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ABSTRACT 

 
MUH. HASAN BASRI. A Need Analysis Leading to  Syllabus and 

Prototype Course Materials for Preparation Program of PKN-STAN 
Entrance Test. (Supervised by Abdul Hakim Yassi and Ria Rosdiana 
Jubhari) 
 

The aim of this study was to analyze the need for syllabus design 
and prototype course materials based on the actual students’ needs. 

This research was a descriptive research in which questionnaires 
were distributed to prospective students and on-going students of PKN-
STAN while interviews were administered to graduates of PKN-STAN, 
English teachers of senior high school and English lecture. To obtain more 
accurate information on prospective students’ needs. The data were 
analyzed in quantitative and qualitative methods. 

The findings of this study revealed the needs for setting up the 
preparation program for PKN-STAN entrance test. The proposed syllabus 
provided a set of topics/ materials on structure and written expressions 
and reading comprehension. The syllabus was implemented to prototype 
course materials completed with exercises. The syllabus was an 
integration of aims, objectives, and activities to bridge the gap on the 
prospective students’ present knowledge and the required knowledge for 
PKN-STAN entrance test. 
 
Keywords: Need Analysis, Prospective Students, Preparation Program. 
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ABSTRAK 

 
MUH. HASAN BASRI. Analisis Kebutuhan Dalam  Mendesain Silabus dan 

Prototipe Bahan Ajar untuk Program Persiapan Ujian Masuk PKN-STAN. 
(Dibimbing oleh Abdul Hakim Yassi dan Ria Rosdiana Jubhari) 
 
 

Penelitian ini bertujuan untuk menganalisa kebutuhan untuk 
merancang silabus dan prototipe materi ajar berdasar pada kebutuhan 
calon siswa. 

Penelitian ini merupakan jenis penelitian deskriptif di mana 
kuesioner diberikan kepada calon siswa dan siswa PKN-STAN serta 
wawancara kepada alumni PKN-STAN, dosen, dan guru bahasa Inggris 
untuk memperoleh informasi yang lebih akurat mengenai kebutuhan calon 
siswa. Data dianalisa menggunakan metode kuantitatif dan kualitatif. 

Hasil penelitian ini menunjukkan kebutuhan calon siswa dalam 
merancang sebuah silabus dan prototipe materi ajar program persiapan 
ujian masuk PKN-STAN. Silabus yang ditawarkan menyajikan aspek 
materi ajar tentang structure & written expression dan reading 
comprehension. Silabus diterapkan dalam merancang prototipe materi 
ajar yang dilengkapi dengan latihan-latihan. Demikian pula, silabus 
dirancang dengan memperhatikan aspek tujuan dan aktifitas 
pembelajaran yang variatif yang mempu menjembatani kesenjangan 
antara pengetahuan awal siswa dengan pengetahuan yang dibutuhkan 
untuk tujuan ujian masuk PKN-STAN. 
 
Kata kunci: Analisa Kebutuhan, Calon Siswa, Program Persiapan 
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CHAPTER I 

INTRODUCTION 

This chapter shows what the researcher has done in the research. 

It explains the reasons why the research was conducted. It also shows 

some problems that were identified as well as limits the issues that were 

investigated. Finally, this chapter covers the objective and the products 

that were produced in this research. 

A. Background 

Syllabus design can be seen as a kind of writing activity so that it 

can be studied as a process (Nation & Macalister, 2010). That process 

should take into account elements in syllabus design such as present 

knowledge, lacks, time, available resources, skills of the teachers and so 

forth in order to provide a good program. A successful course normally 

depends on the process that precedes it.  

Dick (2005) provides some steps to identify before designing 

syllabus. 1) Syllabus designer needs to decide on what basis he/she is 

going to choose the items to be included in the syllabus and how those 

items will be organized. 2) The designer should be aware of available 

resources, potential problems, and external factors that might bother the 

implementation of the syllabus. 3) Syllabus designer should identify 

students’ ability, learning preferences, and needs in order to stipulate 

course adjective. 
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In English language teaching, syllabus design can be viewed in two 

particular types or version: syllabus design for English for Specific 

Purpose (ESP) and syllabus design for curriculum development. In 

Indonesia, English is the only language studied in formal school from 

elementary to secondary school, even in tertiary level of education. The 

development of English that is in line with the development of the world of 

education and technology making the need for English is no longer limited 

to General English but also the ability to use English specifically, 

commonly known as English for Specific Purposes (ESP). So, it is 

essential to design good syllabus for an effective English language 

program. 

ESP was not a planned movement, but it was rather as a 

phenomenon that grew to cover a number of trends (Hutchinson and 

Waters, 1987).  The expansion of ESP is to fulfill the particular needs or 

demands of people in the fields of technology, science, economic, 

medical, and so forth, including education. Those who are studying 

English have a difference purposes based on their own goal. Medical 

practitioners study English for the purpose of expanding their knowledge 

by reading English textbook, some scientists learn English to deal with the 

new trends in their field, some people study English in order that they can 

go abroad for studying or working, some others do it for the necessity of 

passing examination to enter universities or institutions. 
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English has become the needs for most of the people in Indonesia. 

Some companies or factories require English as a skill to master for their 

employee. From government sectors, they also test the English their 

candidates of workers. Besides, students of secondary schools will face 

English test before entering universities as well as official schools. 

Politeknik Keuangan Negara – Sekolah Tinggi Akuntansi Negara 

(PKN-STAN) is one of higher educations (official schools) under the 

control of Ministry of Empowerment of State Apparaturs and Beaurocracy 

Reform of Indonesia. The others are Sekolah Tinggi Meteorologi 

Klimatologi dan Geofisika, Institut Pemerintahan Dalam Negeri, Politeknik 

Statistika - Sekolah Tinggi Ilmu Statistika, Akademi Teknik dan 

Keselamatan Penerbangan, Politeknik Imigrasi, Sekolah Tinggi Intelijen 

Negara, and Sekolah Tinggi Sandi Negara. 

Among them, Politeknik Keuangan Negara – Sekolah Tinggi 

Akuntansi Negara (PKN-STAN) is the most favorite for secondary school 

students. It is stated in tribunnews.com (May 3rd, 2018) that there were 

323.669 candidates enrolling those official schools in 2018 and 147.702 of 

them was enrolled as PKN-STAN candidates competing for only 7.301 

available seats. 

Mentoring Program, commonly known as Bimbingan Belajar 

(Bimbel), is a private institution in which students who want to enroll PKN-

STAN can get additional subject. There are some mentoring programs in 

Makassar and they are present as an institution for students who want to 
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take additional subject. In general, the curriculum on the mentoring 

program refers to the curriculum used the schools, because the presence 

of the mentoring program is an additional learning place for students to 

support and assist their learning in school. Mentoring program exists to 

fulfill the needs of the students for various types of test or examination 

such as class-raising exams, national final exams, and universities 

entrance examination. This includes PKN-STAN entrance examination.  

From the observation of the researcher, however, it is found that teaching 

English for the purpose of PKN-STAN entrance examination in mentoring 

program is not yet sufficient. It is characterized by the teaching process 

that is so target-oriented, where the students are only taught tricks how to 

answer PKN-STAN entrance examination questions without deep-

understanding about the concept of topic or material they are studying. 

This makes students difficult, if in the future, they get the same material 

with different forms of questions. This is the reason for the researcher to 

conduct need analysis as an effort to improve the quality of teaching 

process of English for PKN-STAN entrance examination preparation. 

The preliminary study indicated that 18 out of 35 students of Senior 

High School would like to continue their school in PKN-STAN. Their main 

reason is that the students get guarantees to become civil servant based 

on their major after graduating from that institution. However, some 

problems then emerged; 1) Textbook that they use in their school is not 

representative to PKN-STAN entrance examination. There are only 8 



 

 5 

topics that existed in the textbook out of 32 topics tested in PKN-STAN 

entrance examination. 2) Syllabus applied in the secondary schools did 

not match with the material tested in PKN-STAN entrance examination. 

While senior high school syllabus is mostly focused on communication 

competence, PKN-STAN entrance examination is evaluating students’ 

reading comprehension and structure & written expression. 3) The 

students are not familiar with the topics or materials assessed in the PKN-

STAN entrance examination. 

The above facts strongly indicate that it is necessary to take a real 

action to suit the students’ needs in this issue. The researcher offered a 

design of syllabus as additional syllabus from the school English syllabus 

which the students can use as their references in learning English for the 

purpose of PKN-STAN entrance examination. Moreover, developing 

course materials based on the students’ needs and the examination 

requirement is also very crucial. If not, learning process will not focus on 

the goals and also students will be more difficult to learn because of the 

method as well as procedure of learning that is not completing their needs. 

Nevertheless, before designing the syllabus and developing course 

material, it is important for the researcher to find out the information of 

what the students need by conducting need analysis. 
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B. Research Questions 

1. What are the students’ needs in learning English for PKN-STAN 

entrance test preparation program? 

2. How should syllabus and course material be designed based on the 

students’ needs in learning English for PKN-STAN entrance test 

preparation program? 

C. Objectives of the Research 

1. To identify the needs of the students in learning English for PKN-

STAN entrance test preparation program.  

2. To design syllabus and prototype course materials for PKN-STAN 

entrance test preparation program. 

D. Significances of the Research 

The researcher is expected to give a valuable contribution to the 

following parties: 

1. Theoretically it will give a better concept to English teaching and 

learning situation about how to design ESP syllabus and develop 

course material based on the needs of PKN-STAN prospective 

students. 

2. Practically this will give English teachers and learners a reference in 

teaching or learning English for the purpose of PKN-STAN entrance 

test. 
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E. Scope of the Research 

The study is focused on recognizing the needs of students of 

secondary school who want to enroll PKN-STAN and design a syllabus as 

well as prototype course materials.  

F. Organization of the Research 

This research consists of five chapters. Chapter one consists of 

background, research question, objective of research, significance of 

research, scope of research, and organization of research. Chapter two is 

composed with previous related studies and theoretical background. 

Chapter three is made up by type of the research, research setting, 

population and sample, source of data, instrument of collecting data, pilot 

instrument, procedure of collecting data, and the method of analyzing 

data. Chapter four includes finding, discussion and syllabus design. The 

last, chapter five presents conclusion and suggestion. 

G. Research Terms 

Some technical terms related to this study are as follow: 

1. ESP is the approach of English language teaching for specific 

purposes 

2. Need analysis is the process of gathering information of students’ 

needs from the population targeted 

3. Mentoring program or Bimbel is an institution in which students can 

get additional study 
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4. Preparation Program is a program designed for the students of 12th 

grade of senior high school who want to enroll PKN-STAN 

5. Syllabus design is an English syllabus proposed by researcher based 

on needs analysis 

6. Course material is material developed and created by the researcher 

to the students 

7. Prospective student is the one who want to enroll PKN-STAN 

8. On-going student is the one who are now studying in PKN-STAN 
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CHAPTER II 

LITERATURE REVIEW 

This chapter provides previous related studies, theoretical 

background, and conceptual framework. 

A. Previous Related Studies 

Several related studies in the area of need analysis have been 

conducted relevant to this current research. Past studies of need analysis 

in designing syllabus (Barathayomi & Rachmawati, 2016; Irshad & Anwar, 

2018; Sundari et al, 2018; Alqunayeer & Zamir, 2016; Rahmawati et al, 

2017; Su, 2009; Ngan, 2011; Hasan, 2017) showed that interview and 

questionnaire are the most-used data-collection instruments to apply. 

They found out the needs of the participants (present needs: participants’ 

current English proficiency and target needs: what should the participants 

have) by administering those instruments. Nevertheless, Barathayomi & 

Rachmawati (2016) only used questionnaire and administered to students 

and the result showed that the only needs they found was participants’ 

present needs. It is important to design questionnaire which will reflect the 

data we need for the purpose of designing syllabus.  

By the end of the need analysis procedure, product such as a 

prototype syllabus (proposed syllabus) was produced. The product as an 

implementation of the need analysis process which is also the aim of 

research on syllabus design. Barathayoumi & Rachmawati (2016), Hasan 

(2017), and Irshad and Anwar (2018) presented prototype syllabus in their 
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research while others only showed and described the process of 

conducting need analysis. 

Unfortunately, all the above researches are limited to need analysis 

process and prototype syllabus design. One important thing is how to 

implement the proposed syllabus into course materials. Hasan (2017) 

presented prototype course material in his study, but he did not put a 

systematic procedure on how to design course materials based on the 

syllabus offered.  

Finally, Su (2009) and Ngan (2011) compared the current syllabus 

to their proposed syllabus and did trials. As a result, participants using the 

proposed syllabus which was designed based on participants’ need 

showed significant improvement than those who applied current syllabus 

in their institution. 

Having reviewed all the studies above, the researcher recognized 

three differences related to this research. The first, there is no systematic 

structure in developing course materials from proposed syllabus. 

Secondly, the instrument is limited to interview and questionnaire, hence, 

this study will involve more instruments in order to find a better result of 

need analysis.  The third is this research will include a number of different 

participants such as candidates of PKN-STAN student, student of PKN-

STAN, graduate of PKN-STAN, English lecturer of PKN-STAN, and 

English teachers of senior high school. Briefly speaking, the researcher 

will show a systematic structure in the process of collecting data to design 
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syllabus and develop course materials. Moreover, the product of the 

syllabus designed in this research is to develop a prototype of course 

materials with systematic structure and completed with materials, 

exercises, and tricks to master every single topic given.  

The researcher justifies theories and procedure of need analysis 

suggested by Hutchinson and Waters (1987), Brown (1995), Dudley-

Evans and St. John (1998) and Richard (2001) in conceptualizing the 

systematic roadmap of need analysis to design syllabus and develop 

course materials. The researcher begins by defining the needs according 

to the above scholars. 

Hutchinson and Waters (1987) define the needs into two 

categories: target needs and learning needs. Target needs refers to what 

to learn or what the learners need to do in the target situation.  It can be 

identified by three divisions; 1) Necessities; needs determined by the 

demands of the target situation, that is, what the learners have to know in 

order to perform effectively in the target situation. For example, a sales 

manager needs to understand business letters, to communicate effectively 

with costumers or colleagues, and so on. 2) Lacks; It is important to 

understand what the learners already knew in order to decide which of the 

necessities the learners lack. One necessity might be how to do a good 

presentation in a meeting. It depends on how well the learners can do it to 

decide whether or not they need instruction in doing it. 3) Wants; It cannot 

be ignored that motivation of the learners should be taken into account in 



 

 12 

order to provide learning materials. The two above (necessities and lacks) 

are objective view of needs, so that including this subjective view is also 

important. For example, a staff of a company works with some foreigners 

of English speakers. As he is non-native speaker and his works is mostly 

via email/ letters, the company in which she works requires him only to 

have a good writing in English.  However, he feels need to improve his 

speaking ability to be more confident when he someday will meet with his 

native-speaker colleagues in a conference or meeting. On the other hand, 

learning needs refers to how the learners learn. It is to explain how the 

learners go from the starting point (lacks) to their destination (necessities). 

It covers learners’ interest, methodologies along with techniques appalling 

to learn, time and places to study, and so forth. 

However, Brown (1995) explains needs only from what to learn 

instead of how to learn. It is quite similar to Hutchinson and Waters’ target 

need. There are four philosophies underlying Brown’s needs. 1) 

Discrepancy; it is a difference between the desired performance of the 

learners and what they are actually doing. 2) Democratic; it is defined as 

what the majority of the group chosen in a need analysis process desire to 

learn. 3) Analytic; that is what the learners will learn naturally based on 

what is known about them. In language development, one who already 

knew about something needs to learn another something next. 4) 

Diagnostic; it refers to anything that will be risk if it is missed. For example, 

immigrants need language skills to survive in their adopted places. 
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In line with Hutchinson and Waters, Dudley-Evans and St. John 

(1998) propose their concept of needs, that is, explaining what 

(Necessities and Lacks) and how (Wants). Nevertheless, Dudley-Evans 

and St. John divide his theory into eight elements as seen in the following 

framework. 

 

Yassi and Kaharuddin (2015: 35) 

The above figure illustrates needs which is focused on 1) Learners’ 

professional information; refers to which tasks or activities learners will be 

using for target situation. 2) Learners’ personal information; is background 

factors which may affect the way learners study such as learning 

experience, expectations, attitudes, and so on. 3) Learners’ language 

information; refers to learners’ present situation to determine their 

strengths and weaknesses in language skills. 4) Learners’ lacks; is the 

gap between learners’ present situation and their target situation 5) 

Learners’ needs from course; is what the learners want to achieve from 
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the course. 6) Language learning needs; refers to the effective ways in 

learning language and skills. 7) Communication situation in target 

situation; is an understanding of how language and skills are used in the 

target situation. 8) Environmental information; refers to information about 

the environment where the course will take place. 

Finally, Richard (2001) argues needs in general view which  is what 

refers to wants, desires, demands, expectations, motivation, lacks, 

constraints,  and requirements. It is the term to describe the difference 

between what learners can do and what they should do. According to him, 

needs depends on the judgment of one’s interest ore value. In one case, 

teachers, students, parents, and others may have difference view.  

Consequently, the researcher deals with Hutchinson and Waters’ 

(1987) theory of needs. It has a detailed explanation about needs. 

Whereas, Brown (1995) suggested only a concept of what to teach (target 

needs) and excluded how to teach (learning needs), Hutchinson and 

Waters present both competence and the way to grasp that competence. 

In fact, Dudley-Evans and St. John (1998) define needs similar to 

Hutchinson and Waters. However, Dudley-Evans and St. John describe 

unclearly which items go to target need (what to learn) and which others 

belong to learning need (what to learn). Lastly, Richard (2001) proposes 

needs in too general form. 
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However, Brown (1995) presents a systematic procedure in 

conducting need analysis. He proposed three basis systematic steps as 

follows. 

1. Making basic decisions about the need analysis 

This stage is to decide who will involve in this need analysis, what type 

of information need to be collected, which points of view should be 

applied. 

2. Gathering information 

Identifying problems, priorities, abilities, attitudes, and solutions and 

designing instruments are the core of this stage. 

3. Using the information 

Generating much valuable information to be applied in the curriculum 

or syllabus as well as in developing course material. 

By the end of this stage, the instruments offered by Richard (2001) 

will be applied. The category of the instruments are questionnaire, self-

rating, interviews, meetings, observations, collecting learners language 

samples, task analysis, case studies, and analysis of available 

information. The conclusion of this theoretical analysis will support the 

researcher in conceptualizing need analysis in this study. 
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B. Theoretical background 

This part discusses about history of ESP, characteristic of ESP, 

characteristic of syllabus, type of syllabus, and the process of syllabus 

design, course material design as well as need analysis. 

1. History of ESP 

English is very popular and important language all over the 

world. As cited in Wello and Nur (1990), English can be described as 

first language of over 45 percent of population in 10 countries: the 

United Kongdom, Ireland, Australia, New Zealand, Barbados, 

Jamaica, Trinidad, the United States, Canada, and Guayana. English 

is also an official or second language for the countries such as 

Camerron, Fiji, Ghana, India, Singapore, South Africa, Tanzania, and 

so forth (Richard, 1993). English still has significant roles in countries 

where English is not an official language or as foreign language. It 

may be important for people who learn English as their main subject in 

schools or universities. Besides, English is needed for those who work 

in tourism, business, and other sectors (Richard, 1993). 

The expanding of English as a tool of communication rapidly 

grew following the Second World War where people need to learn 

English in order to follow the development of technology and 

commerce (Wello and Nur, 1999). This era where generation of 

English learners understood specifically why they wanted to learn 

English became the emergence of English for Specific Purposes. 
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Businessmen need English to sell their products, engineers need it to 

read manual book, scientists use English to deal with new findings in 

their field, and so on. 

Developments in educational psychology also contributed to the 

development of ESP. Learners have their different needs and interest 

that will influence their motivation to learn as well as their 

effectiveness in learning (Wello and Nur, 1999). Briefly speaking, 

Hutchinson and Waters (1987) identify three main reasons of the 

emergence of ESP: the expansion of English demands, development 

in the field of linguistics, and development in educational psychology.  

Since ESP is understood as preparing learners to use English 

within academic, professionals, and workplace environment, it is 

essential to design syllabus and develop material based on an 

analysis of the needs (Basturkmen, 2008). The English teachers who 

work in this field must have a good understanding about how to 

analyze needs, design a proper syllabus, and develop course material. 

Learners who later work in the field of health need to be prepared with 

health content of material and health context of learning environment.  

In this study, the researcher will include students of secondary 

school who want to continue their study in PKN-STAN. To prepare 

themselves facing the test, the learners will be included in the study as 

the main object, as ESP is focused on learners. The above theories 

and procedures in conducting needs analysis should be implemented 
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to produce a proper syllabus. It is important for the teachers to 

recognize what the learners need in order to pass PKN-STAN 

examination. The product of this study will then be as a reference for 

teachers in developing materials for PKN-STAN entrance examination.  

