

lowing

"According to English and English, aptitude may be
regarded as '"the capacity to acquire proficiency
with a given amount of training ...."

"In the Dictionary of Education (the underlining is
done by the writer due to the impossibility of
printing them in italic as they are in the source
book), aptitude is defined as a "pronounced innate
capacity for or ability in a given line of endea-
VOr... "

NF.5 Freemen has defined an aptitude as a "combin-
ation of characteristic indicative of an indivi-
dual's capacity to acquire (with training) some
gpecific knowledge ...."

Based on the three definitions above, Jayaswal is
then interested in asking three questions, after preceding
them with a-statEmant that the most important factor in
an aptitude is the capacity of acquiring proficiency. Two
of the guestions are (1) Are aptitudes constant or varia-

ble 7, and (2) Are aptitudes innate or acquired ?, He gets
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a hint that, in spite of the existence of debate on them,
the majority opinion is that they are innate., Eut, it 1is
realized that environment in which a porson lives influ-
ences aptitudes, For the first’ guestion, the answer is
they are regarded constant. Variations take place within
the framework of environmental factors, .

About the role of aptitudes in a second language
learning, Soewondo (1984), pointing out the result of the
study carried out by Carrol (1962) and Pimsleur (1962),
gsays "the correlation of measured Ia‘ptitulﬂ.e and success 1in
language learning is very low" (p.4). Another resuli of

study ; a case study which was held by Richard Schmidt (in

his "Interaction, Acculturation, And The Acguisition of

Communicative Comwetence : A Case Study of An Adult" in
"Sociolinguistics ﬁnd language Acquisition". of N. Wolfson
and E, Judd (eds.), 1983) can also be taken as reference

for the matter, It reveals that lsnguage aptitude 1s not

relevant to second language acquisition.

2.2,3.4 Personality

Ag the pfeviuus three terms, personality is also
miscellanously defined. Chastain (1976) sees that there
are two groups of people who propose the definition of 1t.
The first group is non-psychologists. These people tend to
refer to the individusl's skill in relation to others and
in evoking a positive response 1n th# people with whom he

comes in contacts. The second group is psychologists. These
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persons are accustomed to following a more specific, or-
ganized approach te the definition of personality. Some
put "soclal interaction" and a predisposition to behave in
a consistent pattern as stresses. Meanwhile, others are to
focus on the integration of specific actions with their
PhFE?EEl and social énvironment, and the "unique aspects of
behavior" that characterize the learners' individuality
(Chastain bases these on what Ausuble and Robinson (1969)
set forth).

In respect to the various definitions of perscnal-
ity, Darley et al. in their "Psychology" (1983) clarify
that there is no single accepted definition of personality.
Bach rests on different assumptions and stresses different
aspects of human being. Then, they formulate their own de-

finition, which on their mind is the key term, o  unize

]
s
£
|
iy

other definitions' idea, "personality is the organiz

dividual's adaptation to a situation and endures over

time" (p.409).

crider et al. (1983) write thnt accovding ko Hans
Eysenclt (1953), there are two msie diwensions of person-

ality. One of them is wiptroverslon® versus Yextroversion,™

In its connection to a sncond language learning process,

wi1liam Littlewand (1084} reports, 1t is sugzested that an

extrovert parnon 1 ﬂnvdﬂlﬂl]j wall suited to gecond

languame learning, lo furlher notes, "irrespective of act-
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Littlewood, 1984, p.65).

However, it is not guaranted that adults' acqusit-
ion ability of a second/foreign languages is always  worse
than that of children. A real and convincing evidence that
may be pointed is the ocutcome of the study of R.W Schmidt -
(1983) on a native speaker of Japanese named W e s. In
his description, he said that W e s was 33 years old.
During the years of his study at his school, W e s did
not get a significant formal instruction in Enslish. He
claimed, as reported by Schmidt, that he was a poor Eng-
lish student; and he was not a complete beginner when he
came to the United States of America. His visit to the
country was initially based on a variety of motivations,
"ranginzg from the attractions of the climate and the re-
laxed way of 1ife in Hswaii to personal ties with Japanese
friends," Then, the purpose of professional development,
(Wes was a well-known artist with internatiomal repu=
tations) overtook. Schmidt reported that after three years
of his permanent stay in the new country of his, he was
identified to have a steady speaking ability. At the end
of his study, Schmidt concluded that the influence of Wes'
age on his language acquisition was neutral, On the contra-
ry, a couple of other factors were facilitetive as his
high and incressing communicative neerd, varied and increans-
ing interaction in type and amount, adaptive soecial dinter-

actinn pattern, low enclosure and cohesiveness, positive




28

attitude toward L2 group, low inhibition (appearing fool-

ish), integrative motivation type, and his high motivation,

drive for cﬂmmunicaticﬁ.

2.2.4 Teachers / Instructors

i In Fhe case of a second language acquisition  pro-
cess, t355hers or instructors have a very strategic posi-
tion. It has already been elucidated that many students are
constrained to Ee quite and become good listeners instead
of trying to express themselves in the target language due

to miscellaneous impeding factors like both psychological

and linguistic factors, Dealing with these students is the
task of the teachers or instructors. ''They have  to be
able to resolve their students' problems, for example, em-
barrassment, reluctance, fright of appearing foolish in
front of their classmates, or inability of meking gramms-
tical sentences orally in spite of their adequate number
of vocabularies. Gtherhise, failure will come to the stu-
dents, So, ideally, to aid them to achieve a ‘satisfactory
second / Toreign 1angﬁaga acquisition, teachers or in-
structors with a "take-it or leave-1t" or devil may care
attitude should not be welcome. (The former term is  bor-
rowed from K. Chastain).