2. Characteristic of ESP 

Strevens (1988) claims that ESP has two distinguished 

characteristics:  Absolute characteristics which ESP course must have 

and variable characteristics that the course can have but may vary in 

different situations. ESP designed to meet specific needs of the 

learners, related in content to particular discipline, occupation, and 

activity, centered on the language appropriate to those activities in 

syntax, discourse, semantics, and analysis is absolute characteristics, 

while variable characteristics may be but not restricted to the language 

skills to be learned, for example: speaking only, and not taught 

according to any specific methodology. 

Similarly, Robinson (1991) formulates ESP characteristics as 1) 

goal oriented, that is, students need English for their work or study 

purposes not because of their interest in learning. 2) needs based, it 

aims to specify as closely as possible to what exactly the students 

have to do through the medium of English. 3) ESP learners are likely 

adults rather than children, most of the ESP learners are those who 

need English in their field of works. 4) ESP course may be written, the 

leaners in a group of ESP may be identical one another. 
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Furthermore, Dudley-Evans and St. John (1998) modify 

Strevens’ ESP characteristics. They completed absolute 

characteristics into: designed to meet specific needs of learners, 

designed based on the methodology and activities of a discipline, 

centered on language (grammar, lexis, register), skills, and discourse, 

and variable characteristics may be designed for specific discipline, 

used in a specific teaching situation, and specialized to adult learners. 

ESP is generally designed for intermediate and advance group of 

learners. 

To conclude all the definitions, ESP is an approach in language 

learning which focus on the learners. ESP provides specific material to 

specific group of learners. ESP answers the learners needs based on 

their own goal. ESP consists of method and content based on the 

reason of learners in studying (Hutchinson and Waters, 1987).  

English course for PKN-STAN entrance examination obviously 

deals with the characteristic of ESP, especially Strevens’ variable 

characteristics. In preparation for that text, the learners should master 

specific skill of linguistic features of English.  They are reading 

comprehension and structure & written expression. The gap between 

what the learners are studying in their school and what are being 

tested in PKN-STAN entrance examination leads the applying ESP.  
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3. Characteristics of Syllabus 

When it comes to education, the two concepts that arise in our 

mind are syllabus and curriculum. Those two things are usually 

misinterpreted. Take a look a clear explanation of curriculum and 

syllabus. 

Print (1988) states that syllabus is typically a list of content areas 

which are to be assessed. Sometimes the list is extended to include a 

number of objectives and learning activities. By comparison, 

curriculum includes not only content and a detailed statement of 

curriculum intent (aims, goal, and objectives) but the other elements of 

curriculum such as detailed learning activities and evaluation 

procedures. 

Rodgers (1989) as cited in Richard (2001) defines syllabus as 

the content to be covered by a given course from only a small part of 

the total school program, while curriculum is a broader concept. It 

refers to all the activities where the learners engaged under the control 

of the school including what the learners learn, how they learn it, how 

teacher help them learn, as well as what materials, styles and method 

of assessment. 

Johnson (1989) says that syllabus is a product of curriculum 

while curriculum itself is a broader concept including all the relevant 

decision making process that generally exist in some concrete form 

and can be observed and described for example policy documents, 
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syllabuses, teacher-training programs, teaching materials and 

resources, and teaching and learning acts. 

Hutchinson and Waters (1987) explain that syllabus is what is to 

be learnt or what should be learnt. It has to take into account all the 

aspects of the teaching process such as materials, methodologies, 

evaluations, and so on. A syllabus can also be seen as a summary of 

the content to which learners will be exposed. 

In other world, the syllabus is defined as the documents that 

consist of topics or portion covered in a particular subject. It is 

considered as a guide to the in charge as well as to the students. It 

helps the learners to know about the subject in detail, why it is a part 

of their course of study, what are the expectations from learners, 

consequences of failure, and so forth. It contains general rules, 

policies, instructions, topics covered, assignments, projects, test 

dates, and so on. A syllabus is the content or subject matter of an 

individual subject (White, 1988).  A curriculum, however, is defined as 

the guideline of the chapters and academic content covered by an 

educational system while undergoing a particular course or program. 

In a theoretical sense, curriculum refers to what is offered by the 

school or college. However, practically it has a wider scope which 

covers the knowledge, attitude, behavior, manner, performance and 

skills that are imparted or inculcated in a learner. The curriculum is 

well planned, guided and designed by the government or the 
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educational institution. It is aimed at both physical and mental 

development of a student. It is the overall learning experience that the 

learners go through during the particular course of study. It is the 

totally of the content to be taught within a school or educational 

system (White, 1988). 

In relation to the present situation which involves secondary 

school students, the syllabus which will be proposed as a product of 

this research is designed to meet the needs of the students for the 

PKN-STAN entrance examination. It will explore their present needs to 

their target needs. Offering materials and the methodology in learning 

ESP is also included in this syllabus. Moreover, it is expected to the 

syllabus to play an important role as a reference or guide for the 

students as well as for the teachers in preparing their selves for PKN-

STAN entrance examination. Finally, the syllabus can be use as 

external syllabus in every secondary school in Indonesia to be applied 

in the English class. 

All the characteristics of the syllabus above will be used in 

designing syllabus for ESP class in the field of PKN-STAN entrance 

examination through the process of need analysis The next phase is 

to determine the type of syllabus the researcher will propose in the 

end of the study which will be as reference in developing course 

material. 
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4. Type of Syllabus 

A syllabus describes the major elements that will be used in 

planning a language course and provides the basis for its instructional 

focus and content (Richards, 2001). There are several factors that 

influence syllabus design for a course such as knowledge and beliefs 

about the subject area, research and theory of language, common 

practice based on experience in developing language program, and 

reflection of national as well as international trends. 

The development of language teaching approaches and methods 

have given contribution to syllabus framework. There are many 

difference syllabuses claims to be versions of communicative syllabus: 

for instances, competency-based, text-based, and task-based. 

Richard (2001) stated that there are 10 different syllabuses according 

to their characteristic, strength, weakness, and differences of each 

type of syllabus. They are grammatical (or structural) syllabus, lexical 

syllabus, functional syllabus, situational syllabus, topical (or content-

based) syllabus, competency-based syllabus, skill-based syllabus, 

task-based syllabus, text-based syllabus, and integrated syllabus. 

Grammar (or structural) syllabus has been used as the basis for 

planning general courses, particularly for beginning-level learners. In 

order to develop this syllabus, planner needs to pay attention to: select 

sufficient patterns to support the amount of teaching time available, 

arrange items into a sequence that facilitate learning, and identify a 
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productive range of grammatical items that will allow for the 

development of basic communicative skills. However, this syllabus has 

been criticized as it: represent only partial dimension of language 

proficiency, focus on form rather than meaning, and do not address 

communicative skills. 

Lexical syllabus identifies a target vocabulary to be taught 

normally based on the level such as 1000 words for elementary level, 

1500 words for low intermediate level, 2000 words for intermediate 

level, 2500 words for upper intermediate level, and 3000 for advanced 

level. 

Functional syllabus is developed around language 

communicative functions such as requesting, complaining, suggesting, 

agreeing, disagreeing, and so forth. Functional syllabus addresses 

communicative competence rather than linguistic competence.  

Situational syllabus is organized based on the need of language 

for different situations such as in the market or in the market. Richard 

(2001) defines that this type of syllabus identifies the situations in 

which the learners will use the language and the typical 

communicative acts and language used in that setting.  

Topical or content-based syllabus is designed around themes, 

topics, or other units of content. With this type, content is taken into 

account rather than grammar, functions, or situations in the starting 

point of the syllabus design. Mohan (1986) as cited in Richard (2001) 
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claims that topical syllabus have advantages as it: facilitate 

comprehension, address students’ need, motivate learners, allow 

integration of four skills, and allow the use of authentic materials. 

Competency-based syllabus is designed based on the 

competence that is expected to master by the learners in specific 

situations and activities. For example, receptionists of a hotel who are 

needed to have English competence on answering phone dial, 

greeting guests, speaking to someone, and so on. 

Skills syllabus is designed around the different underlying 

abilities that are involved in using a language for the purposes such as 

reading, writing, listening, and speaking. This is because some micro-

skills as an activity to support the four skills. For example, reading skill 

supported by activities such as creating for gist, guessing words from 

context, and reading and making inferences or writing skill supported 

by activities such as creating a topic sentence, distinguishing main & 

supporting ideas, and sentence and self-editing 

Task-based syllabus is organized around the tasks that students 

will complete in the target language. The task is evaluated based on 

the result. In this context, task refers to an activity which is carried out 

using the principles such as activity drives the second language 

acquisition process, grammar teaching is not central with this 

approach as learners will acquire grammar as a product of carrying 
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out task, and task is motivating for learners and engages them in 

meaningful communication. 

Text-based syllabus is designed based on texts and samples of 

extended discourse. In this case, text refers to a specific context which 

has been identified by students such as in workplace or university. 

An integrated syllabus combines element of different type of 

syllabus. For example, this syllabus might be organized grammatically 

for the first level then the grammar functions as a product in the next 

level. 

As this is a syllabus design for that has not existed before and 

considering the problems that emerge in the previous chapter, the 

researcher will design a syllabus based on the learning objectives to 

be achieved by candidates of PKN-STAN students. At the end, the 

syllabus design will be a reference in designing and developing 

teaching material to support students' readiness to face PKN-STAN 

entrance examination. 

After considering several components in the various types of 

syllabus described by Richard (2001), researcher considers 

integrating elements in various syllabuses into the form of integrated 

syllabus. All syllabuses ultimately mix up several elements that are 

mutually integrated (Krahnke, 1987) as cited in Richard (2001). So 

that the syllabus can be a combination of grammar, language 

functions, topics, situations, different language skills and so forth. 
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5. Syllabus Design 

In designing a well-designed syllabus, it depends on the planning 

that precedes it. A well-planned and structured course is often 

recognized as a product of a well-designed syllabus (Kaharuddin and 

Yassi, 2015). Syllabus design can be seen as a formalized course of 

study taught by the teachers in their classrooms as they and their 

students interact one another with the intended and available 

materials. In addition, Munby (1978) defines syllabus design as a 

matter of specifying the content that needs to be taught and then 

organizing it into a teaching syllabus of appropriate leaning units. 

Before syllabus designing begins, several important aspects or steps, 

as general guidelines in producing syllabus, need to be taken into 

account.  

Munby (1978) introduces his syllabus design model which 

consist of three components: participant, communicative needs 

processor, and profile of needs. He said that designing syllabus can 

only take place after a preliminary work on the needs of the learners. 

The information gathered from the learners is then processed in 

communicative needs processor (CNP). It will result profile needs in 

the form of description of what the learners will do to achieve target 

needs.  

Bell (1981) proposes several activities related to language 

teaching syllabus design. 1) analyzing needs and specifying skills: this 
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is a process of recognizing participant from age, prior knowledge, 

ability, aims and purposes, and so forth to determine skills, what the 

learners need to improve. 2) analyzing errors and specifying level: this 

to determine students’ present situation to be selected into groups to 

determine which level of English the learners are. 3) designing 

teaching materials, selecting teaching materials, evaluating: it is 

necessary for the teacher or researcher to design appropriate teaching 

material then choose what is proper for the participants and then 

finally conducting the evaluation in order to assesse the learning 

outcomes. 

Brown (1995) proposes a series of steps in designing syllabus. 

1) Carrying out need analysis. Need analysis is carried out to identify 

the language form that the learners need to use in target situation. By 

this, teacher will be able to determine and prioritize the part of 

language the students need specifically for their course or career. 2) 

Formulating aims and objectives. Aim is what must be accomplished 

in order to attain the students’ need. On the other hand, objective is 

about what content and skill the learners must master in order to attain 

particular goal. 3) Developing language testing. Test is one procedure 

to evaluate whether or not the learning process runs well. The are 

three kinds of test: placement, diagnostic, and achievement. 4) 

Developing materials. Material can be developed after the preliminary 

study of need analysis. Materials here are anything which can be used 
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in the leaning process. 5) Language teaching. Teachers should give a 

freedom to the students for the materials they want to achieve. Of 

course, both teachers and students should be aware of what objective 

for a given course and how the testing will be given in the end. 6) 

Evaluation. This means the systematic collection of instrument and 

relevant information to promote the improvement of the curriculum. 

Another language curriculum design model which is also can be 

used in syllabus design procedures is proposed by Richard (2001). 

The steps are: 1) Need analysis. Needs is a linguistic deficiency, that 

is, as describing the difference between what a learner can presently 

do in a language and what he or she should be able to do. 2) 

Situational analysis. This is an analysis of factors in the context of 

planned or present curriculum project that is made in order to assess 

their potential impact in the project. 3) Planning goals and learning 

outcomes. This is what makes people motivated to pursue specific 

aims. It is to improve the effectiveness of learning and teaching. 4) 

Course planning and syllabus design. Syllabus design in a language 

teaching used to be considered as the starting point in planning a 

language program. It must be based on aims and objectives that have 

previously been formulated in need analysis. 5) Providing for effective 

teaching. Richard (2001) states that quality teaching is achieved not 

only as consequence of how well teachers teach but also through 

creating context as well as environment that can facilitate good 
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teaching. 6) Evaluation. In the end, evaluation is fundamental. It is to 

recognize how well the program works. 

Those models of syllabus design above provide a clear 

procedure in determining which types of syllabus proper to students of 

secondary schools for PKN-STAN entrance examination. All of the 

procedures are combined and then selected which parts can be 

included or taken into account into the type syllabus later.  

Another important part of syllabus design after understanding 

model or procedure in syllabus design is selecting syllabus content. 

Need analysis and consultation with teachers about list of content 

need to be conducted (Richard, 2001). It is based on reviewing 

available literature, published materials, similar course, test and 

exams, analyzing students’ problem, and consulting to teachers 

familiar with the topics as well as those who are specialist in the area. 

Moreover, the researcher needs to review all of the questions 

such as are all the suggested topics necessary? Is there any important 

topic being missed? Is there any sufficient time covering it? Have the 

priority been put in the most important area? and so forth. Richard 

(2001) introduces the sequence of course content in selecting the 

topics and determining the order of topics to be presented in the 

classroom. They are: 1) Simple to complex. Content presented earlier 

is thought to be simpler that later items. For example in structure and 

written expression of PKN-STAN examination topics, it is better to 
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teach concord earlier then come to adjective clause. 2) Chronology. 

Content may be sequenced according to the order in which events 

occur in the real world. For instance, skills normally occur from 

listening, speaking, reading and finally writing. 3) Need. Content may 

be sequenced according to when learners are most likely to need it 

outside of the classroom. 4) Perquisite learning. Content may reflected 

what is necessary at one point as a foundation for the next steps of 

the items. For example, we need to teach a set of grammar items 

before coming to teach paragraph in writing. 4) Whole to part or part to 

whole. Materials at the beginning of a course may focus on the over all 

structure or organization of a topic before considering the individual 

components that makes it up. On the other hand, students might focus 

on practicing the part before the whole. 6) Spiral sequencing. This part 

involves the recycling of items to make sure that learners have time to 

repeat in learning those topics. 

6. Course Material Design 

Course material is one important element in teaching and 

learning process. In designing material, it is essential to present it in a 

form that will help learning. The presentation involves the use of 

suitable teaching technique and procedures, and these items need to 

be put together in lessons (Notion and Macalister, 2010).  

Material refers to any kind of something that can facilitate 

students in learning. Tomlinson (1998) defines materials as anything 
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that can add students’ knowledge not only book but also learning 

resources such as video, photograph, food packages and so on. The 

material must be capable to contribute in achieving the aims of 

leaning. Good teaching materials will help greatly to reinforce the 

students’ initial desire to learn and to sustain their enthusiasm 

throughout the course. 

The selection of materials involves matching the given material 

against the context in which they are going to be used and the needs 

and interest of the teacher and the learners who work within it 

(Tomlinson, 2014). It is necessary to select material, as material given 

will stimulate any activities done in the classroom. Besides, we need 

to pay attention to materials we develop, as it will link to special aid in 

delivering those materials. 

Hutchinson and Waters (1987) points out principles which will 

guide us in the actual writing of materials: 1) materials should provide 

a stimulus to learn. 2) material should help to organize the teaching-

learning process, that is, by providing a clear and coherent unit 

structure which will guide teachers and learners through various 

activities. 3) materials need to actualize the nature of language and 

learning. It must reflect what the creator think and feel about the 

learning process. 4) materials should reflect the nature of the task. It 

should be balanced between the complexities of a task and clearly 

manageable. 5) materials should have a very useful function in 
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broadening the basis of teacher training in order to introduce teachers 

to new technique. 6) materials must provide models of correct and 

appropriate language use. 

In the present situation of students in secondary schools, they 

are usually taught materials from the textbook. The materials in the 

textbook are as a guide for teachers and students to achieve learning 

goals. However, the problem emerges as the material in the textbook 

only fulfill the need of the students for general English, which is most 

of them focus on cumulative competence. Whereas, the students who 

want to enroll or continue their study in PKN-STAN are not provided 

by the proper material as they need. This condition should encourage 

both the students and the teachers to find out suitable materials to 

meet their need in facing PKN-STAN entrance examination. 

With the understanding of material design, teacher can develop 

their own materials for the students which is suitable from the 

perspective of level, needs and the demand of target situation. 

Tomlinson (1998) said that teacher is also a material course creator or 

designer. In addition, the procedure of designing materials begins with 

the process of gathering information through need analysis as a 

preliminary phase. 

In conclusion, Kaharuddin and Yassi (2015) suggest a procedure 

of designing course materials, that is, the first, mapping out the course 

in terms of sections and instructional block. It is represents the 
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instructional focus which may be very specific in a single lesson or 

more general in a unit of work consisting of several lessons. Writing a 

lesson plan as a roadmap of one class session can initially make the 

representation of the instructional block. The second is composing the 

instructional materials or textbook for the course based on the decided 

lesson plans. The last is to design prototype of the instructional 

materials and get experts of ELT to review it. 

7. Need Analysis 

Curriculum development and syllabus design is based on the 

assumption that a program must be based on learners’ needs. The 

procedures used to collect information about learners’ needs are 

known as need analysis (Richard, 2010). 

Need analysis was first introduced into language teaching 

through ESP movement. In the 1960s, the demand for specialized 

English program grew and applied linguists increasingly began to 

employ need analysis procedures in language teaching and expanded 

in many parts of the world in 1980s as philosophy of language 

teaching, especially in the field of ESP (Richard, 2010). The 

development of ESP has proved that need analysis is the core of ESP 

program as the learners will learn about their specific field of needs for 

the particular aims such as English for engineering, English for 

marketing, English for medical science, and so forth. 
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Since all decisions as to content and method in ESP should be 

based on the learners’ reason for learning (Hutchinson and Water, 

1987), an ESP teacher or course designer should gain the information 

about the condition of the learners by conducting need analysis. 

Brown (1995) states that need analysis is the process of gathering 

information and act as the basis for designing curriculum which can 

lead to goals and objectives, developing tests, materials, teaching 

activities, and evaluation strategies. Need analysis will reveal the 

target need (what the learner needs to do in the target situation) and 

learning need (what the learner needs to do in order to learn).  

Need analysis is a kind of process so it can be evaluated by 

considering its reliability, validity, and practicality (Notion and 

Macalister, 2010). Need analysis can be conducted before the 

program begins. It can only be run in the ongoing course. Moreover, 

need analysis can be done in the end of a course if it is repeated for 

the purpose of evaluation. A good need analysis covers a range of 

needs using a range of data-collecting tools. Since needs are not 

always clear and are always changing, thus it is important for those 

who conduct need analysis to pay attention to difference perspective 

of the needs. The perspective can vary according to the type of needs 

(lacks, necessities, wants), the source of information (present 

learners, past learners, present tasks and materials, teachers), the 

data-collecting tools (questionnaire, interviews, observations, tests), 
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and the type of information (learning goals, preferred styles in 

learning) we want to find out. 

In relation to this research, the procedure of need analysis taken 

is specifically described in the CHAPTER III. 

C. Conceptual Framework 

As discussed in the beginning of this chapter, the researcher will 

apply Brown’s (1995) systematic procedures in conducting need analysis. 

It starts with making decision in need analysis, gathering information, and 

the last is to use the information in the process of syllabus design and 

material development. This procedure will be completed with Hutchinson 

and Waters’ (1987) type of needs, that is, target needs and learning 

needs. However, there will be a modification in the area of gathering 

information since it will be adjusted to the needs and information 

researcher needs from the participant of this research. The detailed 

explanation about the procedure of this study will be clearly described as 

follows: 

1. Making basic decision about the need analysis 

This phase presents who will involve in this need analysis and what 

type of information that must be collected: target needs and leaning 

needs. The target population will be the target group (candidates of 

PKN-STAN students), the audience (teachers and lecturers), and the 

resource group (students and graduates of PKN-STAN). The 

information that researcher needs in this need analysis are target 
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needs (necessities, lack, want) and learning needs which refers to 

interest, methodologies along with techniques appalling to learn, time 

and places to study, and so forth. 