1t cannot be denied that to be a teacher or an in-
structor of a second / forelgn language class is much more

\ formidable compared to serving as a teacher or an instruct-

3CL. ¢ qther subjects as Geography and Economics, BRecause,
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one who does the first profession, besides being required
to be knowledgeable in linguistic competence and perform=-

ance also expacted to have & good knowledge of psychology

(Soewondo, 1584,




CHAPTER III

THE IWHIBITING FACTORS IN THE STUDENTS!
SPEAKING ABILITY DEVELOPMENT

Preceding the elucidation of the data resulted {rom
the questionnaire, it would be better to present & short
description on the sample of this scientific research and
the questions in the gquestionnaire.

The sample taken, as mentioned in the previcous
chapter, is those who entered the English Dapsrtrent of E=-
sanuddin University in the scademiec year of 1984/1%23. Th=
" number is to amount to 40 students, In fact, they gracusis
from three different departments of Senior Eigh Sckosls
Natural Sciences, Social Sciences, and Lsnsuate Dseps
They consist of male and female in gex with the apount of
12 and 28 of each. Thqy spread out in the tirse departmants
with the number of 20, 11, and ¢ to Natural Sgisnces, 30=
cial Sciences, and Language Depsriment respsctively.

Meanwhile, all the guestions in the questionmairs

T .1 =t ok
are tried to be made to encompass the factors in raristy

that have previously been explored in charter two namely

those of linguistic, social, and psycholegical in-that they

(the questions) are further hoped to be the vehicle of the
surfacement of the imveding factors of the students' spachk-

ing ability development and which are supposed to lie on

i P T




71
the three sorts of factors,

As a matter of fact, the outcome of the regearch
based on the guestionnsire shows that the factors really
come up in the students,

It should be noted that in the attempt of exempli-
fying the existence of the factors in the students the
writer would provide three groups of tables for . the three
groups of respondents, viz, those who graduated from Natu-
ral Sciences, Social Sciences, and Language Department.

Hereby, the description is going to be presented seperately

5 Linguigtic Inhibiting Factors

Tt should firstly be kept in mind that what the writer
means by 'the linguistic Inhibiting Factors' is the inhibit-
ions which involve certain aspects of the languzge.

To get to know what linguistic inhibiting factors
thet blocked the students' sneaking capabllity develop-
ment, the writer deliberately uses three kinds of places
where English conversational gituations can set up. The
places are The Blocking Eystém Classes (B3C), Common Eng-
1ish Course Classes (CECC), and English Meeting (EM).

Based on the reports of the_respnﬁd&nts given

through their answers in the questionnaire, the writer 1s

convinced that the linguistic factors that played roles in

the impediment of thelr speaking skill improvement were

&) nonenastary: of the grammar, b) poor vocabulary, and c¢)

smatdlity af using proper diction. The dtem ol protAnRInts
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ion seems not to be involved, The following tables  would

give the descriptions on the reality,

Table la. The Linguistic Inhibiting Factors In The Develop-
ment of The Respondents' Speaking Ability In The

Blocking System Classes. (The Group of Respond-

ents Gradugted From Matural Sciences Deggrtment}.

The order The énrts of Linguistic Inhibiting Factors
number of
respond- Non-mastery of | Poorness In |Inability of us-
ents the grammar vocabulary |ing proper dict.
1 _ _ v
2 v v "
3 _ _ v
N v - -
2 _ x s
6 _ v -
7 N v "
B _ v =
a v 5 =
10 _ - =
11 3 v -
12 i - -
15 S = =
14 - = -
f iy v = -
16 v - ™
17 — = -
v - -
3 | #-| £ | @
30 _ v -
Total 7 ! 2
% 25 39 15




33

From Table la, we can see that 7 respondents or 35 % were
inhibited by their non-mastery of the grammar, and also 7
respondents or 35 % stated that to be poor in vocabulary
made them impeded to improve their speaking ability. Where-
as, those who were blockedby inability of using proper

diction are 3 respondents or 15 %,

Table 1lb. The Linguistic Inhibiting Facters In The Develop-
ment of The Respondents' Speaking Ability In
Common English Course Classes, (The Group of Res-
pondents Graduated From Watural Sciences Depart-
ment).

The order The sorts of Linguistic Inhibiting Factors
number of
respunﬁ- Non-mastery of | Poorness In | Inability of us-
ents the grammar vocabulary ing proper dict.
1 . W v
2 v - -
3 - = i2
Iy - _ —
2 — = e
& v - =
7 ¥ = -
&8 it = .
s, v = e
10 s - -
11 = i et
12 v = Z
13 — =
1L v i "

continued to p, 34
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15 ~
16 L B : ;
17 . - v
18 _ -
19 v .
20 _ = .
Total 7 y 1 ‘ 6
% 35 5 _ 30

Description that can be taken from the table above
ig that 7 respondents or 35 % were inhibited by their non-
mastery of the grammar; 1 respondent or 5 % regarded his
poor vocabulary as an inhibition; and 6 respondents or 30%
considered their inability of using proper diction a5 =&n
impediment in improving their sveaking ahility in Common
English Course classes.
wable lc. The Linguistic Inhibiting Factors Tn The Develop-

ment of The Respondents' Speaking Ability In Eng-

1isgh Meeting. (The Group of Tespondents Graduated
From Natural Sciences Depertment).

The order The sorts of Linguistic Inkibiting Factors
number of | —— .
respond- Non-mastery of | FooTness In | DmahdaLiy ok Uee
ants the grammar vocabulary | ing proper dict.

- - v

2 v s -

: v -

h ~ = -

5 _ -

continued to p. 35
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6 1 _ |
-
8 H ¥ " J
9 e -
10 _ - -
11 B i -
12 ) - - |
13 & 2 ;
14 " S )
15 . ~ )
16 % i i
17 _ _ ~
18 . - =
19 v " .
20 ~ G )
. Total 7 B I
% 35 40 20

Based on the data from Table lc, it is clear that 7
uﬁt of the 20 respondents or 35 % were impeded by  their
non-mastery of the grammar, 8 respondents or 40 % stated
to be hampered by their poorness in vocabulary, and L res-
pondents or 20 % were troubled by their inabllity of using

proper diction in developing their oral performance in

English Meeting.