2. Gathering information 

Gathering information in the field area of need analysis. The main 

data-collecting tool used in this need analysis is questionnaire for the 

target population. To complete the information, the researcher will 

conduct interview, test, and studying existing information. The details 

about these supportive data-colleting tools will be described in the 

next chapter on Report of Pilot Study.  

The questionnaire for the target population contains several categories 

of the questions as follow: 

a. Introduction: personal information and students’ present needs 

b. Linguistic needs/ Target needs: students’ learning ability (reading 

comprehension and structure & written expression) and students’ 

learning priority (genre of text in reading comprehension) 

c. Learning needs: students’ learning problems (background 

knowledge) and students’ learning preferences (methodology, 

learning styles, procedure, strategies) 

3. Using the information 

The information collected from all the participants in the study will 

be using as a reference for designing syllabus and course materials. 

The syllabus will be as external syllabus that can be used in all 
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secondary schools and for all teachers whose students want to enroll 

in PKN-STAN.  

In conclusion, all of the information gathered from this need 

analysis is only be used for the purpose of syllabus design and course 

material design for PKN-STAN preparation. The whole procedure of this 

research will be described in the following conceptual framework. 
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CHAPTER III 

METHODOLOGY 

This chapter describes the main procedure to perform in this 

research. It provides illustration on type of the research, research setting, 

population and sample, source of data, instrument in collecting data, 

report of pilot study, and procedure of collecting data. 

A. Type of Research 

Descriptive research is applied in this study. As Cohen et al, (2007) 

stated that descriptive methods organize to interpret data as it is. The 

research employed both qualitative and quantitative method. The 

responses of the participants were quantitatively analyzed by using 

frequency and percentage analysis while the result of the test, documents 

analysis, and interview are analyzed qualitatively. 

This method describes the needs of the secondary schools 

students who wants to enroll to PKN-STAN which include target needs 

and learning needs as suggested by Hutchinson and Waters (1987) and 

those needs then are divided into the steps of Brown’s (1995) theory of 

need analysis. The result were analyzed and put as reference in designing 

syllabus design and developing course material for candidates of PKN-

STAN students. 
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B. Research Setting 

This research was conducted in several branches of Bimbingan 

Belajar Four J Operation in Makassar. Bimbingan Belajar (Bimbel) or 

mentoring program is a private institution for students who need additional 

study or some selected school courses. The research setting must have a 

class for 12th grade students who are the participants of this research. 

There are two reasons why the research focuses on mentoring program. 

The first, in Bimbel, there are students from various senior high schools, 

so that this study can be assumed to represent different backgrounds of 

English learning situation as this study compares between English 

material taught in senior high schools and materials tested in PKN-STAN 

entrance examination. Secondly, those students who take additional study 

in mentoring program reflect the English course setting, methodology, 

textbooks, materials, as well as strategies from different schools.  

C. Population and Sample 

The population of this research was the 12th grade students of 

secondary schools in Makassar who want to enroll to PKN-STAN and they 

take additional course in Bimbingan Belajar Four J Operation. Referring to 

this population, this study employs random sampling which were selected 

from students in several branches of Bimbingan Belajar Four J Operation.  

The result of random sampling is 30 students of senior high school from 

different schools. To support the data from the students, this research also 
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involves other participants: 2 lectures of PKN-STAN, 2 English teachers of 

secondary school, 5 graduates of PKN-STAN, 5 students of PKN-STAN, 

and a textbook as document analysis.  

D. Source of Data 

Questionnaire from prospective students of PKN-STAN provides 

information on senior high school students’ present needs and their target 

needs. The questionnaire also gives information about students’ and 

graduates’ experience in preparing themselves for PKN-STAN entrance 

examination. It is about their learning style, preference, and methodology. 

(See Appendix 3 & 4) 

Interview session with lecturer of PKN-STAN shares information on 

target situation based on their perspective in teaching English in PKN-

STAN which includes students’ background knowledge about English 

which helps them later in the target situation. The interview from English 

teachers of senior high school also gives contribution to needed 

information about current syllabus applied in their school and English 

materials as well as textbooks they are using in teaching English. (See 

Appendix 5) 

Another source of data is from test for prospective students of PKN-

STAN. Result of the test proved that there is a specific gap between what 

students have studied in the class and what they should know about PKN-

STAN test (See Appendix 6), while document analysis informs what the 
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students studied in the school and what they did not study in the purpose 

of PKN-STAN entrance examination. (See Appendix 7 & 8) 

E. Instrument of Collecting Data 

In order to obtain information and data needed in conducting this 

research, the instruments offered by Richard (2001) is applied in this 

study. The categories of the instruments are questionnaire, self-rating, 

interviews, meetings, observations, collecting learners language samples, 

task analysis, case studies, and document. However, the researcher only 

works with four out of nine instrument above. This research applies the 

following instrument: 

1. Questionnaire 

The questionnaire was administered to the main participant in this 

study, that is, those who want to enroll to PKN-STAN. The 

questionnaire consists of there section: personal information, target 

needs, and leaning needs. Personal information covers participants’ 

phone number, sex, age, and their institution. Target needs provide 

about students’ learning ability and their leaning priority. Learning 

needs include students’ leaning problems and their learning 

preference. However, the questionnaire for graduates and on-going 

students of PKN-STAN covers their personal information and their 

experience in studying English for preparation of PKN-STAN entrance 

examination in their past.  

2. Interview Checklist  
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English lecturers of STAN and English teachers in senior high school 

were interviewed to obtain data from the lecturers about how important 

English is in students’ daily activity and classroom setting. Whereas, 

from the teachers, the researchers explores about what materials to 

teach and what textbook they use in teaching process.  

3. Task analysis (Test) 

There is a test for those who include in this research to present 

information about how suitable the materials they achieve in the 

school with the materials tested in PKN-STAN entrance examination. 

The test is taken from the exercise of PKN-STAN entrance test 2017. 

It includes 10 questions consisting of 8 questions of structure & written 

expression (5 grammar & 3 error recognition) and 2 questions of 

reading comprehension. In the part of structure and written 

expressions, the questions taken are the first few numbers of each 

section (grammar & error recognition) while in the part of reading 

comprehension, the questions is taken by considering which topics are 

mostly occur in the exercise (see appendix 9 and 10). 

4. Document 

Documents that are analyzed in this study are textbook used by senior 

high schools students. At the end, the researcher selected a 

representative book to be examined their content and be compared to 

what to be tested PKN-STAN entrance examination. 
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Five of those instrument are excluded with some reasons: 1) self-

rating only provides impressionistic or subjective information, 2) meetings 

are similar with interview however, the information obtained in meetings 

reflect a subjective perspective of outspoken members, 3) observation 

need special training on what to observe, besides, this research do not 

need the information about the whole English knowledge of the students, 

4) collecting learners language sample mostly deals with communication 

performance evaluation while this research has only work with reading 

comprehension and structure & written expression, 5) case study is hard 

to apply in this research as the sample are coming from another different 

schools.  

F. Report of Pilot Study 

Pilot study had been conducted to test the instruments of this 

research. The items of questionnaire had been reviewed and adapted to 

meet the demands of the theory and reality. Besides, pilot study aims to 

ensure the instruments represent the sample of this research. 

Some issues were encountered in pilot study. First, rephrasing the 

wording in the questionnaire, especially the addition of “others” which 

allows participants add their preferences which are not written in the 

questionnaire. 

Another change is related to the wording in the instrument 

(questionnaire and test) which is rephrased in such a way so the 

participants feel unthreatened. Moreover, the issue on students’ difficulty 
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in understanding some terms and meaning of words, as questionnaire 

written in English, has been solved by providing questionnaire in Bahasa 

Indonesia. 

Reliability test of instrument intended to find out whether or not the 

questionnaire’ responses is consistent when it is administered for the 

second time. The issues found in administering instruments in this pilot 

study are: 

1. Existing Information 

There was one textbook examined in this pilot study. That textbook 

was considered as the most widely used textbook in various schools in 

Makassar. For the real study, it will be included more textbooks.  

2. Questionnaire 

Questionnaires in this pilot study were adapted by Kaharuddin and 

Yassi (2015) which consist of Introduction, Students’ Linguistic Needs, 

and Students’ Learning Needs. Since the main object of this research 

is those who want to enroll to PKN-STAN, the major aspects of 

questionnaire were included in the candidates of STAN students’ 

questionnaire. Supporting questionnaire from students as well as 

graduates of STAN is to complete Students’ Learning Needs. 

Four candidate students, 2 students, and 2 graduates of PKN-STAN 

were included in the pilot study. The result is some of the sample were 

difficult to understand some words as the questionnaire was written in 

English. However, the researcher could help them translate the words 
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while they are following the questionnaire. One issue was found in the 

questionnaire of graduates that the researcher did not find a different 

view of perspective than those got from the students. Consequently, 

the researcher decided to change questionnaire to interview later in 

the real study so that the researcher can explore more about 

supporting data given. Expected information on how graduates 

prepared themselves for PKN-STAN entrance test and  how they used 

their English in PKN-STAN was not found.  

3. Test 

Two students of Bimbingan Belajar Four J Operation took part in this 

test. The researcher  involved them not only as they want to enroll in 

STAN but also as they have a better level of English performance in 

the class than others. The purpose of this test is to find out whether 

they can complete well the English test of STAN or not. It took 10 of 

60 questions from Soal Penerimaan Mahasiswa Baru Program 

Diploma I, Diploma III, dan Diploma IV PKN-STAN 2017. In the real 

test, 60 questions must be completed in 50 minutes. So I gave them 

12 minutes to finish those 10 questions which consist of 5 structure 

and written expression, 3 error recognition, 2 reading comprehension.  

4. Interview  

A problem faced by the researcher in administering interview session 

as the participant was working in a project at the time. It essential that 

the researcher meet her in person later in the real study. 
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G. Procedure of Collecting Data 

In collecting the information, the researcher first administered the 

questionnaire to the candidates of PKN-STAN student. The questionnaire 

is to find out target needs and leaning needs of the participants. The 

participants were 30 students. Administering questionnaire took four to five 

times as the participants are from several branches of Bimbingan Belajar 

Four J Operation. So it cannot be administered in one time. Besides, data 

retrieval for questionnaire adjusts to participants’ schedule of English 

class. In the end of this data-collection activity, the test was given to some 

students to see how far their English can meet the needs of PKN-STAN 

exercises. The result of the questionnaire is as the main data of this study. 

Secondly, while administering questionnaire to the prospective 

students of PKN-STAN, the researcher conducted data-collection for 

supporting data needed. Questionnaire for on-going students of PKN-

STAN was administered via email as they are studying in Bintaro - Jakarta 

where campus of PKN-STAN takes place. 5 students of PKN-STAN 

includes in this study.  

The next procedure of data-collection is interview. The first 

interview was conducted for graduates of PKN-STAN who are now 

working at Kantor Pelayanan Pajak Madya Makassar under the control of 

Directorate General of Taxes, Ministry of Finance. This procedure is to find 

out participants’ learning needs that refers to interest, methodologies, 

techniques, strategies, and so fort and also to explore participants’ 
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experiences when studying for PKN-STAN entrance examination. The 

researcher came to their office for conducting this data-collection. 

The next interview was for English lecturer of PKN-STAN. a lecturer 

of PKN-STAN was interview about students’ performance in English class 

as well as to what extent students’ background study of English 

influencing their performance in the class. Having conducted the interview 

for lecturers of PKN-STAN, the researcher conducted another interview for 

English teacher in senior high schools. This is to identify teaching 

materials and kind of textbooks the teacher use in teaching English. There 

are two English teachers involved in this interview. 

The last procedure of data-collection is document analysis. 

Document in this study is English textbooks for senior high school. 

Document analysis is to find out the gap between English taught in 

schools from the textbook and English tested in PKN-STAN entrance 

examination. 

Having collected the data, the researcher will analyze and formulate 

the students’ needs. The result was used as a reference to design 

syllabus of PKN-STAN examination preparation. The syllabus was also 

used to arrange course materials based on the context and the purpose of 

learning. 

H. Method of Analyzing Data 

1. Questionnaire 
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The participants’ responses to the questionnaire was analyzed into: 1) 

data obtained from the sample for example, 1, 3, 5, 6 and so on was 

analyzed based on the percentage in which the higher percentage 

indicates the higher needs, on the other hand, the lower one indicated 

the lower needs. In the end, the higher percentage of needs is the 

priority in designing syllabus and course materials. 

𝑃 =  
𝐹

𝑁
 𝑋 100% 

P : Percentage 
F : Cumulative frequency 
N : Total respondent 
 

2) data was analyzed using a Likert Scale which is commonly consist 

of five scales of rating where neutral or undecided is in the middle. 

However, this study will apply four scale by considering the most part 

of this research was decision making towards the students’ needs. It is 

advisable not to include a neutral response when it is existed in the 

scale in cases where a decision should be applied based on the data 

then attention must be made (Marguerite, 2006). Finally, the 

researcher employed the data scale from 1 (not important to 4 (very 

important) by adapting the interval for score interpretation formula to 

obtain a clear interval of each scale. Interval of score interpretation is 

as follows: 

I = 100/ Max Score (Likert) 

  = 100/ 4 = 25 
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25 is as the interval of interpretation from the lowest 0% to the highest 

100% (adapted from Riduwan and Achmad, 2011). 

Data from questionnaire concerning on the English needs will be 

displayed, described, and interpreted based on the following scale 

table: 

 Scale Importance 
Level 

Frequency 
Level 

Proficiency 
Level 

1 0% - 25% Not important Never Poor 

2 26% - 50% Less important Seldom Fair 

3 51% - 75% Important Often Good 

4 76% - 100% Very important Always Excellent 

 

2. Interview 

Data from interview was analyzed with three steps. 1) Data reduction: 

data was selected, limited, simplified and transformed by summarizing 

or paraphrasing the interview transcript. 2) Data displayed, data from 

transcript was displayed in the form of narrative. 3) Drawing 

conclusion: the conclusion of the data was used to support the 

information on students’ learning needs. 

3. Test 

The result of the test was scored into 0 to 100 as the test consisted of 

ten item of test. From the test, itwas displayed into the narrative form 

to draw a conclusion about how far is the present needs of the 

students and to the target needs.  

4. Document Analysis 
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Document analysis is to list topics of the materials existing in the 

textbook and to compare to the materials in the PKN-STAN test. The 

result was then described into table and discussed with narrative form. 

This data was used to support students’ target needs. 
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CHAPTER IV 

FINDING AND DISCUSSION 

This chapter presents and analyzes the data collected from 

sample population. The main data are collected from prospective 

students of PKN-STAN (prospective students are those who would 

like to enroll PKN-STAN) and the supporting data are collected from 

on going students as well as graduates of PKN-STAN, English 

teachers, and English lecture. As stated earlier, the researcher 

uses the need analysis questionnaire containing questions. The 

questions are initiated by introductory questions and adapted 

questions from Yassi & Kaharuddin (2018) types of questions i.e. 

linguistic and learning needs used for assessing the whole needs of 

the participants. This chapter is divided into two parts in which the 

first part presents the analysis of participants’ responses to the 

questionnaires and interviews and the second part presents the 

suggested syllabus and prototype course materials. 

The analysis of target needs and learning needs suggested 

by Hutchinson and Waters (1987) are now broken down into three 

parts as present situation analysis (PSA), target situation analysis 

(TSA), and learning situation analysis (LSA). Those parts are 

specifically discussed into students’ present needs, learning ability, 
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learning priority, learning problems, and learning preferences. 

(Rosset, 1982) as cited in Brown (1995). 

Furthermore, the first parts examined the result of 

questionnaires and interviews. The questionnaire data were 

collected from prospective students and on-going students of PKN-

STAN while interview data were collected from graduates of PKN-

STAN, English teachers and English lecturer. In the part of PSA, 

personal information (gender and age) of the participant are 

presented along with the present needs of the prospective students. 

Target situation analysis (TSA) discusses about prospective 

students’’ learning ability and priority: how far the prospective 

students understand the component of the materials and topics 

tested in PKN-STAN entrance test as well as what kind of materials 

and topics the prospective students prefer to. Learning situation 

analysis (LSA) presents the analysis of prospective students’ 

learning problems and preferences, including their strengths and 

weaknesses, their strategies in learning, the teaching method they 

like, and the procedures of learning they prefer to. 

The second part of this chapter is to interpret the data 

collected in the previous need analysis. All the data collected is 

included in the needs inventory as the preference data in designing 

syllabus and developing need analysis. After colleting data into 

needs inventory, the researcher starts to design syllabus based on 
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the need of the participants. Moreover, the proposed syllabus is 

then interpreted into prototype course materials for PKN-STAN 

entrance test.  

The researcher presented the participants’ responses to the 

questionnaire in tabular form with symbol “F” as frequency 

representing the number of respondents who answered the 

questionnaire and “%” as percentage representing the percentage 

of the amount of respondents who answered the questionnaires. 

This research was also analyzed by using three levels of 

categories: the importance level, the frequency level, and the 

proficiency level. The importance score, the frequency score, and 

the proficiency score of present needs, learning ability, learning 

priority, learning problems, and learning preferences are derived by 

giving each category scores from one to four as indicated below: 

Score Importance 
Level 

Frequency 
Level 

Proficiency 
Level 

1 Not Important Hardly Ever Poor 

2 Less Important Seldom Fair 

3 Important Often Good 

4 Very Important Always Excellent 
Source: Yassi and Kaharuddin (2018) 

The mean score of the respondents’ perceptions and 

expectations toward the questionnaire of PKN-STAN entrance test 

were described by using the following scale: 

1. Refers to 0 – 1.50 

2. Refers to 1.51 – 2.50 
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3. Refers to 2.51 – 3.50 

4. Refers to 3.51 – 4.00 

The over all data are then analyzed to recognize the needs of the 

participants as the basis in formulating aims and objective in 

designing syllabus and prototype course materials. 

A. Findings 

This part describes systematic data found in this study. The 

description about findings presented in table and narrative 

explanation. 

1. Present Situation Analysis 

This part discusses personal information and the present 

needs of the participants. There are 6 questions analyzed in this 

part. Those are the question of gender, age, importance of 

English, frequency of learning grammar, frequency of learning 

reading comprehension, and frequency of learning in 

candidates’ free time. 

a. Personal Information 

The main reason to ask these questions is to find out 

the background of the participants. There are 3 questions in 

the part of personal information in the questionnaire. 

However, only two questions are described in this part, as 

the other one is question of phone number that the 
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researcher needs if there is unclear answer from the 

participants in the questionnaire. 

Table 1. Distribution of the participants by gender 

No Respondents 
Male Female 

Total 
F % F % 

1 Prospective Students 7 23.3 23 76.6 30 

2 On-Going Students 3 60 2 40 5 

3 Graduates 1 50 1 50 2 

4 English Teacher 1 50 1 50 2 

5 English Lecturer 0 0 1 100 1 

 

Table 1 above specifically shows that the prospective 

student participants (N= 30) were composed of 7 males and 

23 females. On the other hand, among the on-going student 

participants (N= 5) 3 of them are females and 2 are males. 

The graduate participants and the English teacher 

participants have the same percentage: 1 (50%) male and 1 

(50%) female. In addition, the only lecture participant is 

female. In sum, the number of female participants is larger 

than male participants. Among them are 28 of 40 females 

and 12 of 40 are males. 

Table 2. Distribution of the participants by age 

No Respondents 
17-20 21-30 31-40 > 40 

Total 
F  % F % F % F % 

1 
Prospective 
Students 30 100 0 0 0 0 0 0 30 

2 
On-Going 
Students 5 100 0 0 0 0 0 0 5 

3 Graduates 0 0 2 100 0 0 0 0 2 

4 English 0 0 1 50 1 50 0 0 2 
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Teacher 

5 
English 
Lecturer 0 0 0 0 1 100 0 0 1 

  35 87.5 3 7.5 2 5 0 0 40 

Data in table 2 reveal that the majority of the 

respondents in this study were ranged from 17 to 20 in their 

age (87.5%). All of them are prospective students and on-

going students of PKN-STAN. Engin (2009: 11035) said that 

those aged 17 to 20 were slightly keen and quite eager to 

learn foreign language. There are also 7.5 whose age are 21 

to 30. They are graduates and the English teacher. The rest 

5% (31 to 40) are an English teacher and English lecture. 

b. Present Needs 

Questions 1 to 4 in the questionnaire is to find out the 

present needs of the prospective students. The needs here 

are about their perspective on learning English and how 

often they study English, especially for the purpose of PKN-

STAN entrance test. 