When we analyze the whole data presented  1n the

three tables, Table la, 1b, and lc, we could infer that

although some raspondents, for examnle those with number

£12),; (1z), (14), and (17) in Table la, did not exemplify

their choice on any of the three linguistic factors, yat




36

‘thsy did in Table 1b ar lc; the respondent number (12) who
is absent from her choice on them in Table la is  present
with it in Table 1b, respondent number (13) and (14)  who
disappear with their choice in Table la are to appear with
it in Table 1b and lc. The éame case occurs to respondent

number (17) who comes up with her choice in Table 1b. From
Table 1b, it is seen that the respondents with number (3],
(4), (11), and (18) did nct give their choice, but did 1in
Table la and 1lc; (3) and (8) in Table la and lc, and  (4)
and (11) in Table la, In the other scene, Table lc  shows
that the respondents with number (4), (&), (11), (12), and

(17) appear without their choice, but do in the preceding

two tables; (4) and (11) in Table la, (6) in Table la and
1lc, and (12) and (17) in Table 1b.

However, from the three tables, it is also found
out that 2 out of the 20 respondents of the Hatural Sciences
Graduates Group did not feel any of the linguistic as-
pects as inhibitions af their speaking skill improvement.
The two respondents are those with number (5) and (10).

For a much clearer description, let us have a look

at the following Table 1d,




Table 1ld. The Linguistic Inhibiting Factors (LIF)

Respondents' Speaking Ability Develooment
BSC, CECC, and EM, {The Group of Respondents Gra-
duated From Matural Sciences Department}.

In
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The
In

The or- The Places of English Speaking
der num- 3
ber of |B S C CECECGC E M
respond- | The sorts of The sorts of The sorts of
ents L I F L I F L. I F
PUMG |[*PIV|*TUPD| WMG | PIV | UUPD| MNMG|PIV | UUPD
X - _ v _ _ v - e ¥
2 v v = v sy ki . -
3 - — — N ul - % -
Iy v s ” e _ . o _
5 " - N SOl o o
& - v _ v b . - =1 =
T - v - 5 21 sl ¥ -
8 v s _ ' _ - ¥ =
. g r _ P v e LA v = —
lﬂ i) == —_— — s e e = -
11 - : = - - o = = =
12 i ZEl - ¥ - = - =
T v
‘13 _ =3 I = | -1 F e
ik ._ w| - L o it k| B
. ol [ i
15 v e - | - o y
v - -
15 e s - = =
1 = - =d =1 it
27 R o v v v
18 v - v — - =
v ¥ v = v v i)
19 v | v 2
20 i - = - —
5 | 30| 35|80 | 20
% 30 | 35| 15 |35 1 5 |2

#*NMG= Non-mastery of
the grammar

«pIV= Poorness In

vaognbulary

*UPD= Inability
of uging proper

dietion




Table 2a shows that 3 out of the 11l res

= 27.27 %
mar, 6 res

ness in vo
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spondents or
wer 1 bi
e inhibited by their non-mastery of the gram-

ond —
pondents or =54, 54 % yere blocked by their poor-

cabulary and 1 respondent or ==9,00 % stated

T . i :
that his.inability of using proper diction . had inhibited
bim to develop his speaking ability in the Blocking System
classes.
Table 2b, The Linguistic Inhibtiting Factors In The Develop-
ment of The Respondents' Speaking Ability In
Common Englieh Course Classes. (The Group of Res-
pondents Graduated From Social Sciences Depart-
ment).
The order The sorts of Linguistie Tnhibiting Factors
number of
respond=- Non-mastery of | Poorness In | Inability of us-
ents the grammar vocabulary ing proper dict.
L 1 - - _
3 < ¥ -
3 _ — EH
L v aa -
2 v = -
& v - =
? _ ey -
- B -“ ) o
9 - - -
10 v - -
11 - =t =
; | )
Total 2
P 9,0 0
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It is visible from Table 2h that 5 out of the 11 respond—

ents or =43.45 % were hampereq by their non-mastery of

1
resvondent or = 9,00 ¥ was in trouble with
his poor vocabulary, Anyway,

the grammar,

"inability of using - proper

diction' is out of the choice of any of the respondents,

Table 2c. The Linguistic Inhibiting Factors In The Develop-
ment of The Respondents' Speaking Ability In
English Meeting. (The Group of Respondents Gra-
duated From Social Sciences Department).

The order The sorts of Linguistic Inhibiting Factors
number of
respond- Non-mastery of Poorness In | Inability of us-
ents the grammar vocabulary |ing proper dict.
: & _ -
2 = v a1z
5 _ —
I ~ B _
5 v - -
4 v -
2 ¥ v Y
8 v o m
9 _ = =
10 G - e
11 - . =
o
Total 3 6
#]
% . . E?-E? ‘.‘-:!-5"'1'#*5"'*

Table 2c points out that there are 3 respondents or
able
~27.27 % who were inhibited bY their non-mastery of the
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rammar, 6 respo 5
e : pondents or =34.54 % were imneded by their

rnes
poo s in voca bulary, But, none of the respondents  who

felt to be disturbed by inability of using proper diction

when conversing in English Meeting

If we look carefully at the data presented in Table
2a, 2b, and 2¢, we would find out that in Table 2a  there
are two respondents who did not admit to be inhibited by
any of the linguistic factors. The respondents are . those
with number (9) and (10), In Table 2b, there are 5 respond-
ents, and 3 respondents in Table 2¢ who did not either,
They are the respondents with number (1), (3), {7}, (9) and
(11) in the former table, and (4), (9}, and (10) in the
latter table.

Even though each of the three tables indicates that
there are some respondents who did not perceive to be ham=
pered by the linguistic factors, when we accurately pay
attention to the whole tables, however, we would see that
except the respondent number (9), they are all basically
impeded by the factors, We can see, the respondent  number
(10) who does not appear with his choice in Table 2a, is

to appear with it in Table 2b; the respondents number (1),

(3), and (11) in Table 2b who did nat give their agreement

on the factors as barriers were to give it in Table 2a and

2¢; the respondents with number (4) and (10) who did  not

point any of the factors in Table 2c were to point them

55 s Be and Eo, ‘Dlie foLlowing TaBLE 24 PrREENLE N ClaaTer
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description for the faet,

Table 2d. The Linguistic Inhibiting Factors (LIF) In  The

Development of The Respondents!? Speaking Ability
In BSC, CECC, and EM., (The Group of Respondents
Graduated From Social Sciences Department).

F
B S e L T -
—_— e e B . T TR T B s B

The presence of the linguistic inhibiting factors
in the respondents grouped in Natural Sciences and Social
Sciences graduates has heen exhibited. Finally, it is the
presence of these inhibiting factors in the respondents
graduates which is going to

Erouped in Language Departmnnt

bles.
be shown through the next four ta

The or- _ The Places of English Speaking
der num-
ber of B 5 C cC B ¢ B E M
respond-
P The sorts of The sorts of | The sorts of
ents )
L I F L I F. L ' F
NMGE PIV | UUPD | "MG | PIV|UTUPD | WMG | PIV | UUPD
1 s v - _ | = " v - |
e _ v _ _ v o — T =
3 3 v iz = =il Z o v -
L v _ - v . _ & —
i 5 ¥ - v ot v 2 e
[ _ T _ v N s v -
l? v 7. = o5 yen = v v -
8 v . . ¥Vl =] = > -] -
9 il - - - —ry) - = - -
10 s i T o i -] - = Bl .-
52 _ -] v = | = = w [ B f s
Ao s 0
I R s ek Bl bt ca

L T A O - e i el T e, . - ~ .

=

0
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Table 3%a. The
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Linguistic Inhibiting Factors
ment of The Respondentg!
Blncking System Classes,
ents Graduateq ¥rom Lang

In The Develop-
Speaking Ability In The
(The Group of Respond-

bage Department).

The order | The sorts of Linguistic Inhibiting Factors
number of
respond- | Non-mastery of Poorness In |Mmability of us-
ents the grammar vocabulary |ing proper dict.
1 v
2 25 v _
3 - 5
n - _ —
2 v e s
[ 2o v -
7 v - 2
E = LF -
0 _ W e
Total 3 * Y
. = 33,33 bbbl 0

Description that can be resulted in from Table 3a

above is that 3 out of the 9 respondents or =33.35 % ad-

mitted to be inhibited by their non-mastery of the grammax,

4 respondents or as Gb.bb 4 considered their poorness
vocabulary as an impeding Vv
ne of the responde

per diction as an inhibitin

improving their speaking skill in t

Classg

2s.

in
ariable, In the other view, no-
nts regarded the inability of using pro-
g variable 1in their attempt of
he Blocking System

T sl A
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e

R LR i et " s il L
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Table 3b. The Linguistic Inhibiting Factors In The Develop-
- ment of The Respondents! Speaking Ability In

Common English Course Classes, (The Group of Res-
pondents Graduated From Language Department).

The order The sorts of Linguistic Inhibiting Factors
number of
respond-  |Non-mastery of | Poorness In |Inability of us-
ents the grammar vocabulary |ing proper dict,

1 - e v

2 _ _ v

3 v V. v

L - - =

2 £ i ”

& _ - -

7 v - -

8 _ w

g = B v

Total 2 1 2
% P =11.11 2255452

It could be seen from Table 3b that 2 out of the §

52 .22 & were inhibited by their non-mas-

ndent or = 11,11 % was hamper-

respondents or =

tery of the grammar, 1 respo

ts or = 3
ed by poormess in vocabulary, and 5 responden — 55
55 % were in trouble with their inability of using proper
i ca-

diction in their effort of developning their speaking

i asSes.
pability in Common English Course cl

= T TR

T i s R s e .

y = =

i

; |
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Table 3¢. The Linguistic Inhibiting

ment of The Hesnundenta'
lish Meeting,

Factors In The Develop-
Speaking Ability In Eng-

(The Group of Respondents Graduat-
ed From Language Pepartment),

The order The sorts of Linguistic Inhibiting Factors
number of
rgspﬂnd- Non=-mastery af - Poorness In | Inability of us-
_Ents the grammar vocabulary ing proper dict.

1 = —

2 _ . R

5 - v

LI- - — -

5 v B _

5 - Lo —

7 _ v =

8 = - '

9 I v -

Total 1 5 3
% =11.11 = 55,55 2=33.53

Table 3c indicates that there is 1 requndent or

e= 11.11 % who stated to be inhibited by his non-mastery of

o i
grammar, 5 respondents oT ~55.55 % were impeded by thei

poorness in vocabulary, and 3 respondents or =33.33 %

were disturbed by their inability of using proper diction

g skill in English Meeting.
hat in Table %a, there are

ce on any of the fact-

in improving their speakin

It is a matter of fact t

. hoi
2 respondents who comé up without ¢

. g Same
ors, They are the respondents number (4) and (

i g B e R R

F e T e
. .

W TR [ T s

+ P
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appearance applies to thoge with

“4n Table 3b

number (4), (5), and (8)
» and to respondents number (L) and (6) in Ta-

ble 3c. Nevertheles, since the Whole daota presented in the

three tables, Table 3a, Toble 3%, and Table 3¢ are re-

checked, it is discovered that all of thenm with the res-
pondent number (k) as an exception are coming up with the-
ir own choice on the linguistic inhibiting factors. The
respondent number (8) is present with her choice in Table
5b and 3¢; the respondents number (5) and (§) are present

in Table 3a and 3c., Thusz, it cuuld‘be concluded that 8 out
of the 9 respondents met the factors as inhibitions in
striving to made their oral performance developed either in

B5C or CECC or in EM. + Let us have a look at the follow-

ing Table 3d for a brighter descrivtion.