Table 3. Level of the importance of English 

Respondents 
Level of Importance 

N Total 
NI LS I VI 

Prospective Students 0 0 2 28 30 3.9 

On-Going Students 0 0 0 5 5 4 

 

Information on the importance of English presented in 

Table 3 shows that most of the respondents (30 prospective 

students, 5 on-going students) selected “very important” to 
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describe the importance of English with the total average 

score is 3.9 for prospective students and 4 for on-going 

students which describes that English is very important 

subject.  

Table 4. Level of the frequency of learning Structure & 
Written Expression 
 

Respondents 
Level of Frequency 

N Total 
HE S O A 

Prospective Students 6 24 0 0 30 1.8 

 

Majority of the questions in PKN-STAN entrance test 

is question of structure & written expression. It is shown in 

the exercises of PKN-STAN entrance test from 2013 to 2017 

(see appendix 8). 40 of 60 questions in PKN-STAN entrance 

test are structure & written expression. Table 4 above 

indicates that the total average score is 1.8 which means 

that the frequency level of the prospective students in 

studying structure & written expression is “seldom”. 24 

candidates selected “seldom”, even 6 candidates selected 

“hardly ever”.  

Table 5. Level of the frequency of learning Reading 
Comprehension  

 

Respondents 
Level of Frequency 

N Total 
HE S O A 

Prospective Students 5 5 15 5 30 2.6 
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On the contrary, the response of the prospective 

students to the question of frequency level in learning 

reading comprehension is quite often. It can be seen in the 

table 5 that 50% of the total prospective students selected 

“often”. The total average score also shows us 2.6 which 

means that the frequency level the prospective students 

learning about reading comprehension is “often”. 

In sum, with the 2 models of the questions in PKN-

STAN entrance test (structure & written expression and 

reading comprehension), it can be concluded that 

prospective students in their school study about reading 

comprehension more often than structure & written 

expression. In fact, more structure & written expression are 

tested than reading comprehension. The data from the table 

3, 4 and 5 above is also supported by the result of the 

interview from two English teachers below. 

“Jika melihat pada kurikulum dan juga materi ujian akhir 
nasional, pelajaran bahasa inggris di sekolah kebanyakan 
membaca serta bercakap. Seperti yang kita tahu bahwa soal 
ujian nasional yang ada 50 itu, 15 adalah soal listening 
dengan mendengarkan orang bercakap dan 35 soal lain 
adalah reading baik text pendek, panjang, maupun functional 
text” (English teacher 1)  
 
“If we take a look at the curriculum as well as the topics 
tested in national final examination, English materials in 
schools are mostly about reading and conversation. As we 
know that there are 50 items of national exam exercises: 15 
are question of listening and 35 are question of reading 
comprehension which includes short reading passage, long 
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reading passage, and functional text” (Interview May 21, 
2019) 
 
“Biasanya saya tidak hanya bergantung dari materi yang ada 
di buku, kadang juga saya mengajarkan materi yang 
menurut saya penting untuk siswa ketahui meskipun tidak 
ada dalam buku teks yang dipakai. Bahasa Inggris tidak jauh 
dari reading dan conversation. Untuk grammar sendiri 
sangat sedikit dipelajari mungkin karena tidak muncul juga di 
soal ujian.” (English teacher 2) 
 
“I not only took material from the textbook, But I also took 
from another sources I think it is important to teach to the 
students even thought those materials are not in the 
textbook that we used. English material in school is not far 
from reading and speaking. From grammar itself, it is just a 
few, it may be because of grammar does not appear in the 
examination” (Interview May 21, 2019) 

 
Table 6. Level of the frequency of the prospective 
students studying English (both structure & written 
expression and reading comprehension) in their free 
time. 

 

Respondent 
Level of Frequency 

N Total 
HE S O A 

Prospective Students 19 10 1 0 30 1.1 

 

Table 6 above indicates that most of the prospective 

students “hardly ever” study about what are tested in PKN-

STAN entrance test. 19 of 30 selected “hardly ever” and 10 

of the prospective students responded with “seldom”. Only 1 

prospective student chose “often”. That is why the total 

average score is only 1.1 which means that the frequency 

level of the prospective students studying in their free time 

about what to test in PKN-STAN entrance test is “hardly 

ever”. On the contrary, the data taken from the question 10 
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of on-going student’s questionnaire show that they spent 

more than 7 hours a week to learn about materials in PKN-

STAN entrance test. 

From the three tables above it can be concluded that 

the prospective students still has a very low ability and 

understanding on what are tested in PKN-STAN entrance 

test. The data above is also supported from the result of the 

test (see appendix 6). The test consisted on 10 numbers of 

questions taken from the PKN-STAN entrance test 2017 

(question 121, 122, 123, 124, 125, 151, 152, 153, 161, and 

167). The data resulted as follows: 

Student Number Correct Incorrect Empty Score 

1 10 3, 5, 7 
1, 2, 4, 6, 8, 9, 

10 0 31.8 

2 10 1, 4, 5, 9 
2, 3, 6, 7, 8, 

10 0 23.6 

3 10 2, 3, 4, 5, 9 1, 7, 8, 10 6 23.6 

4 10 5, 7, 9 
1, 2, 3, 4, 6, 8, 

10 0 19.9 

5 10 2, 3, 5, 7 
1, 4, 6, 8, 9, 

10 0 19.8 

6 10 5, 9, 10 
1, 2, 3, 4, 6, 7, 

8 0 19.6 

7 10 9 
1, 2, 3, 4, 5, 6, 

7, 8, 10 0 19.5 

8 10 3, 10 
1, 2, 4, 5, 6, 7, 

8, 9 0 15.4 

9 10 3, 4 
1, 2, 5, 6, 7, 8, 

9, 10 0 15.4 

10 10 
1, 3, 4, 5, 

9, 10 2, 6, 7, 8 0 15.4 

11 10 1, 3, 4, 9 
2, 5, 6, 7, 8, 

10 0 15.4 

12 10 1, 3, 4, 7, 2, 5, 6, 8, 9 0 11.6 
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10 

13 10 1, 3, 4, 9 
2, 5, 6, 7, 8, 

10 0 11.6 

14 10 1, 3, 5 2, 4, 9, 10 6, 7, 8 11.6 

15 10 1, 3, 4, 5, 8 2 
6, 7, 9, 

10 11.5 

16 10 2, 3, 8 1, 4, 6, 7 
5, 9, 
10 11.3 

17 10 
1, 2, 3, 4, 
5, 7, 9, 10 6, 8 0 11.3 

18 10 2, 4 
1, 3, 5, 6, 7, 9, 

10 8 11.3 

19 10 2, 4, 5  1, 6, 7, 9, 10 3, 8 11.3 

20 10 5, 8 
1, 2, 3, 4, 6, 7, 

9, 10 0 7.3 

21 10 
1, 3, 4, 6, 

8, 9 2, 5, 7, 10 0 7.2 

22 10 1, 3, 9 
2, 4, 5, 6, 7, 8, 

10 0 7.2 

23 10 
1, 2, 3, 4, 

10 8, 9 5, 6, 7 7.2 

24 10 2, 5 
1, 3, 4, 6, 7, 8, 

9, 10 0 7.2 

25 10 2, 8 
1, 3, 4, 5, 6, 7, 

9, 10 0 7.2 

26 10 4, 5 
1, 2, 3, 6, 7, 8, 

9, 10 0 7.2 

27 10 1, 2 
3, 4, 5, 6, 7, 8, 

9, 10 0 7.2 

28 10 3, 7 
1, 2, 4, 5, 6, 8, 

9, 10 0 7.2 

29 10 2 1, 8, 9, 10 
3, 4, 5, 

6, 7 3.6 

30 10 2, 4, 8 3, 5, 6, 7,  
1, 9, 
10 3.1 

   

PKN-STAN entrance test consists of 60 questions (40 

structure & written expression and 20 reading 

comprehension). The prospective students must have 60% 

correct answer to be selected to the next test. So, from the 
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data above we can see that only three of 30 prospective 

students are successfully selected.  

 

 

2. Target Situation Analysis 

The purpose of this part is to present about target situation 

analysis which are what the learners want to achieve and what 

should be targeted. As the PKN-STAN entrance test is to test 

prospective students’ competence on structure & written 

expression as well as reading comprehension, the questions in 

the questionnaire are about the material tested in PKN-STAN 

entrance test. It is to evaluate which material or topic 

prospective students have understood well and which one has 

not. There are two parts on this target situation analysis: 

learning ability and learning priority. 

a. Learning ability 

This part includes four questions in the questionnaire. 

The questions are about the component both in the structure 

& written expression and in reading comprehension. 

Table 7. Level of the proficiency of the prospective 
students on components of structure & written 
expression.   
 

Component 
Level of Proficiency  

N Total 
Poor Fair Good Excellent 

Punctuation 23 7 0 0 30 1.2 

Vocabulary 3 11 16 0 30 2.4 
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Word Order 22 7 1 0 30 1.3 

Phrase 26 3 1 0 30 1.1 

Part of Speech 7 7 10 6 30 2.5 

Clause 26 4 0 0 30 1.1 

 

The above table shows the element of grammar. The 

data indicates that majority of the prospective students lack 

about those components. Part of speech is the component 

reaching the highest percentage score that is 2.5 meaning 

that it is categorized as “fair”. In addition, vocabulary follows 

by its score 2.4 that is also “fair”. Word order, punctuation, 

phrase and clause reached the average score 1.3, 1.2, 1.1, 

and 1.1 in a row. From the data above, it can be concluded 

that the prospective students still have a problem on 

component of grammar or structure and written expression. 

As a result, it is very important for the researcher to 

include those elements of grammar in the syllabus design as 

well as prototype course material development as the basis 

understanding for the candidates before studying another 

topics in grammar. 

Table 8. Level of the proficiency of the prospective 
students on component of reading comprehension. 
 

Component 
Level of Proficiency  

N Total 
Poor Fair Good Excellent 

Vocabulary 2 11 17 0 30 2.5 

Grammar 15 12 3 0 30 1.6 

Phonemic 15 10 4 1 30 1.7 

Fluency 7 15 8 0 30 2.1 
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Table 8 presented above shows the proficiency of the 

prospective students on component of reading. The lowest 

percentage score is grammar that is only 1.6. 15 of 30 

prospective students selected “poor”, 12 of 30 prospective 

students selected “fair”, and only 3 of 30 selected “good” on 

grammar component of reading comprehension. The highest 

score is vocabulary that reached 2.5. Over all, the 

proficiency of the prospective students on reading 

component is categorized “fair”. 

Based on the data, it can be seen that the competent 

of the prospective students on both structure & written 

expression and reading comprehension are still lacking. 

Since the ability of the prospective students in reading 

comprehension is slightly better than in structure & written 

expression, the percentage of grammar on the syllabus will 

be much more than reading.  

Table 9. Level of proficiency of the prospective students 
on types of question in reading comprehension session.  
 

Component 
Level of Proficiency  

N Total 
Poor Fair Good Excellent 

Identifying Main Idea 2 15 13 0 30 2.4 

Unstated Detailed 15 13 2 0 30 1.5 

Stated Detailed 9 9 7 5 30 2.2 

Implied Detailed 11 17 1 1 30 1.7 

Pronoun Reference 6 11 11 2 30 2.3 

Structural Clues 11 13 5 1 30 1.8 
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It can be seen from the table 9 above that there are 

six components of reading comprehension exercises. Those 

components are taken from exercises of PKN-STAN 

entrance test from 2013 to 2017 (see appendix 8). The data 

above illustrates that majority of the prospective students still 

lack on the types of exercise on reading comprehension 

session on PKN-STAN entrance test. It could then be listed 

into order to the level of proficiency as follows: 

1) Identifying main idea (2.4 = fair) 

2) Pronoun reference (2.3 = fair) 

3) Stated detailed (2.2 = fair) 

4) Structural clues (1.8 = fair) 

5) Implied detailed (1.7 = fair) 

6) Unstated detailed (1.5 = poor) 

In designing syllabus and developing course 

materials, all the above components should be included 

since they are considered important for prospective students. 

Moreover, the total score of the prospective students which 

only reached 2.4 (fair) as highest score indicates the higher 

need of those materials. 

Table 10. Level of proficiency of the prospective on 
topics in structure and written expressions.  
 

No Component Level of N Total 
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Proficiency  

P F G E 

1 Inversion 30 0 0 0 30 0 

2 Participles 28 2 0 0 30 1 

3 Concord 29 1 0 0 30 1 

4 Gerund and Infinitive 28 2 0 0 30 1 

5 Causative 28 2 0 0 30 1 

6 Redundancy  28 2 0 0 30 1 

7 Phrasal Verb 29 1 0 0 30 1 

8 Clauses 27 3 0 0 30 1,1 

9 Appositive  25 5 0 0 30 1,1 

10 Derivation 26 3 1 0 30 1,1 

11 
The Use of Such and 
Other 27 3 0 0 30 1,1 

12 Relative Pronoun 24 5 1 0 30 1,2 

13 Elliptical Sentence 25 3 2 0 30 1,2 

14 Subjunctive  24 5 1 0 30 1,2 

15 Preferences 19 11 0 0 30 1,3 

16 Word Order 19 9 2 0 30 1,4 

17 Modals 16 10 4 0 30 1,6 

18 Question Tag 8 22 0 0 30 1,7 

19 Direct/ Indirect Speech 14 11 5 0 30 1,7 

20 Degree of Comparison 11 13 6 0 30 1,8 

21 
Conjunction and 
Preposition 8 18 4 0 30 1,8 

22 Passive Voice 6 18 6 0 30 2 

23 Conditional Sentences 6 17 7 0 30 2 

24 Tenses 2 15 12 1 30 2,2 

25 Nouns 1 15 13 1 30 2,4 

 

Table 10 is listed based on the lowest score to the 

higher score. The lower the score is, the higher needs are 

indicated. Table 10 above contains the materials or topics 

tested in the structure & written expression session in PKN-

STAN entrance test. The data was taken from exercises of 

PKN-STAN entrance test from 2013 to 2017 (see appendix 
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8).  From 25 questions above, 9 questions are categorized 

as “fair” and the rests are categorized as “poor”. It can be 

said that most of the materials or topics has not been 

mastered by the prospective students. The data should be 

taken into consideration as the PKN-STAN entrance test 

covers all the above topics. So, all should be included in 

designing syllabus and developing prototype materials. The 

smaller total average score indicates the more important the 

topic. 

b. Learning priority 

The materials or topics in PKN-STAN only contain 

reading comprehension and structure & written expression. 

In this part, the researcher designed question number 11 

with the components of topics in reading text. The 

component of topics in structure and written expression was 

not included, as the prospective students could not choose 

which materials they prefer. They need to understand the 

whole topics given in the test. 

Table 11. Level of the importance of topics in reading 
passages 
 

Components 
Level of Importance 

N Total 
NI LS I VI 

Health (Disease) 2 7 14 7 30 2.8 

Language & Culture 0 8 20 2 30 2.8 

Animals 0 7 20 3 30 2.8 

Energy Resource 1 16 9 4 30 2.5 
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Technology  0 6 18 6 30 3 

Economics  1 14 10 5 30 2.6 

History 2 5 10 13 30 3.1 

Scientific Findings 0 10 14 6 30 2.8 

 

Based on the data in table 11above, it can be 

concluded that all the components of the reading passage 

topic are in the important level, except “energy resources” 

(2.5) which means “less important”. So, the topics above will 

be prioritized in the course materials for PKN-STAN entrance 

test preparation. 

3. Learning Situation Analysis 

To design the syllabus, it is important to find out the learning 

needs that refer to prospective students’ learning situation that 

intends to unveil how the learners learn. There are two points 

highlighted in this part: learning problems and learning 

preferences. Learning problems can be viewed as the difficulties 

that arise from learning English especially what are tested in 

PKN-STAN entrance test. The purpose is to identify prospective 

students’ learning needs based on their problems in learning 

and to make necessary adjustment in designing syllabus and 

prototype course material. The other one is learning 

preferences. Learning preferences of the candidates are 

explored by presenting the participants’ perceptions on how they 

should learn. Briefly speaking, this part includes what problems 
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candidates encounter in learning, which strategies prospective 

students use in learning as well as what was used by the 

students, what methodology appeal to them, and which 

procedure of learning they prefer to. 

a. Learning problems 

In the part of learning problems, there are 5 reading 

problems highlighted in the question 10 of the questionnaire. 

The purpose is to find out prospective students’ difficulties 

and later it becomes an address to design syllabus and to 

choose appropriate course material. 

Table 12. Level of frequency of the prospective students 
in encountering reading problems.  
 

Components 
Level of Frequency 

N Total 
HE S O A 

Background 
Knowledge 1 14 12 3 30 2.5 

Vocabulary 0 9 14 7 30 2.9 

Decoding 1 13 14 2 30 2.5 

Identifying Main Idea 0 14 13 3 30 2.6 

Comparing Texts 0 13 14 3 30 2.6 

 

The result of the table 12 shows that the main problem 

that the prospective students encounter in reading 

comprehension is vocabulary with the average score 2.9 

which means “often”. There are also two components of 

problems in reading comprehension achieve “often” level: 

identifying main idea and comparing text, while background 
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knowledge and decoding reach “seldom”. The table above 

indicates the importance of the syllabus and course material 

designer to help the prospective students reduce the effect of 

those problems and improve prospective students’ learning 

ability by selecting appropriate strategies and methodologies 

in learning for PKN-STAN entrance test.  

b. Learning preferences 

There are three questions in the part of learning 

preferences. They are about strategies in learning, 

methodologies, and procedure of the study. Besides the data 

from the prospective students, there are also data taken from 

on-going students. That data is to find out what strategies 

the students use when they were preparing themselves 

facing PKN-STAN entrance test. The data from the students 

was taken from semi-structure interview point in the 

questionnaire (question 9) shows that 3 of 5 students were 

taking a course for PKN-STAN entrance test, 1 of 5 was 

studying alone by himself at home and the other one gave a 

comment as follows: 

“Biasa saya belajar sendiri dari buku-buku latihan, kalau bisa 
dari soal-soal tahun sebelumnya juga dipelajari. Terus, kalau 
mau lebih banyak kosa kata (untuk reading comprehension) 
saya mencari novel bahasa inggris di internet terus sering 
juga menonton pakai subtitle bahasa inggris” 
 
“I used to study from exercise books, If possible, I studied 
the previous questions from the last years. Then, to have 
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more vocabularies, I found out English novels in the internet 
and also I watched English subtitle movies” (Interview: May 
22, 2019) 
 
Table 13. Level of the importance of the learning 
strategies  
 

Components 
Level of Importance 

N Total 
NI LS I VI 

Skimming 0 0 12 18 30 3 

Scanning 2 4 14 10 30 3 

Using Dictionary 0 1 22 7 30 3.2 

Predicting & Guessing 
Meaning 0 5 19 6 30 3 

Using Prior Knowledge 0 2 19 9 30 3.2 

Identifying Main Idea 
and Summarizing  0 3 14 13 30 3.3 

Making Inferences 0 1 12 17 30 3.5 

Visualizing  0 2 21 7 30 3.1 

 

All of the activities in table 13 receive positive 

responses from the prospective students. The whole total 

average score is 3.16 which means that all the strategies are 

“important” to apply by the prospective students in their 

learning process. Hutchinson and Waters (1987) suggested 

to apply a wide range of techniques to trigger students’ 

motivation in learning.  

Table 14. Level of the importance of the learning 
methodologies. (respondent: prospective students) 
 

Components 
Level of Importance 

N Total 
NI LS I VI 

Games 0 2 18 10 30 3.2 

Picture and Video 0 1 16 13 30 3.4 

Pairing with Friend 0 3 21 6 30 3.1 

Role Play 3 14 10 3 30 2.4 
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Studying Alone 1 4 17 8 30 3 

Doing tasks 0 4 8 18 30 3.4 

Small Group 0 2 14 14 30 3.4 

Large Group 2 0 9 19 30 3.5 

From the data above, it can be seen that there eight 

methods in learning English for the purpose of PKN-STAN 

entrance test given to the respondents in order to provide 

their perceptions which among of the eight is the most 

preferred ways for the prospective students. The table 

indicates that all the methods suggested are categorized as 

“important”. There is only one that is “less important”. That is 

“role play” which achieves 2.4 average score. So, the 

researcher include all the methods in the process of learning 

when designing syllabus and prototype course materials 

except the “role play”. 

Table 15. Level of the importance of the learning 
methodologies. (respondent: on-going students) 

 

Components 
Level of Importance 

N Total 
NI LS I VI 

Games 1 4 0 0 5 1.8 

Picture and Video 0 3 2 0 5 2.4 

Pairing with Friend 0 2 1 2 5 3 

Role Play 2 2 1 0 5 1.8 

Studying Alone 0 0 2 3 5 3.6 

Doing tasks 0 0 0 5 5 4 

Small Group 0 0 3 2 5 3.4 

Large Group 0 2 2 1 5 2.8 

 

 From the perspective of the students of PKN-STAN 

when they were preparing themselves for the purpose of 
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PKN-STAN entrance test, it is shown from table 15 above 

that “doing tasks” achieved the highest score (4) which 

means “very important”. In addition, “studying alone” also 

reached the very important level with the average score 

(3.6). In the level of “important, there are three activities 

which achieved that level: small group (3.4), pairing with 

friend (3), and large group (2.8). The result should be 

considered by the teachers in learning process as well as by 

the researcher in designing syllabus and develop prototype 

course materials. 

Table 16. Level of the importance of the procedure in 
learning process. 
 

Procedure 

Respondents 

Prospectiv
e Students 

% 
On-

Going 
Students % 

Pretest - Intervention - 
Post Test 

5 16.6 1 20 

Exercise - Intervention - 
Correction 

5 16.6 0 0 

Intervention - Exercise - 
Correction 

18 60 3 60 

Exercise - Correction - 
Intervention 

2 6.6 1 20 

Total 30 5 
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The above data in table 16 presents the information 

on how the prospective students and the on-going students 

prefer to in learning procedure. The terms of the learning 

procedure above is described as follows: 

1) Pre-test: A preliminary test administered to determine a 

prospective students’ baseline knowledge. 

2) Post-test: A test given to the prospective students after 

completion of instructional program or segment. 

3) Intervention: The process of giving learning material by 

the teacher to the students as well as a full explanation of 

a certain topic. 

4) Exercise: A process of working on the exercises about 

learning material that has already been taught. 

5) Correction: A process of examining the exercises and 

correction for the answer.  

As described earlier, this process of need analysis is to 

design a syllabus and prototype course materials for PKN-

STAN entrance test. So, the procedure in learning process 

focuses in studying the topic and working the exercises. 

The data above indicates that majority of the 

participants selected “Intervention – Exercise – Correction” 

as the learning procedure. It can be seen that 60% (18) of 

the prospective students and 60% (3) of the on-going 
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students responded it. The total of participants selected 

“Intervention – Exercise – Correction” is 21 out of 35. In sum, 

the data resulted from this question should be taken into 

account by the teacher in providing learning procedure in the 

class. 

To conclude the whole part of need analysis, the information 

on prospective students’ present needs (see table 3, 4, 5, and 6) is 

a stepping-stone in designing syllabus and developing course 

materials. It is very important to ensure the language input is 

properly available for the students neither too easy nor too difficult 

as Krashen (2009) said that learners acquire by understanding 

language a that contains structure a bit beyond their current level of 

competence (i + 1). 

Information about prospective students’ learning abilities (see 

table 7, 8, 9, and 10) become a basis consideration in designing 

syllabus and developing course materials as understanding 

candidates’ knowledge or ability to the topics or materials tested in 

PKN-STAN entrance test as well as components in the two skills 

(reading comprehension and structure & written expressions) help 

the researcher determine which topics/ materials need to be 

prioritized. In the part of learning priority (see table 11), there are 

several topics on reading passages suggested to be taught to the 

prospective students, those topics were taken from the exercise of 
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PKN-STAN entrance test from 2013 to 2017. The purpose of the 

question is to provide prospective students with background topics 

on reading passages that they enjoy but the topics are still that 

often appearing on the exam, so that prospective students are 

expected to be more enjoyable in learning with the topics they 

enjoy. 

In the part of learning needs, the information on learning 

problems’ (table 12) will works for the teachers in the class. By 

understanding those problems about components in structure & 

written expression, they understand which to teach before coming 

to topics in structure & written expressions. 

Finally, information on candidates’ preferences in table 13, 

14, 15, and 16 (strategies, methods, and learning procedures) is 

important to find out solution to the prospective students’ difficulties 

in learning and provide both attractive and enjoyable activities in the 

class. Moreover, how the teachers manage the class depends on 

which strategies and methodologies preferences of the candidates.  

B. Discussion of Findings 

This part describes the discussion about findings in this 

study. The discussion findings are presented into need inventory, 

procedure of syllabus design and procedure of course material 

development. 

1. Needs Inventory 
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This part is to review all the needs in the previous need 

analysis. Identifying linguistics needs is carried out by analyzing 

the students’ learning ability and learning priorities. The results 

of this analysis are used for prioritizing the components of 

reading comprehension as well as structure & written 

expressions and selecting appropriate teaching materials which 

are required to design the syllabus for the purpose of PKN-

STAN entrance test. Moreover, identifying prospective students’ 

learning needs by analyzing their learning problems and 

preferences is to find out perceptions on the obstacles and 

provide solution in learning process. The words written in bold 

indicates that those aspects are important and should be taken 

into consideration to be included in proposed syllabus and 

prototype course materials. 

a. Present situation analysis (prospective students’ personal 

information and present needs). 

By analyzing prospective students’ present needs, it 

can be said that majority of prospective students and on-

going students saying that English is very important as 

English becomes a test that is required to enter PKN-STAN.  

- Prospective Students = 3.9 (Very Important) 

- On-going  Students = 4 (Very Important) 
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Unfortunately, when coming to the point of the frequency 

level of skills that are tested in PKN-STAN entrance test 

(structure & written expressions and reading 

comprehension), the total score shows apprehension. 

- Structure & Written Expression = 1.8 (Seldom) 

It becomes a concern since the prospective students’ 

learning ratio is inversely proportional to the number of 

questions on structure & written expression in PKN-STAN 

entrance test. It is shown in the PKN-STAN entrance test 

from 2013 to 2017 that the number of questions on structure 

and written expression are 40 of 60 questions. Even in 2018, 

all the questions are structure & written expressions. On the 

contrary, the data on reading comprehension shows a better 

result that the prospective students in average score 

selected “often”. 

- Reading comprehension = 2.6 (Often) 

The last question in the present need analysis is the 

prospective students’ level of frequency in learning English 

for the purpose of PKN-STAN entrance test in their free time. 

The result is “hardly ever”. 

- Learning English in free time = 1.1 (Hardly ever) 

So, in designing syllabus and developing prototype course 

materials, it is important to prioritize more on structure & 
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written expression than on reading comprehension with two 

reasons: the low frequency level of prospective students in 

learning it and the number of the questions on structure & 

written expressions tested in PKN-STAN entrance test. 

b. Target situation analysis (prospective students’ learning 

ability and learning priority) 

Determining learning ability in designing syllabus for 

the purpose of PKN-STAN entrance test is carried out to 

measure prospective students’ proficiency level in the area 

of reading comprehension components, structure and written 

expression components, reading comprehension types of 

questions, and structure & written expression topics. The 

data shown from the component of structure & written 

expression in table 7 indicates that 4 of 6 components are 

categorized as “poor” and the rests are “fair”. 

- Phrase   = 1.1 (poor) 

- Clause   = 1.1 (poor) 

- Punctuation   = 12 (poor) 

- Word order   = 1.3 (poor) 

- Vocabulary   = 2.4 (fair) 

- Part of speech  = 2.5 (fair) 
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The components categorized as poor will be prioritized to be 

improved for the prospective students before learning 

structure & written expression materials. 

From the components of reading comprehension, it is 

shown that all the components recognized as “fair” 

- Grammar  = 1.6 (fair) 

- Phonemic  = 1.7 (fair) 

- Fluency  = 2.1 (fair) 

- Vocabulary  = 2.5 (fair) 

Grammar component of reading comprehension that resulted 

the lowest score meaning that it should be prioritized to learn 

will be studied in the part of structure & written expression. 

The finding in the data of prospective students’ proficiency 

level on reading comprehension type of questions shows 

that only one component which is categorized as poor that is 

“unstated detailed”. Another five questions are categorized 

as “fair”. It can be seen as follows: 

- Unstated detailed  = 1.5 (poor) 

- Implied detailed  = 1.7 (fair) 

- Structural clues  = 1.8 (fair) 

- Stated detailed  = 2.2 (fair) 

- Pronoun reference  = 2.3 (fair) 

- Identifying main idea = 2.4 (fair) 
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 In designing syllabus for the purpose of PKN-STAN 

entrance test, the research include 5 components based on 

the level of proficiency and considering time allocation for not 

being included all the components even thought they are all 

important by seeing the result of the questionnaire. 

“Identifying main idea” which resulted the highest score of all 

is considered to be included since that type of question 

appears most in the reading comprehension in PKN-STAN 

entrance test. 

The last information of prospective students’ learning 

ability is the data of the proficiency level of structure & 

written expression topics or materials. From 25 components, 

nine components are recognized as “fair” and most of the 

components are categorized as “poor” (16 of 25). It is not 

surprising anymore as it was shown before in table 10 that 

the candidates are considered  “hardly ever” learning 

structure & written expression. The component of the topics 

are listed in order as follows: 

- Inversion    0 = Poor 

- Participle    1 = Poor 

- Concord    1 = Poor 

- Gerund & Infinitive   1 = Poor 

- Causative    1 = Poor 



 

 83 

- Redundancy   1 = Poor 

- Phrasal Verb   1 = Poor 

- Clause    1.1 = Poor 

- Appositive    1.1 = Poor 

- Derivation    1.1 = Poor 

- The use of Such & Others 1.1 = Poor 

- Relative Pronoun   1.2 = Poor 

- Elliptical Sentence  1.2 = Poor 

- Subjective    1.2 = Poor 

- Preferences   1.3 = Poor 

- Word Order   1.4 = Poor 

- Modals    1.6 = Fair 

- Question Tag   1.7 = Fair 

- Direct/ Indirect Speech  1.7 = Fair 

- Degree of Comparison  1.8 = Fair 

- Conjunction &  Preposition 1.8 = Fair 

- Passive Voice   2 = Fair 

- Conditional Sentence  2 = Fair 

- Tenses    2.2 = Fair 

- Nouns    2.4 = Fair 

This syllabus is designed for there-month program of 

preparation for PKN-STAN entrance test. There will be 2 

meetings in a week with total 24 meetings. Considering time 
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allocations and meetings, not all of the topics on structure & 

written expressions above are the researcher included in the 

proposed syllabus. The lower the score of a topic indicates 

the higher needs. The important level of the topics, as they 

appear most in the test, is the reason to include tenses, 

conditional sentence, and passive voice. Relative pronoun 

and phrasal verbs are excluded because relative pronoun is 

explained in the topic of clause and phrasal verb is the topic 

more dealing with vocabulary than structure. 

In the part of learning priority, there is a question 

about topics on reading passages. The background topics 

are taken from the topics occurring in PKN-STAN entrance 

test from 2013 to 2017. The results are most of the 

suggested topics for reading passage categorized as 

“important”. Only is one topic categorized as “less important”. 

So, all the important topics based on the data will be 

included in designing syllabus and prototype course 

materials except the one that is categorized as “less 

important”. 

c. Learning situation analysis (prospective students’ learning 

problems and preferences) 

This part identifies prospective students’ learning 

needs by analyzing learning problems and learning 
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preferences. Learning problems were recognized based on 

the analysis of the participants’ perception (prospective on-

going students and students) on the obstacles they 

encounter in learning, while to explain participants’ 

preferences, the researcher analyzed strategies, 

methodologies and procedure in learning process. There are 

five components of problem in reading comprehension and 

the data shows the frequency as follows: 

- Vocabulary   = 2.9 (often) 

- Identifying main idea  = 2.6 (often) 

- Comparing text  = 2.6 (often) 

- Decoding   = 2.5 (seldom) 

- Background knowledge = 2.5 (seldom) 

It can be said that the higher the level of frequency is, 

the more important the components are. By acknowledging 

the problems, the teacher can start to choose the most 

appropriate teaching methods to help students in their 

preparation for the purpose of PKN-STAN entrance test. 

In the part of prospective students’ learning 

preference, there are 3 aspects that have been analyzed. 

Firstly, the data taken from table 13 shows that all the 

strategies in learning reading comprehension are 
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categorized as “important” for the candidates to apply in their 

learning process. It can be seen as follows: 

- Making inferences  = 3.5 (important) 

- Identifying main idea = 3.3 (important) 

- Using prior knowledge = 3.2 (important) 

- Using dictionary  = 3.2 (important) 

- Visualizing   = 3.1 (important) 

- Predicting meaning  = 3 (important) 

- Scanning   = 3 (important) 

- Skimming   = 3 (important) 

The listed strategies above should be taken into account to 

be selected in teaching reading comprehension for PKN-

STAN entrance test.  

Secondly, the data from candidates’ learning methods 

as describe as follows: 

- Large group  = 3.5 (important) 

- Picture & video = 3.4 (important) 

- Doing tasks  = 3.4 (important) 

- Small group  = 3.4 (important) 

- Games  = 3.2 (important) 

- Pairing with friends = 3.1 (important) 

- Studying alone = 3 (important) 

- Role play  = 2.4 (less important) 
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The result of the data indicates that the prospective students 

need a number of different strategies in learning for the 

purpose of PKN-STAN entrance test. Those categories 

are then drawn up by matching them with activities in 

learning process. The data from the prospective students is 

supported with the data from the on-going students as 

follows: 

- Doing task   = 4 (very important) 

- Studying alone = 3.6 (very important) 

- Small group  = 3.4 (important) 

- Pairing with friend = 3 (important) 

- Picture and video = 2.4 (less important) 

- Games  = 1.8 (less important) 

- Role play  = 1.8 (less important) 

Considering the data from the on-going students as the ones 

who have passed PKN-STAN entrance test, the strategies 

are used the most in the activities on proposed syllabus is 

“doing tasks” with the supporting of the other strategies 

categorized as “important”. 

The last information in this needs inventory is the 

procedure of learning process. The procedure is described 

by the experience of the researcher in teaching for the 

purpose of entrance test in which more activities agree with 
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the exercise. The data taken from this questions works as 

the preference for the teacher in running their class. The 

result is listed as below: 

- Intervention-Exercise-Correction = 21 (60%) 

- Pretest-Intervention-Posttest = 6 (17.1%) 

- Exercise-Intervention-Correction = 5 (14.2%) 

- Exercise-Correction-Intervention = 3 (8.5%) 

So, the result above can be used by the teachers in the learning 

process, especially for the preparation of PKN-STAN entrance 

test. 

2. Designing Syllabus Procedure 

Having gathered the data from the questionnaire as well as 

interview and put that data into tables, the researcher has 

shown that the need analysis conducted for the purpose of 

PKN-STAN entrance test has identified prospective students’ 

present needs, learning ability, language components mostly 

required to learn as priority, obstacles or problems in learning, 

and learning preferences. 

Another crucial element of syllabus design is to determine 

the aims and the objectives of language program. Richard 

(2001) suggests that aims have four main purposes: 1) to 

provide a reason for the program, 2) to provide guidelines for 
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teachers and learners, 3) to provide a focus for learning, and 4) 

to describe important and realizable changes in learning.  

Moreover, objectives are more specific than aims. Objective 

is a specific explanation about goals of the program. Richard 

(2001) states that objective generally have the following 

characteristics: 

- Describing what the aims seek to achieve in terms of 

smaller units of learning 

- Providing a basis for the organization of teaching activities 

- Describing learning in terms of observable behavior of 

performance 

- Facilitating planning: once objective have been agreed on, 

course planning, materials preparation, textbook selection, 

and related process can begin 

- Providing measurable outcomes: the success or failure of 

a program to teach the objective can be measured 

- Being prescriptive: they describe how planning should 

proceed and do away with subjective interpretations and 

personal opinions. 

Regarding to the theoretical point of view about aims and 

objective, this research formulates the course aims and 

objectives based on needs inventory from the students in 

Bimbingan Belajar Four J Operation. The aims and objectives 
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are also influenced by the data taken from the questionnaire of 

the on-going students of PKN-STAN presented below: 

 

Table 17. Level of the importance of on-going students’ 
background knowledge of English in helping them study in 
PKN-STAN 

 

Respondents 
Level of Importance 

N Total 
NI LS I VI 

Students 0 0 4 1 5 3.2 

 

The data in table 17 indicates that on-going students’ English 

background help them much when studying in PKN-STAN. It 

can be said that besides preparing prospective students for 

PKN-STAN entrance test, the English is also important when 

later they are studying in PKN-STAN. So that it can be one of 

the aims of this syllabus. 

Table 18. Level of the frequency of on-going students’ 
background knowledge of English in helping them study in 
PKN-STAN 
 

Components 
Level of Frequency 

N Total 
HE S O A 

Understanding literature 
written in English 0 0 2 3 5 3.6 

Doing English task 0 0 2 3 5 3.6 

Presentation in English 1 0 3 1 5 2.8 

Preparing for the next 
study 0 1 2 2 5 3.2 

 

The data in table 18 above shows that “understanding 

literature written in English” and “doing English tasks” are two 
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effects of on-going students’ English background knowledge 

which got the highest score (3.6 = always). It means that on-

going students’ background knowledge is very important for the 

prospective students. Preparing for the next study got 3.2 

(often) meaning that it also important. The graduates of PKN-

STAN who are now working in Tax Office have a chance to 

continue their study after working for 2 years. And the test 

tested is the same as what are tested in PKN-STAN entrance 

test. The 3 of those elements are included in the objectives of 

this syllabus. 

These syllabus and course materials are specifically 

designed to meet the needs of the students who prepare 

themselves for PKN-STAN entrance test. The aims and 

objective were formulated as follows: 

The course aims 

1. To help prospective students of PKN-STAN students be 
successful in PKN-STAN entrance  

2. To prepare prospective students of PKN-STAN students 
a good basic foundation about structure & written 
expression and reading comprehension for the purpose 
of PKN-STAN entrance test 

3. To prepare prospective students to perform well when 
studying in PKN-STAN 

The course objectives 
1. Prospective students are able to understand basic 

concept of topics in structure & written expressions of 
PKN-STAN entrance test 

2. Prospective students are able to understand basic 
concept of topics in reading comprehension of PKN-
STAN entrance test 

3. Prospective students are able to answer questions about 
structure & written expression in PKN-STAN entrance 
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test 
4. Prospective students are able to answer questions about 

reading comprehension in PKN-STAN entrance test 
5. Prospective students are able to understand literature 

written in English 
6. Prospective students are able to do English tasks 
7. Prospective students are able to prepare themselves for 

the next study 

 

The next stage is to map the logical sequence of course 

structure into a syllabus design as a fundamental instrument for 

teaching effectively. Design, according to Kaharuddin & Arafah 

(2017), in the perspective of material development, is the 

realization of the needs inventory into actual productions in the 

form of syllabus, lesson plans, and prototype course materials. 

The idea of designing syllabus of a course or a program can be 

started by selecting syllabus frameworks. Referring to the result 

of the need analysis in learning English for the purpose of PKN-

STAN entrance test as well as the data gathered in needs 

inventory, this research works with integrated syllabus or mixed 

syllabus as a framework. The framework contains three 

different type of syllabus: task-based syllabus, grammar 

(structural) syllabus, and text-based syllabus. It is expected that 

the syllabus frameworks can be comprehensive and effective in 

learning and teaching process. Krahnke (1987) states that the 

combination of some types of syllabus needed to address the 

goal of the program.  
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A task-based syllabus organized around different tasks and 

activities that the learners would carry out in English. It can 

provide activities that drive the second language acquisition 

process. A task is activity or goal that is carried out using 

language such us reading a set of instruction, reading a map, or 

giving direction. Success in tasks is evaluated in terms of 

achievement of an outcome. PKN-STAN entrance test is a unit 

of test contains questions on structure & written expressions. 

For that reason, this syllabus framework is used for this 

research as by carrying out a variety of the tasks, learners are 

hoped to receive input about materials naturally.  

Traditionally, grammar (structural) syllabus has been used 

as the basis for planning general courses although it is seen as 

one stream of integrated syllabus rather that as one unit of a 

syllabus. Grammar items are mapped out along with the 

potential lessons content in the form of topics, skills, and 

activities. The reason to include this kind of syllabus is that the 

materials learnt in preparation for PKN-STAN entrance test are 

mostly about structure & written expressions. 

Text-based syllabus is designed based on texts and samples 

of extended discourse. In this case, text refers to a specific 

context which has been identified by students such as in 

workplace or university. So, in this syllabus design, text-based 



 

 94 

syllabus will be included as the materials in reading 

comprehension dealing with reading passage. 

 

3. Developing Prototype Course Material Procedure 

Another important thing to do in this research is something 

dealing with materials. Having designed proposed syllabus for 

PKN-STAN entrance test, the researcher developed several 

prototype course materials and explain the steps in making 

them. Following the procedure of developing course materials, 

Yassi & Kaharuddin (2018) suggests three main steps: 1) 

Mapping out the course in terms of sections or instructional 

blocks. Instructional block represents the instructional focus of 

the course which may be very specific in a single lesson or more 

general in a unit of work consisting of several lessons. The 

representation of the instructional block can be initially made by 

making a lesson plan as a road map for a class session. A 

lesson plan in a language program functions to identify the 

learning destination (objective of a lesson) and to mark out the 

route (activities for each stage of the lesson). It is an aid for the 

teachers to plan his teaching strategies effectively.  