= |

gl Y _ S e
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rable 3d. The Linguistic Inhihiting Factors (LIF) In

. Development of The Resvondentgt
In BSC, CECC, and EM, (

The
Speaking ‘Ability

The Group of Respondents
Gradu=zted From Language Department).

The or- The Places nflEuglish Speaking
der num-
ber of B 5 C C E C ¢ E M
ond-
TERE The sorts of | The sorts of | The sorts of
ents L: I ¥ L I F L I F
NMG |.PIV | UUPD"| NMG | PIV |UUPD | NMG PIV | UUPD
1 v S 2 2 ol A 2 v ==
2 _ i _ _ R A - v v
3 = v 25 v yiv = v
b " i ] s WO e - | e ]
5 v 2 M e o T T ¥l e ||
6 = Li - te - | = - | = o
7 - . . s — v - i
8 _ _ _ _ _ = B v
9 il s == =] Y s
L % 33, gkl 0 |[E1LIA1015333 220 i 355

3.2 Sopial Inhibiting Factors

In accordance with the data achieved from the gues-

le of
tionnaire, it is uncovered that there had been a coup

t_ ]
social inhibiting factors which blocked the respondents

f English. Thé factors were {a) the ab-

speaking ability o© h vEr
anerally. the ¥
sence of taking an a f - j

h in an Bnelish course before

1 Englis
short time of learning
; h Department of Hasanud-

glis
or after having entered the Engl

. |y
i ———r
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din University; (b) the absence or, generally, the low fre
" , z W

‘quency of attending an Engligh metting before or after hav-

ing entered the English Department; and (c) the unsupport-

ing responses disvlayed by the resnondents! peers when

they (the resvondents) tried to spenk to them.

For having the fact, the coming nine tables, Table
ha, 4b, 4e, 2a, 5b, Jc, ba, 6b, and Table 6c, are of some
help.

‘.

e e e e e
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rable The absence of taking ap English courge or general

& , i
ta . 1¥,the very short time spent by the respondents in

learning English at ap English Course. (The Group of
Respondents Graduated From Watural Sciences),

The or= Before entering the After having enterad
der num- | English Department the English Department
ber of of UNHAS (and the of UNHAS (and the
respond- | length of time spent) | length of time spent)’
Lol i E 5 N O Y B B N 0
1 = v v (3-6 m.) 20
£ - v v (3-6 ms) _
o v (3-6 ms) s e v
L v (3=6 ms) _ v {0.12 ms) =
5 . s = v
6 v (0-3 ms) _ v {0.12 ms) -
7 _ v v (6-9 ms) __
8 = v v (0-3 ms) _
g9 B v v {0.12 ms) =
10 _ v i
11 v (3-6 ms) - - X
12 v v (3-6 ms) =
13 : v v (3-6 ms) “*
1, | v (6-9 ms) -
15 ; (0-3 ms) _ v (0,12 ms) —
e o v (3-6 ms] =
- v (3-6 ms) -
17 v (0.12 ms) i .
13 v (0,12 ms) & ; g -
19 . v (o l2°m8)| - e
20 . ' 7 k=
B 12 | 1k 6
| Total 8 E— 30
60 79
L % L0 ——

= e
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A that there are 8 out of the
" 20 respondents or 40 % who hag taken an English course b
E-

fore they entered the

We can see from Table b

TI‘ -
“nglish Department g UNHAS, and the
other 12 respondents or 60 %, on the other hand, had not

, [

Whereas, the number of respondents who attendéd an English

course during their studying time at the department is 1y

or 70 % and those who did not do the same is § respond-

ents or 30 %. If we notice the amount of time allocated for
learning Enzlish by those who had attended an English course
before they entered the departmen{, we will found out that
there are only 3 respondents who spent over 12 months, 9
respondents were to spend time that ranged from Q=6
months. Meanwhile, of the respondents who took an English
course during studying at the department, 1 sovent 0 -3
months, 7 allocated 3 - 6 months, 2 were o allocate & -~ 9
months, and the others, &4 respondents, were to spend over

12 months, It is alsoc got from the table that there are - 3

respondents who never took an English course either before

or after having entered the English Department. They are

= ture, the
the respondents number (5), (10), and (20). By ne !

excuses given by the respondents who did not take an Eng-

: 3
lish course in the first or the second period are the a

financial problem, and the absen§e of

sence of the course,

Interest in it.

'
. = Al i il e =
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ple 4b. The Respondentsg!
Ta s' frequency of attending English
mEEtinE. {ThE GI‘DU‘p of Eﬁﬁﬂﬂﬂdents- Graduated
I aduate
From Natural Sciences Department}
The or- Before entering the After having entered
der num- English Department the English Department
ber of of UNHAS of UNHAS
resnond=-
: The frequency The frequency
ents
often |rare |{very | never | often|rare very [never
rare rare
1 v - i e i w e =k
E _ _ _ i W s e s
3 o s a v i L' ¥ 1 s
4 - ~ _ - _ _ v -
5 N P =1 "= =z
6 = = v o - 3 B ’
7 - |V -] - <l R Sl B
g ) ) ~ v B _ v -
9 T ET A B (R e P
v
10 o | | % v =i k=
1 (| ows ] d e 151 2
12 W - v g of =1 %
13 —RER R o 2 il =g
. ~ ! v =
:U-I- o — T
v i v - ==
15 — — = v =
16 w o ¥ = - o
v - = o
18 | w | o R § R [
19 RS R i i - =
20 o - % . ]
Y 2
; 12 % 10 5 —
Total 2 & -1 5 50 25| 190
1

e i
e e e e

— i -k
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It 1s readable from Table 4b that in the period of
0