Therefore, a well-prepared teacher should write down the 

detail of each activity in a form of lesson plans. Brown (2001) 

proposes six essential elements of a lesson plan: Goals, 
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Objectives, Materials & equipment, Procedures, Evaluation, and 

Extra-class work. The proposed syllabus produced earlier is 

then used as a guideline to write lesson plans for PKN-STAN 

entrance test. The prototype lesson plan for preparation 

program of PKN-STAN entrance test is illustrated as follows: 

Lesson Plan 

I. Subject English for PKN-STAN entrance test 

II. Unit Structure & Written Expression 

III. Topic Subjunctive  

IV. Time 2 x 60 minutes 

V. Course Description 

The course prepares candidates to have a 
basic understanding about subjunctive and 
expression of subjunctive 

VI. Course Objectives 

After completing the course, the students are 
able to recognize the questions of subjunctive 
and expression of subjective and are able to 
answer those questions correctly  

VII. Materials & equipment 

- Handout 
- LCD/ Projector 
- Papers 

 VIII. Procedure/ activities (Intervention) – 70 Minutes 
1. The teacher introduces the topic which is going to be the focus that is 

“subjunctive” and explain the use of subjunctive. (5 Minutes) 
2. The teacher explains subjunctive “wish”: types, forms, signal, and 

examples. (20 minutes) 
3. After the candidates have listened to the explanation, the teacher has 

them make a subjunctive sentence. (5 minutes) 
4. The teacher introduces the subjunctive “wish” questions in PKN-STAN 

entrance test. (5 minutes) 
5. The teacher explains expression of subjunctive: certain subjunctive 

verbs, certain noun derived from subjunctive verbs, impersonal 
expression of subjunctive, and the examples of each. (20 minutes) 

6. The teacher introduces the expression of subjunctive questions in PKN-
STAN entrance test. (5 minutes) 

7. The teacher reviews concludes the topics (10 minutes) 
IX. Evaluation (Doing tasks) – 30 Minutes 

To determine whether the objective of the course have been completely 
understood by the candidates, evaluation with questions of subjunctive and 
expressions of subjunctive is given to the candidates (15 multiple-choice 
questions from the handout). 
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X. Extra-class work (Correction) – 20 minutes 
After doing the exercise, the teacher describes the exercise one by one and 
gives the explanation about the correct answer. The candidates may ask for 
what they do not understand. 

Adapted from Yassi & Kaharuddin (2018) 

2). Composing the instructional materials or a textbook for the 

course based on stipulated lesson plans. Materials refer to 

anything which can be used to facilitate the learning of a 

language (linguistic, visual, and auditory). The instructional 

materials are the part developed based on the result of needs 

analysis which have previously been transformed into syllabus 

and lesson plans. The organizational structures of the 

instructional materials for this study are planned by units in 

which each unit represents a topic consist of three steps. 

a. Structure & written expressions 

- Intervention 

Intervention is aimed at preparing the prospective 

students with basic understanding about the topics. 

The teacher teaches from the very basic form of the 

topics. After that, the prospective students take a part 

in practice session. 

- Doing task 

Having got the explanation of a topic, the prospective 

students are given a task as evaluation of their 

understanding on topic already described. It is aimed 
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to make prospective students have more 

understanding the topic and recognizing the type of 

question in PKN-STAN entrance test. 

- Correction 

Correction is aimed at correcting the evaluation or the 

tasks that the prospective students have already done. 

This is also to identify which part of the topic the 

prospective students have not understood well. 

b. Reading comprehension  

- Vocabulary development 

- This part is to provide the prospective students with 

vocabularies related to the topic of reading passage 

which will be studied. At the end, it is hoped that the 

prospective students have much vocabularies that 

they will use for reading comprehension part in PKN-

STAN entrance test. 

- Vocabulary drills 

- Vocabulary drill is the part in which the prospective 

students will recognize vocabularies based on 

vocabularies’ place or order in a sentence. By 

understanding whether those vocabularies are 

adjective, verb, adverb, or noun, it can be helpful for 



 

 98 

the candidates in understanding the meaning of a 

passages.  

- Reading trick 

- This part is to present reading tricks that the 

prospective students may use in conducting questions 

of PKN-STAN entrance test. The trick make the 

prospective students easier to find the answer of 

multiple-choice questions by eliminating any possible 

incorrect answer and so on.  

3) Having experts of English Language Teaching (ELT) to 

review prototype of the developed instructional materials. It is 

essential for the teachers to have experts review the materials 

before implementing in the classroom. The review is carried out 

to make sure that the teaching materials have been well 

developed according to the experts’ judgment. In order to review 

the prototype course materials of this program, a lecture of PKN-

STAN and an English teacher are selected as experts.  

In conclusion, the process of developing course materials 

was not just simply compiling them from available sources. The 

course material was arranged by considering the prospective 

students of PKN-STAN’ actual needs as the result of PSA, TSA, 

and LSA gathered both from questionnaire and interview from all 

the participants. Therefore, the purpose of the course materials is 
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as learning tools to facilitate the prospective students in 

preparing themselves for the PKN-STAN entrance test. Finally, 

the proposed syllabus and prototype course materials are the 

final products of the need analysis conducted in Bimbingan 

Belajar Plus Four J Operation Makassar. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

This study found that prospective students encounter 

problems in answering the items of English section of PKN-STAN 

entrance test. It is shown in the data collected from the simulation 

test that only three of 30 prospective students pass the minimum 

score (see table 7). The finding happens for some reasons. Firstly, 

the prospective students are not familiar with the items tested in 

PKN-STAN as majority of the items is not taught in their schools. 

Secondly, textbook that the prospective students use in their school 

in not representative to the entrance test. Lastly, syllabus applied in 

senior high school did not match with materials tested in PKN-

STAN entrance examination. While senior high school syllabus is 

mostly focused on communication competence, PKN-STAN 

entrance examination is evaluating students’ reading 

comprehension and structure & written expression. Based on the 

result of this study, prospective students need course materials for 

the entrance test, especially for the section of structure and written 

expression as those materials are limited in their schools. 
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This study also found that syllabus and course materials 

should be based on prospective students’ needs. The data resulted 

from this study shows that prospective students have problem in 

answering the items of English section of PKN-STAN entrance test. 

So in designing syllabus and course materials, it is important to be 

aware of students’ learning problem and preferences. From this 

study, it can be seen that, for instance, prospective students 

encounter problem about vocabulary in the section of reading 

comprehension and they prefer leaning in a large group with more 

exercises. Consequently, the researcher should include them in 

terms of designing syllabus and prototype course materials in this 

research.   

The novelty of this study is that it provides a systematic 

procedure in conducting need analysis and shows how to 

implement those needs into syllabus as well as course materials. 

So that, this study can lead English teachers to conduct similar 

process of syllabus design and prototype course materials in 

another courses or programs. In addition, this research also 

distributes products: proposed syllabus and prototype course 

materials for PKN-STAN entrance test.  

There are pedagogical implications of this study. First, 

identification of students’ needs is very important to determine the 

teaching materials and the teaching activities in the process of 
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learning. Second, the teacher should be aware that students have 

different needs in terms of learning preferences and learning 

problems. It is important to regularly do need analysis to 

understand and recognize students’ ability. 

Further studies on similar topic of this research should 

explore more on the procedure of evaluation both to procedure a 

better syllabus and to develop effective teaching materials. This 

study is limited to produce syllabus and prototype course material 

and it does not examine the effectiveness of proposed syllabus and 

prototype course materials. 
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APPENDICES 

This part covers the following appendices: 

1. Proposed Syllabus for Preparation Program of PKN-STAN 

Entrance Test 

2. Prototype Course Materials for PKN-STAN Entrance Test 

3. Questionnaire for prospective students of PKN-STAN (the 12th 

grade students of senior high school) 

4. Questionnaire for on-going students of PKN-STAN 

5. Interview checklist of lecturer of PKN-STAN and English teachers of 

senior high school 

6. Test for prospective students of PKN-STAN 

7. Topic included in the PKN-STAN entrance test from 2013 to 2017 

and topic included in the PKN-STAN test from textbook used in 

senior high schools 

8. Items in English section of PKN-STAN entrance test from 2013 to 

2016 

9. Items in English section of PKN-STAN entrance test 2017 

10. Distribution of topics on the items in English section of PKN-STAN 

entrance test (2013-2017) 
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APPENDIX 1 - Proposed Syllabus Design for Preparation Program of PKN-STAN Entrance Test 

 
The topics of this proposed syllabus are listed based on the component of grammar (word, phrase, clause, and grammar 
expression) for structure and written expression while the reading comprehension are listed based on the number of 
questions occurring in PKN-STAN entrance test (See appendix 10). In some units, there are 2 topics in a meeting, it is 
based on the time the meeting needs in discussing such topics.  

 

Week Units Topics Competences’ Description Activities 

1.1 Structure & Written 
Expression 

- Concord* 

- Appositive 
- Subject-Verb 

Agreement 

- Pronoun-Antecedent 
Agreement 

 

- Intervention: Describing 
about concord & 
appositive 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

1.2 Structure & Written 
Expression 

- Word Order 
- Preferences  

- Words 
- Phrases 
- Part of Speech 

- Intervention: Describing 
about word order and 
preferences 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

2.1 Structure & Written 
Expression 

Tenses - One Clause 
- More than one clause 

- Intervention: Describing 
about tenses 

- Doing Tasks: 
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Answering 15 
questions   

- Correction: reviewing 
the answer 

2.2 Structure & Written 
Expression 

Clauses - Noun Clause 
- Adjective Clause 
- Adverbial Clause 

- Reduced Clause 

- Intervention: Describing 
about clauses 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

3.1 Reading 
Comprehension  

Stated/ unstated detailed 
question* 

 - Vocabulary 
Development: Learning 
vocabulary about 
health (disease) 

- Vocabulary Drills: 
Verbs 

- Reading Trick: How to 
answers stated/ 
unstated detailed 
questions 

3.2 Evaluation I - - - 

4.1 Structure & Written 
Expression 

Participle* - Past Participle 
- Present Participle 
- Modifier of Sentence 

- Intervention: Describing 
about participle 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
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the answer 

4.2 Structure & Written 
Expression 

Inversion* - Inverted with WH 
Words 

- Inverted with Negative 
Expression 

- Inverted with Place 
Expressions 

- Inverted with 
Conditional 

- Inverted with 
Comparison 

- Intervention: Describing 
about inversion 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

5.1 Structure & Written 
Expression 

Causative* - Active causative 
- Passive causative 

- Intervention: Describing 
about causative 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

5.2 Structure & Written 
Expression 

Conditional Sentence - Conditional “IF” 
- Mixed Conditional 

- Intervention: Describing 
about conditional 
sentence 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

6.1 Structure & Written 
Expression 

Subjunctive - Subjunctive “Wish” 
- Expressions of 

- Intervention: Describing 
about concord & 
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Subjunctive appositive 
- Doing Tasks: 

Answering 15 
questions   

- Correction: reviewing 
the answer 

6.2 Evaluation II    

7.1 Reading 
Comprehension 

Structural Clue - Antonym 

- Synonym 
- Definition  

- Vocabulary 
Development: Learning 
vocabulary about 
Technology 

- Vocabulary Drills: Noun 
as subject and object 

- Reading Trick: How to 
answer structural clue 
questions 

7.2 Structure & Written 
Expression 

Modals - Modals’ functions 
- Modals in perfect forms 

- Intervention: Describing 
about modals 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

8.1 Structure & Written 
Expression 

Passive Voice  - Intervention: Describing 
about passive voice 

- Doing Tasks: 
Answering 15 
questions   
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- Correction: reviewing 
the answer 

8.2 Structure & Written 
Expression 

Direct/ Indirect Speech  - Intervention: Describing 
about direct/ indirect 
speech 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

9.1 Structure & Written 
Expression 

- Elliptical Sentence 
- Question Tag 

- So and Too 
- Either & Neither 

 

- Intervention: Describing 
about elliptical 
sentence & question 
taq 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

9.2 Evaluation III    

10.1 Reading 
Comprehension 

Implied Detailed 
Questions 

 - Vocabulary 
Development: Learning 
vocabulary about 
History 

- Vocabulary Drills: 
Adjectives 

- Reading Tricks: How to 
answer implied details 
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questions 

10.2 Structure & Written 
Expression 

- The Use of Such & 
Others 

- Redundancy 

 - Intervention: Describing 
about the use of such 
and redundancy 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

11.1 Structure & Written 
Expression 

Gerund & Infinitive  - Intervention: Describing 
about gerund & 
infinitive 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

11.2 Structure & Written 
Expression 

Derivation - Forming adjective 
- Forming noun 
- Forming adverb 
- Forming verb  

- Intervention: Describing 
about derivation 

- Doing Tasks: 
Answering 15 
questions   

- Correction: reviewing 
the answer 

12.1 Reading 
Comprehension 

Main idea questions   - Vocabulary 
Development: Learning 
vocabularies about 
scientific findings 
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- Vocabulary Drills: 
Adverb 

- Reading Trick: How to 
answer Main idea 
questions 

12.2 Evaluation IV    
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APPENDIX 2 - Prototype Course Materials 

 

The prototype course materials are selected based on the result of 

questionnaire in table 10 about proficiency of prospective students on topics 

in structure & written expression. There are 4 topics are selected from that 

table by considering the needs of prospective students (Inversion, Participle, 

Concord, and Causative), see table 10. From the reading comprehension, 

there is one course material selected as prototype: stated detailed question. It 

is based on the number of questions appearing in PKN-STAN entrance test 

(see appendix 10).  

The procedure of presenting materials is based on Brown’s (2001) 

essential elements in course material which is formulated into activities in 

proposed syllabus (see appendix 1). There are 3 activities of both structure & 

written expression and reading comprehension. The structure & written 

expressions apply intervention, doing task, and correction while reading 

comprehension applies vocabulary development, vocabulary drills, and 

reading tricks. 

 

1. Inversion    Page 114 

2. Participle    Page 120  

3. Concord    Page 127 

4. Causative    Page 132 

5. Stated detailed question  Page 139 
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Inversion 

A. Material building (Intervention) 

Subjects and verbs are inverted in a variety of situations in English. 

Inverted subjects and verbs occur most often in the formation of a 

question. To form a question with a helping verb (be, have, can, could, 

will, would, etc.), the subject and helping verb are inverted. 

He can go to the movies Can he go to the movies? 

You would tell me the truth Would you tell me the truth? 

She was sick yesterday Was she sick yesterday? 

 

There are many other situations in English when subjects and verbs 

are inverted: question words, after place expression, after negative 

expressions, and, some comparison. 

1. Inverted subject and verb with questions words 

Inverted Not inverted 

What is the homework? I didn’t remember what the 

homework is 

When can I leave? When I can leave, I will take the 

first train 

 

When the question word introduces a question, subject and verb 

are inverted. However, when the question word connects two 

clause, the subject and verb that follow are not inverted. 

Question Words Who, What, When, Where, Why, 

How 

 

2. Inverted subject and verb with place expressions 

Inverted Not inverted 

Around the corner is Sam’s 

house 

In the forest I walked for many 

hours 

Here is the book that you lent 

me 

In the class my friend & I are 

practicing for competition 
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Subject and verb are inverted after place expression at the 

beginning of a sentence only when the place expression is 

necessary to complete the sentence. 

3. Inverted subject and verb with negative 

When negative expressions such as no, not, never or the 

expression of negative (never, seldom, etc.) occur at the beginning 

of the sentence, the subject and verb that follow are inverted. 

- Not once did I miss a question. 

- Hardly ever did they come late 

- The secretary is not attending the meeting, not is the boss. 

Negative Expression No, barely, not, hardly, never, 

only, neither, rarely, nor, 

scarcely, seldom, barely, no 

sooner, etc. 

 

Taken from Phillips (2001). Longman Complete Course for The TOEFL Test 

 

B. Exercise (Doing Tasks) 

Choose the best answer from the following questions! 

1. Hardly ever … the same word twice alike. 

A. The little boy spelled 

B. Did spell the little boy 

C. Did the little boy spell 

D. Spelled the little boy       

2. Not only … the best student in his school, but he also receives a 

scholarship. 

A. Royan becomes 

B. Did Royan become 

C. Does Royan become 

D. Royan becoming 

3. Not only … a good thing he did the right thing. 

A. Sam did 

B. Sam do 

C. Did Sam do 
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D. Will Sam do                          

4. Not until a monkey is several years old … to exhibit signs of 

independence from its mother. 

A. It begins 

B. Does it begin 

C. And begins 

D. Beginning  

5. Only after has been dried and canned …  

A. That it should be stored for later consumption. 

B. Should be stored for later consumption. 

C. Should it be stored for later consumption. 

D. It should be stored for later consumption.  

6.  Of the three dresses she has just bought, the dark blue one is … 

A.  More expensive 

B. The more expensive 

C. Most expensive 

D. The most expensive 

7. The biggest mistake people can make with their dogs is to 

treat them alike humans.   

A. Their 

B. Is 

C. Them 

D. Alike 

8. The blueberry muffins made by your mother are as 

delicious with what the chef made. 

A. Made by 

B. As 

C. Delicious with 

D. Made 

9. Our first tour destination in Asia is … our next destination. 

A. Farther than 

B. The farther than 

C. Farthest than 

D. The farthest than              
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10. The Sony camcorder demo was fun and Impressive, but it is not as 

better as Microsoft’s. 

A. was fun 

B. but 

C. as  better as 

D. Microsoft’s 

11. The more I think about philosophy, …. 

A. The less I understand it 

B. I like it less 

C. Better I like it 

D. It likes better                      

12. The art of singing is … humanity. 

A. As old 

B. Old as 

C. As old as 

D. As old                                     

13. The view from your house is … from mine. 

A. Better 

B. The better 

C. Better than 

D. The best                               

14. Of the two cars, my father bought … 

A. The most expensive  

B. The least expensive  

C. The less expensive  

D. The one most expensive 

15. The results of the third experiment are even better as the results of 

the second one. 

A. Results 

B. Third 

C. Better 

D. As      

Taken from Basri (2018) Handbook Kelas 12 Bimbel Plus Four J Operation 
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C. Review (Correction) 

Inversion is that the verb is coming before the subject. The verbs here 

is helping verb verbs such as am, is, are, was, were, have, has, had, 

do, did, does, and modals. 

Extra-work exercises: 

1. No sooner ... with my computer, that the electricity went out. 

A. I had worked  

B. I worked    

C. had I worked    

D. did I work    

(PKN-STAN entrance test 2013 no. 140) 

2. Next to the hospital ... which is confiscated by the state court.   

A. dark house 

B. a dark house is  

C. is a dark house 

D. it is a dark house  

(PKN-STAN entrance test 2014 no. 136) 

3. Across the hospital ... which belongs to mobile provider.  

A. Where communication tower stands    

B. Stands communication tower    

C. Communication tower stands    

D. Communication tower does stand  

(PKN-STAN entrance test 2015 no. 2 

4. In the Mahalangur mountain range in Nepal and Tibet ... which its 

peak is 8, 848 meter above sea level  

A. Mount Everest lies  

B. Lies Mount Everest    

C. Mount Everest lying    

D. lying Mount Everest    

(PKN-STAN entrance test 2016 no. 126 

5. No sooner ... the train station, than she changed her mind to go by 

bus.  
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A. She had reached    

B. She reached    

C. Did she reach    

D. Had she reached  

(PKN-STAN entrance test 2017 no. 135) 
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Participle 

A. Material building (intervention) 

There are two participle; present participle and past participle 

Function 

A. As main verb, if the present participle stands with be or the 

past participle stands with be and have, it is the main verb. 

- The boy is playing basketball in the street 

- The car was found by FBI 

- The president has discussed about the mudik issues 

 

B. As modifier of a noun, if the present participle and past 

participle stand alone without be and have 

- The boy playing basketball in the street is my brother 

- The stolen car was found by FBI 

- The food being cooked by the chef smells so good 

 

C. As modifier of sentence (1) 

V3/ V-ing, Subject + Verb 

Accepted in two prestigious universities, Ami treated us  

Waiting for a bus, I saw a traffic accident  

 

We can also express the above sentences by; 

 

When 

While 

As                      + Subject + Verb, Subject + Verb 

Because 

Since 

Because she was accepted in two prestigious universities, Ami 

treated us 

While I was waiting for a bus, I saw a traffic accident 
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Having + V3, Subject + Verb 

Having had my dinner, I went sleeping  

Having + Been + V3, Subject + Verb 

Having been turned off by me, the light turned on again 

  

We can also express the above sentences by; 

 

After + S + Had + V3/ Been, S + Verb 

After I had had my dinner, I went sleeping 

After + S + Had + Been + V-3, S + Verb 

After the light had been turned off by me, it turned on again 

 

B. Exercise (doing tasks) 

1. Having survived the impact of the international financial 

crisis, the insurance industry excepts a steady growth in 

2011. The italic phrase means ___ the insurance industry 

has survived the impact of the international financial crisis. 