.pra__unj_versit-:f (bafore entering the English Department)
nLty

only 2 out of the 20 respondents or 10 § yuo had frequent

1y attended English meeting, Four respondents or 20 % were
rare, 2 others or 10 % were very rare, and the other 1'2
respondents or 60 % were never to join English meeting.
Meanwhile, during the studying time at the department, 3
out of the 20 respondents or 15 % were often, 10 respond-
ents or 50 % were rare, 5 respondents or 25 % were Very
rare, and the rests, 2 respondents or 10 % were never to
participate in an English meeting,

Prior to presenting the following table, Table |Lc,
that deals with the exemplification of unsunporting res-
ponses, the writer should firstly inform that there had

been 5 kinds of unfavorable responses displayed to the res-

pondents by their peers, viz. a) giving too many correct-

‘ i eakin
ions, b) speaking too fast, c¢) too dominant in sp £,

d) to be indifferent, and e) to be cynical, which are then

tive-
abbreviated with GTMC, STT, Tpis, TBI, and TBC respective-

1y,

e e

. P ——
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Table 4c. The unsupporting responges displayed by The Res

1
pondents' peers whan talking. (The Group of Res-

pondents Graduated Frop Natural Sciences Depart-

ment).
i
The order The variety of unsupporting responses |
number of !
regpond- GTMC |[sTF |TpIs|TBIl|lTRC |
ents |
1 _ _ _ _
> N = . |
3 _ _ _ v - |
i ~ B ~ ~ ~ I
> 2 - v - _
5 _ v _ v = i
7 & = = - Yy '1
5 _ _ _ v L {
9 - v » - v |
10 e u _ kY AL
11 v - i = |
12 v - = ! - |
13 " v - d = i
1l _ = = = : |
15 5 y = B _ |
16 " : - i . |
17 - ~ " _
18 v v v
19 - ’ - _ -
20 _ ] e ey
= et T =
Tatal ' E________._.l-l———-"";_ " 50 35
| 10 99 1
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there are 2 out of the 20 res.
'unﬂdgnts or 10 % who met their fellows tn Eive ton

Table L¢ shows that

: man
wrrgctiuns, 1l respondents ar 55 % were to find theii
wates to speak too fast that they (the respondents) could
not understand them. Three respondents or 15 % got their
friends to be too dominant in speaking, 10 repondents or
50 % saw that their peers were indifferent, and 7 respond-
ents or 35 % were to realize that their peers were cynical
to them while conversing. The table alsc shows that there
sre ? respondents who appsar without their choice on  any
of the responses, They are the raai:.undants number (4) and
(14), The former confessed not to see her friends display-
ing the bad responses when she was talking to them; and
the latter, unfortunately, admitted that she never tried

: ckin
to communicate with her peers in places out of . E

i nd English
System classes, Common Enrlish Course classes, @ -4

Meeting.

"

i akin
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Table 93 The absence of taking ap Bnglish course o
nerally, the very short tipe spoent by th % e
£ 2 TIes-

vondents in learning English at an English
COUrsc., f.ThE GI‘D'LI!J of EEEDGndEHtE G'Fﬁdlu-'ﬁted From
Soclal Sciences Department),

The or Before entering the AfTter having entered
der num- English Devartment the English Department
ver of of UNHAS (and the of UNHAS {and the

respond- | length of time spent) |length of time spent)

ents
Tt E S N 0 I E B N0
T v (0-3 ms) B B .
SR v (0-3 ms) _ N -
5 - v v (0-3 ms) _
i - v (0.12 ms) i
= v (0-3 ms) _ v (0-3 ms) | -
6 v v (0-3 ms) -
i v (0-3 ms) _ = } v
8 v (0-3 ms) == v (0-3 I'.'I1E:J &
g v (3-6 ms) _ v (3-6 m:] _
10 v (0-3 ms) . v (0-3m -
11 7 v (0-3 ms) —
o 5 - :
Total | 7 b el
_ = 63.63 cu 3636 AP IbAD

n infer that 7 out of the

: ye, We Cf
From Table S5a above, J gnglish  GOUrSS

aken 2
11 resnondents or = £3.63 ﬁ_hﬂd take

rl.d
r I.I LL- B[It D UEE 1!

before they entered the En i spans; An £9 period
tp b Hr i '
L|- rEr- e £ :‘56 ﬁs hﬂd T‘:I_Cl
Spondents or = 3%.

E:‘.tl 3

A out of the 11 res-

- i% E-,r]n]"'LTI'I
of 'while studying ot the del

R e

|

il P o et W e
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el e
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g = =5 -
10 - v S, _ . |
11 - | = v i v ol C| C
— o W
[ Total 1 i 2 s 1 o 3
i 2
fg =9. mﬁﬁ =18 Z6
i . — ¥ =] o 'r:-"_.":_l], wr |t et
09 |36 | 18| 36 |["n9 ~§§=- *%2' "ﬁ'

It is observable in Table 5b that in the T
'before entering the English Department of UNHAS', only 1
respondent out of the 11 or == 9,09 % who frequently attend-
ed an English meeting, 4 respondents or ~=3%6.30 ¥ were
rare, 2 respondents or = 18,18 % were very rare, and the
other 4 ones or == 36.36 % were never to come to an English
meeting. And, in the period of ‘during studying-at the de-
partment', 1 out of the 11 respondents or = 9.09 % was fre-
guently joining an English meeting, 4 respondents or = 36,
36 ¥ were rare, L résovondents or =~ 36,36 % were very rars,

and 2 ones or =18.18 % were never to participate in 1t.