A. Although 

B. While 

C. Because 

D. In order that 

E. Whenever 

2. Performed in Senayan Indoor Stadium during the school 

holiday ___ 

A. Many children were attracted by the puppet show from 

Spain 

B. Spain presented its puppet show to attract many children 

C. It was brought Spain a puppet show to attract many 

children 

D. The puppet show from Spain attracted s many children 

E. The puppeteers attracted many children to the show 
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3. Corporation, companies, ___ by many stockholders rather 

than by single proprietor, began to play an important 

economic role in the late nineteenth century. 

A. Own 

B. Owned 

C. Owning 

D. To be owned 

E. To be owning 

4. Malnutrition among children ___ not only in low-income 

families but also among high-in-come earners is caused by 

economic factors as well as the habits and lifestyle of 

parents. 

A. Occur 

B. Occurred 

C. They occur 

D. Occurring 

E. To occur 

5. Tchaikovsky’s music, ___ with immense technical skill and 

marked by emotional warmth, lyrical melody, and colorful 

orchestration, has long had wide appeal for the general 

public. 

A. Was written 

B. Whose written 

C. Which it was written 

D. Written 

E. It was written 

6. Having seized some of the people related to the bombing of 

the J.W. Marriot and Ritz-Carlton hotels, ___ 

A. Police investigation was continued to destroy the network 

of the terrorists 

B. The terrorists network would be destroyed by the police 

C.   The police were determined to destroy the network of 

the terrorists 
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D. A continued investigation was conducted to destroy the 

terrorists network 

E. Destroying the tourists network was the police’s main 

objective 

7. I’ve just received an email from the bookstore __ that the 

newest Harry Potter novel will be available next week. 

A. To say 

B. Saying 

C. Which said 

D. To be saying 

E. Said 

8. Last summer, he visited Nassau, a small but vibrant city, with 

a great range of designer outlets ___ luxury goods at tax-free 

prices. 

A. The sell  

B. sold 

C. They sold 

D. Selling 

E. To sell 

9. ___ as Het achterhuis in 1947, Anne Frank’s journal was 

successfully dramatized by Frances Goodrich and Albert 

Hackett and presented in New York as The Diary of Anne 

Frank in 1956. 

A. Originally published in Dutch 

B. Having originally published in Dutch 

C. Having had originally published in Dutch 

D. It was originally published in Dutch 

E. It was published originally in Dutch 

10. Being manufactured domestically, ___ 

A. A foreign brand should not be given to the product 

B. The product should not be given a foreign brand 

C. The company should not give the product a foreign brand 

D. The product’s brand should not be a foreign brand 

E. We should not give the product a foreign brand 
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11. I’ve just received a fax from the bookstore ___ that the latest 

version of the accounting book written by Kelso will be 

available tomorrow. 

A. To notify 

B. Notifying 

C. To be notified 

D. Notified 

E. Notifies 

12. “It’s very unfortunate that some companies have closed their 

plants in Indonesia.” 

“Well, this is just an example of the economic problem ___by 

the country.” 

A. Face  

B. Facing 

C. To face 

D. Faced 

E. Were faced 

13. Entering the classroom, I saw my students ___ for the 

speech they had to make. 

A. Practicing 

B. Were practicing 

C. Practiced 

D. Had practice 

E. To practice 

14. “What did the police find in the investigation?’ 

“The weapon __ in the murder.” 

A. Uses 

B. Used  

C. That uses 

D. That used 

E. Using 

15. “I met Dr.Sitorus last week.” 

“You mean the man ___ you the letter of recommendation for 

your scholarship?” 
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A. Give 

B. To give 

C. Giving 

D. Given 

E. To be giving 

Taken from Basri (2018) Handbook Kelas 12 Bimbel Plus Four J Operation 

C. Review (Correction) 

Participle can cause confusion, as it can be either a part of 

subject or an adjective. It is also used to modify a sentence. 

Extra-class work: 

1. The latest satellite ... the image of the outer planets is 

administered by NASA.  

A. That relayed    

B. Which relaying    

C. Relays    

D. Relaying  

(PKN-STAN entrance test 2013 no. 127) 

2. . . . a pleasant news about her father's arrival in Indonesia, 

Rose rushed to the airport to pick him up. 

A. Having   

B. As she has  

C. Having been  

D. Had   

(PKN-STAN entrance test 2013 no. 145) 

3. The Coca Cola Company ... in 1886, is still very successful 

worldwide.   

A. Which established 

B. Establishing  

C. Established 

D. Was established  

(PKN-STAN entrance test 2015 no. 10) 

4. ... between Limpopo and Luvuvhu Rivers, Kruger National 

Park is the ancestral home of the Makulele people.  
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A. Situating  

B. Situated    

C. To situate    

D. Having been 

(PKN-STAN entrance test 2017 no. 143) 

5. All people ... in the event are given notebook souvenir.  

A. That participated    

B. Which participating    

C. Participating    

D. Participate    

(PKN-STAN entrance test 2017 no. 147) 
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Concord 

A. Material building (intervention) 

Subject/verb agreement is simple: if the subject of a sentence is 

singular, then the verb must be singular; if the subject of the 

sentence is plural, then the verb must be plural. An s on a verb 

usually indicates that a verb is singular, while an 5 on a noun 

usually indicates that the noun is plural. (Do not forget irregular 

plurals of nouns, such as women, children, and people.)  

1. Each of… 

One of… 

Neither of… 

Either of… 

Every… 

The above subjects agree with singular verb 

Example: One of our students wins the English Debate 

2. Both… 

Both of… 

Both … and… 

… and … 

The above subjects agree with plural verb 

Example: Both Milan and Roma are cities in Italy 

3. Time 

Distance 

Money 

Volume 

The above subjects agree with singular verb 

Example: 30 dollars are very expensive for this stuff 

4. Gerund 

To Infinitive 

The above subjects agree with singular verb 

Example: Writing some articles was my previous activity 

5. Neither … nor … 

Either … or … 
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Not only … but also … 

… or … 

The first subject to determine the verb 

Example: Either my teacher or my classmates is coming to my 

party 

6. … as well as … 

… along with … 

… accompanied by … 

… together with … 

The second subject to determine the verb 

Example: My teacher as well as my classmates are coming to 

my party 

7. The number of … 

The above subject agrees with singular verb 

Example: The number of cars was arrested 

8. A number of … 

The above subject agrees with plural verb 

Example: A number of cars were arrested 

9. Everyone, Somebody, etc. 

The above subject agrees with singular verb 

Example: everyone is coming 

 

B. Exercise (doing tasks) 

1. My company ______ opening a new factory. 

A. is 

B. are 

C. were 

D. have been 

2. In the next poetry-reading contest, each of the contestants 

______ expected to be more critical and more accurate in 

pronunciation. 

A. Is 

B. Are 

C. to be 
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D. being 

3. The number of illiterate people in our country ______ drastically. 

A. to decrease 

B. decrease 

C. has decreased 

D. they decrease 

4. Different interpretations on the same event by various 

newspapers ______ readers confused and angry. 

A. to make 

B. make 

C. it makes 

D. makes 

5. The people ______ excited about the news. 

A. is 

B. was 

C. were 

D. was not 

6. The increase in the sales of the new cars ______ expected to 

make traffic jams worse. 

A. is 

B. are 

C. be 

D. being 

7. The police ______ those who concern the keeping of public 

order. 

A. Is 

B. Was 

C. Were 

D. Are 

8. One of the problems faced by foreign businessmen ______ the 

frequent changing of regulations. 

A. are 

B. is being 

C. be 
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D. is 

9. The number of people attending the concert ______ not as had 

been expected. 

A. was 

B. be 

C. being 

D. were 

10. The name of a river passing through some big towns ______ the 

title of a very popular Indonesian song. 

A. it has become 

B. has become 

C. to have become 

D. have become 

11. Forty miles on that road ______ 

A. seems like two hundred 

B. seem like two hundred 

C. like two hundred 

D. likes two hundred 

12. It was a miracle that neither the passengers nor the driver 

______ injured in the accident 

A. they were 

B. was 

C. to be 

D. were 

13. Those two suspected smugglers from South Africa accompanied 

by a lawyer ______ in the court today. 

A. had appeared 

B. appears 

C. appear 

D. will appear 

E. has appear 

14. The public ______ requested not to leave dither in these woods. 

A. Is 

B. has been 
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C. are 

D. was 

15. ______ are disease carrier. 

A. Mice 

B. Mices 

C. Mouse 

D. Mouses 

Taken from Basri (2018) Handbook Kelas 12 Bimbel Plus Four J Operation 

 

C. Review (correction) 

It is important to recognize a singular and plural of both subject and 

verb. 

1. Mariah Carey, accompanied by other judges ... deliberating to 

decide the winner of American Idol now.  

A. Are  

B. Is 

C. Were 

D. Was 

(PKN-STAN entrance test 2013 no. 123) 

2. Neither of those(A) people understand(B) the importance(C) and 

the risk(D) of this project.   

(PKN-STAN entrance test 2013 no. 156) 

3. Daniel, accompanied by her parents, ... going to attend his 

college graduation ceremony.   

A. are   

B. is 

C. were  

D. was  

(PKN-STAN entrance test 2017 no. 129) 

4. Neither of those (A) migrants have (B) the permit needed (C) to 

live (D) in this city.    

(PKN-STAN entrance test 2017 no. 158) 
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Causative 

A. Material building (intervention) 

We use a causative verb when we want to talk about something that 

someone else did for us or for another person. It means that the 

subject caused the action to happen, but didn't do it themselves. 

Maybe they paid, or asked, or persuaded the other person to do it. For 

example, we can say; 

- I cleaned my house. (This means I cleaned it myself). 

If I paid someone to clean it, of course I can say: 

- A cleaner cleaned my house. 

But, another way is to use a causative construction. So I can 

also say: 

- I had someone clean my house 

1. Active causative 

Active causative means having someone do something or getting 

someone to do something 

 

S + Have/Let/Make + Object + V-1 

S + Get/ Help + O + To + V-1 

 

Example: 

- He has the mechanic fix his car 

- The professor makes us understand the course 

- I get my assistant to sell my house 

- Puput got me to bring her bag 

 

2. Passive Causative 

Passive Causative means having/ getting something done. 

S + Have + Get + Object + V-3 

 

Example: 

- I had someone washed my clothes 

- Fani will get his new room painted 
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The students get their 

essays ___  

A. Check 

B. To check 

C. Checked 

D. Checking 

E. Checks 

We can only use V-1/ To-V1/ V3 in 

causative construction, so the D and 

the E answer are incorrect. The best 

answer is C if you recognizing the 

meaning. 

 

 

B. Exercise (doing tasks) 

1.  “Where’s the report, Ben ? You told me it would be ready by now. I 

need it for the board meeting this afternoon.” 

“don’t worry, Jim ___ before the board meeting.” 

A. I have it finished 

B. I have had it finished 

C. I will have it finished  

D. The report will finish 

E. The report has finished 

2. “Your hair looks great.” 

“Thanks. I ___ at the new hairdresser’s.” 

A. Cut my hair 

B. Have cut my hair 

C. Had my hair cut 

D. Had to cut my hair 

E. Was cutting my hair 

3. “How do you like your new bedroom?” 

“well, it is too dark. I need ___ a brighter color.” 

A. To have it painted 

B. To be painted 

C. Painting it 

D. To have it paint 

E. It to be painted 

4. This old house is a mess. The owner should ___ 

A. Fixing the ceiling 
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B. Have the ceiling fixed 

C. Have fixed the ceiling 

D. Get the ceiling fixing 

E. Be fixing the ceiling 

5. “I love the skirt very much but it is too short for me.” 

“You can ___” 

A. Have lengthened it 

B. To lengthen it 

C. Have it lengthened 

D. Have to lengthen 

E. Be lengthened it 

6. “I’d like to remind you of the staff meeting that will be conducted at 

1 o’clock tomorrow.” 

“Please ___ because a very important business associate is coming 

to see me.” 

A. It has cancelled 

B. Has it been cancelled 

C. Have it cancelled 

D. You have cancelled 

E. It has been cancelled 

7. The ex-president passed away before having the chance ___ on 

trial. 

A. Put  

B. To put 

C. Be put 

D. To be put 

E. Being put 

8. Prof. Bahren was not satisfied with the data that I collected; 

therefore, ____ to support my arguments. 

A. He had me collect more data 

B.  I had him collect more data 

C. He had more collect more data 

D. I had collected more data 

E. He had to collect more data 
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9. As I found out that not all the workshop participants knew about 

today’s schedule, I got my secretary ___ it right away. 

A. Distributing  

B. Distributed 

C. She distributes 

D. To distribute 

E. In distributing 

10. “I fixed the light in the bathroom yesterday, but it went out again 

today.” 

“why don’t you have an electrician ___ it ?” 

A. Checking 

B. Checked 

C. To check 

D. Check 

E. Checks 

11. It is impossible for us to translate the whole book within 2 weeks. 

So we ___ 

A. Have to translate it all by ourselves 

B. Have some assistants help us 

C. Have translated the whole book 

D. Have been asked to translate it 

E. Have given all the translation to the assistants 

12. The school master had the students ___ their lessons before the 

exam. 

A. To review 

B. Reviewing 

C. Review 

D. Reviewed 

E. They review 

 

13. “what are the workmen doing in your garden?” 

“Oh, I ___” 

A. Am having a gazebo built 

B. Am building a gazebo 
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C. Have build a gazebo 

D. Have to build a gazebo 

E. Have been building a gazebo 

14. Because she is will, she wants ___ into her room. 

A. To have her breakfast brought 

B. To have brought her breakfast 

C. She bring her breakfast 

D. She has brought her breakfast 

E. Having her breakfast brough 

15. “The farmer had his fields ploughed.” 

It’s means___ 

A. The farmer ploughed his fields himself 

B. The farmer wanted to plough his field 

C. The farmer has finished ploughing his field 

D. The farmer let others plough his fields 

E. The farmer had to plough his fields 

16. “Mother has an interior decorator design the living-room.” Means 

that___ 

A. Mother has to design the living-room 

B. The living room has already been designed by an interior 

decorator 

C. Mother asks an interior asked mother whether he could 

design the living room 

D. The interior decorator asked mother whether he could design 

the living room 

E. Mother has designed the living room as the interior 

decorated requested  

17. We have our neighbors check our house whenever we go on 

vacation. 

This means: that every time we go on vocation. 

A. We first check the house with our neighbour 

B. We don’t let our neighbour check our houses 

C. Our neighbour comes to check our house 

D. We have checked our neighbour’s house 



 

 164 

E. We ask someone to check our neighbour’s house 

18. “Tono is a lazy boy.” 

“Yes, he always wants ____ for him.” 

A. Everything has done 

B. Having done everything 

C. To have done everything 

D. Everything having been done 

E. To have everything done 

19. “What can we do about it?” 

What we can do is to have the material which we need 

A. Photocopied  

B. Photocopies 

C. Photocopy  

D. To photocopy 

E. To be photocopied 

20. “Aren’t you going to make hotel reservation?”  

“No, I’ll have the travel agent___” 

A. To do it 

B. In doing it 

C. Doing it 

D. Do it 

E. He does it 

Taken from Basri (2018) Handbook Kelas 12 Bimbel Plus Four J Operation 

 

C. Review (correction) 

Causative verb are have and get. It has active form and passive form. 

Extra-class work: 

1. The professor got. the students . .. notes the materials that she 

taught. 

A. To take   

B. Take  

C. Taking 

D. Taken 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(PKN-STAN entrance test 2013 no. 130) 

2. My teacher made me ... the history project in a week.  

A. To do  

B. Do 

C. Done 

D. Doing  

(PKN-STAN entrance test 2014 no. 131) 

3. The government of China let the Greenpeace ... their research 

about the air pollution in the country.  

A. Publish    

B. Is publishing    

C. Published    

D. To publish  

(PKN-STAN entrance test 2016 no. 128) 

4. The trainer got his trainee ... what he   or learns from three days 

workshop.  

A. To practice  

B. Practice  

C. Practiced    

D. Practicing    

(PKN-STAN entrance test 2017 no. 131) 
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Stated Detailed Questions 

A. Vocabulary development (health/ disease) 

Illnesses 

Ache Earache 

Headache Stomach ache 

Toothache Cancer 

Cold Cough 

Flu Heart Attack 

Heart Disease Infection 

Infectious disease Pain 

Virus   

 

Minor Injuries 

Bruise Cut 

Graze Wound 

 

Medical Treatment 

Bandage Check-up 

Dose (of medicine) Drugs 

Injection Medicine 

Operation Pain-killer 

Pill Tablet 

Tranquilizer   

 

People in Healthcare 

Dentist Doctor 

General Practitioner Midwife 

Nurse Patient 

Specialist Surgeon 
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Place in Healthcare 

Hospital Operating room 

Waiting room Ward 

 

Health-related Verbs 

Catch Cure 

Heal Hurt 

Injure Operate on 

Prescribe Treat 

 

Taken from BBC Learning English (bbc.co.uk) 

 

B. Vocabulary Drills (Verb Derivation) 

To form a verb, it can be done by adding affixes: prefix and suffix to 

verb root so the new vocabularies are formed.  

Verb - Verb 

re- repaint 

dis- disbelieve 

un- untie 

de- decompose 

 -ed played 

 -ing kicking 

 

Adjective - Verb 

en- enlarge 

 -ate activate 

 -en widen 
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Noun - Verb 

be- befriend 

de- deforest 

 -ize summarize 

 -ate locate 

 -ve believe 

 -en frigthen 

 -er shiver 

 -ify beautify 

 -ize criticize 

 

C. Reading Trick 

A stated detail question asks about one piece of information in the 

passage rather than the passage as a whole. The answers to these 

questions are generally given in order in the pas- sage, and the correct 

answer is often a restatement of what is given in the passage. This 

means that the correct answer often expresses the same idea as what 

is written in the passage, but the words are not exactly the same. The 

questions that test stated details are generally multiple-choice 

questions.  

 

Williamsburg is a historic city in Virginia that was settled by English 
colonists in 1633, twenty-six years after the first permanent English 
colony in America was settled at Jamestown. In the beginning, the 
colony at Williamsburg was named Middle Plantation because of its 
location in the middle of a peninsula between two rivers, the York 
and the James. The site for Williamsburg had been selected by the 
colonists because the soil drainage was better there than at the 
Jamestown location, and there were fewer mosquitoes.  
 

The passage indicates that Jamestown  
A. was settled in 1633    
B. was settled twenty-six years after Williamsburg    
C. was the first permanent English colony in America    
D. was originally named Middle Plantation  
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This question asks what the passage indicates about Jamestown, so 

you know that the answer to this question will be directly stated in the 

passage. You should skim through the passage to find the part of the 

passage that discusses Jamestown. The answer to this question is 

found in the statement that Williamsburg was settled by English 

colonists in 1633, twenty-six years after the first permanent English 

colony in America was settled at Jamestown. Answer (A) is incorrect 

because it was Williamsburg that was settled in 1633. Answer (B) is 

incorrect because 

Jamestown was settled before rather than after Williamsburg. Answer 

(D) is incorrect because the name Middle Plantation referred to 

Williamsburg. The best answer to this question is answer (C) because 

the passage directly states that Jamestown was the first permanent 

English colony in America.  

 
How To Identify The 
Question 

- According to the 
passage,... 

- It is stated in the 
passage...  

- The passage 
indicates that...  

- Which of the following 
is true...? 

Where To Find The 
Answer The answers to these questions are 

found in order in the passage 

How To Answer The 
Question 

1. Choose a key word in the 
question.  2. Skim in the appropriate 
part of the passage for the key word 
or idea. 3. Read the sentence that 
contains the key word or idea 
carefully. 4. Eliminate the definitely 
wrong answers and choose the best 
answer from the remaining choices.  

 
Exercise 

Text 1 

Ice ages, those periods when ice covered extensive areas of the 

Earth, are known to have occurred at least six times. Past ice ages 
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can be recognized from rock strata that show evidence of foreign 

materials deposited by moving walls of ice or melting glaciers. Ice 

ages can also be recognized from land formations that have been 

produced from moving walls of ice, such as U- shaped valleys, 

sculptured landscapes, and polished rock faces. 

1. According to the passage, what happens during an ice age?  

A. Rock strata are recognized by geologists. 

B. Evidence of foreign materials is found.    

C. Ice covers a large portion of the Earth's surface. 

D. Ice melts six times.    

2. The passage covers how many different methods of 

recognizing past ice ages?  