=



rable 5¢. The unsupporting reg

talking, (y
pondents Gradusteq From Socin1 ® Group of Res-
ment), Sciences Depart-
s i
The order The variety of ynsg |
L2 upporti !
——- g responses { .
espond- GTMC .
resp STF |TDIg |15 I |[TBC |
ents
i v -
2 v v _ v : :
3 i v . v _ .
I _ v o i
5 v - - v -
b s i v 2 v
7 _ v _ -
a! _ v = v =
9 i ¥ Y. ™
10 _ v - ¥ - .
|
L1 - ¥ - - 5
Total 3 i € : = -
" 18,18 [ 5454 |= 909 -
% s 27,27 |=T2.72 | & 19.00 |7 ‘ =

: ; |
Based on the data in Table 5c, W€ could conclude ﬂ .
ere to fin

that 3 out of the 11 respondents OF ~27.27 B W

y corrections,
ot that their peer

§ respondents

thei 3 i man
eir friends to give too 5 ware

Or o 72,72 % were to have the 3

1d not
dentﬁ} coul
'0 speak t t that they (the Sl i
I oo fas : 16,18 % met their
st W
“Ndergtand th Two resPDHdE“tS Bk or
em. 6 rEEPDndﬁntE

. cts
fE]—lﬂﬂ'E to d[}-mi'ﬂﬂte the Epﬂﬂklnﬁ i ¥
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0

o 5l 5k % uncovered their Ireeuits 4 59
2

indife
1 respondent OT=9.09% realjseqg T erent, ang
=

mates were Cynic-
It
looks a11 the r'espondents

grouped 1n Soclal Sciences graduates goy unf
Nlavorable

a1 to him when conversing,

ponses from The persons they talkeq t o

Table 6a. The absence of taking

e T i . S

an English eourge
b or, ge-

pondents in learning English at an English

course. (The Group of Respondents Graduated Frop '
Language Department). |

The or- Before entering the After having entered
der num- English Department the English Department
ber of of UNHAS (and the of UWHAS (and the
respond- length of time spent) | length of time spent)
1 . v (6-9 ms) i |
2 v (3-6 ms) - v (9-12 ms) | -
v
5 v (3-6 ms) £ - ,
: Wi el - v (9-12 ms) |-
5 v (6-9 ms) - v (9 - . :
E_ v - i
_ £-9 ms) - ;
i v (0.12 ms) - S
v (3-6 ms) -
8 v (3-6 ms) - v
Tll' =] __“_.________—--
-.___g = N B I
Tital | 3 T o ool
L Otal 6 "'"‘Hd#f& 55 B L
. n.-'.j]._z"ﬁ Fer # ___________.-.-—-—'—'
"“‘-"% _1:_66'66 —-———:{"’_f i




It could be seen in Tayle g, that iy, *
era arg 6 r
: tg out of the 9, or ~ BB~
ponden ! 66.66 % who hag taken an gy,

igh GOMEEE before they entered the Engligp Department
& men ﬂf

giEAS and the other 3 respondents Or 233,33 % had ot
2 not, I

n
gnother view, we see that in the pering o¢ 'aftar

having

ish D
entered the Englis enpartment of UNHAS', 5 out of the g

respondents or ==55.55 % ever took an English course, and

the other 4 respondents or = Lh. 44 % did not ever, Ahout

the amount of time allocation, 1 out of the 6 respondents
Eﬁent only 0-3 months, 3 others spent 3-6 months, and the
gther 2 ones were to spend 6-9 months and over 12 months.
Next, of the 5 resvondents, 1 allocated 3-6 months, 2 were

to allocate 6-9 months, and the rested 2 respondents used

9-12 months.

We capn alsoc find out in the table that there are @2

3 - gither be-
respondents who never attended an English course e

t. They
fore or after having entered the English deparimen

reason given by
are the respondents number (6) and (9)- he e

's
not interested, and the latter

the former is that she was

BXtuse ig finangial problem.

S SR — S =R

Falmil S — S _ W il
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Table 6b. The Respondents! frequency o¢ attend
: ending English

(The Grou
p ﬂ'f EEE 0 d.
Languare Department), pondents Graduated From

meeting.

The or- Before entering the
der num- Engli i After having entered
glish Department the Eneli
“of glish Department
ber © of UNHAS of MNRAS
respond- The f
e requency Mhe: Erquency
often |rare |very never| often|rare |very hever
rare rare
ty ) ) . i ] ] ] )
2 _ . v _ _ _ v N
3 i . v - & T = asn
Ll' o v = S5 2 _ v .
2 v 2 oy _ v . s _
T v P - _ . v I
4] v = _ S v - = i
9 _ v = - — v S -
0 3 2| &
Total 5 2 I
P~ -— & ﬂEEi ﬂ-llt
% |=33.|=22. b O 33 ﬁgi “1™a
35 | 22 | Wb 35

ogf '"bafore en-

9

pat in the period
f UHH—ﬁ_El’ 3; Dut of the
g attend an English

Tabhle 6b indicates t

tering the English DEPartment o
% were pften

.. 22,22 % Were rare,
rare to participate in it.

ing at the English

t

gl o #
spondents or e=3353 and 4 Te&-

meeting, 2 respondents or

& were very

pondents or = bb.lk On the

1l 5 'n_E
None of the 9 I‘ESpﬂ-ﬂdEﬂtS who Wa

11.'.\‘11113 =] t'l.].dlflr

other hand, in the Fﬂri“d of



pepartment of UNHAS!

- B2

o
1 3 out of the g respondents or - 33

23 ¢ were Ifrequently attending an m
Elish meetip
g€+ The si-

milar number and percentage are prevailing t
_ 0

ents who were rare joining the meeting
b )

the

Tespond-

2 others or = 22,

22 % were very rare, and 1 or =11.11 % were never to t ke
ake

Fart, i]‘] lt- .

Table 6¢c. The unsupporting responses displayed by the res-
pondents' peers when talking. (The Group of Res-
pondents Graduated From Language Department).

The order The wvariety of unsupporting responses |
number of
respondents | G T M C sTF |TPIS|TBI |TBC
1 v _ i e
2 _ = = - w
5 = W L' L
I _ v - = -
2 _ ¥ = - B
c B . B v o
7 _ s g _ "
) i v - 2
g v - 5 =
e o "-"_'_-_-_-'_--_E L
1  ——
ed : a2 [t
~11.11 [Fee=ee I
S ~11.11 |=77.77 |Z
¢ 1 out of the
It is visible from mable 6C above tha o
is to BV
peal's
9 respondents or = 11.11 pime e - hiﬁ? 77 % were to
rozfie
to . 7 raspﬂﬂdents . d-
0 many correctlions, 2 respon

et the peality that the

{r peers spoke too fast,
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ents OF =22.22 % knew that their mates were ingy
ndifferent
and 4 respondents or = LL.bk % realized that i o !
rlends

qere cynical to them when trying to practice conversing in
gnglish.

As a whole, the social inhibiting factors undertak-
gn by the respondents have already been

identified and
discussed.

3,5 pgychological Tnhibiting Faclors

In accordance with the data obtained from the ques-

tionnaire, the writer is sure that there had actually been

four kinds of psychological variables that impeded the oral

performance development of the respondents, namely a) em-

berracsment of speaking at otheT pETSOis, b) lathophoby

aphasia of making mistakes in grampar and diction witie

conversing, ¢) unfavor
ilons,
i he fact-
Tet us see the presentation of the data on the

ors in Table 7a, 70, and 7c.

able attitudes, and d) low motivat-
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It is observable from Table 7a that the number of
respondents who were inhibited by ’.l'.he psychological fact-
or 'shyness' in their attempt of improving their speaking
ability in the Blocking System classes is 2 out of the 20
respondents or 10 %, in Common English Course classes is 9
or 45 %, and in English Meeting is 1 or 5 %. In the other
view, the 'a fraidness'of making mistakes in grammar in the
Blocking System classes was to come up in 7 out of the 20
respondents or 35 %; in Common English Course classes, CO-

':l_
vered 7 respondents OF 35 %; and in English Meeting, ¢

The fear of making errors 1n
the

vered 6 respondents Or 30 Fou

20 % in
diction was to appear in & respondents OF

Blocking System classes, 1B . KR 8
, or
English Course classes, and in 2 respondents

English Meeting.

ondents or 20 % in Common

‘]
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t
The data in Table 7P . 9,09 % 1P the
hivited 1 out of the 11 FoBponiis ¢ or =909 g in Com-
. es 1 I'E.'E?Dnden .];"’"' 15.15 %
Slocking System classes: ogpondents O =

and 2 T
mon English Course r1asBES)
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in nglish Meeting. Meanwhile, the number of pe d
5bondents

yho Were lathophoblic avhagia of waking

Brrors in grammsr

jn the Bloclking System classes is 3 out of the 1] p d
25n0nd-

onts OF &2 27.27 %, in Common English Course tlasses is 5

of 2 W5 l5 %, in English Meeting is 3 or « 27,29 @ . And,
ine amount of respondent who was lathophobic aphasia of
pr:}duﬂiﬂg migtgkea in diction in the Blocking System class-
o5 is 1 respondent or = 9.09 %. Anyhow, this latfer kind
of fear did not cover any of the respondents in Common Eng-
1ish Course classes and English Meeting.

Table 7b also shows us that there are % respondents

out of the 11 who did not perceive to be impeded by any of

the two sorts of psychological factor.
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be an obligstion for the students to be capable of speak
i) -
ineg English well. ‘

It is very sorry to have the fact that, of

the 3%
students, only 2 out of them who expressed to have tried
to set the bad feelings aside, and the other 31 did  mot.

Meanwhile, the rested 7 of the 40 regpondents were
were poor in vocabulary. Five out of them clarified %o
nave striven to solve their problem by learning more  Dew
vocabularies by heart, but the other 2 ones did not cite
the effort.

Twenty seven out of the 40 respondents came into
line with the idea that the students of English department
should be able to gpeak English well, but, unfortuna tely,
they did not do an attempt of finding the way put of their
problem o1 the oral skill acguisition. 5ix others denied
tﬁe pbligation on the students of English department to
equip themselves with a good speaking ckill., And, 2 mOTYS
did the same with the 27 respondents; they did not attempt
tg resolve their problem of poor yocabulary.

Now, we can have the impression that gemerally the

rEEpundentalhad unfavorable sttitudes which, in turn, ref-

ject their low motivation for the initiatives of develop-

ing their English gpeaking ability.



CONCLUSIONS AND SUGGESTIONS

4.1 Conclusions

Based on what has been presented, some conclusiocns

can now be drawn.

As a matter of fact, there were three kinds of inhi-
biting factors that hampered the students' oral performance
‘nf English, viz. linguistic factors {those whicﬁ are con-
cerned with certain aspectsof the language), social fact-
ors, and psychalogical factors. The first ones were to va=
ry into three kinds, L.® non-mastery of the grammar, pooT-
ness in vocabulary, and unability of using proper diction;
the second ones WeTE also to vary jnto three kinds, namely
the absence of taking an English cuurse aﬂﬂ,,EEHErallH,thE
very short time 521located for laarnlng at an Enzlish course
we fore and after having entered the English pepartment of
UNHAS, the absence ar, gene_ally, the low freguency of at-

tending an English meeting bafoTre or after having entered

the department, and the unsupnorting responses displayed to

i v orrect-
the students by thelrl peers as 'giving too many €

i + in speaking'
ions', 'gpealclni toop fast', 1too dominan P .

Lt
1to be indifferent1 and 'to DE cyniﬂal' rnd, the lates

i i o sorts
inhibiting factors, psychﬂluglcal, yaried into T :

p t‘

making nistakes in grammar or

be lathophobilt aphasia of



ds

3

The classes of Blocking System enable the students of

Enzlish department to have a high frequency of practic-

4ng their speaking skill because they are all presented

py the instructors by using the target language. This
condition really promotes a true communication in the
language.

The policy of inviting & couple of foreign instructors,
moreover those who act 5 native speaskers of the langu-
age, to teach there is indeed very valusble, They can
also be utilized by the students to drill their speak-
ing abllity with them.

The good impression on gtudying at the Blocking Syaren
which was ‘_&}:pI‘EEEEd by all the resmundents trough their

: nsi-
answer in the questinnnaire cap be a ressonable €O %

deratlon.
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