A. One 

B. Two 

C. Three 

D. Four 

3. According to the passage, what in the rock strata is a clue to 

geologists of a past ice age? 

A. Ice 

B. Melting glaciers 

C. U-shaped valley 

D. Substances from other areas  

 

Text 2 

The human heart is divided into four chambers, each of which 

serves its own function in the cycle of pumping blood. The atria are 

the thin-walled upper chambers that gather blood as it flows from 

the veins between heartbeats. The ventricles are the thick-walled 

lower chambers that receive blood from the atria and push it into 

the arteries with each contraction of the heart. The left atrium and 

ventricle work separately from those on the right. The role of the 

chambers on  the right side of the heart is to receive oxygen-

depleted blood from the body tissues and send it on to the lungs; 

the chambers on the left side of the heart then receive the oxygen-
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enriched blood from the lungs and send it back out to the body 

tissues.  

 

4. The passage indicates that the ventricles 

A. have relatively thin walls 

B. send blood to the atria 

C. are above the atria 

D. force blood into the arteries    

5. According to the passage, when is blood pushed into the 

arteries from the ventricles? 

A. As the heart beats 

B. Between heartbeats 

C. Before each contraction of the   heart 

D. Before it is received by the atria 

 

Text 3 

The Golden Age of Railroads refers to the period from the end of 

the Civil War to the beginning of World War I when railroads 

flourished and, in fact, maintained a near monopoly in mass 

transportation in the United States. One of the significant 

developments during the period was the notable increase in 

uniformity, particularly through the standardization of track gauge 

and time.  

At the end of the Civil War, only about half of the nation's railroad 

track was laid at what is now the standard gauge of 1.4 meters; 

much of the rest, particularly in the southern states, had a 1.5-

meter gauge. During the postwar years, tracks were converted to 

the 1.4-meter gauge, and by  

June 1, 1886, the standardization of tracks was completed, 

resulting in increased efficiency and economy in the rail system.  

A further boon to railroad efficiency was the implementation of 

standard time in 1883. With the adoption of standard time, four time 

zones were established across the country, thus simplifying 

railroad scheduling and improving the efficiency of railroad service.  
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6. According to the passage, the Golden Age of Railroads ___ 

A. was a result of World War I 

B. was a period when most of U.S.   mass transportation was 

  controlled by the railroads 

C. resulted in a decrease in uniformity   of track gauge 

D. resulted in standardization of train   stations    

7. The passage mentions that which of the following occurred as 

a result of uniformity of track gauge? 

A. The Civil War 

B. Improved economy in the   transportation system 

C. Standardization of time zones 

D. Railroad schedules 

8. The passage indicates that standard time was implemented 

___ 

A. before the Civil War 

B. on June1,1886 

C. after World War I 

D. before standardized track gauge was established 

throughout the United States  

Taken from Phillips (2001). Longman Complete Course for The TOEFL Test 

 

APPENDIX 3 - Questionnaire for prospective students of PKN-STAN (the 
12th grade students of senior high school) 
 
INTRODUCTION 
This questionnaire is part of a research which aims to design a syllabus for PKN-STAN 
entrance test and prototype course materials. I appreciate very much if you can spend your 
time (about 10 minutes) responding the following questions. Your identity will be kept 
confidential and will only be used for this research.  
 
Part I: Personal Information 
Please provide some information about yourself! 

1. Participant Phone Number  : 
2. Sex/ Age    : 
3. Institution     : 

 
Part II: The overview of the present need 

1. In your opinion, how important is learning English? 

1 2 3 4 

Not Important Less Important Important Very Important 

    

 
2. How often do you learn structure and written expression in your English class? 
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1 2 3 4 

Hardly Ever Seldom Often Always 

    

 
3. How often do you learn reading comprehension in your English class? 

1 2 3 4 

Hardly Ever Seldom Often Always 

    

 
4. How often do you learning English, especially structure & written expression and 

reading comprehension, in your free time? 

1 2 3 4 

Hardly Ever Seldom Often Always 

    
 
 
STUDENTS’ LINGUISTIC NEEDS 
 
Part I: The overview of the students’ learning ability 

5. In relation to your current structure and written expression skill, evaluate your abilities 
and knowledge of the following areas. 

Grammar Component 1 2 3 4 

 Poor Fair Good Excellent 

Punctuation     

Vocabulary     

Word Order     

Phrase     

Part of Speech     

Clause     

 
 
 
 
 
 
 

6. In relation to your current structure and written expression skill, evaluate your abilities 
and knowledge of the following areas. 

Reading Component 1 2 3 4 

 Poor Fair Good Excellent 

Vocabulary     

Grammar     

Phonemic     

Fluency     

 
7. Evaluate your ability in the following areas! 

Reading Exercises 1 2 3 4 

 Poor Fair Good Excellent 

Identifying Main Idea     

Unstated Detailed     

Stated Detailed     

Implied Detailed     

Pronoun Reference     

Structural Clues     

 
8. Evaluate your ability in the following areas! 

Structure & Written 1 2 3 4 

Expression Exercises Poor Fair Good Excellent 
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Modals     

Participles     

Concord     

Clauses     

Relative Pronoun     

Question Tag     

Inversion     

Degree of Comparison     

Passive Voice     

Word Order     

Gerund and Infinitive     

Causative     

Elliptical Sentence     

Tenses     

Preferences     

Conditional Sentences     

Subjunctive      

Appositive      

Redundancy      

Conjunction and 
Preposition 

    

Derivation     

The Use of Such and 
Other 

    

Phrasal Verb     

Direct/ Indirect Speech     

Nouns     

 
 
 
 
 
 
 
 
 
 
 

Part II: The overview of the students’ learning priority 
9. Please give your opinion of the following topics for developing your reading skill! 

Topics of Text 1 2 3 4 

 Not 
Important 

Less 
Important 

Important Very 
Important 

Health (Disease)     

Language & Culture     

Animals     

Energy Resource     

Technology      

Economics      

History     

Scientific Findings     
Other Topics (if any)     

……………     

……………     

 
STUDENTS’ LEARNING NEEDS 
 
Part I: The overview of the students’ learning problems. 
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10. In your opinion, do you experience the following problems in reading? 

Reading Problems 1 2 3 4 

 Hardly 
Ever 

Seldom Often Always 

Background Knowledge     

Vocabulary     

Decoding     

Identifying Main Idea     

Comparing Texts     

 
Part II: The overview of the students’ learning preferences 

11. Please give your opinion about how important the following strategies on your 
reading comprehension experience 

Reading Strategies 1 2 3 4 

 Not 
Important 

Less 
Important 

Important Very 
Important 

Skimming     

Scanning     

Using Dictionary     

Predicting & Guessing 
Meaning 

    

Using Prior Knowledge     

Identifying Main Idea and 
Summarizing  

    

Making Inferences     

Visualizing      
Other (if any)     

………………………     

……………………….     

 
 
 

12. Please give your opinion about the following teaching method as your preferences! 

Teaching Method 1 2 3 4 

 Not 
Important 

Less 
Important 

Important Very 
Important 

Games     

Picture and Video     

Pairing with Friend     

Role Play     

Studying Alone     

Doing tasks     

Small Group     

Large Group     
Other (if any)     

………………………     

……………………….     

 
13. Please give your opinion about learning procedures as your preferences! 

1 2 3 4 

- Pre-test 
- Intervention 
- Post-test 

- Doing Exercises 
- Intervention 
- Correction 

- Intervention 
- Doing Exercises 
- Correction 

- Doing Exercises 
- Correction 
- Intervention 
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APPENDIX 4 - Questionnaire for on-going students of PKN-STAN 
 
This questionnaire is part of a research which aims to design a syllabus for PKN-STAN 
entrance test and prototype course materials. I appreciate very much if you can spend your 
time (about 10 minutes) responding the following questions. Your identity will be kept 
confidential and will only be used for this research.  
 
Please provide some information about yourself! 

1. Respondent Phone Number  : 
2. Sex/ Age    : 
3. Institution     : 

 
4. In your opinion, how important is learning English? 

1 2 3 4 

Not Important Less Important Important Very Important 

    

 
5. In your opinion, how important is your background knowledge of English in helping 

you study in PKN-STAN? 

1 2 3 4 

Not Important Less Important Important Very Important 

    

 
6. Please give your opinion about learning procedures as your preferences when 

studying English! 

1 2 3 4 

- Pre-test 
- Intervention 
- Post-test 

- Doing Exercises 
- Intervention 
- Correction 

- Intervention 
- Doing Exercises 
- Correction 

- Doing Exercises 
- Correction 
- Intervention 

    

 
7. Please give your opinion about the following areas in which your background 

knowledge of English is very useful, especially reading and structure & written 
expression? 

Situation 1 2 3 4 

 Hardly Ever Seldom Often Always 

Understanding literature 
written in English 

    

Doing English task     

Presentation in English     

Preparing for the next 
study 

    

Others (If any)     

…………………………….     

…………………………….     
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8. Please give your opinion about the following teaching method as your preferences 
when studying English 

Teaching Method 1 2 3 4 

 Not 
Important 

Less 
Important 

Important Very 
Important 

Games     

Picture and Video     

Pairing with Friend     

Role Play     

Studying Alone     

Doing tasks     

Small Group     

Large Group     
Others (if any)     

………………………………..     

……………………………….     

 
9. Did you ever take English Course for preparation before studying at PKN-STAN? 

Yes  

No  

 
- If “yes”, where did you study? ________________________________________ 
- If “no”, how did you prefer yourself? ___________________________________ 

________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________ 

 
10. How many hours did you spend in a week to study English for preparation of PKN-

STAN? 

1 Hours  

3 Hours  

5 Hours  

7 Hours  

10 Hours  

More than 10 Hours   

 
11. Did your school textbook help you enough with material for PKN-STAN exam 

preparation? 

Yes  

No  

 
Your comment _______________________________________________________

 ____________________________________________________________________
 ____________________________________________________________________ 

 
12. Did your English subject in your school help you enough for PKN-STAN exam 

preparation? 

1 2 3 4 

Disagree Slightly Disagree Agree Strongly Disagree 

    

 
Your comment _______________________________________________________

 ___________________________________________________________________
 ___________________________________________________________________ 
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APPENDIX 5 - Interview Checklist of Lecturers of PKN-STAN, English 
Teachers of Senior High Schools, and Graduates of PKN-STAN 
 
Lecturers 

The researcher will ask question and explore more on: 

1. To what extent the students’ knowledge of reading comprehension and 

structure & written expression, which are the materials tested in 

admission test of PKN-STAN, influence their learning process later in 

PKN-STAN? 

2. Your opinion on how students of PKN-STAN have a good 

understanding of PKN-STAN course material, especially your students! 

Teachers 

The researcher will ask question and explore more on: 

1. Teaching materials to teach for students in senior high school. 

2. The Textbook teachers use in teaching English in senior high school. 

Graduates 

The researcher will ask question and explore more on: 

1. How they prepare   for PKN-STAN entrance examination. Including 

strategies, methodologies, and leaning preferences. 

2. How they use their English background studying in PKN-STAN 

 
 
 
 
 
 
 
 
 
 
 
 
 



 

 179 

APPENDIX 6 - Test for Prospective Students of PKN-STAN 
 
I appreciate very much if you can spend your time (about 12 minutes) answering the following 
10 questions. Details about your identity will be kept confidential and will only be used for this 
research. 
 
Please provide some information about yourself! 

- Phone Number  : ___________________________________ 
- Sex/ Age  : ___________________________________ 
- Institution  : ___________________________________ 

 
Structure and Written Expression 

1. Susan was self-reliant and hardly ever ... any assistance from other. 
A. She accepted 
B. Did she accept 
C. Did she accepted 
D. She did accept    

2. The parent should not risk ... the children in the without surveillance. 
A. Leave 
B. To leave 
C. Leaving  
D. For leaving 

3. We were grateful for and proud of ...   taking on the responsibility for the charity 
event. 

A. Her 
B. She 
C. Hers 
D. She’s 

4. The chairman urged that any objection   during the meeting ... politely by the 
members. 

A. To be stated 
B. Be stated 
C. Has stated 
D. Is stated 

5. Sarcophagus, ... ,was often decorated   with biblical scenes in early Christian times. 
A. It was coffin placed above ground 
B. That was coffin placed above   ground 
C. A coffin placed above ground 
D. Which of coffin placed above   ground 

Error Recognition 

6. On behalf of (A) the committee, he thanked (B) the supporters for the great (C) and 
loyalty given (D) to the football team 

 
7. Trustworthy (A) legislators must be accountability (B) for (C) the promises they made 

to their (D) voters. 
 

8. On (A) March, the public was shocked (B) by a video of female students mixing (C) 
prayer movements (D) with dancing.  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Reading Comprehension  

 
The following text is for question 9 and 10 
 

At the Grammys’ annual charity gala on Friday, Bob Dylan stole the show without singing 
a single note. In a wide-ranging 35-minute speech that had the 3,000 or so music executives 
and stars in the audience hanging on his every word, Mr. Dylan touched on the roots of his 
songwriting, the musicians who inspired him, and the naysaying of critics.  

It was an extremely are and revealing speech from Mr. Dylan, 73, but in his usual fashion 
it was anything but straightforward. Reading from a thick cache of papers, he spoke in what at 
times was a kind of rhapsodic, canny prose-poetry, like one of his lyrics or an outtake from his 
2004 memoir, “Chronicles, Volume One.” These songs of mine, “he said, “they’re like mystery 
plays, the kind Shakespeare saw when he was growing up. I think you could trace what I do 
back that far. They were on the fringes then, and I think they’re on the fringes now.” 

Mr. Dylan was accepting the person of the year award from MusiCares a charity affiliated 
with the Grammys that support musicians in financial need or in health crises. Since 
Musicares began in 1989, it has distributed nearly $40 million in aid, according to the group, 
and the event on Friday, at the Los Angeles Convention Center, raised a record $7 million 
through sales of tickets and memorabilia. 
 The night was packed with performances of Mr. Dylan’s songs by the of Bruce 
Springsteen; Neil Young; Norah Jones; Sheryl Crow; Willie Nelson; Jack White; Tom Jones; 
and Crosby, Stills and Nash. The award to Mr. Dylan was presented by formes President 
Jimmy Carter, who mentioned that Mr. Dylan’s words on peace and human rights are much 
more incisive, much more powerful and much more permanent than those of any US 
president.  
 Mr. Dylan began with thanks to people who helped his career early on, like John 
Hammond, the storied talent scout who signed him to Columbia Records, and Peter, Paul and 
Mary, whose version of “Blowin’ in the Wind” gave Mr. Dylan his first big hit, in 1963. He paid 
tribute to Joan Baez, Jimi Hendrix and Johnny Cash, and also thanked the Byrd’s, the Turtles 
and Sonny and Cher, whose covers brought him more pop hits, even if, he said, he wanted to 
be pop songwriter. 
 

9. Why was Mr. Dylan giving a speech at the Grammy’s gala?  
A. He won the Grammy    
B. He was accepting an award from   MusiCares 
C. He did a lot of charities    
D. Former president Jimmy Carter   was asked him to give a speech  

 
10. What is the main idea of the first paragraph? 

A. Bob Dylan’s great speech   
B. Music conference at the Grammy 
C. Bob Dylan won the Grammy 
D. The song of Bob Dylan 

  
The above question were selected from Naskah Soal Ujian Saringan Masuk 
Program Studi Diploma I dan Diploma III Tahun 2017. The total number in the 
real test is 60. 
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APPENDIX 7 - Topic included in the PKN-STAN test from 2013 to 
2017 
 

Structure and Written Expression Reading Comprehension 

Modals Identifying Main Idea 

Participles Unstated Detailed 

Concord Stated Detailed 

Clauses Implied Detailed 

Relative Pronoun Pronoun Reference 

Question Tag Structural Clues 

Inversion  

Degree of Comparison  

Passive Voice  

Word Order  

Gerund and Infinitive  

Causative  

Elliptical Sentence  

Tenses  

Preferences  

Conditional Sentences  

Subjunctive   

Appositive   

Redundancy   

Order of Adjective  

Conjunction and Preposition  

Derivation  

The Use of Such and Other  

Phrasal Verb  

Direct/ Indirect Speech  

Nouns  

 
Topic included in textbook of senior high school 

(Sudarwati and Grace, 2015. Pathway to English. Erlangga Publisher. 
Jakarta.) 

 

Structure and Written Expression Reading Comprehension 

Modals Identifying Main Idea 

Clauses Detailed Question 

Tenses Structural Clue 

Conjunction   

Adjective  
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APPENDIX 8 - Exercises of PKN-STAN entrance test from 2013 to 
2016 
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APPENDIX 9 - Exercises of PKN-STAN entrance test 2017 
 

 
 
 
 



 

 209 

 



 

 210 

 
 
 

 



 

 211 

 



 

 212 

 
 
 
 



 

 213 

 
 

 



 

 214 

 

 
 
 



 

 215 

APPENDIX 10 - Distribution of topics on the items in English section of PKN-STAN entrance test (2013-2017) 

Topics 
Year & Item Number of English Section 

Total 
2013 N 2014 N 2015 N 2016 N 2017 N 

Conjunction and 
Preposition 

132, 135, 
144, 146, 
152, 155 6 

129, 140, 
152, 155, 

156 5 

12, 16, 21, 22, 
25, 30, 31, 35, 

37 9 

136, 137, 
141, 143, 
145, 146, 
147, 159 8 

148, 153, 
154, 157 4 32 

Derivation 
122, 125, 

157 3 154, 157 2 
17, 28, 34, 38, 

39 5 131, 142, 155 3 134, 152 2 15 

Gerund and 
Infinitive 148, 154 2 

121, 126, 
130, 147 4 3, 11 2 

144, 148, 
150, 153 4 122, 123 2 14 

Tenses 

  0 

122, 125, 
134, 137, 
141, 142, 
149, 153 8 1, 23 2 154 1 127, 139 2 13 

Word Order 
158 1 139, 158 2 4, 9, 32, 33, 36 5 151 1 

132, 138, 
160 3 12 

Clauses 
129 1 

123, 132, 
143 3 15, 18, 27 3 129 1 128, 145 2 10 

Inversion 140 1 136 1 2, 13 2 126, 138, 157 3 121, 135 2 9 

Conditional 
Sentences 137, 149 2 138, 146 2 7, 20 2 133 1 126, 130 2 9 

Subjunctive 
126, 136, 

143 3 144 1   0 125, 156 2 
124, 149, 

150 3 9 

Modals 
121, 141, 

147 3 133 1 5, 6, 19 3 130 1   0 8 
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Degree of 
Comparison 

131, 150, 
160 3 150 1   0 121 1 

142, 155, 
159 3 8 

Nouns 
153, 159 2 145 1 40 1 122 1 

136, 151, 
156 3 8 

The Use of Such 
and Other 139, 142 2   0   0 139, 149, 160 3 140, 144 2 7 

Appositive 124 1 124 1 26 1 134 1 125, 137 2 6 

Participles 127, 145 2   0 10 1   0 143, 147 2 5 

Causative 130 1 131, 160 2   0 128 1 131 1 5 

Concord 123, 156 2   0   0   0 129, 158 2 4 

Relative Pronoun   0 128 1 24 1 135, 158 2   0 4 

Passive Voice 134, 151 2   0 8, 29 2   0   0 4 

Order of 
Adjective   0 127 1 14 1 132 1 133 1 4 

Question Tag 128 1   0   0 123 1 146 1 3 

Elliptical 
Sentence   0 148 1   0 124, 127 2   0 3 

Phrasal Verb 133 1 135 1   0   0 141 1 3 

Preferences   0   0   0 140, 152 2   0 2 

Redundancy   0 151, 159 2   0   0   0 2 

Direct/ Indirect 
Speech 138 1   0   0   0   0 1 

Stated Detailed 
163, 164, 
171, 172, 

178 5 

162, 163, 
166, 168, 
170, 174, 

177 7 
46, 47, 50, 58, 

59, 60 6 

161, 164, 
171, 174, 
176, 177 6 

161, 168, 
170, 174, 
175, 178 6 30 

Structural Clues 165, 170, 3 161, 173, 3 43, 48, 49, 55 4 162, 166, 4 163, 164, 5 19 
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176 180 168, 175 169, 177, 
179 

Pronoun 
Reference 

167, 174, 
180 3 

165, 169, 
178 3 42, 52, 57 3 163, 170, 178 3 

166, 172, 
180 3 15 

Unstated Detailed 
162, 169, 

177 3 167, 176 2 41, 51, 56 3 167, 169, 180 3 
165, 173, 

176 3 14 

Identifying Main 
Idea 

161, 168, 
175 3 

164, 171, 
172, 175 4 45, 53 2 165, 173 2 167 1 12 

Implied Detailed 
166, 173, 

179 3 179 1 44, 54 2 172, 179 2 162, 171 2 10 

  Total 60   60   60   60   60 300 

 
 
 


